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Reason for Referral
· AUT must be listed as an area of suspected disability.  Consider all other relevant eligibilities based on the referral concern.
· Reasons for referral should include operational illustrations of any of the relevant eligibility criteria.

Background Information (Health/Development, Family History)
· Observational and/or anecdotal data to address relevant eligibility criteria in the Health and Family History sections as applicable, including exclusionary factors.
· Note any family history of difficulties with language/communication and/or socialization skills.
· Address and rule out vision, hearing, and motor delays as a primary reason for accessing the curriculum.
Educational History
· Achievement history may or may not suggest academic, language, or behavioral difficulties.
· Note a pattern of behavior difficulties (if present) in previous teacher reports, report cards (work/study habits;  learning/social skills; transition; motivation;  frustration tolerance; learning skills; attention)
Intervention History
· Note any language-based, behavioral/social skills or academic interventions either in or outside of the school.  
· Describe the interventions and areas targeted.  Note how long were they implemented.  Document if all providers were observing similar academic/behavioral challenges.  Note any improvements.
· Document if the interventions were research based and implemented with fidelity.
· Note if there was an absence of behavioral and/or academic interventions, if applicable.
Special Education History
· If present, note information from previous evaluations that are relevant to suspected disability (e.g. difficulties with pragmatics, social skills, following directions, difficulties with transitions, fine motor, gross motor etc.) 
· Highlight relevant information in present levels of performance (e.g. difficulties with transitions, tantrums, solitary play, etc.). Also provide relevant information from previous BSPs.
· Document relevant history of DIS services.
Outside/Private Assessments
· Note if the student was previously referred to Regional Center or if the student is a current client.
· If there is an outside/private report, summarize findings.  Also, document if the student had an outside evaluation even if the results are unavailable.  Document if the same behaviors are noted.  Note the areas of need relevant to the suspected area of disability. 


Outside/Private Assessments (cont.)
· Note if there is a diagnosis of AUT or any other differential diagnoses.   In the absence of diagnoses, document if there are indicators in the report that suggest the presence of AUT.
Behavioral Observations
· Conduct multiple observations in multiple environments- Both structured and unstructured
· Assessment Environment 
· Within the assessment environment, note how the student understands instructions; follows instructions; engages in conversation; copes with frustration; maintains attention to task, demonstrates odd behaviors
· Structured- Classroom (during an academic period that teacher reports most challenging or successful) 
· Within the classroom, note how the student: transitions between activities; participates in class; begins/completes assignments (work habits); interacts with peers/adults; comprehends directions; asks/accepts assistance.
· Unstructured- Recess/nutrition 
· During unstructured time, observe the quality of peer interactions during recess/nutrition; note how the student interacts with peers.
General Ability/Cognitive Functioning
· Cognitive ability may or may not be in the average range.  Note relative or significant strengths/areas of need.
· Note the student's performance on assessment measures (e.g. timed vs. untimed, verbal vs. nonverbal, oral vs. written, etc.).
· Include behavioral observations during test administration (eye contact, facial expression, pragmatic skills, motoric mannerisms (i.e. finger/hand flapping, twisting), stereotyped patterns of behavior/interest/activities, preoccupation with parts of objects or non-functional elements of play materials, difficulties attending, frustration tolerance, etc.). 
· Note if the student refuses to engage in certain tasks, acts impulsively, demonstrates low motivation, etc.
Academic Performance
· Note the student’s performance on academic assessment measures.  
· Are there differences in performance across subject areas (ex. Are difficulties more prevalent during specific subjects?)
· Note teacher’s comments that are consistent with reason for referral and align with assessment profile (i.e. difficulties with language/communication, comprehension, socialization).  
· Make sure to address any contradictory information (ex. Current teachers states student isolates himself and refuses to engage with peers.  Previous teacher states the student gets along well with others and has many friends.).


Language Function
· Report any observed weaknesses in receptive and/or expressive language.
· Document any teacher/parent report/comments regarding any deficits in pragmatics (understanding of social behavior and language and skills using them) or comprehension.  
· Report LAS findings, if the student was assessed.
· Discuss how the student’s primary language skills may or may not affect academic progress. (This section may need to rule out limited English proficiency).
· Reminder- All students at ELD level 1 or 2 are a mandatory referral for bilingual assessment.
· Per the Report Reference Document, if the student is receiving Language & Speech (LAS), describe LAS service (e.g. brief history of service, current goal, time/frequency of services) and summarize the current LAS assessment if one was completed.

Motor Abilities
· Indicate if there are difficulties with motor planning and gross motor skills; history of occupational therapy or APE services.
· Refer to sensory-motor processing assessment (information from VMI-6, Bender-2, work/writing samples, observation from classroom/assessment setting).
· Per the Report Reference Document, reference DIS- APE/PT/OT (e.g. brief history of service, current goal, time/frequency of service) and summarize the current APE/PT/OT report, if one was completed.
Social Emotional Status
· Must include interviews with parents, teachers, and other relevant persons (ex. outside therapists, service providers, etc.). 
· Document behaviors that are impacting learning.
· Must include a broad band measure that addresses behavior (e.g. BASC-2, CBRS, Achenbach, etc).
· Must include an AUT narrow band (i.e. Childhood Autism Rating Scale, 2nd edition (CARS2), Gilliam Autism Rating Scale, 3rd edition (GARS3), Autism Spectrum Diagnostic Scale (ASDS), Autism Spectrum Rating Scales (ASRS), Gilliam Asperger’s Disorder Scale (GADS) etc.).

Analysis of Behavior 
· This section may be included in the report depending on the severity of the behavior concerns.   Behavior should be described in operational terms (observable behaviors).  The replacement behavior should serve the same function as the problem behavior. 
Self-Help/ Adaptive Functioning (If indicated on assessment plan)
· Information regarding the student's adaptive skills within the home, school, and community setting should be reported. 
· If the student demonstrates below average general ability and significant concerns are noted on rating scales, interviews, or record review, an adaptive standardized measure should be administered to parents and teacher and the eligibility of ID needs to be addressed.
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