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Assurances, Affirmations, and Declarations

Stella Middle Charter Academy (also referred to herein as “[SMCA]” and “Charter School”) shall:

Be nonsectarian in its programs, admission policies, employment practices, and all
other operations. (California Education Code (hereinafter “Ed. Code”) § 47605(e)(1).)

Not charge tuition. (Ed. Code § 47605(e)(1).)

Not discriminate against any pupil on the basis of disability, gender, gender identity,
gender expression, nationality, race or ethnicity, religion, sexual orientation, or any
other characteristic that is contained in the definition of hate crimes set forth in section
422.55 of the Penal Code, including immigration status. (Ed. Code § 47605(¢e)(1); Ed.
Code § 220.)

Except as provided in Education Code section 47605(e)(2), admission to a charter
school shall not be determined according to the place of residence of the pupil, or of
his or her parent or legal guardian, within this state, except that an existing public school
converting partially or entirely to a charter school under this part shall adopt and
maintain a policy giving admission preference to pupils who reside within the former
attendance area of that school. (Ed. Code § 47605(¢e)(1).)

Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(e)(2)(A).)

Except for existing pupils of Charter School, determine attendance by a public random
drawing if the number of pupils who wish to attend Charter School exceeds Charter
School’s capacity. Preference shall be extended to pupils currently attending Charter
School and pupils who reside in the Los Angeles Unified School District (also referred
to herein as “LAUSD” and “District”). Preferences shall not result in limiting enrollment
access for pupils with disabilities, academically low-achieving pupils, English learners,
neglected or delinquent pupils, homeless pupils, or pupils who are economically
disadvantaged, as determined by eligibility for any free or reduced-price meal program,
foster youth, or pupils based on nationality, race, ethnicity, or sexual orientation, and
shall not require mandatory parental volunteer hours as a criterion for admission or
continued enroliment. (Ed. Code § 47605(¢e)(2)(B).)

Charter school shall not encourage a pupil currently attending the Charter School to
disenroll from the Charter School or transfer to another school for any reason, including,
but not limited to, academic performance of the pupil or because the pupil exhibits any
of the characteristics described in Education Code section 47605(e)(2)(B)(iii). (Ed.
Code 8§ 47605(e)(4).)

If a pupil is expelled or leaves Charter School without graduating or completing the
school year for any reason, Charter School shall notify the superintendent of the school
district of the pupil's last known address within 30 days, and shall, upon request,
provide that school district with a copy of the cumulative record of the pupil, including
a transcript of grades or report card, and health information. (Ed. Code § 47605(e)(3).)

Meet all statewide standards and conduct the pupil assessments required pursuant to
Education Code sections 60605 and 60851 and any other statewide standards
authorized in statute or pupil assessments applicable to pupils in non-charter public
schools. (Ed. Code § 47605(d)(1).)
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e Consult, on a regular basis, with Charter School's parents, legal guardians, and
teachers regarding the school’s educational programs. (Ed. Code 8§ 47605(d)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public
benefit corporation, is and shall be the exclusive public school employer of Charter School’s
employees for the purposes of the Educational Employment Relations Act (EERA), Chapter
10.7 (commencing with Section 3540) of Division 4 of Title | of the Government Code. Charter
School shall comply with all provisions of the EERA and shall act independently from LAUSD
for collective bargaining purposes. In accordance with the EERA, employees may join and be
represented by an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specific “Federal, State and District Required Language”
(FSDRL), including the Assurances, Affirmations, and Declarations section above. The FSDRL
should be highlighted in gray within each Charter element or section. The final section of the
Charter provides a consolidated addendum of the FSDRL. This intentional redundancy
facilitates efficient charter petition review while ensuring ready access to the FSDRL for any
given section of the Charter. To the extent that any inconsistency may exist between any
provision contained within the body of the Charter and the FSDRL contained in the addendum,
the provisions of the FSDRL addendum shall control.
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Element 1 — The Educational Program

“The educational program of the charter school, designed, among other things, to
identify those whom the charter school is attempting to educate, what it means to be an
“educated person” in the 21st century, and how learning best occurs. The goals
identified in that program shall include the objective of enabling pupils to become self-
motivated, competent, and lifelong learners.” (Ed. Code 8§ 47605(c)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described
in subdivision (d) of Section 52060, that apply for the grade levels served, and specific
annual actions to achieve those goals. A charter petition may identify additional school
priorities, the goals for the school priorities, and the specific annual actions to achieve
those goals.” (Ed. Code 8§ 47605(c)(5)(A)(ii).)

