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Name:			
Birth Date: 
Student I.D. #: 
Chronological Age: 
Gender: 
Ethnicity: 
Home Language:
Language Classification:  
Language of Instruction: (if EL)
Attending School: 
Home School: 
Grade: 
Current Eligibility: 
Current Placement: 
Current DIS:	
Examiner: 
Date of Report: 
Language of Assessment: (if EL)

Use the template options (text box, drop downs, date picker, etc.) as needed; if not applicable, delete the option provided or indicate N/A (Not Applicable).

CONFIDENTIALITY: The following assessment report may contain sensitive information subject to misinterpretation by untrained individuals. Nonconsensual disclosure by unauthorized individuals is prohibited by both the California State Education Code and the Welfare and Institutions Code.  


REASON FOR REFERRAL: 
Required components
· Source of referral 
· Major reason why student was referred and/or parent concerns 
· List of disabilities suspected 

Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.


BACKGROUND INFORMATION: 
Health/Development 
Required components
· Summarize relevant health information that has occurred, with an emphasis on the last three years (health status, changes, medications, hearing/vision results)
· Summarize the current LAUSD health assessment (as available)

Family History
Required components
· Summarize relevant family information that has occurred, with an emphasis on the last three years (all persons with whom the student lives, history of household changes, foster home/Licensed Children’s Institution residence)
· Home language
· Current indicators in the home that may impede educational performance
· Family history of developmental, medical, and/or learning difficulties




Educational History
Required components
· Summarize relevant educational information that has occurred, with an emphasis on the last three years (academic achievement/ citizenship, cumulative comments, periodic assessment results, state assessment data, etc.) 
· Longstanding strengths 
· History of difficulties 
· Attendance history 
· Discipline history 

Delete full charts or specific rows within charts that are not relevant.  Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.

Regional Center History
If applicable and available, summarize and indicate source of information. 
If not available or not applicable, state this.

Drug and Alcohol History 
If applicable and available, summarize and indicate source of information. 
If not available or not applicable, state this.

Probation/Juvenile Court Involvement
If applicable and available, summarize and indicate source of information. 
If not available or not applicable, state this.

Department of Child and Family Services (DCFS) Involvement
If applicable and available, summarize and indicate source of information. 
If not available or not applicable, state this.

The Intervention History section was removed from the Triennial Template given that the student is already receiving special education. Interventions provided will be summarized within the IEP Meeting History section.


SPECIAL EDUCATION HISTORY:  
Psycho-educational Evaluation
Required components
· Summarize all prior LAUSD or out-of-district psycho-educational reports (initials, triennials, re-evaluations and social-emotional assessments), as available
· Include the district conducting the assessment, date of assessment, assessor name, type of assessment and 1-2 sentences about each area assessed (e.g., cognition, academics, language, motor, social-emotional, etc.) 
· Indicate whether a bilingual assessment was conducted and relevant results

IEP Meeting History
Required components
· Summarize IEP history with an emphasis on the last three years (in narrative form or in the chart form provided)
· Include the IEP dates, student eligibility, instructional setting, curriculum and supports (include DIS services, behavior support plan, etc.)



OUTSIDE/PRIVATE ASSESSMENTS:  
· Summarize all prior outside/private psychological evaluations, as available
· Include the date of assessment, assessor name, type of assessment, a brief summary about salient portions of the assessment, and diagnoses provided.


ANALYSIS AND INTERPRETATION OF CURRENT ASSESSMENT RESULTS
This statement must be included in all reports.
Materials and procedures used for assessment, and educational planning are selected and administered so as not to be racially, culturally or sexually discriminatory and are considered valid and reliable for this evaluation. When published norms are not appropriate, instruments have been administered for the purpose of analyzing qualitative responses and information. In accordance with LAUSD policy, no IQ tests have been used to determine Special Education eligibility. All assessment procedures measure a limited sample of a person’s total repertoire. The selected measures should only be interpreted within the limits of their measured validity. Scores that are used in this report compare the student to same-age peers using standard scores, percentiles, or other scores obtained during the publishers’ standardization of the instrument.  The evaluation is an accurate and valid description of the student’s functioning.

