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Name:	Click here to enter text.		
Birth Date: Click here to enter text.
Student I.D. #: Click here to enter text.
Chronological Age: Click here to enter text.
Gender: Choose an item.
Ethnicity: Choose an item.
Home Language: Click here to enter text.
Language Classification: Choose an item.
Language of Instruction: Click here to enter text.
Language of Assessment: Click here to enter text.

Attending School: Click here to enter text.
Home School: Click here to enter text.
Grade: Choose an item.
Current Eligibility: Choose an item.
Current Placement: Choose an item.
Current DIS:	Choose an item.
		Choose an item.
		Choose an item.
Examiner: Click here to enter text.	
Date of Report: Click here to enter a date.



CONFIDENTIALITY: The following assessment report may contain sensitive information subject to misinterpretation by untrained individuals. Nonconsensual disclosure by unauthorized individuals is prohibited by both the California State Education Code and the Welfare and Institutions Code.  


REASON FOR REFERRAL: 
This triennial psycho-educational evaluation is being conducted due to federal and state regulations. The purpose of this assessment is to identify and describe the significant elements in Examinee’s unique learning style and the psychological processes and social-emotional factors that affect his/her availability for learning. This assessment will identify the present level of Examinee’s functioning in the areas which may be problematic and consider what changes or accommodations are necessary, if any, in the current instructional program. The psycho-educational assessment will guide and assist the Individual Education Plan team in the process of decision-making and program development. The special education Choose an item. being considered Choose an item. Choose an item., Choose an item., and Choose an item.. 


BACKGROUND INFORMATION: 
Health/Development 
Click here to enter text. provided the following information during an interview with the examiner on Click here to enter a date.: Examinee’s overall health history reflects Click here to enter text. .Within the last three years, Choose an item. history of significant illnesses, injuries or hospitalizations. Click here to enter text..	

Per health assessment conducted on Click here to enter a date., Examinee Choose an item. vision screening and Choose an item. hearing screening.

Family History
Click here to enter text. provided the following information during an interview with the examiner on Click here to enter a date.: Examinee currently resides with Click here to enter text.. The primary language in the home is Click here to enter text..There Choose an item. been significant changes in the home within the last three years. Click here to enter text.. Family history Choose an item. significant for developmental, medical, and/or learning disabilities. Click here to enter text.. 

Educational History
Educational history is considered based upon a review of available cumulative records and/or supplemental teacher and parent input. Examinee’s educational history prior to the last three years reflects Click here to enter text. The following data summarizes Examinee’s academic and behavioral performance in the last three years:
	 
Elementary School Progress (End of Year Marks)
Examinee Click here to enter text.. 

	Grade
	Math
	Reading
	Writing
	Listening
	Speaking

	TK
	
	
	
	
	

	Kindergarten
	
	
	
	
	

	1st
	
	
	
	
	

	2nd 
	
	
	
	
	

	3rd 
	
	
	
	
	

	4th 
	
	
	
	
	

	5th 
	
	
	
	
	


(Please note:  Elementary school marks/grades are the 1st mark refers to the Achievement Grade, while the subsequent mark reflects Effort.  The following descriptors describe achievement grades/marks:  4=Advanced, 3=Proficient, 2=Partially Proficient, 1=Not Proficient.  The following terms may be used to describe the student’s Effort: 4=Strong, 3=Consistent, 2=Inconsistent, 1=Poor).

Middle School
Examinee Click here to enter text.. 

	Grade
	Math
	English
	History
	Science/Health
	PE
	Elective

	6th Fall
	
	
	
	
	
	

	6th Spring
	
	
	
	
	
	

	7th Fall
	
	
	
	
	
	

	7th Spring
	
	
	
	
	
	

	8th Fall
	
	
	
	
	
	

	8th Spring
	
	
	
	
	
	


(Please note: The first mark refers to the Achievement grade, while the subsequent marks reflects Work Habits and Cooperation, respectively. The following descriptors describe academic grades/marks: A-Markedly Superior, B-Superior, C-Satisfactory, D-Needs to Improve, F-Little or No Progress.  The following terms may be used to describe the student’s Work Habits and Cooperation: E-Excellent, S-Satisfactory and U–Unsatisfactory)

High School
Examinee Click here to enter text.
 
	Grade
	Math
	English
	History
	Science/Health
	PE
	Elective

	9th Fall
	
	
	
	
	
	

	9th Spring
	
	
	
	
	
	

	10th Fall
	
	
	
	
	
	

	10th Spring
	
	
	
	
	
	

	11th Fall
	
	
	
	
	
	

	11th Spring
	
	
	
	
	
	

	12th Fall
	
	
	
	
	
	

	12th Spring
	
	
	
	
	
	


(Please note: The first mark refers to the Achievement grade, while the subsequent marks reflects Work Habits and Cooperation, respectively. The following descriptors describe academic grades/marks: A-Markedly Superior, B-Superior, C-Satisfactory, D-Needs to Improve, F-Little or No Progress.  The following terms may be used to describe the student’s Work Habits and Cooperation: E-Excellent, S-Satisfactory and U–Unsatisfactory)

Standardized Test History
Based on available records, Examinee took the Choose an item., Choose an item., and Choose an item..  Choose an item. based upon a five rating criteria: A=Advanced, P=Proficient, B=Basic, BB=Below Basic, FBB=Far Below Basic. He/She also took the Smarter Balanced Summative Assessment. The Smarter Balanced assessment system covers the full range of college- and career-ready knowledge and skills in the Common Core State Standards. This assessment is based upon a four rating criteria: Standard Exceeded, Standard Met, Standard Nearly Met and Standard Not Met. Please refer to the following charts for Examinee’s scores:

	Grade
	English Language Arts
	Math
	Science
	History

	2nd Choose an item.
	Choose an item.
	Choose an item.
	
	

	3rd Choose an item. 
	Choose an item. 
	Choose an item.
	
	

	4th Choose an item.
	Choose an item.
	Choose an item.
	
	

	5th Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	6th Choose an item.
	Choose an item.
	Choose an item.
	
	

	7th Choose an item.
	Choose an item.
	Choose an item.
	
	

	8th Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	9th Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	10th Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	11th Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.

	12th Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.
	Choose an item.



Attendance History
Based on available records, Examinee has a history of Choose an item. attendance within the past three years. Attendance records as of the date of this report are as follows:

	Grade
	Days enrolled
	Full day absences
	Partial day absences
	Truancies
	Tardies

	TK
	
	
	
	
	

	Kindergarten
	
	
	
	
	

	1st
	
	
	
	
	

	2nd 
	
	
	
	
	

	3rd 
	
	
	
	
	

	4th 
	
	
	
	
	

	5th 
	
	
	
	
	

	6th 
	
	
	
	
	

	7th 
	
	
	
	
	

	8th 
	
	
	
	
	

	9th 
	
	
	
	
	

	10th 
	
	
	
	
	

	11th 
	
	
	
	
	

	12th 
	
	
	
	
	



Examinee’s academic records indicate strength in Click here to enter text.. Records suggest difficulty in Click here to enter text.. His/Her work habits and cooperation Click here to enter text.. Examinee’s standardized test results reflect  Choose an item. skills in Choose an item. and Choose an item. in Choose an item.. Based on a review of his/her academic records and standardized academic test results, Examinee’s history reflects academic achievement Choose an item.. Based on a review of his/her citizenship marks (work/study habits and learning/social skills) and teacher comments, Examinee’s history reflects Choose an item. behavioral functioning. Attendance Choose an item. appear to impact Examinee’s academic performance.

Regional Center History
Click here to enter text.

Drug and Alcohol History 
Click here to enter text.

Probation/Juvenile Court Involvement
Click here to enter text.
 
Department of Child and Family Services (DCFS) Involvement
Click here to enter text.


SPECIAL EDUCATION HISTORY:  
Psycho-educational Evaluation
Click here to enter text.. Click here to enter text.. Click here to enter text.. Click here to enter text.. Click here to enter text..  

IEP Meeting History
IEP meeting history is considered based upon a review of relevant special education records. Examinee’s special education history prior to the last three years reflects Click here to enter text. .The following data summarizes eligibility, placement and related services recommended for Examinee within the last three years:

	Date
	Type of Meeting
	Eligibility
	Instructional Setting
	Curriculum
	Related Services & Supports

	Click here to enter text.	Choose an item.	Choose an item.
	Choose an item.
	Choose an item.	Choose an item. Click here to enter text.

	Click here to enter text.	Choose an item.	Choose an item.
	Choose an item.
	Choose an item.	Choose an item. Click here to enter text.

	Click here to enter text.	Choose an item.	Choose an item.
	Choose an item.
	Choose an item.	Choose an item. Click here to enter text.



Overall, Examinee is noted to Choose an item. sufficient progress as a result of the special education supports in place. Click here to enter text.


OUTSIDE/PRIVATE ASSESSMENTS:  
Click here to enter text.. Click here to enter text.. Click here to enter text.. Click here to enter text.. Click here to enter text..  


