LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE
Module Four: Playmaking: We improvise characters, setting, and conflict in stories.

Sample Lesson # ONE           Introduction to Cinderella Stories from Different Times and Different Places (Charles Perrault--France / Walt Disney—U. S.)       
Grade: 2 
Standard 3.2: Identify universal characters in stories and plays from different periods and places.

Student Objective:  Demonstrate through theatre an understanding of universal characters in Cinderella stories from different times and places.

Resource Materials: Name Tags, music, graphic organizer, Cinderella by Charles Perrault (translation of choice), Cinderella by Walt Disney

	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 10 minutes)
	1. Whole group, circle warm-up to Bibbidi Bobbidi Boo song.

2. Body: Walkabout first as “realistic” human characters from Cinderella story, then walk as animated animal characters. Teacher guides with descriptions from books (Gus--fat mouse, Stepsisters—wicked, nasty, cruel, etc.)

3. Voice: Using “Bibbidi Bobbidi Boo” phrase, express different emotions and different character voices from story.

	Exploring/Creating Phase
	Exploring

 (Suggested 10 minutes)
	Brainstorm chores students do at home and the chores Cinderella does in the story. 

Individually and simultaneously (in space bubbles), students pantomime doing personal household chores feeling anger, resentment, frustration, self-pity.  Then students pantomime doing chores cheerfully, appreciatively, focused on doing a good job. Repeat, using Cinderella’s chores (tending to Stepsisters, etc.) Discuss differences in attitude and in types of chores (personal, Cinderella’s)

	
	Review/Preview/

Vocabulary

(Suggested 5 minutes)
	1.  Vocabulary: review:  Character, Setting, Plot, Problem, Solution.  New:  Exposition, Back story

2.   Discuss: Why is Setting (place and time) important in a good story?  How does the story change when the setting changes? Why do you think the Cinderella story appears all over the world in different cultures and at different time periods?

	
	Improvising/

Inventing

Story
(Suggested 10 minutes)
	1. Share “original” Perrault and Disney versions of Cinderella. 

2. Groups of 4: prepare the Exposition part of the story (“back story” of Cinderella). Improvise with dialogue Cinderella’s life before death of father, then after death, with Stepmother and Stepsisters. Demonstrate contrasting character qualities of Cinderella and step family. Share (if time)

	Sharing/Reflecting Phase
	Playmaking

(Suggested 10 minutes)
	Groups of 6: dramatize a scene from the Disney version not included in the Perrault version.

(ex.: Animals making dress for Cinderella and Stepsisters tearing it apart) (Share, if time)

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in information on Compare Cinderella Stories graphic organizer.

2. Write two paragraphs explaining why Cinderella is a fairy tale and not a myth. (Fairy tales use fantasy to entertain and explain human behavior.  Myths entertain but also explain natural phenomena--how things came to be.)


Connections/Extensions: Language Arts, Social Studies, Second Step.     

Teacher Task: Have students choose a character from the beginning (exposition) of the Cinderella story and practice that character’s unique walk, gestures, facial expressions.
Cinderella Graphic Organizer

	Title of Story
	Main Character
	Who Lives with Main Character
	Main Character’s Wish
	Who Helps Main Character Get Wish
	Animals in the Story
	Magic in the Story
	What Happens to Evil Characters

	Cinderella by Walt Disney


	
	
	
	
	
	
	

	Cinderella by Charles Perrault


	
	
	
	
	
	
	

	Domitila by Jewell Coburn


	
	
	
	
	
	
	


Cinderella Graphic Organizer

	Title of Story
	Main Character
	Who Lives with Main Character
	Main Character’s Wish
	Who Helps Main Character Get Wish
	Animals in the Story
	Magic in the Story
	What Happens to Evil Characters

	Rough-Face Girl by Rafe Martin


	
	
	
	
	
	
	

	Turkey Girl by Penny Pollock


	
	
	
	
	
	
	

	The Irish Cinderlad by Shirley Climo


	
	
	
	
	
	
	


Cinderella Graphic Organizer

	Title of Story
	Main Character
	Who Lives with Main Character
	Main Character’s Wish
	Who Helps Main Character Get Wish
	Animals in the Story
	Magic in the Story
	What Happens to Evil Characters

	Anklet for a Princess by Lila Mehta


	
	
	
	
	
	
	

	The Korean Cinderella by Shirley Climo


	
	