“If the proposed charter school will serve high school pupils, a description of the manner
in which the charter school will inform parents about the transferability of courses to
other public high schools and the eligibility of courses to meet college entrance
requirements. Courses offered by the charter school that are accredited by the Western
Association of Schools and Colleges may be considered transferable and courses
approved by the University of California or the California State University as creditable
under the “A” to “G” admissions criteria may be considered to meet college entrance
requirements.” (Ed. Code § 47605(c)(5)(A)(iii).)

LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND
ACCOUNTABILITY PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended
from time to time, which include the requirement that Charter School shall annually submit a
Local Control and Accountability Plan (LCAP)/annual update to the Los Angeles County
Superintendent of Schools and the Charter Schools Division (CSD) on or before July 1. In
accordance with Education Code sections 47604.33 and 47606.5, Charter School shall
annually update its goals and annual actions to achieve those goals identified in the charter
pursuant to Education Code section 47605(c)(5)(A)(ii), using the Local Control and
Accountability Plan template adopted by the State Board of Education, as it may be changed
from time to time. Charter School shall comply with all requirements of Education Code section
47606.5, including but not limited to the requirement that Charter School “shall consult with
teachers, principals, administrators, other school personnel, parents, and pupils in developing
the local control and accountability plan and annual update to the local control and
accountability plan.” (Ed. Code 8§ 47606.5(d).)

ACADEMIC CALENDAR AND SCHEDULES

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 7



Charter School shall offer, at a minimum, the number of minutes of instruction set forth in
Education Code section 47612.5, and the number of school days required by California Code
of Regulations, title 5, section 11960.

MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional
kindergarten. For purposes of admission to Charter School, transitional kindergarten shall be
considered a part of kindergarten, and therefore students enrolled in transitional kindergarten
at Charter School shall be considered existing students of Charter School for purposes of
Charter School’'s admissions, enrollment, and lottery.

WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class
of students, Charter School shall obtain, and thereafter maintain, Western Association of
Schools and Colleges (WASC) accreditation.

English Learners

Charter School shall identify potential English Learners in a timely manner in accordance with
all applicable legal requirements. Charter School must provide all English Learners with an
effective English language acquisition program that also affords meaningful and equitable
access to Charter School’s core academic curriculum. Instructional plans for English Learners
must be (1) based on sound educational theory; (2) adequately supported with trained teachers
and appropriate materials and resources; and (3) periodically evaluated to make sure the
program is successful and modified when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD
Charter Schools Division (CSD) that certifies that Charter School has adopted and is
implementing either the LAUSD Master Plan for English Learners and Standard English
Learners or Charter School’'s own English Learner (EL) Master Plan. If Charter School chooses
to implement its own EL Master Plan, the plan shall provide a detailed description of Charter
School’'s EL program, and shall address the following:

e How Charter School's EL Master Plan provides all of its English Learners, including but
not limited to Long Term English Learners (LTELSs) with an effective English language
acquisition program as well as meaningful and equitable access to Charter School's
core academic curriculum

e How English Learners’ specific needs will be identified
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What services will be offered

How, where, and by whom the services will be provided

How Charter School will evaluate its EL program each year, and how the results of this
evaluation will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current
EL Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and
state requirements.

Charter School shall reclassify English Learners in accordance with federal and state
requirements.