Instruments & Procedures
	Review of Records
	

	Student Interview
	

	Parent Interview
	

	Teacher Interview
	

	Teacher Questionnaire/Report
	

	Observations in the School Setting
	

	Cognitive Assessment System 2nd Edition (CAS-2)
	

	Test of Auditory Perceptual Skills 3rd Edition (TAPS-3)
	

	Comprehensive Test of Phonological Processing 2nd Edition (CTOPP-2)
	

	Test of Visual Perceptual Skills 3rd Edition (TVPS-3)
	

	Motor Free Visual Perception Test-3rd Edition (MVPT-3)
	

	Beery –Buktenica Test of Visual Motor Integration 6th Edition (VMI-6)
	

	Bender Gestalt-II
	

	Woodcock Munoz Language Survey – Revised, Normative Update (English/Spanish)
	

	Behavior Assessment System for Children 3 (Teacher Rating Scale)
	

	Behavior Assessment System for Children 3 (Parent Rating Scale)
	

	Behavior Assessment System for Children 3 (Self-Report)
	

	Conners’ 3 Parent Rating Scale
	

	Conners’ 3 Teacher Rating Scale
	

	Autism Spectrum Rating Scale
	

	Vineland Adaptive Behavior Scales-II (Teacher)
	

	Vineland Adaptive Behavior Scales-II (Parent)
	



The list above is not exhaustive. Be sure to include all instruments administered; be sure to delete from the list any instrument that was not administered or add name of instrument administered that is not included in the list below. Edit the list below to reflect the edition of the instrument that was administered. Specify the date(s) on which each instrument was administered. Use the date picker as needed; if not applicable, delete the date picker provided.





BEHAVIORAL OBSERVATIONS 
Assessment Behavior 
· (e.g., note how the student: cooperates; maintains attention to task; understands and follow instructions; demonstrates motivation; engages in conversation (spontaneous and reciprocal, vocabulary); copes with frustration; displays anxiety, etc.)

Classroom Behavior  
· (e.g., note how the student: transitions between activities; maintains attention; participates in class; begins/completes assignments (work habits); interacts with peers/adults; comprehends directions; asks/accepts assistance, etc.)

Playground/unstructured settings/nutrition
· (e.g., observe the quality of peer interactions during recess/nutrition; note how the student interacts with peers, etc.)


GENERAL ABILITY/COGNITIVE FUNCTIONING:
STANDARDIZED TESTS OF INTELLIGENCE ARE NOT USED IN LAUSD TO IDENTIFY STUDENTS FOR SPECIAL EDUCATION SERVICES
Be sure to address areas of strength (or better-developed skills), areas of need/weakness, and educational implications.

Required components:
Must include, but may not be limited to: 
· Statement about student’s overall level of general ability/cognitive functioning, based on alternative assessment
· Summary of performance on standardized instruments administered (CAS-2, TAPS-3, MVPT-4, VMI-6, etc.) in all areas of processing assessed 
· A concluding paragraph that synthesizes the student’s overall cognitive skills, indicating whether or not psychological processing strengths and deficits were identified (and if so, in what areas of processing), as appropriate, and the impact of the processing deficits on educational access.

Delete any test instrument summaries for tests not administered. Add a test instrument summary for any test instrument administered that is not included in the template. Include any additional information within the summaries that is not already included or delete any irrelevant content, as deemed appropriate. For consistency, when a test publisher uses different language for their descriptors of standard scores than are listed in our template, use the descriptors in the Appendix of the LAUSD report template. The Cognitive Status Summary is intended to be the Present Level of Performance (PLP).Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.

Cognitive Summary 
A concluding paragraph that synthesizes the student’s overall cognitive skills, indicating whether or not psychological processing strengths and deficits were identified (and if so, in what areas of processing), as appropriate, and the impact of the processing deficits on educational access. 