ANALYSIS AND INTERPRETATION OF CURRENT ASSESSMENT RESULTS
Materials and procedures used for assessment, and educational planning are selected and administered so as not to be racially, culturally or sexually discriminatory and are considered valid and reliable for this evaluation. When published norms are not appropriate, instruments have been administered for the purpose of analyzing qualitative responses and information. In accordance with LAUSD policy, no IQ tests have been used to determine Special Education eligibility. All assessment procedures measure a limited sample of a person’s total repertoire. The selected measures should only be interpreted within the limits of their measured validity. Scores that are used in this report compare the student to same-age peers using standard scores, percentiles, or other scores obtained during the publishers’ standardization of the instrument.  The evaluation is an accurate and valid description of the student’s functioning.

Instruments & Procedures
	Review of Records
	Click here to enter a date.

	Student Interview
	Click here to enter a date.

	Parent Interview
	Click here to enter a date.

	Teacher Interview
	Click here to enter a date.

	Teacher Questionnaire/Report
	Click here to enter a date.

	Observations in the School Setting
	Click here to enter a date.,
Click here to enter a date.

	Cognitive Assessment System 2nd Edition (CAS-2)
	Click here to enter a date.

	Test of Auditory Perceptual Skills 3rd Edition (TAPS-3)
	Click here to enter a date.

	Comprehensive Test of Phonological Processing 2nd Edition (CTOPP-2)
	Click here to enter a date.

	Test of Visual Perceptual Skills 3rd Edition (TVPS-3)
	Click here to enter a date.

	Motor Free Visual Perception Test-4th Edition (MVPT-4)
	Click here to enter a date.

	Beery –Buktenica Test of Visual Motor Integration 6th Edition (VMI-6)
	Click here to enter a date.

	Bender Gestalt-II
	Click here to enter a date.

	Woodcock Munoz Language Survey – Revised, Normative Update
	Click here to enter a date. 

	Woodcock Johnson IV-Test of Oral Language
	Click here to enter a date.

	Behavior Assessment System for Children 3 (Teacher Rating Scale)
	Click here to enter a date.

	Behavior Assessment System for Children 3 (Parent Rating Scale)
	Click here to enter a date.

	Behavior Assessment System for Children 3 (Self-Report)
	Click here to enter a date.

	Conners’ 3 Parent Rating Scale
	Click here to enter a date.

	Conners’ 3 Teacher Rating Scale
	Click here to enter a date.

	Conners’ 3 Self Report Rating Scale
	Click here to enter a date.

	Autism Spectrum Rating Scale
	Click here to enter a date.

	Vineland Adaptive Behavior Scales-3 (Teacher)
	Click here to enter a date.

	Vineland Adaptive Behavior Scales-3 (Parent)
	Click here to enter a date.

	Adaptive Behavior Assessment System-3  (Teacher)
	Click here to enter a date.

	Adaptive Behavior Assessment System-3  (Parent)
	Click here to enter a date.




BEHAVIORAL OBSERVATIONS 
Assessment Behavior 
Click here to enter text.

Classroom Behavior  
Click here to enter text.

Playground/unstructured settings/nutrition
Click here to enter text.


GENERAL ABILITY/COGNITIVE FUNCTIONING:
Standardized tests of intelligence are not used in LAUSD to identify students for special education services.

Based on alternative procedures for measuring intellectual ability, including performance on tasks attempted, interpretation of processing strengths and areas of need, observations, interviews and a review of data, Examinee’s estimated cognitive ability is within the Choose an item. range.

Cognitive Assessment System 2 (CAS-2)
The CAS-2 measures cognitive processes that are deemed to be the basic building blocks of intellectual functioning.  Planning subtests provide information regarding cognitive control, utilization of processes and knowledge, intentionality, and self-regulation to achieve a desired goal; Attention subtests provide information regarding focused, selective cognitive activity and resistance to distraction; Simultaneous and Successive subtests represent the two forms of operating on information.  In the Simultaneous subtests, information is presented visually; Successive subtests measure responses to orally presented material.

Examinee scored within the Choose an item. range on the Planning scale indicating Choose an item.. This scale measured his/her ability to develop a plan of action, apply the plan, and modify the plan as needed. The Planning subtests are both timed and measure accuracy and efficiency. Examinee demonstrated Choose an item. ability on tasks that required creating and implementing strategies in order to place codes in their associated boxes (Planned Codes) and Choose an item. ability on tasks that required connecting numbers in a sequential order, as well as connecting Choose an item. in a sequential order in an alternating manner (Planned Connections). His/Her performance on the Planning scale indicates that he/she Choose an item. organizing his/her thoughts into an appropriate plan to achieve a specific goal, within given time limits. 

Examinee scored within the Choose an item. range on the Simultaneous Processing scale indicating Choose an item.. This scale measured his/her ability to synthesize separate elements into an interrelated group using both verbal and nonverbal content. Examinee demonstrated Choose an item. abilities on tasks that require connecting parts to a whole (Matrices), and Choose an item. abilities on tasks that require comprehending and matching oral instructions to a picture (Verbal-Spatial Relations). His/Her performance on this scale indicates that Examinee Choose an item. utilizing nonverbal reasoning skills to complete patterns or matching oral instructions with visual stimuli.  

Examinee scored within the Choose an item. range on the Attention scale indicating Choose an item.. This scale measured his/her ability to sustain attention, as well as selectively focus on particular stimuli while ignoring other competing stimuli. Examinee demonstrated Choose an item. ability on tasks that required attending to tasks while speaking (Expressive Attention), and Choose an item. ability focusing attention while resisting distractions (Number Detection). His/Her performance on the Attention scale indicates that Examinee Choose an item. focusing on tasks require visual attention. 

Examinee scored within the Choose an item. range on the Successive Processing scale indicating Choose an item.. The Successive Processing subtests examine short term memory and ability to process and derive meaning from information that was presented orally and in a specific order. Examinee demonstrated Choose an item. abilities on tasks that required repeating a series of words in the same order as given (Word Series), and Choose an item. abilities on tasks that required listening to sentences that are syntactically correct but contain little meaning and Choose an item.. Examinee’s performance on this scale indicates he/she Choose an item. understanding sentences based syntactic relationships, and following and recalling information in a specific sequence when given orally.  

Supplemental CAS-2 Composites
Three supplemental composite scores were also calculated in: Executive Function (without Working Memory), Executive Function with Working Memory and Working Memory. 

Executive Function
Examinee’s Executive Function score was in the Choose an item. range, indicating that he/she has Choose an item. on tasks that required control of thinking, behavior, and attention (Planned Connections and Expressive Attention). 

Working Memory
Examinee’s Working Memory was within the Choose an item. range. He/She has Choose an item. on tasks that required evaluating and working with information that had to be remembered for a short period of time (Verbal-Spatial Relations and Sentence Questions). 

Executive Function with Working Memory
On measures of Executive Function with Working Memory, Examinee was in the Choose an item. range. Examinee has Choose an item. completing tasks that involved the control of thinking, behavior, and attention when working with information that had to be evaluated and remembered for a short period of time. 

Comprehensive Test of Phonological Processing - Second Edition (CTOPP -2)
The CTOPP-2 measures phonological and auditory processing skills. This test uses a variety of tasks to assess a student’s ability to work with auditory/phonological processing information including: perceiving and manipulating sounds that make up words, remembering short-term and long-term verbal information, and performing tasks quickly. It is comprised of three areas: Phonological Awareness, Phonological Memory, Rapid Symbolic Naming and Rapid Non-Symbolic Naming. Phonological Awareness measures the individual’s awareness of and access to the phonological structures of oral language. A deficit in Phonological Awareness is likely to impair the ability to develop foundational reading skills, such as segmenting sounds, blending words, rhyming, and discriminating between speech sounds. Phonological Memory measures the individual’s ability to code information for temporary storage in the working or short-term memory, as well as brief verbatim storage of auditory information. A deficit in phonological memory is likely to impair both listening and reading comprehension for more complex sentences. Rapid Symbolic and Non-Symbolic Naming measures include information regarding efficient retrieval of phonological information from long-term memory and execution of a sequence of operations quickly and repeatedly. These skills are required when readers attempt to decode unfamiliar words, and deficits in these areas are associated with problems in reading fluency.

Examinee’s performance on the CTOPP-2 suggests Choose an item. auditory processing skills. Examinee scored within the Choose an item. range on the Phonological Awareness composite, indicating Choose an item. understanding the relations between written and spoken language. He/She scored within the Choose an item. range on the Elision subtest, which measures the extent to which an individual can say a word and then say what is left after dropping out designated sounds. He/She scored within the Choose an item. range on the Blending Words subtest, which measures an individual’s ability to combine sounds to form words. Examinee scored within the Choose an item. range on the Choose an item.subtest, which measures the ability to Choose an item..