	
	
	
	
	

	Yeh Shen by Ai-Ling Louie


	
	
	
	
	
	
	


Cinderella Graphic Organizer

	Title of Story
	Main Character
	Who Lives with Main Character
	Main Character’s Wish
	Who Helps Main Character Get Wish
	Animals in the Story
	Magic in the Story
	What Happens to Evil Characters

	The Egyptian Cinderella by Shirley Climo


	
	
	
	
	
	
	

	Mufaro’s Beautiful Daughters by John Steptoe


	
	
	
	
	
	
	


Cinderella Graphic Organizer

	Title of Story
	Main Character
	Who Lives with Main Character
	Main Character’s Wish
	Who Helps Main Character Get Wish
	Animals in the Story
	Magic in the Story
	What Happens to Evil Characters

	Fanny’s Dream by Caralyn Buehner


	
	
	
	
	
	
	

	Cinder Edna by Ellen Jackson


	
	
	
	
	
	
	


LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE
Module Four: Playmaking: We improvise characters, setting, and conflict in stories.

Sample Lesson # TWO                        Introduction to Cinderella Stories from Different Times and Different Places:

                                                                    Domitila. A Cinderella Tale from the Mexican Tradition         




Grade: 2 

Standard 1.2: Use body and voice to improvise alternative endings to a story.

Student Objective:  Demonstrate through theatre an understanding of universal characters in Cinderella stories from different times and places.

Resource Materials: Name Tags, Mexican music, graphic organizer; map showing Hidalgo, Mexico; recipe for Nopales, realia and costume pieces from Mexico, Book:
Domitila. A Tale from the Mexican Tradition Adapted by Jewell Coburn

	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 10 minutes)
	1. Students enter as chosen character from “original” or Disney Cinderella.

2. Body/Imagination: In space bubbles, walkabout and pantomime doing chores from story: cooking nopales, making leather goods and adobe bricks. Use contrasting attitudes and emotions (cheerfully, angrily, appreciatively, resentfully, etc.)
3. Voice: Express the phrase: “Love is the very best food for the soul” using different emotions and objectives.

	Exploring/Creating Phase
	Exploring

 (Suggested 10 minutes)
	Groups of 3: pantomime a family (mother, father, child) building a home out of adobe bricks and planting corn. First, the weather is sunny and bright. Weather becomes rainy and dark, windy and cold.  The casa crumbles and the corn patch is swept away.

Show contrast in feelings and reactions as weather changes.  

	
	Review/Preview/

Vocabulary

(Suggested 5 minutes)
	1. Vocabulary: Nopales, Abuela, Tortilla, enchilada, tamale, chili rellenos.

2. Journals: 3 students share.

	
	Improvising/

Inventing

Story
(Suggested 10 minutes)
	1. Read Domitila. Show Hidalgo on map/globe.  

2. Using graphic organizer, compare/contrast Domitila with Perrault version.

3. Discuss: Is this story a fairy tale?  Why or why not?
4. A/B Improvisation: Domitila/Timoteo (Domitila wants to please him; Timoteo wants to reprimand Domitila for bad food.
5. Groups of 3: Abuela wants son to be polite; Domitila wants to please Timoteo; Timoteo wants to obey Abuela.

	Sharing/Reflecting Phase
	Playmaking

(Suggested 10 minutes)
	Groups of 5: Create two tableaux: Show end of story as written (Domitila married to Timoteo, living with Abuela, happy children, etc.) Then create second tableau: If Malvina’s trick had worked and Pereza married Timoteo.

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: In story board form, show what would happen at the end of the story if Malvina and Pereza had succeeded in the wicked plan.  Use word and thought bubbles with pictures (like a comic strip).


Connections/Extensions: Language Arts, Social Studies, Second Step.    

Teacher Task: For next lesson, prepare students to move as if they were performing a Native American Dance.

LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE

Module Four: Playmaking: We improvise characters, setting, and conflict in stories.

Sample Lesson # Three            Cinderella Stories from Different Times and Different Places (Native American: Zuni and Algonquin)       


Grade: 2 

Standard 1.2: Use body and voice to improvise alternative endings to a story.

Student Objective:  Cooperate with other players to create an alternative ending to Native American versions of Cinderella.
Resource Materials: Name Tags, music, graphic organizer, drums/rhythm instruments, costume pieces, feathers and jewelry, The Turkey Girl retold by Penny 

Pollock, The Rough-Face Girl by Rafe Martin
	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 10 minutes)
	1. Students enter keeping rhythm to drum beat, as if at a Native American ceremony.