ACADEMIC PERFORMANCE
Be sure to address areas of strength (or better-developed skills), areas of need/weakness, and educational implications.

Required components
· Anecdotal information from a teacher providing direct instruction
· Report card information and citizenship marks
· Results of classroom-based assessments (e.g., DIBELS, TRC, Periodic Assessments, etc.)
· Results of special education teacher’s formal standardized assessment (e.g., WJ-IV, KTEA-3)

Summarize only current performance data. Delete academic performance charts that are not relevant. Adjust the Formal Standardized Academic Achievement charts as needed given the version of the instrument or specific subtests that were administered by the special education teacher. Synthesize information relating to current academic performance. Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.


LANGUAGE FUNCTION:  
Be sure to address areas of strength (or better-developed skills), areas of need/weakness, and educational implications.

Required components:
· Home and school language
· Summary of receptive and expressive language abilities (briefly discuss results of language and processing testing results, and/or observations from examiner and teacher, which would include quality and quantity of spontaneous language, evidence of grammatical and syntactical errors, language among peers).

Required Components for students receiving LAS service
· Description of LAS service with an emphasis on the last three years (e.g. brief history of service and progress)
· Summary of current LAS assessment if one was completed

Required Components for EL students
· CELDT results with an emphasis on the last three years
· Analysis of progress or lack of progress in CELDT subtest areas (and not just total CELDT)
· ELD grades/progress with an emphasis on the last three years
· Discussion of standardized test results (WMLS-R, NU, WJ-IV TOL, etc.)
· Indication of language dominance and validity statement related to assessments conducted in English

Delete full charts or specific rows within charts that are not relevant to the last three years (i.e. grade levels prior to the last three years or grade levels to which the child has not yet matriculated). Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.


MOTOR ABILITIES:  
Be sure to address areas of strength (or better-developed skills), areas of need/weakness, and educational implications.

Fine Motor
Required components
· Examiner, teacher, and parent observations of fine motor skills
· Description of fine motor skills (e.g., ease with which student uses writing tools/the keyboard, etc.)
· Summary of standardized testing results, if applicable (e.g. VMI-6, Bender-II)

Required Components for students receiving OT service
· Description of OT service with an emphasis on the last three years if applicable (e.g. brief history of service and progress)

Gross Motor
· Examiner, teacher, and parent observations of gross motor skills
· Description of gross motor skills (e.g., running, walking, progress mark in physical education, etc.)

Required Components for students receiving APE/PT service
· Description of APE/PT service, with an emphasis on the last three years (e.g. brief history of service and progress)

Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.


SOCIAL EMOTIONAL STATUS:
Be sure to address areas of strength (or better-developed skills), areas of need/weakness, and educational implications.

Required components
Review of relevant school records with an emphasis on the last three years (including discipline history, if applicable)
· Summary of interviews with parents/caregivers, current teacher(s)/school staff, service providers (if applicable – summary of service and goal progress), and student
· Analysis and interpretation of results of standardized rating scales (e.g., BASC-3, Conner’s 3, ASRS, etc.)
· Broad-band must be administered with parent and at least 1 teacher for all assessments 
· Narrow-band to be administered based on referral questions/issues raised in broad band results 
· In a concluding paragraph, synthesize current social-emotional status and the impact on educational access. 

Delete any rating scale charts/summaries for rating scales not administered. Add a summary/chart for any rating scale administered that is not included in the template. Include any additional information within the summaries that is not already included or delete any irrelevant content, as deemed appropriate. The Social Emotional Status Summary is intended to be the Present Level of Performance (PLP). Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.

Social-Emotional Summary
[bookmark: _GoBack]In a concluding paragraph, synthesize current social-emotional status and the impact on educational access. 

Indicators for Educationally Related Intensive Counseling Services (ERICS): (if applicable)
Required components
· Discussion of the following ERICS Indicators: 
· Frequency and duration of counseling (6 months to 1 year) has been insufficient for student needs
· One or more psychiatric hospitalizations 
· Marked isolation and social impairment 
· Marked or major depression 
· History of self-injurious behavior 
· Significant aggression towards people and/or animals 
· Pattern of repeated negativistic and defiant behavior 

Use the text boxes as needed; if not applicable, delete the option provided.