Charter School shall provide parent outreach services and meaningfully inform parents with
limited English proficiency of important information regarding Charter School matters to the

same extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the
Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education
Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall
be denied, directly or indirectly, admission due to a disability or to Charter School's inability to
provide necessary services. Charter School acknowledges that policies and procedures are in
place to ensure the recruitment, enrollment, service, and retention of students with disabilities
at LAUSD-authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing
Charter School intends to operate as a “school of the district” for special education services,
Charter School shall execute a Memorandum of Understanding (“MOU”) by and between
LAUSD and Charter School regarding the provision and funding of special education services
consistent with applicable state law and the LAUSD Special Education Local Plan Area
(“SELPA") Local Plan for Special Education and shall be considered a “public school of the
District” for purposes of Special Education pursuant to Education Code section 47641(b).
However, Charter School reserves the right to make written verifiable assurances that it may
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become an independent local educational agency (LEA) and join a SELPA pursuant to
Education Code section 47641(a) either on its own or with a grouping of charter school LEAs
as a consortium following the requirements of Education Code section 56195.3(b). In this
instance, Charter School will execute a MOU with LAUSD on provisions of special education
as a member of a non-LAUSD SELPA.

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA
under the provisions of Education Code section 56195.1(a). As a single-District SELPA, the
District has created two charter school sections (District-operated Programs and Charter-
operated Programs) under the administration of one single Administrative Unit pursuant to a
reorganization plan approved by the Board of Education on January 4, 2011 (149/10-11). Full
implementation of the reorganized LAUSD SELPA commenced in the 2013-2014 school year
requiring all District-authorized charter schools to elect one of the three options available under
the LAUSD SELPA. Prior to an option election, all District-authorized charter schools were
required to participate as a school of the District under the District-Operated Programs Unit.
Prior to the beginning of the 2013-2014 school year, all District-authorized charter schools,
other than those that had previously executed an Option 3 Memorandum of Understanding
(“MOU"), were required to execute a new MOU setting forth the LAUSD SELPA option election
for the remainder of the charter petition term. The Charter-operated Program schools do not
have LEA status for the purposes of special education but will function in a similar role in that
each charter school will be responsible for all special education requirements, including but not
limited to services, placement, due process, related services, special education classes, and
special education supports. Charter schools that have elected to participate in a District-
operated programs option may apply for membership in the Charter-operated Program section
of the SELPA. Charter schools accepted for participation in the Charter-operated Programs
section receive support from a Special Education Director for the Charter-operated Programs.

Use of District’s Special Education Policies and Procedures and Data Systems

All charter schools approved by the LAUSD Board of Education are bound by and must adhere
to the terms, conditions and requirements of orders imposed upon the District pertaining to
special education. All charter schools are required to use the District's Special Education
Policies and Procedures Manual and Welligent, the District-wide web-based software system
used for online Individualized Education Programs (“IEPs”) and tracking of related services
provided to students during the course of their education.

All charter schools are required to interface with My Integrated Student Information System

(MiSiS) via a web based Application Programming Interface (API). MiSiS is a suite of
applications which is designed to capture all student data.
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1.1: General Information

GENERAL INFORMATION

e The contact person for the Charter School is: Ginnia Hargins, Principal

e The contact address for the Charter School is: 4301 W. Martin Luther
King, Los Angeles, CA
90008

e The contact phone number for Charter School is: (323) 406-7155

e The current address of the Charter School is: 4301 W. Martin Luther
King, Los Angeles, CA
90008

e This location is in the LAUSD Board District: Board District 1

e This location is in the LAUSD Region: South

e The grade level(s) are: 5th - 8th

e The total enroliment capacity will be: (Enrollment capacity is | 560
defined as the total number of students who may be enrolled
in Charter School).

e The type of instructional calendar (e.g. traditional/year-
round, single track/multi-track, extended day/year) will be:

e The regular bell schedule (e.g., daily hours) for the Charter 8:00 am - 3:00 PM
School will be:

e The term of this Charter for Middle performing schools shall July 1, 2026-June 30, 2031
be from:

Traditional

1.2: Self-Reflection for Charter School

Stella Middle Charter Academy (herein additionally referred to as “SMCA" or “Charter
School”) is a Bright Star school serving students from 5th to 8th grades in the Crenshaw
District, West Adams, and Baldwin Village neighborhoods of Los Angeles, CA. SMCA sits
within the boundaries of LAUSD’s Board District 1 and Region South. Bright Star Schools
(also referred to as “Bright Star,” “BSS,” “network,” “organization,” or as implied when referred
to as “org-wide”) operates on the cluster model, with Stella Elementary Charter Academy
(“SECA") serving transitional kindergarten (“TK") through fourth grades, SMCA serving 5th -
8th grades, and Stella High Charter Academy (“SHCA") serving 9th - 12th grades. Thus,
students will have the option of a full TK-12th-grade experience of high-quality education for

residents of the Crenshaw/West Adams/Baldwin Village neighborhoods.