2. Body: Walkabout as haughty, proud, cruel character; as a turkey; as a lonely, miserable character; as a wise, powerful and dignified character.
3. Voice: Mystery Voice:  One student sits with back to rest of class.  Individuals disguise the voice and say “I have come to marry the Invisible Being.”  student in chair has three guesses who is the mystery voice.

	Exploring/Creating Phase
	Exploring

 (Suggested 10 minutes)
	Transformations: 1.  Whole group moves as turkeys performing a ritual dance, swaying up and down, treading and tapping new life into old clothes, singing in low hum with click-clack , clack click of beaks as punctuation. (from Turkey Girl).  Transform gradually into Zuni people performing ceremonial dance. 2. Whole group walkabout as character in dirty, ragged clothes, sooty hair and face, ill-fitting shoes.  Transform gradually into clean, beautifully dressed character.

	
	Review/Preview/

Vocabulary

(Suggested 5 minutes)
	1.  Journals: Several students share.

2.  Vocabulary:  Zuni (show Arizona and New Mexico on map); Algonquin (show Lake Ontario); pourquoi tales; transformation

3.  Discuss: Native American relationship to nature, simple living, respect for power of earth and sky found in both stories.

	
	Improvising/

Inventing

Story
(Suggested 5 minutes)
	Share stories: The Turkey Girl and The Rough-Face Girl.


	Sharing/Reflecting Phase
	Playmaking

(Suggested 15 minutes)
	Groups of 6: One student is the Costume/Prop Director—selects costume pieces, jewelry, props.  Change the ending of The Turkey Girl or The Rough-Face Girl. Prepare actions and dialogue to share with class.

(example:  Make Turkey Girl have happy ending or have character experience growth.  Tell sequel to Rough-Face Girl.  What happened after they got married?  How did she treat her family? ) 

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in information on Compare Cinderella Stories graphic organizer for these two stories.

2. If you were the Rough-Face Girl, how could you respond differently to the unkindness of your sisters to stop their harsh treatment?


Connections/Extensions: Language Arts, Social Studies (Native Americans), Second Step, Dance, Music. 

Teacher Task: Prepare students for next lesson (The Irish Cinderlad) by exposing them to tall tales. Share examples of exaggeration from better known tall tales such as Paul Bunyan, Johnny Appleseed, Pecos Bill.

LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE

Module Four: PLAYMAKING: We improvise characters, setting, and conflict in stories.

Sample Lesson # Four
                                                                                                  The Irish Cinderlad                          





Grade: 2 

Standard 2.1: Perform in group improvisational theatrical games that develop cooperative skills and concentration; 1.2: Use body and voice to improvise alternative endings to a story.

Student Objective:  Demonstrate through theatre an understanding of universal characters in Cinderella stories from different times and places.

Resource Materials: Name Tags, music (Irish music), graphic organizer, The Irish Cinderlad, by Shirley Climo, big boots, For Laughing Out Louder by Jack Prelutsky

	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 10 minutes)
	1. Enter as tall tale character. Whole group, circle warm-up to Irish music.

2. Body: mirror exercise:  Bull and Lad.  Lad is the mirror. Bull does exaggerated movements (bellow like thunder, twitch tail, paw ground, snort, knock down things with horns, etc. Lad reflects. Switch.  Lad does kind, friendly, loving gestures.  Bull reflects.  Mirror breaks and boy scratches bull behind ears, etc. (no barrier between friends).

3. Voice: (Whole group) Recite limerick from For Laughing Out Louder (or other source). Use different vocal expressions (emotions, characters, dialects, etc.) Volunteers to do limerick solo.

	Exploring/Creating Phase
	Exploring

 (Suggested 5 minutes)
	1.  Walkabout in “different shoes.” Ask students what kind of character would be walking in (huge boots, high heels, hooves, flip flops, tennis shoes, wooden shoes, dainty slippers, cowboy boots, elf shoes, etc.) 

	
	Review/Preview/

Vocabulary

(Suggested 5 mins.)
	Vocabulary: review:  Character, Setting, Plot, Problem, Solution.  New: Irish terms—English (Becan—Little One; wee—tiny; lad—boy; hie—hurry; arhach—giant; slan—good-bye; ‘tis—it is; seanachaoi—storyteller.) 