Examinee scored within the Choose an item. range on the Phonological Memory composite, indicating Choose an item. coding information phonologically for temporary storage in working or short-term memory, such as remembering a phone number one has looked up on the way to the phone. He/She scored within the Choose an item. range on the Memory for Digits subtest, which measures the extent to which an individual can repeat a series of numbers ranging from two to eight digits. He/She scored within the Choose an item. range on the Nonword Repetition subtest, which measures the ability to repeat made-up words that range in length from 3 to 15 sounds.

Examinee scored within the Choose an item. range on the Rapid Symbolic Naming composite, indicating Choose an item. retrieving phonological information from long-term or permanent memory. He/She scored within the Choose an item. range on the Rapid Digit Naming subtest, which measures the speed with which an individual can name numbers. He/She scored within the Choose an item. on the Rapid Letter Naming subtest, which measures the speed with which an individual can name letters. 

Examinee scored within the Choose an item. range on the Rapid Non-Symbolic Naming composite, indicating Choose an item. retrieving phonological information from long-term or permanent memory. He/She scored within the Choose an item. range on the Rapid Color Naming subtest, which measures the speed with which an individual can name colors. He/She scored within the Choose an item. on the Rapid Object Naming subtest, which measures the speed with which an individual can name objects. 

Test of Auditory Processing Skills-3rd Edition (TAPS-3)
The TAPS-3 is a measure developed to measure what a student does with oral matter he/she auditorily perceives.  It is used to identify students who have various auditory-perceptual difficulties, and/or language problems that could be the basis for learning problems.  There are three areas measured, which include basic phonologic skills, auditory memory, and auditory cohesion.  The Basic Phonologic cluster measures the discrimination between sounds within words, segment words into morphemes, and blend phonemes into words.  The Auditory Memory cluster describes immediate working memory to include sequencing.  The Auditory Cohesion cluster requires the student to understand what is being said with use of inferences, deductions, and abstractions.  It does not measure hearing.  

Examinee performed within the Choose an item. range on measures of auditory processing. On measures of phonological awareness, Examinee was within the Choose an item. range. He/she was within the Choose an item. range when asked to discriminate between sounds within words (Word Discrimination). He/she was within the Choose an item. range on measures in which he/she had to segment words into morphemes (Phonological Segmentation) and in the Choose an item. range where he/she had to blend phonemes into words (Phonological Blending).  

On measures of rote auditory memory, Examinee was within the Choose an item. range. He/she was in the Choose an item. range on tasks which required him/her to recall numbers in sequential or linear order (Number Memory Forward) and in the Choose an item. range when asked to recall and manipulate information in reversed order (Number Memory Reversed). He/she was in the Choose an item. range on tasks which required him/her to recall a series of words in sequential order (Word Memory) and in the Choose an item. range in his/her ability to recall a sentence increasing in number of words per sentence (Sentence Memory). 

In the area of cohesion, which reflects some higher order linguistic processing, Examinee was within the Choose an item. range. He/she performed in the Choose an item. range when asked to answer questions when given oral information (Auditory Comprehension) and was within the Choose an item. in his/her abstract thinking and reasoning skills when presented with oral/auditory information (Auditory Reasoning). 

Test of Visual Perceptual Skills (non-motor), 3rd Edition (TVPS-III)
The TVPS-III is a non-verbal measure of visual processing skills. The Basic cluster includes the individual’s ability to discriminate dominant features of objects, an ability to perceive the position of objects in relation to other objects, an ability to recognize one stimulus item after a brief interval, and to find one design among others on the page. The Sequencing cluster measures the individual’s ability to remember visual symbols as presented in a sequence. The Complex cluster includes the individual’s ability to identify a whole figure when only fragments are presented, and the ability to identify an object from a complex background or surrounding objects.

Examinee’s overall performance on the TVPS-III suggests Choose an item. visual processing skills. He/She scored within the Choose an item. range on the Basic cluster. Examinee scored within the Choose an item. range on the Visual Discrimination subtest, which required him/her to identify matching designs. This subtest measures the ability to discriminate dominant features of objects such as position, shape, form and color. He/She scored within the Choose an item. range on the Visual Memory subtest, where he/she was shown a design and asked to identify the same design after a brief interval. He/she scored within the Choose an item. range on the Spatial Relations subtest, which required him/her to identify a design that is different than others in a detail or rotation of part of the design. This subtest measures the ability to perceive the positions of objects in relation to self and/or other objects. Examinee scored within the Choose an item. range on the Form Constancy subtest, where he/she was asked to identify the same design when the design was larger, smaller or rotated.

Examinee scored within the Choose an item. range on the Sequencing cluster. The Sequencing cluster is comprised of the Sequential Memory subtest, in which Examinee was shown a sequence of designs and asked to identify the same sequence of designs after a brief interval.

Examinee scored within the Choose an item. range on the Complex Processes cluster. He/She scored within the Choose an item. range on the Figure Ground subtest, which required him/her to find a design among many with a complex background. Examinee scored within the Choose an item. range on the Visual Closure subtest, where he/she was asked to match incomplete patterns to a completed design. This subtest measures an individual’s ability to identify a whole figure when only fragments are available.
	
Bender Gestalt Test-II
The Bender Gestalt Test-II is a valid measure of sensory-motor skills with respect to visual-motor integration. On the Bender II, the child is required to duplicate several geometric designs by drawing/copying them as well as recalling them from memory.  

On this measure, Examinee was within the Choose an item. range in his/her ability to copy images that he/she saw and was in the Choose an item. range when asked to recall the images (without a visual model). On the supplemental motor and visual perception tests, he/she was also within the Choose an item. range. 

Motor Free Visual Perception Test, 4th Edition 
The MVPT-4 is a non-verbal measure of visual perceptual or visual processing skills. Visual perception is the capacity to interpret or give meaning to what is seen.  The MVPT-4 measures visual perceptual skills in the following areas: spatial relationships (perceive the positions of objects in relation to oneself and/or other objects, such as figure reversals or rotations), visual discrimination (to discriminate position, shape, form and color), figure ground (identify an object from a complex background or surrounding objects), visual closure (identify a whole figure when only fragments are presented), and visual memory (recognize one stimulus item after a very brief interval). Performance on these areas provides a single score that represents the student’s general visual perceptual ability.

Based on Examinee’s performance, visual processing skills were within the Choose an item. range. He/She Choose an item. able to complete tasks which required him/her to: discriminate position, shape, form and color, immediately recall visual stimuli, perceive the positions of objects in relation to oneself and/or other objects, identify part-to-whole relationships and identify the constancy of shapes and objects. 

Beery-Buktenica Developmental Test of Visual Motor Integration, 6th Edition (VMI-6)
The VMI-6 presents various geometric forms which are to be copied with paper and pencil by the individual. This test measures “hand-eye” coordination, and can indicate poor visual perception and/or fine motor coordination problems. Poor performance can also indicate that the child has adequate visual perception and/or motor coordination, but has difficulty coordinating the two domains.  

Examinee scored within the Choose an item. range on the VMI-6, indicating Choose an item. visual motor integration skills. Examinee Choose an item. Results of the VMI-6 indicate Examinee Choose an item.

Cognitive Summary 
Results of the current assessment indicate Examinee is functioning within the Choose an item. range of cognitive ability based upon alternative assessment procedures. He/She demonstrated strength in Click here to enter text. He/She demonstrated areas of need in Click here to enter text. Examinee Choose an item. evidence cognitive and/or psychological processing deficits which adversely impact educational access and performance at this time.


ACADEMIC PERFORMANCE
Examinee is currently enrolled in the Choose an item. grade in the  Choose an item. program at Click here to enter text. School.

Teacher Comments
Click here to enter text.

Current Grades
The following chart illustrates Examinee’s most recent grades: 

	Elementary Grades
	Math
	Reading
	Writing
	Listening
	Speaking

	Choose an item.
	
	
	
	
	



(Please note:  Elementary school marks/grades are the 1st mark refers to the Achievement Grade, while the subsequent mark reflects Effort.  The following descriptors describe achievement grades/marks:  4=Advanced, 3=Proficient, 2=Partially Proficient, 1=Not Proficient.  The following terms may be used to describe the student’s Effort: 4=Strong, 3=Consistent, 2=Inconsistent, 1=Poor).

	Secondary Grades
	Math
	English
	History
	Science/Health
	PE
	Elective

	Choose an item.
	
	
	
	
	
	



(Please note: The first mark refers to the Achievement grade, while the subsequent marks reflects Work Habits and Cooperation, respectively. The following descriptors describe academic grades/marks: A-Markedly Superior, B-Superior, C-Satisfactory, D-Needs to Improve, F-Little or No Progress.  The following terms may be used to describe the student’s Work Habits and Cooperation: E-Excellent, S-Satisfactory and U–Unsatisfactory)

Classroom-Based Assessments
Click here to enter text.

Standardized Assessments
Examinee’s Choose an item. administered the Choose an item. on Click here to enter a date.