As middle schoolers, our students have shown a strong interest in expressing themselves in a
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variety of ways. Through our socio-emotional learning (“SEL”) program, Compass, students
develop the emotional awareness to be able to identify their emotions and express
themselves with authenticity. As they voice who they are, this includes interests like sports,
STEM, the arts, for example. As they navigate the developmentally appropriate balance of
who they are as individuals with feeling like they belong within the collective, we support them
with school spirit weeks, self-selected clubs, and enrichment classes like art and music. At
SMCA, we are committed to nurturing, fostering, and supporting these passions. The school
has incorporated these interests by including enrichment activities for students to apply their
learning, such as having Spring and Winter music performances, various themes for school

spirit weeks, and playing sports within local associations.

SMCA has created strong partnerships with families in order to understand their needs.
Quialitative and quantitative data show that many of our families face a combination of
struggles at home. Over 95% of our families qualify for free or reduced priced meals. In
partnership with our Community School Manager and focus groups, families have also
expressed needs for gainful employment, transportation, basic household needs, health
concerns, and family dynamic hardships. However, above all, families expressed high hopes
for success, concerns about safety, desire for quality education, emotional well-being, and the

importance of access to resources.

In order to support our students and their diverse interests, SMCA offers a variety of and
engaging events to support a strong school culture. Events such as Back to School Night,
Career Day, Compass Family Night, Standards-Based Grading Family Night, Family
Conferences 2-3 times per year, Suicide Prevention Family Night, Math Night, Literacy & Art
Night, Restorative Practices Family Night, Life Experience Lesson Family Night, Sexual
Health Family Night, End of Year Testing Familiy Night, Black History Month Cookout, Drug
Awareness Night, Sports Awards Night, and After School Showcases all offer a variety of

different programming to engage all families.

Stella Middle Gryffons are formed by a diverse student body. SMCA'’s student population
includes about 24% English Learners (“EL")! and about 40% of students considered
RFEP/IFEP, which closely mirrors the community of Baldwin Village and West Adams, per

census data. Additionally, over 16% of SMCA students qualify for special education services.

! Please note at Bright Star Schools, English Learners are identified as Multilingual Learners (“MLL”)
which may be used interchangeably in this petition.
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Bright Star Schools’ educational program was built to serve all students, including students
who require special education services, linguistic support, and students who are socio-

economically disadvantaged.

To support our student population, the majority of which is socioeconomically disadvantaged,
SMCA offers all students free breakfast and lunch daily, along with an after-school snack for
those in the after-school program. In pursuit of embracing a community schools model, SMCA
also hosts a Winter Toy Drive and Festival to ensure students have access to gifts and a jovial
spirit for the end of calendar year celebrations. SMCA has also partnered with a community
health organization which conducted free eye exams and provided free eyeglasses wherever
needed. Our after school program which runs daily until the early evening is often a lifeline for
working families who work late and need for their youth to be safely engaged after school
hours. These references to programs beyond 5th - 8th are outside the scope of the petition,

yet are provided to illustrate the services that the Charter School provides.

SMCA also offers access to resources and information. Resources are distributed in both
Spanish and English. Office staff and many staff members are able to step in and translate if
needed. The school also has certified Spanish oral language interpreters for IEP meetings
whenever necessary. Our goal is always that families know that they are always welcome and

that every event is language accessible.

All Bright Star schools will work to develop the socio-emotional skills to overcome the
challenges they may face in their lives, on their path to accessing higher education and
ultimately success in life. All Bright Star staff must embody the core values of our
organization, and more information regarding the recruitment and professional developments

received are highlighted in Section 1.27 and 1.28 of this charter.

Our staff is connected to our student body and increasingly representative of our student
body, which research shows has positive impacts on student outcomes. Over the past five
years, around 70% of the SMCA teachers and counselors identified as people of color, with
the biggest percentage identifying as Latin, which also represents the largest student
subgroup population. In addition, we have increased the number of African-American teachers

and counselors annually, reflecting more of our student population.