	
	Improvising/

Inventing

Story
(Suggested 15 mins.)
	1. Share The Irish Cinderlad with students.  

2. A/B improvisation:  1. Bull and Becan.  Bull wants Becan to twist off his tail after he is dead; Becan does not want Bull to die. Resolution: (first, as in story Becan twists tail off, Becan gets tablecloth from ear.) (Second, create a different resolution.)   2. A/B as Bull and Becan:  improvise three possible initial Becan/Bull encounters (Becan runs from Bull---Becan challenges Bull---Becan befriends Bull.  3. Partners choose a job that would be suitable to a person with big feet.  A is employer conducting interview.  B is person with big feet seeking job.

	Sharing/Reflecting Phase
	Playmaking

(Suggested 10 minutes)
	In small groups (4-5), each group presents important event (plot point) in The Irish Cinderlad.  One person is story teller (seanachaoi) while others pantomime event.  Share as time permits.

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in information on Compare Cinderella Stories graphic organizer.

2. Is this a tall tale?  Why or why not?  Draw a picture of an event in The Irish Cinderlad that could make it a TALL TALE.




Connections/Extensions: Language Arts, Social Studies, Second Step.    

Teacher Task:  have students enter as a person who is wearing a beautiful jewel in forehead, hair, throat (Indian Music: Use Paul Horn or other appropriate Indian music).  Each player, upon entering, is part of a celebration/dance.

LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE
Module Four: PLAYMAKING: We improvise characters, setting, and conflict in stories.

Sample Lesson # Five  

  Anklet for a Princess: A Cinderella Story from India                              

Grade: 2 
Standard 3.2: Identify universal characters in stories and plays from different periods and places; 5.2: Demonstrate the ability to participate cooperatively in the different jobs required to create a theatrical production.

Student Objective:  Demonstrate through theatre an understanding of universal characters; Show cooperation through fulfilling different jobs required to

create a theatre piece. 

Resource Materials: Name Tags, music (from India), graphic organizer, Anklet for a Princess: A Cinderella Story from India by Lila Mehta, realia from India, props and costume

pieces, globe/map
	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 7 minutes)
	1. Enter moving and dancing to Indian music as if at a festival.

2. Body: Transform movements into snake-like actions. (writhing, twisting, slithering, emerging from water, etc.)

3. Voice: (Whole group) Using different emotions and objectives, repeat the line, “Godfather Snake, oh Godfather Snake, Come to my help, For your daughter’s sake!”

	Exploring/Creating Phase
	Exploring

 (Suggested 10 minutes)
	1. Walkabout: 1. As if you are carrying a jug of water on your head on a hot, dusty day; as if you had great news to tell; as if you are being very careful not to spill the water. 2. Walk as a lazy, selfish character going to find something to wear to a party; sneaking to spy on someone. 3.  Walk as a proud, royal, handsome prince, trying to pick a dance partner at a fancy festival.

2. Context: Present realia of India. Find India on the map.

	
	Review/Preview/

Vocabulary

(Suggested 3 mins.)
	Vocabulary: review:  Props, costumes, director.  New: Choreographer, epidemic, cholera, lentils, curry, Navaratri Festival; goddess Durga.

	
	Improvising/

Inventing

Story
(Suggested 10 mins.)
	1. Share/read Anklet for a Princess.

2. A/B Improvisations: 1. Invent conversation between Cinduri and another Cinderella character from another story. (Cinduri and Becan or Domitila, or Disney Cinderella. 2. Invent conversation between Godfather Snake and other “magical helper” character from another Cinderella story. (Snake and Turkey, Fairy Godmother, Bull).  3. Invent conversation between Indian Prince of Suryanagar and the Invisible Being from Rough-faced Girl..

	Sharing/Reflecting Phase
	Playmaking

(Suggested 15 minutes)
	1. Whole group creates a new ending for story.  

2. Divide the class into two groups (8-10). Assign Director, Choreographer, Prop/Costume Manager, acting roles. 

3. Rehearse the new ending, starting with the dance.  Share as time permits.

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in information on Compare Cinderella Stories graphic organizer.

2. What job did you do in your group to help present the scene?  What other jobs were needed to prepare the scene?




Connections/Extensions: Language Arts, Social Studies, Second Step, Dance.    