Woodcock Johnson Test of Achievement, Fourth Edition (WJ-IV)
The WJ-IV, a norm referenced, standardized assessment, is a multiple subject test for academic achievement in the domains of reading decoding/comprehension, spelling, written expression, math calculation/applications, and oral language.

Click here to enter text.

	Composite/Subtest
	Standard Score
	Descriptor

	Reading 
	
	Choose an item.

	Broad Reading
	
	Choose an item.

	Mathematics
	
	Choose an item.

	Broad Mathematics
	
	Choose an item.

	Math Calculation Skills
	
	Choose an item.

	Written Language
	
	Choose an item.

	Broad Written Language
	
	Choose an item.

	Written Expression
	
	Choose an item.

	Academic Skills
	
	Choose an item.

	Academic Fluency
	
	Choose an item.

	Academic Applications
	
	Choose an item.

	Brief Achievement
	
	Choose an item.

	Broad Achievement
	
	Choose an item.

	Letter-Word Identification
	
	Choose an item.

	Applied Problems
	
	Choose an item.

	Spelling
	
	Choose an item.

	Passage Comprehension
	
	Choose an item.

	Calculation
	
	Choose an item.

	Writing Samples
	
	Choose an item.

	Sentence Reading Fluency
	
	Choose an item.

	Math Facts Fluency
	
	Choose an item.

	Sentence Writing Fluency
	
	Choose an item.



Kaufman Test of Educational Achievement, Third Edition (KTEA-3)
The Kaufman Test of Educational Achievement 3 (KTEA-3) is an individually administered measure of the school achievement of children and adolescents in grades 1 through 12. It is an individually administered battery of academic subtests which assesses skills in reading, mathematics, written language, and oral language. 

Click here to enter text.

	Subtest
	Standard Score
	Descriptor

	Academic Skills Battery (ASB)
	
	     

	Reading Composite
	
	Choose an item.

	Letter & Word Recognition
	
	Choose an item.

	Reading Comprehension
	
	Choose an item.

	Math Composite
	
	Choose an item.

	Math Concepts & Applications
	
	Choose an item.

	Math Computation
	
	Choose an item.

	Written Language Composite
	
	Choose an item.

	Written Expression
	
	Choose an item.

	Spelling
	
	Choose an item.



Academic Summary
Examinee’s current grades indicate overall academic performance Choose an item.. Click here to enter text.Standardized test results reflect academic achievement Choose an item.. Click here to enter text. Therefore, Examinee’s performance Choose an item. suggest a significant educational impact.


LANGUAGE FUNCTION:  
Examinee is a Choose an item. student who has an LAUSD language classification of Choose an item.. The primary language spoken within the student’s household is Click here to enter text.. He/she has been receiving instruction in a Click here to enter text. instructional setting.

Per psychologist observation, he/she Choose an item. present with age appropriate basic interpersonal communication skills and cognitive and academic language proficiency skills in English.  He/she Choose an item. age appropriate vocabulary and Choose an item. able to adequately express ideas verbally and in written language. His/Her language skills Choose an item. adequate for access to his/her educational setting. He/She Choose an item. have a history of speech and language issues. Significant concerns Choose an item. noted in language functioning based upon observation and parent and teacher input. Click here to enter text. 

Based on the results of the Language and Speech assessment Click here to enter text. (if applicable)

English Language Development (if applicable)
California English Language Development Test (CELDT) 
School districts are required to assess all English Learners (ELs) to determine each student’s individual English proficiency level. The test assesses Listening, Speaking, Reading and Writing skills using performance-based and multiple-choice formats. Scores are reported by proficiency level for each skill area and an overall score. Students are assessed upon entry into a California school, if they meet specific criteria. The assessment must be administered within 30 calendar days of enrollment. Students identified as ELs must be assessed annually until they are reclassified. Examinee’s results are as follows: 

	Grade
	Listening
	Speaking
	Reading
	Writing
	Overall
	ELD Level

	TK
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	K
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	1st
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	2nd
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	3rd 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	4th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	5th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	6th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	7th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	8th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	9th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	10th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	11th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.
	12th 
	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.	Choose an item.


Current ELD grades are as follows: 

	Grade
	ELD Reading
	ELD Writing
	ELD Listening
	ELD Speaking

	TK
	
	
	
	

	Kindergarten
	
	
	
	

	1st
	
	
	
	

	2nd 
	
	
	
	

	3rd 
	
	
	
	

	4th 
	
	
	
	

	5th 
	
	
	
	


(Please note:  Elementary school marks/grades are the 1st mark refers to the Achievement Grade, while the subsequent mark reflects Effort.  The following descriptors describe achievement grades/marks:  4=Advanced, 3=Proficient, 2=Partially Proficient, 1=Not Proficient.  The following terms may be used to describe the student’s Effort: 4=Strong, 3=Consistent, 2=Inconsistent, 1=Poor).

Standardized Assessments
Woodcock Munoz Language Survey- Revised, Normative Update (WMLS-R, NU) 
Examinee was given the Oral Language Cluster of the Woodcock- Munoz Language Survey- Revised, Normative Update (WMLS-R, NU) in English and Spanish to better ascertain and compare his/her oral language skills in both languages. The Oral Language Cluster is separated into four subtests which measure a student’s ability to: remember and repeat phrases and sentences presented orally, name familiar and unfamiliar pictured objects, understand verbally presented directions, and comprehend and verbally complete a logical word relationship, and it measures a student’s knowledge of word meanings. 

The following table illustrates Examinee’s performance:

	Cluster/Subtest
	Standard Score
English
	Percentile Rank
	Standard Score
Spanish
	Percentile Rank

	Oral Language
	
	
	
	

	Listening
	
	
	
	

	Oral Expression
	
	
	
	

	Picture Vocabulary
	
	
	
	

	Verbal Analogies
	
	
	
	

	Letter-Word Identification
	
	
	
	

	Dictation
	
	
	
	

	Understanding Directions
	
	
	
	

	Story Recall
	
	
	
	

	Passage Comprehension
	
	
	
	



Woodcock Johnson IV Tests of Oral Language (WJ IV TOL) 
The Woodcock-Johnson IV Tests of Oral Language is a measure of receptive and expressive language in English and Spanish. It also measures language processing and academic language proficiency. The Broad Oral Language cluster is composed of picture vocabulary, oral comprehension, and understanding directions subtests and his skills fall within the low average range compared to same age peers. The Oral Expression cluster is composed of picture vocabulary and sentence repetition subtests and his skills fall within the low average range. The Listening Comprehension cluster is composed of oral comprehension and understanding directions subtests and his skills fall close to the average range. The Phonetic Coding cluster is comprised of segmentation and sound blending subtests and his skills fall within the low average range. The Speed of Lexical Access cluster is composed of rapid picture naming and retrieval fluency and his skills fall close to the average range.

The following table illustrates Examinee’s performance:

	Cluster/Subtest
	Standard Score
English
	Standard Score
Spanish

	Oral Language
	
	

	Broad Oral Language
	
	

	Oral Expression
	
	

	Listening Comprehension
	
	

	Phonetic Coding
	
	

	Speed of Lexical Access
	
	

	Picture Vocabulary
	
	

	Oral Comprehension
	
	

	Segmentation
	
	

	Rapid Picture Naming
	
	

	Sentence Repetition
	
	

	Understanding Directions
	
	

	Sound Blending
	
	

	Retrieval Fluency
	
	



English Language Learner Summary (if applicable)
Results indicate that Examinee has stronger academic oral language skills in Choose an item. than in Choose an item., suggesting that Choose an item. is his/her dominant language at this time. Given assessment results, Examinee’s performance on cognitive and psychological processing tests conducted in English Choose an item. be considered valid.  Click here to enter text.


MOTOR ABILITIES:  
Fine Motor
At this time, evaluation of writing samples indicate that Examinee’s writing Choose an item. legible and he/she Choose an item. able to complete fine motor tasks (writing, typing, cutting, etc.) without difficulty.  Results of the VMI-6 indicate Choose an item. sensory motor skills. Parent and teachers Choose an item. report concerns.

Examinee has received Occupational Therapy (OT) services since Click here to enter text.. Based on the results of the OT assessment Click here to enter text. (if applicable)

Gross Motor
Examinee is able to run, jump, throw and walk based on informal observations, teacher reports and school nurse’s informal assessment. He/She Choose an item. able to navigate the educational environment without difficulty. Records reflect that Examinee has received Choose an item. grades in physical education. Parent and teachers Choose an item. report concerns. 

Examinee has received Adapted PE (APE) services since Click here to enter text.. Based on the results of the Adapted PE assessment Click here to enter text. (if applicable)

Examinee has received Physical Therapy (PT) services since Click here to enter text.. Based on the results of the PT assessment Click here to enter text. (if applicable)


SOCIAL EMOTIONAL STATUS:
Record review
Based upon a review of available cumulative records and/or supplemental teacher and parent input, Examinee’s Citizenship and/or Cooperation Marks reflect a pattern of Choose an item. performance.  Click here to enter text.