The chart below shows the demographic breakdown of our students, as well as what we
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anticipate future classes to look like.

Source: CALPADS 2024-2025

Demographics All Schools in Current SMCA Anticipated SMCA
the Bright Star Range
Schools
Network
Multilingual 22.5% 25.5% 20-25%
Learners/English
Learners
LTELs 9.3% 16.8% 15-20%
FRPM 92.5% 95.1% 93-97%
SPED 19.1% 15.0% 14-20%
Latinx 82.2% 79.7% 73-80%
Black or African 8.0% 17.3% 15-22%
American
Multiple Races 1.1% 1.9% 1-5%

The Stella cluster of schools are located in a vibrant neighborhood, filled with community,
culture, and history. West Adams is one of the oldest neighborhoods in Los Angeles, and with
that brings a set of challenges and inequities. The Census data? indicate the median
household income in West Adams is $73K, with 39% of households in their community
making less than $50,000. Around 15.5% live below the poverty line; 45% of residents here

speak a language other than English at home. A majority of 59% of living spaces in this

2 https://censusreporter.org/profiles/79500US0603747-los-angeles-county-central-la-city-centralwest-
adams-baldwin-hills-puma-ca/
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neighborhood are multi-unit homes. Of these structures, the majority 62% are rented versus
owned. The average home sale price in the area is around $955,000, which results in
financial hardships for many of our families that seek to own a home. In further contrast, the
average income in the 90008 zip code for the Crenshaw District is just over $61K and 16% of
households live below the poverty line. There is a 58% employment rate, and 33% of the
population has a college degree. Gradual gentrification in the area has resulted in several of
our families encountering challenges, while also having few businesses and organizations

focused on their needs.

Studies continually indicate that students living in households at or below the poverty line are
at a greater risk of academic failure than their peers who live in households above the poverty
line, as noted in Eric Jensen’s Teaching with Poverty in Mind. Middle school is a period of
time critical to social, emotional and academic development necessary to prepare capable
and confident students relentlessly pursuing higher education. In turn, Bright Star Schools is

committed to increasing access to resources and opportunities for our students.

To achieve this, SMCA provides a rigorous educational program, tools for good decision-
making and a culture of accountability, scaffolding, and creativity. The program is designed to

address the following:

1. To create a small school community with a focus on college-skills preparation and

character education to address the unique challenges in the local community.

2. To create a successful and continuous TK -12 programmatic option for students and

families in this community

3. To fully educate the whole student, students and communities need not only high-
quality instruction but also caring adults who can foster their socio-emotional well-
being, enabling them to become pillars and positive contributors to society.

The educational program focuses on rigorous literacy and mathematical thinking skills, as well
as social-emotional preparation, development of identity, building confidence, empathy and
leadership values. Bright Star Schools is one of the few districts that has a TK-12 pathway in
each cluster (or regional area) served and additionally provides 6 years of support following

high school graduation - therefore, we are able to see long term impacts with the lasting
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relationships we are able to build with our community based on trust, collaboration, and
consistency.

In addition, SMCA has implemented various initiatives that support not only our students but
also their families, addressing the diverse needs of those who come to us from various
neighborhoods across Los Angeles. We recognize that, regardless of their backgrounds, all
families share common needs for affordable housing, food, health care, and transportation.
We believe that families and the communities in which they live play a crucial role in achieving
our school's mission and vision. With the combined efforts of all educational partners, we will
create transformative change and uplift our communities.
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Stella Middle Charter Academy serves a community of high need. 96% of our students qualify
as socio-economically disadvantaged (“SED”). 16% of our students have individualized

education programs (“IEP”). Both figures are higher than the State as well as LAUSD. SMCA
strives for these results to ensure that our mission to “provide holistic, inclusive support for all
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students to achieve academic excellence and grow their unique talents so that they find joy
and fulfillment in higher education, career, and life” is met. Among our community, there is
great need to ensure that all children have the opportunity to graduate and attend college
should they choose.
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To further support students and families, SMCA has embraced the California Community
Schools Partnership Program (“CCSPP”), which transforms the Charter School into a hub for
academics, health and wellness, and social services. As a community school, SMCA employs
a dedicated Community School Manager (“CSM”") who participates in all administrative team
meetings. SMCA’s Community Schools initiative fosters partnerships with local organizations
to provide comprehensive services that address barriers to learning. These barriers include
limited access to expanded learning opportunities, mental health support, interventions for
chronic absenteeism, and family engagement initiatives. To help overcome them, SMCA is
partnering with community organizations to co-facilitate instruction in the classroom and
provide access to their facilities for hands-on, real-world learning experiences outside the

classroom.