Teacher Task:  Before next lesson, review with students their graphic organizers and the different Cinderella stories they have worked on.

LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE

Module Four: PLAYMAKING: We improvise characters, setting, and conflict in stories.

Sample Lesson # Six                                        
The Korean Cinderella; Yeh--Shen: A Cinderella Story from China                


Grade: 2 

Standard 1.2 Use body and voice to improvise alternative endings to a story. 2.3: Use improvisation to portray such concepts as friendship, hunger, or seasons. 3.2: Identify universal characters in stories and plays from different periods and places.

Student Objective:  Demonstrate through theatre an understanding of universal characters in Cinderella stories from different times and places.

Resource Materials: Name Tags, Asian music, graphic organizer, The Korean Cinderella by Shirley Climo; Yeh-Shen retold by Ai-Lung Louie, map/globe showing Korea and China, realia and costume

pieces, rice
	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 10 minutes)
	1. Whole Group/space bubbles:  Establish distinct “Asian” mood/rhythm through movements.
2. Body/Imagination: In space bubbles, walkabout and pantomime doing chores from Korean and Chinese stories. (fetching wood and water; cooking rice; cleaning fireplace, sewing, feeding a fish.) Use contrasting attitudes and emotions (cheerfully, angrily, appreciatively, resentfully, etc.)
3. Voice: Express the phrase: “Will none in this world help me?” using different emotions and objectives.

	Exploring/Creating Phase
	Exploring

 (Suggested 10 minutes)
	1. Context: Find Korea and China on the map.  Use jar of rice and visuals to show how rice is grown in Asian countries. Discuss hulling rice (separating husk from kernel). 

2. Walkabouts: As sparrows, students move as if swooping down to hull scattered rice and put polished rice into one pile; As oxen, move through rice fields and eat up the weeds; Walk-about wearing “golden sandals” heavy as solid gold, then light as bubbles.  

	
	Review/Preview/

Vocabulary

(Suggested 5 mins.)
	1. Vocabulary: New: Korean terms—Omoni (mother); Hai (sun); tokgabi (goblin); Ewha (Pear Blossom). Magistrate; palanquin
2. Journals: 3 students share.

	
	Improvising/

Inventing

Story
(Suggested 10 minutes)
	1.  Read/share The Korean Cinderella and Yeh-Shen.  

2. Teacher-in-role as Oldman (Sage) in Yeh-Shen.  Tell story from his point of view.  Students ask him questions. Volunteer becomes Magistrate from The Korean Cinderella and relates story from his POV.  Students ask him questions.

3. A/B improvisation (Korean): Pear Blossom/Peony (5 years later). Pear Blossom wants to be friends/Peony wants everything Pear Blossom has. (Chinese): Yeh-shen/King 5 years later. Yeh Shen wants stepmother and sister to live with them. King wants to punish them—keep them in their cave home.

	Sharing/Reflecting Phase
	Playmaking

(Suggested 10 minutes)
	Groups of 5: Toad, Sparrow, Oxen (tokgabi helpers from Korean story) pet fish (from Chinese story) must work together to help both Yeh-Shen and Pear Blossom find a better life than with the stepmother and sister.

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in graphic organizer for The Korean Cinderella and Yeh-Shen.

2. How could Yeh-Shen and Pear Blossom have helped themselves if they could not rely on magical creatures?


Connections/Extensions: Language Arts, Social Studies, Second Step.    

Teacher Task: For next lesson, have students choose a male character from any previous “Cinderella” story. Have them enter, walking and talking like that character. Have them find a sentence or phrase appropriate to that character and story.

LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE

Module Four: PLAYMAKING: We improvise characters, setting, and conflict in stories.

Sample Lesson # Seven
                  Cinderella Stories from Africa: Mufaro’s Beautiful Daughters and The Egyptian Cinderella       

Grade: 2 
Standard 2.1 Perform in group improvisational theatrical games that develop cooperative skills and concentration. 3.2 Identify universal characters in stories and plays from different periods and places.

Student Objective:  Demonstrate cooperative skills in improvising scenes based on African versions of the Cinderella story.