ANALYSIS OF BEHAVIOR: (if applicable)
Required components
· Description and analysis (in narrative or chart form) of the most salient behavior (as previously discussed), impacting student’s educational access. 
· The terms below are operationally defined: 
· Problem/target behavior (the behavior that impedes access to instruction. Describe the target behavior in observable, objective terms.): 
· Antecedents (what happens before the target behavior?): 
· Consequences (what happens after the target behavior?): 
· Function of behavior (what purpose does it serve for the student: sensory, escape/avoidance, attention, tangibles?): 
· Frequency (recording the number of times a target behavior occurs): 
· Duration (a measurement of how long a student engages in a specific behavior. The behavior must have a discrete beginning and end): 
· Suggested replacement behavior(s) (a pro-social behavior that would serve the same function as the target behavior): 
· Summary of the assessment results if a separate FBA has been conducted

Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.


SELF-HELP/ADAPTIVE FUNCTIONING: (if applicable)
Be sure to address areas of strength (or better-developed skills), areas of need/weakness, and educational implications.

Required components
· When adaptive behavior is of concern (e.g. Suspected low cognitive functioning), a summary of results of adaptive behavior ratings must be obtained (e.g. Vineland-II, ABAS-3) 

Delete adaptive behavior rating chart (Vineland-II) if not relevant. Adjust the chart as needed given the version of the instrument or specific subtests that were administered. Synthesize information relating to current adaptive behavior functioning. Use the template options (text box, drop downs, etc.) as needed; if not applicable, delete the option provided.

OVERALL ASSESSMENT SUMMARY:
The Overall Assessment Summary section should be a brief summary of your assessment findings, written concisely.


ELIGIBILITY RECOMMENDATIONS:
Required components
· MUST speak to all eligibilities considered, as documented in the “Reason for Referral Section”, regardless of whether or not student is found eligible. Make a recommendation regarding the most appropriate eligibility for the student, based on what appears to be the student’s primary disability.
· Make sure to use current California Education Code eligibility criteria
· If changing the student’s eligibility, please indicate why the former eligibility is no longer applicable.
· Document all exclusionary factors. If any one of the exclusionary factors is an issue, please extract the factor from the sample statement, and explain/elaborate, making a statement about whether this issue is or is not the primary cause of student’s learning difficulties.

Be sure to include all eligibilities considered, per the reason for referral section and delete from the template any eligibility(ies) that is/are not considered. The eligibility of Emotional Disturbance (ED) is not included in the Triennial Template, as you must you the Comprehensive Psycho-educational Template for assessments considering the eligibility of ED. Use the template options (text box, drop downs, check boxes etc.) as needed; if not applicable, delete the option provided.


RECOMMENDATIONS:
1. Refer to IEP team for appropriate eligibility and program placement options for every identified area of need.

Include additional recommendations that address relevant areas of need.

___________________________________					
Name										
School Psychologist 
________________
Date

APPENDIX

Before the psychoeducational report is submitted, please remove all templates or charts that do not contain data (i.e. charts or templates that do not contain scores). Ensure that the correct edition of the instrument is reflected in the appendix and the date of administration is indicated. Use the template options (date picker) as needed; if not applicable, delete the template option provided.

ASSESSMENT DATA SUMMARY
RELATIVE MEANING OF STANDARDIZED SCORES
	
	Well Below Average
	Below Average
	Low Average
	
Average
	High Average
	
Superior
	Very
Superior

	Standard Score
	below 70
	70-79
	80-89
	90-109
	110-119
	120-129
	above 130

	Scaled Score
	0-3
	4-5
	6-7
	8-12
	13-14
	15-16
	17+

	*T-Score
	<30
	31-39
	40-60
	61-69
	70-80+

	Percentile
Rank
	1
	2-8
	9-24
	25-75
	76-91
	92-98
	99
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