Looking ahead, SMCA will continue to strengthen its community-based supports through
several key efforts. We plan to expand behavioral health services and increase access to
healthcare by deepening partnerships with local providers. In partnership with our families, we
will co-design leadership and engagement opportunities that reflect the needs and assets of

those we serve, including the establishment of a Family Center focused on fostering family-
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school partnerships, building personal leadership skills, and empowering community

advocacy.

All of these initiatives are guided by data-driven strategies designed to close opportunity gaps
and uplift student voice in schoolwide decision-making. Each strategy is overseen by Bright
Star Schools’ Community Schools Chair, who ensures that all schools under the CMO
umbrella meet the service standards BSS has committed to and resourced. By combining a
strong academic foundation with a deep commitment to wellness and equity, SMCA continues
to serve as a trusted and responsive educational partner in the Crenshaw District, Baldwin

Hills, and the West Adams area.

1.2a: Academic Performance and Other Performance Indicators

SMCA's charter term began in 2018, during which the school community has shared
tremendous celebrations, as well as challenges. Throughout all experiences, we have upheld
a strong devotion to supporting the whole student. In this section, we will elaborate on the
successes and challenges of SMCA'’s academic programs, including how Social Emotional
Learning (“SEL") has positively contributed to academic performance. SEL falls under the
category of 'other performance indicators," underscoring its essential role in supporting
students' overall success. We will share data that demonstrates how our focus on SEL

boosts academic performance and meets the comprehensive needs of our students.

An essential support for providing holistic and inclusive care to all students is our nationally
recognized counseling program. Since SMCA's first year, we have placed a strong emphasis
on supporting both families and students by employing full-time school counselors, guided by
the belief that addressing the needs of the whole student is essential for academic success.
Each grade level has a counselor, which allows us to maintain a minimum counselor-to-
student ratio of 1:122, along with robust administrative leadership support. Our counseling
team has also worked hard to achieve their Recognized American School Counselor
Association (“ASCA”") Model Program (“RAMP”) certification, becoming the first school in all
of Southern California to receive this distinction. The ASCA National Model guides school
counselors in the development of school counseling programs that are based on data-
informed decision making, delivered to all students systematically, include a developmentally
appropriate curriculum focused on the mindsets and behaviors all students need for
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postsecondary readiness and success, close achievement and opportunity gaps and

ultimately, result in improved student achievement, attendance and discipline.

Additionally, SMCA is certified by Valor Collegiate’s nationally recognized social emotional
learning program, Powered by Compass (“Compass”). All staff and students are trained and
participate in badge work where they explore and learn about their strengths and identities,
build meaningful relationships, and participate in highly structured, research-based weekly
circles. Together, from our administrative team to our teachers and counselors, everyone
works hard to create an environment where students and families feel safe, welcomed, and
heard, thereby allowing them to develop emotional intelligence and work through challenging
academics. Our administrators play a key role in guiding teachers and students throughout
the school day, with a focus on implementing effective curriculum and social-emotional
practices.

The COVID-19 pandemic had a profound impact on our school, disrupting student learning
through extended school closures, challenges with remote learning, and inconsistent access
to resources. These disruptions resulted in significant learning loss and exacerbated existing
educational disparities, impacting both academic progress and overall student performance,
as outlined below. Therefore, in response, Bright Star doubled down on its commitment to
supporting students and families throughout the 2020-2021 school year. Despite the
numerous challenges posed by the global pandemic, we took swift and comprehensive

action to ensure our school community remained supported.