Resource Materials: Name Tags, music (African), graphic organizer, Mufaro’s Beautiful Daughters by John Steptoe and The Egyptian Cinderella by Shirley Climo; realia from

Egypt, Greece, and Zimbabwe; props and costume pieces, globe/map
	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 7 minutes)
	1. Students enter as their chosen male character from a Cinderella story. (body, voice, imagination)

2. Body:  Students move to varying rhythms and tempos of drum beats, then gong beats.
3. Voice: Repeat “I will be Queen” with different emotions/motivations/objectives.

	Exploring/Creating Phase
	Exploring

 (Suggested10 minutes)
	Mirror exercise:  1. as Manyara looking in mirror doing various pantomime actions. 2. As Nyasha doing same actions 3. Nyasha is looking in mirror doing actions, Manyara is the reflection. (contrasting character traits).

	
	Review/Preview/

Vocabulary

(Suggested 3 mins.)
	1. Vocabulary: New: god Horus, Pharaoh 

2. Discuss: How is the Invisible Being from Rough-faced Girl similar to the King in Mufaro’s Beautiful Daughters?

	
	Improvising/

Inventing

Story
(Suggested10 mins.)
	1. Share/read Mufaro’s Beautiful Daughters.

2. In groups of 3:  Improvise scene in which Manyara is treating Nyasha cruelly.  Mufaro enters and Manyara changes tone and mood. (covers up ill temper for her father’s sake.)

3. Share/read The Egyptian Cinderella.
4. In same groups of 3: Improvise scene in which Kipa (chief of servants) treats Rhodopis cruelly.  Master is asleep, then awakens. Kipa changes attitude.  

	Sharing/Reflecting Phase
	Playmaking

(Suggested 15 minutes)
	In groups of 4, recreate Manyara’s encounters with small boy, old woman, grove of trees. Then change the character to Nyasha encountering small boy, old woman, grove of trees. Recreate scene from Egyptian Cinderella in which Pharaoh Amasis has Kipa and other servants try on the rose-red slipper. Rhodopis hides in the reeds. Pharaoh wants Rhodopsis to try on sandal. She resists, then finally tries it on. Improvise servant girls’ and Pharaoh’s response.

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in information on Compare Cinderella Stories graphic organizer.

2. Why were the Egyptian servant girls so unkind to Rhodopsis?  List at least three specific reasons for their cruelty.


Connections/Extensions: Language Arts, Social Studies, Second Step    

Teacher Task: For next lesson, have half the class enter as a bored character who hates to get dirty or do any work.  The other half enters as an excited character who loves to get dirty and work in the garden. 
LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE

Module Four: PLAYMAKING: We improvise characters, setting, and conflict in stories.

Sample Lesson # Eight  
                            “Down to Earth” Cinderellas from the U.S.: Cinder Edna and Fanny’s Dream.                          
Grade: 2 

Standard 2.1 Perform in group improvisational theatrical games that develop cooperative skills and concentration; 1.2 Use body and voice to improvise alternative endings to a story.

Student Objective:  Demonstrate through theatre contrasting Cinderella characters from different time periods.

Resource Materials: Name Tags, music from Camelot: “What do the Simple Folk do?”, graphic organizer, Cinder Edna by Ellen Jackson and Fanny’s Dream by Caralyn Buehner; map/globe, props and

costume pieces

	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested 10 minutes)
	1. Class enters as either bored, stuck up, prissy character or as curious, hard-working and resourceful type character.

2. Body/Imagination: In space bubbles, pantomime work activities (washing, cleaning, sweeping, cooking, etc.) as self-pitying, weak character. Switch to same activities done by energetic self-reliant, lively character.  

3. Voice/imagination: Repeat the sentence, “I’m going to the ball and I’m going to marry a prince.”  Use different character voices, emotions, objectives and motivations.

	Exploring/Creating Phase
	Exploring

 (Suggested 5 mins.)
	Review with class all the Cinderella stories they have work on. Ask, “In which of these stories does the Cinderella character not
rely upon a magical helper to solve his/her problem?” (Domitila) Pair-share what you think and why.

	
	Review/Preview/Vocab
(Suggested 5 mins.)
	Vocabulary: review:  Character, Setting, objective, motivation; New: Self-reliant, Independent, “down-to-earth,” practical, “common sense,” fantasy, realistic

	
	Improvising/

Inventing

Story
(Suggested 15 mins.)
	1. Share/read Cinder Edna.  A/B improvisation:  1. Rudolph/Rupert. Both have same objective (find the girl he loves).  But they have very different ideas on how to solve the problem. Act out scene. Switch. 2. Cinder Ella and Cinder Edna have same objective:  Go to the ball. But they have different ideas on how to solve problem.  Act out scene. Switch.