Disciplinary History (if applicable)
Available discipline records reflect referrals for the following incidences:

	Date
	Grade
	Incident
	Response

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



Interviews
Parent/Caregiver Interview
During an interview with the examiner on Click here to enter a date.,Click here to enter text.

Teacher/Staff Interviews
Per teacher interview with the examiner on Click here to enter a date.,Click here to enter text.

Student Interview
A student interview was conducted with the examiner on Click here to enter a date. Click here to enter text. 

DIS Counseling (if applicable)
Click here to enter text.

Outside Provider/Agency Interview (if applicable)
Click here to enter text.

Rating Scales
Behavior Assessment System for Children, Third Edition (BASC-3)
The Behavior Assessment System for Children (BASC-3) is an integrated system designed to assess and clarify a variety of emotional and behavioral disorders of children and to aid in the design of interventions. The BASC-3 is a measure of social emotional adjustment. Scores on the BASC-3 in the Clinically Significant range (T-Scores 70+) suggests a high level of maladjustment. Scores in the At-Risk range (T-Scores 60-69) identify either a significant problem that may not be severe enough to require formal treatment or the potential of developing a problem that needs careful monitoring. Frequencies of behaviors are rated on the following scale: N-Never, S-Sometimes, O-Often and A-Almost Always.

Based on Choose an item. ratings, the validity and consistency indices were in the Choose an item. range. Should indices fall within the caution or extreme caution range, results may warrant further investigation to determine the level of severity of behaviors. The following chart indicates Examinee’s behaviors that were rated as At-Risk or Clinically Significant:

BASC-3 Responses
	☐ All composites/subscales rated by Choose an item. are at least within the Average range and no significant concerns were indicated

	Composite/
Subscale
	At-Risk
	Clinically Significant
	Description

	
	Parent
	Teacher
	Parent
	Teacher
	

	Hyperactivity
	☐	☐	☐	☐	The tendency to be overly active, rush through work or activities, and act without thinking

	Aggression
	☐	☐	☐	☐	The tendency to act in a hostile manner (either verbal or physical) that is threatening to others

	Conduct
Problems
	☐	☐	☐	☐	The tendency to engage in antisocial and rule-breaking behavior, including destroying property

	Externalizing
Problems
	☐	☐	☐	☐	

	Anxiety
	☐	☐	☐	☐	The tendency to be nervous, fearful, or worried about real or imagined problems

	Depression
	☐	☐	☐	☐	Feelings of unhappiness, sadness, and stress that may result in an inability to carry out everyday activities or may bring on thoughts of suicide

	Somatization
	☐	☐	☐	☐	The tendency to be overly sensitive to and complain about relatively minor physical problems and discomforts

	Internalizing
Problems
	☐	☐	☐	☐	

	Attention
Problems
	☐	☐	☐	☐	The tendency to be easily distracted and unable to concentrate more than momentarily

	Learning
Problems
	
	☐	
	☐	The presence of academic difficulties, particularly understanding or completing homework

	School 
Problems 
	
	☐	
	☐	

	Atypicality
	☐	☐	☐	☐	The tendency to behave in ways that are considered odd or commonly associated with psychosis

	Withdrawal
	☐	☐	☐	☐	The tendency to evade others to avoid social contact

	Behavioral Symptoms 
Index
	☐	☐	☐	☐	

	Adaptability
	☐	☐	☐	☐	The ability to adapt readily to changes in the environment

	Social Skills
	☐	☐	☐	☐	The skills necessary for interacting successfully with peers and adults in home, school, and community settings

	Leadership
	☐	☐	☐	☐	The skills associated with accomplishing academic, social, or community goals, including the ability to work with others

	Study Skills
	
	☐	
	☐	The skills that are conducive to strong academic performance, including organizational skills and good study habits 

	Activities of
Daily Living
	☐	
	☐	
	The skills associated with performing basic, everyday tasks in an acceptable and safe manner

	Functional Communication
	☐	☐	☐	☐	The ability to express ideas and communicate in a way others can easily understand

	Adaptive Skills
	☐	☐	☐	☐	



BASC-3 Self-Report Only Responses
	☐ All composites/subscales are at least within the Average range and no significant concerns were indicated

	Composite/Subscale
	At-Risk
	Clinically 
Significant
	Description

	Attitude to School
	☐	☐	Feelings of alienation, hostility, and dissatisfaction regarding school 

	Attitude to Teachers
	☐	☐	Feelings of resentment and dislike of teachers; beliefs that teachers are unfair, uncaring, or overly demanding 

	Sensation Seeking
	☐	☐	The tendency to take risks and to seek excitement 

	School Problems
	☐	☐	

	Atypicality
	☐	☐	The tendency toward bizarre thoughts or other thoughts and behaviors considered “odd”

	Locus of Control
	☐	☐	The belief that rewards and punishments are controlled by external events or people 

	Social Stress
	☐	☐	Feelings of stress and tension in personal relationships; a feeling of being excluded from social activities 

	Anxiety
	☐	☐	Feelings of nervousness, worry, and fear; the tendency to be overwhelmed by problems

	Depression
	☐	☐	Feelings of unhappiness, sadness, and dejection; a belief that nothing goes right

	Sense of Inadequacy
	☐	☐	Perceptions of being unsuccessful in school, unable to achieve one’s goals, and generally inadequate 

	Somatization

	☐	☐	The tendency to be overly sensitive to, to experience, or to complain about relatively minor physical problems and discomforts

	Internalizing Problems
	☐	☐	

	Attention Problems
	☐	☐	The tendency to report being easily distracted and unable to concentrate more than momentarily 

	Hyperactivity
	☐	☐	The tendency to report being overly active, rushing through work or activities, and acting without thinking 

	Inattention/Hyperactivity
	☐	☐	

	Emotional Symptoms Index
	☐	☐	

	Relations with Parents
	☐	☐	A positive regard toward parents and a feeling of being esteemed by them

	Interpersonal Relations
	☐	☐	The perception of having good social relationships and friendships with peers

	Self-Esteem
	☐	☐	Feelings of self-esteem, self-respect, and self-acceptance

	Self-Reliance
	☐	☐	Confidence in one’s ability to solve problems; a belief in one’s personal dependability and decisiveness

	Personal Adjustment
	☐	☐	



On this measure, raters were Choose an item. in their responses reflecting that Examinee Click here to enter text.

Conners-3rd Edition (Conners-3) (if applicable)	
The Conners-3, a narrow band behavior rating scale which measures the presence and severity of behaviors related to ADHD in children and adolescents aged 6 to 18 years old (for the parent and teacher reports) and aged 8 to 18 years old (for the self-report). Areas assessed include: Inattention, Hyperactivity/Impulsivity, Learning Problems/Executive Functioning Total (including the Learning Problems and Executive Functioning subscales), Aggression, and Peer Relations. T-scores from 65-69 are Elevated indicating more concerns than are typically reported and T-scores ≥ 70 are considered Very Elevated indicating many more concerns than are typically reported. 

The following chart reflects behaviors that were in the Elevated or Very Elevated range:

	☐ All composites/subscales rated by Choose an item. are at least within the Average range                               and no significant concerns were identified

	Scale/Composite
	Elevated
	Very Elevated
	Description

	
	Parent
	Teacher 
	Student
	Parent
	Teacher 
	Student
	

	Inattention
	☐	☐	☐	☐	☐	☐	Poor concentration and attention, difficulty keeping his/her mind on work, makes careless mistakes, easily distracted.

	Hyperactivity/
Impulsivity
	☐	☐	☐	☐	☐	☐	Moves around a lot, fidgets, restless, impulsive.

	Learning 
Problems
	
☐
	




☐
	
☐
	
☐
	




☐
	
☐
	Problems with learning and/or understanding academic material that involves reading, spelling, or math skills; needs extra explanations.

	Executive 
Functioning
	
☐
	
	

	
☐
	
	

	Poor organization, loses things; difficulty getting started on projects.

	Defiance/
Aggression
	
☐
	
☐
	
☐
	
☐
	
☐
	
☐
	May have poor control of anger; may display physically and/or verbally aggressive behaviors including bullying.

	Peer Relations/
Family Relations
	
☐
	
☐
	
☐
	
☐
	
☐
	
☐
	Difficulty with friendships, poor social connections; seems to be unaccepted by group.



On this measure, raters were Choose an item. in their responses reflecting that Examinee Click here to enter text.

Autism Spectrum Rating Scales (ASRS) (if applicable)
 The Autism Spectrum Rating Scales is a scale used to help identify symptoms, behaviors, and associated features of Autism Spectrum Disorders (ASDs) in children and adolescents aged 2 to 18. High scores suggest that many behaviors associated with the Autism Spectrum Disorders have been observed. 

The following chart depicts Examinee’s behaviors that were indicated as Elevated or Very Elevated.