Highlights of our support include:

e 500,000+ meals distributed to students and families (March 2020 — June 2021)

e 3,500+ Chromebooks provided, achieving a 1:1 student-to-device ratio with
continued IT support

e 94% average daily attendance in our robust distance learning program

e 1+ million minutes of counseling support delivered to students and families

The surge in counseling support stemmed from the toll the pandemic took on mental health.
We saw firsthand how emotional and psychological stress hindered students' ability to
engage in learning. At SMCA, holistic, inclusive support remains a cornerstone of our

mission. To ensure students feel safe, supported, and heard, we continue to prioritize SEL
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through Compass and regular assessments and family surveys to identify needs and target
areas for growth. Meeting students’ holistic needs is not just important—it's essential to their

academic success.

Before and especially after the pandemic, developing social-emotional understanding and
empathy in middle-school-aged students continues to be crucial, as it provides them with
critical skills for managing emotions, setting goals, and building healthy relationships.
Through SEL, students gain self-awareness and self-regulation—skills that are vital for
staying focused, coping with stress, and navigating challenges, whether related to the
aftermath of COVID-19, typical childhood development, or external stressors. Upon returning
in person, our Compass SEL program provides structure, a home base on campus, specific
mentors for each student and has been proven successful at impacting student attendance
and increasing how students see its positive impact over the recent years. This holistic focus
not only enhances academic performance but also promotes overall well-being and a lasting

love of learning.

To further support students and families, SMCA has embraced the California Community
Schools Partnership Program framework, transforming our school into a hub for integrated
student supports, expanded learning opportunities, and meaningful family and community
engagement. As a community school, SMCA partners with trusted local organizations to
address persistent barriers to learning, including access to mental health services, chronic

absenteeism, and inconsistent pathways for family involvement.

Looking ahead to the 2025-2026 school year, SMCA is committed to deepening our
alignment with the CCSPP pillars. We plan to expand behavioral and physical health support
by strengthening relationships with community-based providers. In partnership with our
families, we will co-design leadership and engagement opportunities that reflect the needs
and assets of those we serve, including the establishment of a Family Center focused on
fostering family-school partnerships, building personal leadership skills, and empowering
community advocacy. Additionally, we will continue to enhance enrichment offerings—
ensuring students have access to high-quality, culturally responsive learning experiences
beyond the school day.

Grounded in data, collaboration, and a whole-child approach, SMCA'’s implementation of the

community school strategy reflects our deep commitment to equity, public accountability, and
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student-centered outcomes. We are proud to serve as a responsive and reliable partner in
the Crenshaw/Baldwin Hills community, working in concert with broader educational efforts to

ensure every student has the opportunity to thrive.

Additionally, all Bright Star schools are committed to reinforcing foundational skills not only in
the classroom but also through family engagement and educational workshops and events.
We recognize that student success is strengthened when support extends into the home,

regardless of each family's unique circumstances.

Evidence of Meeting Charter Renewal Criteria Pursuant to Education Code Section
47607.2(b)

Pursuant to the amendments made to Education Code Section 47607, and the
creation of Education Code Section 47607.2, by Assembly Bill 1505 (2019), at the time of
charter renewal, a chartering authority shall consider the performance of the charter school
on the state and local indicators reported on the California Schools Dashboard
(“Dashboard”), and, in some circumstances, the performance of the Charter School on

assessments deemed to be verified data.

In addition to the shift assessing Dashboard data, the Assembly Bill 1505 also created a
three-tiered system of evaluating charter schools’ performance, plus a separate category for
Dashboard Alternative School Status. Each of the three tiers has unigue qualifying criteria. In
accordance with law and the California Department of Education’s (“CDE") performance
category designations, SMCA merited the middle-performing category. We present evidence
and data below to demonstrate that SMCA has met the renewal criteria for a five-year

renewal.

Education Code Section 47607.2(b) states:

(1) For all charter schools for which [top and bottom tier] do not apply, the chartering
authority shall consider the schoolwide performance and performance of all
subgroups of pupils served by the Charter School on the state indicators included on
the [Dashboard] and the performance of the Charter School on the local indicators
included in the [Dashboard].
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(2) The chartering authority shall provide greater weight to performance on
measurements of academic performance in determining whether to grant a charter
renewal.