2. Share/read Fanny’s Dream. A/B improvisation:  1. Fanny/Huber.  Fanny’s objective is to go to the ball. Huber’s objective is to marry Fanny. Act out scene. Switch. 2. Fanny/Fairy Godmother. Fanny does not want to go to the ball. Fairy Godmother wants her to go to the ball. (10 years after Fanny and Huber are married). act out scene. 3. Fanny/Huber. Fanny wants to make family happy. Huber wants to know whom Fanny was talking to in the garden. Act out scene.

	Sharing/Reflecting Phase
	Playmaking

(Suggested 10 minutes)
	In partners, dramatize (dialogue and action) 3 scenes: 1. Rupert and Edna recycling and caring for the environment (taking a bus to conserve fuel; recycling; installing solar heat; caring for orphaned kittens) 2. Fanny and Huber working together (plowing fields; planting potatoes; shearing sheep; feeding chickens; churning butter; fixing fire while Fanny rocks and sews; taking care of babies).  3. Rudolph and Ella after they are married. (Rudolph admiring his profile, giving speeches, etc. Ella fixing hair and make-up, shopping for shoes, bored sitting by the fire, etc.)

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Fill in information on Compare Cinderella Stories graphic organizer.

2. Of the three couples from the two stories, who lived “happily ever after”?  Explain your choice.


Connections/Extensions: Language Art, Social Studies, Second Step.  

Teacher Task: Review different jobs theatre artists do to make a play successful. (director, choreographer, sound engineer, costume/prop manager, actor.)

LOS ANGELES UNIFIED SCHOOL DISTRICT

Arts Education Branch

DISCIPLINE:  THEATRE

Module Four: PLAYMAKING: We improvise characters, setting, and conflict in stories.

Sample Lesson # Nine                                                           Preparing for Performance Task                                       
                           Grade: 2 

Standard 2.2 Retell familiar stories, sequencing story points and identifying character, setting, and conflict. 5.1 Use problem-solving and cooperative skills in dramatizing a story, a current event, or a concept from another subject area. 5.2 Demonstrate the ability to participate cooperatively in the different jobs required to create a theatrical production.
Student Objective:  Organize ensemble, assign jobs, rehearse for performance task.

Resource Materials: Name Tags, music, graphic organizer, ALL THE BOOKS USED IN THIS MODULE, realia , props and costume pieces, globe/map, lists of stories (3-4 on each list).

	Opening                                                                                Phase
	Gathering/

Warm-up

(Suggested  3 minutes)
	1. Whole circle warm up to music.

	Exploring/Creating Phase
	Exploring

 (Suggested 10 minutes)
	Students form 4 groups of 4 to 5 students. (adjust to class-size.) Each group will have a list with 3 or 4 titles.

List One: Perrault Cinderella; Disney Cinderella; Domitila (Mexico); Rough-faced Girl (Native American)

List Two: The Turkey Girl (Native American) The Irish Cinderlad;  Anklet for a Princess (India) 

List Three: The Korean Cinderella; Yeh-Shen (China); The Egyptian Cinderella 

List Four: Mufaro’s Beautiful Daughters (Africa); Cinder Edna (U.S.); Fanny’s Dream (U.S.)

In groups, students choose one of the 3 choices.

	
	Review/Preview/

Vocabulary

(Suggested 5 mins.)
	Briefly review each story.

	
	Improvising/

Inventing

Story
(Suggested 17 mins.)
	In group, from the story chosen, decide one event from the story your group will dramatize. Besides acting the parts, each student will have another job (such as director, costume manager, prop manager, sound effects person, choreographer, narrator) to do in order to present the event in a theatrical way. Rehearse as time permits.

	Sharing/Reflecting Phase
	Playmaking

(Suggested 0 minutes)
	This will be one in the next lesson.

	
	Reflecting/

Journal prompt

(Suggested 5 minutes)
	Journal: 1. Complete information on Compare Cinderella Stories graphic organizer.

2. What job are you doing in your group besides acting to make the scene work?  What character do you play?

What can you do to be sure your group (ensemble) is successful?


Connections/Extensions: Language Arts, Social Studies, Second Step    

Teacher Task: For performance task, allow some rehearsal time for ensembles during the week. 