	☐ All composites/subscales rated by Choose an item. are at least within the Average range                                            and no significant concerns were identified

	Scales
	Elevated
	Very Elevated
	

	
	Parent
	Teacher 
	Parent
	Teacher 
	Description

	Peer Socialization
	
☐
	
☐
	
☐
	
☐
	Has limited willingness and capacity to successfully engage in activities that develop and maintain relationships with other children.

	Adult Socialization
	
☐
	
☐
	
☐
	
☐
	Has limited willingness and capacity to successfully engage in activities that develop and maintain relationships with adults.

	Social/Emotional Reciprocity
	
☐
	
☐
	
☐
	
☐
	Has limited ability to provide an appropriate emotional response to another person in a social situation.

	Atypical Language
	
☐
	
☐
	
☐
	
☐
	Spoken communication may be repetitive, unstructured, or unconventional.

	Stereotypy
	
☐
	
☐
	
☐
	
☐
	Engages in apparently purposeless and repetitive behaviors.

	Behavioral Rigidity
	
☐
	
☐
	
☐
	
☐
	Has difficulty tolerating changes in routine, activities, or behavior; aspects of the environment must remain unchanged.

	Sensory Sensitivity
	
☐
	
☐
	
☐
	
☐
	Overreacts to certain experiences sensed through touch, sound, vision, smell, or taste.

	Attention
	
☐
	
☐
	
☐
	
☐
	Has trouble appropriately focusing attention on one thing while ignoring distractions; appears disorganized.

	Social/Communication
	
☐
	
☐
	
☐
	
☐
	Has difficulty using non-verbal communication appropriately to initiate, engage in, and maintain social contact.

	Unusual Behaviors
	
☐
	
☐
	
☐
	
☐
	Has trouble tolerating changes in routine.
Engages in apparently purposeless, stereotypical behaviors. Overreacts to certain sensory experiences.

	Self-Regulation
	
☐
	
☐
	
☐
	
☐
	Has deficits in attention and/or motor/impulse control; is argumentative.

	Total
	
☐
	
☐
	
☐
	
☐
	Has many behavioral characteristics similar to youth diagnosed with an Autism
Spectrum Disorder.



On this measure, raters were Choose an item. in their responses reflecting that Examinee Choose an item. evidence Autistic-like behaviors.

The Children’s Depression Inventory-2nd Edition (CDI-2) (if applicable)
The Children’s Depression Inventory 2 contains 28 items, each of which consists of three statements. For each item, the individual is asked to select the statement that best describes his or her feelings. The CDI-2 is a measure that helps assess cognitive, affective and behavioral signs of depression in children and adolescents.

Self-ratings indicate Click here to enter text.
Parent ratings reflect Click here to enter text.
Teacher ratings note  Click here to enter text.

On this measure, raters were Choose an item. in their responses reflecting that Examinee Choose an item. exhibit behaviors consistent with depression (e.g. sadness, loneliness, irritability, withdrawal, etc.)

Multidimensional Anxiety Scale for Children-2 (MASC-2)  (if applicable)
The MASC-2 assesses the presence of symptoms related to anxiety disorders in youth aged 8 to 19 years. The
MASC-2 indexes the range and severity of anxiety symptoms. Items factor into a Total Score scale as well as 4 scales: Anxiety Scales (Separation Anxiety/Phobias, Generalized Anxiety Disorder (GAD) Index, Social Anxiety (Humiliation/Rejection and Performance Fears), Obsessions & Compulsions, Physical Symptoms (Tense/Restless and Panic) and Harm Avoidance.

Self-ratings indicate Click here to enter text.
Parent ratings reflect Click here to enter text.

On this measure, raters were Choose an item. in their responses reflecting that Examinee Choose an item. displays behaviors consistent with anxiety (e.g. worry, nervousness, etc.)

Social-Emotional Summary
Results of the current assessment indicate Examinee exhibits strengths in Click here to enter text. He/She demonstrated areas of need in Click here to enter text.  Examinee Choose an item. evidence social, emotional and/or behavioral needs which adversely impact educational access and performance at this time.

Indicators for Educationally Related Intensive Counseling Services (ERICS): (if applicable)
· Marked Isolation and social impairment Click here to enter text.
· Self-injurious behavior Click here to enter text.
· Significant aggression toward people and/or animals Click here to enter text.
· Pattern of repeated negativistic and defiant behavior Click here to enter text.
· Significant negative impact on school performance by home and living environments Click here to enter text.
· One or more psychiatric hospitalizations Click here to enter text.
· Marked or major depression Click here to enter text.
· Frequency and duration of counseling (6 months to 1 year) have been insufficient for student needs. Click here to enter text.


ANALYSIS OF BEHAVIOR: (if applicable)
Problem/target behavior
Examinee will Click here to enter text.

Antecedents
The problem/target behavior is Choose an item. Click here to enter text.

Consequences
Following the problem/target behavior, Click here to enter text.

Function of the target/problem behavior
Choose an item.. Click here to enter text.

Frequency and duration of the target/problem behavior
Based on data collected through observations and teacher interviews, the target/problem behavior occur Click here to enter text. for Click here to enter text.

Suggested replacement behavior(s)
Click here to enter text.


SELF-HELP/ADAPTIVE FUNCTIONING: (if applicable)
Vineland Adaptive Behavior Scales 3
The Vineland Adaptive Behavior Scales, Third Edition (Vineland-3) is an individually-administered measure of adaptive behavior that is widely used to assess individuals with intellectual, developmental, and other disabilities.

Subtests						Adaptive Level
					   
	Parent	
	Teacher

	Receptive
	Choose an item.	Choose an item.
	Expressive
	Choose an item.	Choose an item.
	Written
	Choose an item.	Choose an item.
	Communication Domain
	Choose an item.	Choose an item.
	Personal
	Choose an item.	Choose an item.
	Numeric
	
	Choose an item.
	Domestic
	Choose an item.	

	Community
	School Community
	Choose an item.	Choose an item.
	Daily Living Skills Domain

	Choose an item.	Choose an item.
	Interpersonal Relationships
	Choose an item.	Choose an item.
	Play and Leisure Time
	Choose an item.	Choose an item.
	Coping Skills
	Choose an item.	Choose an item.
	Socialization Domain
	Choose an item.	Choose an item.
	Gross Motor
	Choose an item.	Choose an item.
	Fine Motor
	Choose an item.	Choose an item.
	Motor Domain
	Choose an item.	Choose an item.
	Adaptive Behavior Composite
	Choose an item.	Choose an item.


Adaptive Behavior Assessment System, Third Edition (ABAS-3):
The ABAS-3 is a comprehensive assessment of adaptive skills needed to effectively and independently care of oneself, respond to others, and met environmental demands at home, school and in the community.  The ABAS-3 was used to measure Examinee’s general adaptive skills in the following areas:  Communication, Functional Pre-Academics, School and Home Living, Health and Safety, Leisure, Self-Care, Self-Direction, Social and Motor.

Adaptive Behavior Assessment System-3 (ABAS-3)
Subtests						Adaptive Level
					   
	Parent	
	Teacher

	Communication
	Choose an item.	Choose an item.
	Community Use
	Choose an item.	

	Functional Pre-Academic
	Choose an item.	Choose an item.
	Home Living
	School Living
	Choose an item.	Choose an item.
	Personal
	Choose an item.	Choose an item.
	Health and Safety
	Choose an item.	Choose an item.
	Leisure
	Choose an item.	Choose an item.
	Self-Care
	Choose an item.	Choose an item.
	Self-Direction
	Choose an item.	Choose an item.
	Social
	Choose an item.	Choose an item.
	Motor
	Choose an item.	Choose an item.
	Work
	Choose an item.	Choose an item.
	CONCEPTUAL 
	Choose an item.	Choose an item.
	SOCIAL
	Choose an item.	Choose an item.
	PRACTICAL
	Choose an item.	Choose an item.
	GENERAL ADAPTIVE COMPOSITE
	Choose an item.	Choose an item.


The Conceptual domain standard score summarizes performance across the Communication, Functional Academics, and Self-Direction skill areas. Based on ratings, Examinee Choose an item. delays in the areas of communication (e.g., speech, vocabulary, listening, conversation, and nonverbal communication skill); functional academics (e.g., reading, writing, and mathematics, as well as functional skills such as taking measurements and telling time.); and Self-Direction (e.g., make independent choices, exhibit self-control and take responsibility). 

The Social domain standard score summarizes performance across the Leisure and Social skill areas. Ratings reflected that Examinee Choose an item. deficits in leisure skills needed for engaging in play and planning recreational activities and social skills (e.g., interacting socially, initiating and maintaining friendships, expressing and recognizing emotions and assisting others when needed).

The Practical domain standard score performance across the Community Use, School Living, Health and Safety, and Self-Care skill areas. Ratings reflect that the Examinee’s Choose an item. needs in his/her ability to function and get around in the community (e.g., including shopping and using community resources); in the function in a classroom setting (e.g., maintenance of school property, taking care of personal possessions); protect his/her physical well-being and prevent and respond to injuries (e.g., following safety rules, showing caution, and using medicine when appropriate); and in his/her ability to perform self-care activities (e.g., eating, dressing, and taking care of personal hygiene).

Self-Help/Adaptive Behavior Summary
Based on parent and teacher ratings, interviews and observations, along with current examiner observations, Examinee Choose an item. to exhibit deficits in two or more adaptive behaviors (communication, home living, community use, health and safety, leisure, self-care, social skills, self-direction, functional academics, and/or work). 


OVERALL ASSESSMENT SUMMARY:
Click here to enter text.


ELIGIBILITY RECOMMENDATIONS:
Specific Learning Disability 
Section 3030(10), Title 5, CCR defines a Specific Learning Disability as “a disorder in one or more of the basic psychological processes involved in understanding or in using language, spoken or written, which may manifest itself in an imperfect ability to listen, think, speak, read, write, spell, or do mathematical calculations including conditions such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, and developmental aphasia, and results in a severe discrepancy between his/her intellectual ability and achievement in one or more academic areas.” In addressing these criteria, the current psycho-educational assessment has identified the following present levels of performance:

Basic Psychological Processes:
☐ Attention – Performance is within the Choose an item. range and a psychological processing disorder Choose an item. identified in this area of functioning.
☐ Visual Processing – Performance is within the Choose an item. range and a psychological processing disorder Choose an item. identified in this area of functioning.
☐ Sensory-Motor Skills – Performance is within the Choose an item. range and a psychological processing disorder Choose an item. identified in this area of functioning.
☐ Auditory Processing – Performance is within the Choose an item. range and a psychological processing disorder Choose an item. identified in this area of functioning.
☐ Association, Conceptualization, and Expression – Performance is within the  Choose an item. range and a psychological processing disorder Choose an item. identified in this area of functioning.

Academic Achievement:  Click here to enter text.

Based on the above criteria, Examinee Choose an item. a severe discrepancy between his/her cognitive ability and academic achievement in  Click here to enter text.. This discrepancy is primarily due to a psychological processing disorder in the area of Choose an item. , Choose an item., Choose an item. and requires special education. Therefore, Examinee Choose an item. eligibility criteria as a student with a Specific Learning Disability (SLD).

Autism
Based on Section 3030(1), Title 5, CCR, in order to qualify for Special Education services under the category of Autism the following behaviors must be observed and adversely impact the student’s educational performance: 

☐ Verbal and nonverbal communication and social interaction are significantly affected. 
Click here to enter text.

The following behaviors may also be observed in addition to those above: 
☐ Resistance to environmental change or change in daily routines. Click here to enter text.
☐ Engagement in repetitive activities and stereotyped movements. Click here to enter text.
☐ Unusual responses to sensory experiences. Click here to enter text.

Based on the above criteria, Examinee Choose an item. the eligibility criteria for Autism.

Intellectual Disability
Section 3030(6), Title 5, CCR defines Intellectual Disability (ID) as “a student who has significantly below average general intellectual functioning existing concurrently with deficits in adaptive behavior and manifested during the developmental period, which adversely affect a pupil’s educational performance.” In addressing these criteria, the current psycho-educational assessment has identified the following present levels of performance:

All elements listed below must be determined to establish eligibility:
☐ The student demonstrates significantly below average intellectual disability. Click here to enter text.
☐ The student demonstrates deficits in two or more adaptive behaviors (communication, home living, community use, health and safety, leisure, self-care, social skills, self-direction, functional academics, and/or work). Click here to enter text.
☐ The deficits were manifested during the developmental period. Click here to enter text.
☐ The deficits adversely affect the student’s educational performance, and require special education to meet the student’s needs. Click here to enter text.

Based on the above criteria, Examinee Choose an item. the eligibility criteria for Intellectual Disability (ID).

Other Health Impairment
Section 3030(9), Title 5, CCR defines Other Health Impairment as when a pupil has limited strength, vitality or alertness, due to chronic or acute health problems, which adversely affects a pupil’s educational performance. Article 2.6 56339 (a) A pupil whose educational performance is adversely affected by a suspected or diagnosed attention deficit disorder or attention deficit hyperactivity disorder and demonstrates a need for special educational and related services by meeting eligibility criteria. 

The results of this evaluation indicate that Examinee Choose an item. a heightened alertness to environmental stimuli that Choose an item. be due to ADHD and Choose an item. Examinee’s educational performance. 

The results indicate, therefore, that the eligibility of Other Health Impairment (OHI) Choose an item.warranted at this time, and Examinee Choose an item. the eligibility criteria as a student with an Other Health Impairment (OHI).

The results of this evaluation are not primarily due to environmental, cultural, or economic disadvantage, unfamiliarity with the English language, limited school experience, poor attendance, social maladjustment, intellectual disability, or visual, hearing, or motor impairment.


RECOMMENDATIONS:
1. Refer to IEP team for appropriate eligibility and program placement options for every identified area of need.
2. Include recommendations that address relevant areas of need.

___________________________________
Click here to enter text.
School Psychologist 

Click here to enter a date.
Date

APPENDIX
ASSESSMENT DATA SUMMARY
RELATIVE MEANING OF STANDARDIZED SCORES
Performance levels for all tests administered are reported according to the following scale:

	
	Well Below Average
	Below Average
	Low Average
	
Average
	High Average
	
Superior
	Very
Superior

	Standard Score
	below 70
	70-79
	80-89
	90-109
	110-119
	120-129
	above 130

	Scaled Score
	0-3
	4-5
	6-7
	8-12
	13-14
	15-16
	17+

	*T-Score
	<30
	31-39
	40-60
	61-69
	70-80+

	Percentile
Rank
	1
	2-8
	9-24
	25-75
	76-91
	92-98
	99




Cognitive Assessment System – 2nd Edition  (CAS 2)	
Subtests						Scaled Scores   Standard Scores   Percentiles
	Planned Codes
	
	
	

	Planned Connections
	
	
	

	PLANNING
	
	
	

	Matrices
	
	
	

	Verbal-Spatial Relations
	
	
	

	SIMULTANEOUS
	
	
	

	Expressive Attention
	
	
	

	Number Detection
	
	
	

	ATTENTION
	
	
	

	Word Series
	
	
	

	Sentence Repetition/Questions
	
	
	

	SUCCESSIVE
	
	
	

	Executive Functioning without Working Memory
	
	
	

	Executive Functioning with Working Memory
	
	
	

	Working Memory
	
	
	



	
Comprehensive Test of Phonological Processing – 2nd Edition  (CTOPP 2)	   
Subtests	                 Standard Scores   Composite Scores	Percentiles
	Elision
	
	
	

	Blending Words
	
	
	

	Phoneme Isolation
	
	
	

	PHONOLOGICAL AWARENESS
	

	
	

	Memory for Digits
	
	
	

	Nonword Repetition
	
	
	

	PHONOLOGICAL MEMORY
	

	
	

	Rapid Digit Naming
	
	
	

	Rapid Letter Naming
	
	
	

	RAPID SYMBOLIC NAMING
	
	
	





Test of Information Processing Skills (TIPS)		

        	   Visual                   Auditory 
	
	Scaled Score
	Scaled Score

	ORDERED
	
	

	Short Term (ST)
	
	

	Working Memory 1 (WM1)
	
	

	Working Memory 2 (WM2)
	
	

	UNORDERED
	
	

	Short Term (ST)
	
	

	Working Memory 1 (WM1)
	
	

	Working Memory 2 (WM2)
	
	

	
	
	

	DELAYED RECALL
	

	WORD FLUENCY
	Oral
	Written

	
	
	


Visual Standard Score =		Auditory Standard Score =


Test of Auditory Processing Skills, 3rd Edition (TAPS-3)		

Subtests	                      Scaled Scores   Standard Scores   Percentiles
	Word Discrimination
	
	
	

	Phonological Segmentation
	
	
	

	Phonological Blending
	
	
	

	PHONOLOGIC
	
	
	

	Number Memory Forward
	
	
	

	Number Memory Reversed 
	
	
	

	Word Memory
	
	
	

	Sentence Memory
	
	
	

	MEMORY
	
	
	

	Auditory Comprehension
	
	
	

	Auditory Reasoning
	
	
	

	COHESION
	
	
	


 

Test of Auditory Processing Skills, 3rd Edition (TAPS-3)-Spanish	

Subtests	                      Scaled Scores   Standard Scores    Percentiles
	Word Discrimination
	
	
	

	Phonological Segmentation
	
	
	

	Phonological Blending
	
	
	

	PHONOLOGIC
	
	
	

	Number Memory Forward
	
	
	

	Number Memory Reversed 
	
	
	

	Word Memory
	
	
	

	Sentence Memory
	
	
	

	MEMORY
	
	
	

	Auditory Comprehension
	
	
	

	Auditory Reasoning
	
	
	

	COHESION
	
	
	




Test of Visual Perceptual Skills, 3rd Edition (TVPS-3)		

Subtests	                       Scaled Scores   Standard Scores   Percentiles 
	Visual Discrimination
	
	
	

	Visual Memory
	
	
	

	Visual Spatial-Relationships
	
	
	

	Visual Form-Constancy
	
	
	

	BASIC
	
	
	

	Visual Sequential-Memory
	
	
	

	SEQUENCING
	
	
	

	Visual Figure Ground
	
	
	

	Visual Closure
	
	
	

	COMPLEX
	
	
	




Motor-Free Visual Processing Test-4th Edition (MVPT-4)            

	Standard Score
	Percentiles

	
	




Beery-Buktenica Developmental Test Visual Motor Integration, 6th Edition (VMI-6)           

	Standard Score
	Scaled Score
	Percentiles

	
	
	




Bender Visual-Motor Gestalt Test, Second Edition (Bender II)             

	Visual Motor Index
	Percentiles
	Descriptive Rating

	
	
	




Behavior Assessment System for Children 3rd ed. (BASC-3)
								
	Scale
	Parent Rating
T-Score
	Teacher 
Rating
T-Score

	Hyperactivity
	
	

	Aggression
	
	

	Conduct Problems
	
	

	Externalizing Problems
	
	

	Anxiety
	
	

	Depression
	
	

	Somatization
	
	

	Internalizing Problems
	
	

	Attention Problems
	
	

	Learning Problems
	
	

	Atypicality
	
	

	Withdrawal
	
	

	School Problems 
	
	

	Behavioral Index
	
	

	Adaptability
	
	

	Social Skills
	
	

	Leadership
	
	

	Study Skills
	
	

	Functional Communication
	
	

	Activities of Daily Living
	
	

	Adaptive Skills
	
	



Behavior Assessment System for Children 3rd ed. (BASC-3) – Self Report 
	Scale
	T-Score
	Scale
	T-Score

	Attitude to School
	
	Attention Problems
	

	Attitude to Teachers
	
	Hyperactivity
	

	Sensation Seeking
	
	Inattention/
Hyperactivity
	

	School Problems
	
	Relations w/ Parents
	

	Atypicality
	
	Interpersonal Relations
	

	Locus of Control
	
	Self Esteem
	

	Social Stress
	
	Self-Reliance
	

	Anxiety
	
	Personal Adjustment
	

	Depression
	
	
	

	Sense of Inadequacy
	
	Emotional Index
	

	Somatization
	
	
	

	Internalizing Problems
	
	
	




Conners-3 Teacher Rating Scale: Short Version		            	            	  
	Content Scales
	T-Score
	Guideline	

	Inattention
	
	Choose an item.
	Hyperactivity/Impulsivity
	
	Choose an item.
	Learning Problems/Executive Functioning
	
	Choose an item.
	Defiance/Aggression
	
	Choose an item.
	Peer Relations
	
	Choose an item.


Conners-3 Parent Rating Scale: Short Version		    	            	           
	Content Scales
	T-Score	            
	Guideline

	Inattention
	
	Choose an item.
	Hyperactivity/Impulsivity
	
	Choose an item.
	Learning Problems
	
	Choose an item.
	Executive Functioning
	
	Choose an item.
	Defiance/Aggression
	
	Choose an item.
	Peer Relations
	
	Choose an item.


Conners-3 Student Rating Scale: Short Version		            	            	  
	Content Scales
	T-Score
	Guideline	

	Inattention
	
	Choose an item.
	Hyperactivity/Impulsivity
	
	Choose an item.
	Learning Problems
	
	Choose an item.
	Defiance/Aggression
	
	Choose an item.
	Family Relations
	
	Choose an item.



Children’s Depression Inventory 2nd Edition
Teacher Report:
	Scale
	T-Score
	Percentile Rank
	Classification

	Total Score
	
	
	

	Emotional Problems
	
	
	

	Functional Problems
	
	
	



Children’s Depression Inventory 2nd Edition
Parent Report: 
	Scale
	T-Score
	Percentile Rank
	Classification

	Total Score
	
	
	

	Emotional Problems
	
	
	

	Functional Problems
	
	
	



Children’s Depression Inventory 2nd Edition
Self-Report
	Scale
	T-Score
	Percentile Rank
	Classification

	Total Score
	
	
	

	Emotional Problems
	
	
	

	Negative Mood/ Physical Symptoms
	
	
	

	Negative Self-Esteem
	
	
	

	Functional Problems
	
	
	

	Ineffectiveness
	
	
	

	Interpersonal Problems
	
	
	




Multidimensional Anxiety Scale for Children-2 (MASC-2)   
	  Parent Scale  			        	Self Report Scale  		 
	
	T- Score
	Guideline
	T- Score
	Guideline

	Separation Anxiety/Phobias
	
	
	
	

	Generalized Anxiety Disorder (GAD) Index
	
	
	
	

	Humiliation/Rejection
	
	
	
	

	Performance Fears
	
	
	
	

	Social Anxiety Total
	
	
	
	

	Obsessions and Compulsions
	
	
	
	

	Panic
	
	
	
	

	Tense Restless
	
	
	
	

	Physical Symptoms
	
	
	
	

	Harm Avoidance
	
	
	
	

	MASC 2 Total
	
	
	
	




Autism Spectrum Rating Scales (ASRS) - Teacher 	
 
	Scales
	T-Score
	Qualitative Description

	Social/Communication
	
	

	Unusual Behaviors
	
	

	Self-Regulation
	
	

	Peer Socialization
	
	

	Adult Socialization
	
	

	Social/Emotional Reciprocity
	
	

	Atypical Language
	
	

	Stereotypy
	
	

	Behavioral Rigidity
	
	

	Sensory Sensitivity
	
	

	Attention
	
	

	Total Score
	
	



Autism Spectrum Rating Scales (ASRS) - Parent	
 
	Scales
	T-Score
	Qualitative Description

	Social/Communication
	
	

	Unusual Behaviors
	
	

	Self-Regulation
	
	

	Peer Socialization
	
	

	Adult Socialization
	
	

	Social/Emotional Reciprocity
	
	

	Atypical Language
	
	

	Stereotypy
	
	

	Behavioral Rigidity
	
	

	Sensory Sensitivity
	
	

	Attention
	
	

	Total Score
	
	




Vineland Adaptive Behavior Scales-3
	Adaptive Level
	Subdomain 
V-Scale Scores
	Domain & ABC 
Standard Scores

	High
	21-24
	130-140

	Moderately High
	18-20
	115-129

	Adequate
	13-17
	86-114

	Moderately Low
	10-12
	71-85

	Low
	1-9
	20-70



Vineland Adaptive Behavior Scales-3 Parent Comprehensive Form
	Subtests
	V-Scale Score/
Standard Score
	Percentiles
	Age
Equivalent
	Adaptive Level

	Receptive
	
	
	
	

	Expressive
	
	
	
	

	Written
	
	
	
	

	Communication Domain
	
	
	
	

	Personal
	
	
	
	

	Domestic
	
	
	
	

	Community
	
	
	
	

	Daily Living Skills Domain
	
	
	
	

	Interpersonal Relationships
	
	
	
	

	Play and Leisure Time
	
	
	
	

	Coping Skills
	
	
	
	

	Socialization Domain
	
	
	
	

	Gross Motor
	
	
	
	

	Fine Motor
	
	
	
	

	Motor Domain
	
	
	
	

	Adaptive Behavior
	
	
	
	



Vineland Adaptive Behavior Scales-3 Teacher Comprehensive Form
	Subtests
	V-Scale Score/
Standard Score
	Percentiles
	Age
Equivalent
	Adaptive Level

	Receptive
	
	
	
	

	Expressive
	
	
	
	

	Written
	
	
	
	

	Communication Domain
	
	
	
	

	Personal
	
	
	
	

	Numeric
	
	
	
	

	School Community
	
	
	
	

	Daily Living Skills Domain
	
	
	
	

	Interpersonal Relationships
	
	
	
	

	Play and Leisure Time
	
	
	
	

	Coping Skills
	
	
	
	

	Socialization Domain
	
	
	
	

	Gross Motor
	
	
	
	

	Fine Motor
	
	
	
	

	Motor Domain
	
	
	
	

	Adaptive Behavior
	
	
	
	




Adaptive Behavior Assessment System-3 (ABAS-3)   

Subtests		      Scaled/Standard Scores      Percentiles          		Adaptive Level
					   
	Parent
	Teacher
	Parent
	Teacher
	Parent	
	Teacher

	Communication
	
	
	
	
	
	

	Community Use
	
	
	
	
	
	

	Functional Pre-Academic
	
	
	
	
	
	

	Home Living 
	School Living
	
	
	
	
	
	

	Health and Safety
	
	
	
	
	
	

	Leisure
	
	
	
	
	
	

	Self-Care
	
	
	
	
	
	

	Self-Direction
	
	
	
	
	
	

	Social
	
	
	
	
	
	

	Conceptual 
	
	
	
	
	
	

	Social
	
	
	
	
	
	

	Practical
	
	
	
	
	
	

	General Adaptive Composite
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