(3) In addition to the state and local indicators, the chartering authority shall consider
clear and convincing evidence showing either of the following:

(A) The school achieved measurable increases in academic achievement, as
defined by at least one year’s progress for each year in school.
(B) Strong postsecondary outcomes, as defined by college enroliment,

persistence, and completion rates equal to similar peers.

(4) Subparagraphs (A) and (B) of paragraph (3) shall be demonstrated by verified data.

Education Code Section 47607(c)(3) defines measurements of academic performance as
statewide assessments on the California Assessment of Student Performance and Progress
(“CAASPP”) system, or any successor system, the English Language Proficiency
Assessments for California (“ELPAC"), or any successor system, and the college and career
readiness indicator. Education Code Section 47607.2(c)(1) specifies that verified data is data
derived from nationally recognized, valid, peer-reviewed, and reliable sources that are
externally produced. SMCA utilizes i-Ready as verified data, which will be discussed in more

detail below.

Bright Star Schools Summary of Ratings

(4)=Accomplished (3)=Proficient (2)=Developing (1)=Unsatisfactory

Year Governance Student Organizational | Fiscal
Achievement Management, Operations
and Programs, and
Educational Operations
Performance

2024-25 3: Proficient 3: Proficient 3: Proficient

2023-24 3: Proficient 2: Developing 3: Proficient 2: Developing

2022-23 2: Developing _ 2: Developing

Source: Annual Performance-Based Oversight Visit Reports from the LAUSD charter schools division
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SMCA has met or shown improvement in the metrics set out by the evaluation rubric and
continues to improve performance in each domain. Further, pursuant to Education Code
Section 47607.2, SMCA has demonstrably achieved measurable increases in academic

achievement, as defined by at least one year's progress for each year in school.

SMCA, as demonstrated in the following pages, has successfully served our community
throughout the five years of our current charter term. As a Community School, we are
committed to developing sustainable systems and programs that will enable us to continue

serving our students, families, and neighborhood.

Stella Middle Charter Academy Highlights and Areas for Continued Growth
Overview

Highlights

The data in the following pages will highlight the value that SMCA has brought to our
community. The evidence that we remain true to, and are successfully meeting our mission
statement can be categorized by our achievements in graduation and post-secondary
outcomes, academic results, community engagement, and general recognition SMCA has

received.

School Culture & Social Emotional Wellness Highlights

e RAMP Certification - SMCA is proud to operate a RAMP-certified school counseling
program, recognized for delivering data-driven, comprehensive services that meet
national standards for excellence.

e 96% Family Satisfaction rating with a high satisfaction rating for the past several
years, based on the Panorama Family Survey

e Certified Compass School status - Through a rigorous process of meeting high
standards for routines, rituals, sanctity, fidelity, and quality Compass SEL circles and
engaging in weekly Compass Circle observation/feedback cycles with data analysis
of the Compass Dashboard, SMCA embarked on receiving the Powered by Compass
certified school recognition. The school provided schoolwide batch feedback, in-depth
circle leader training, bi-weekly staff circles, regular circle walkthrough team

collaboration, and engaged in analysis of staff and student circle feedback surveys.
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And in a final step, the Powered by Compass team observed our processes to ensure

fidelity, thus awarding us with the recognition.

Highly ranked on the 2024 Niche Best Schools Los Angeles- With 4.8 out of 5 star

reviews, SMCA was recognized as a Niche Best School in Los Angeles for 2024.

Academic Highlights (According to the California School Dashboard)

English Language Arts (“ELA"): The 2024 average CAASPP Distance From Standard
(“DFS”) in ELA for the Charter School’'s student groups are higher than the State
average in the following areas:
o Black or African American student group (-18.8 DFS) versus the State
average (-58.9 DFS).
o English Learner (“EL") student group (-51.5 DFS) versus the State average (-
67.6 DFS).
o Latinx student group (-19.8 DFS) versus the State average (-39.3 DFS).
o Long-Term English Learners (“LTEL") student group (-69.1 DFS) versus the
State average (-109.6 DFS)
o Socioeconomically Disadvantaged student group (-22 DFS) versus the State
average (-40.9 DFS)
o Students with Disabilities student group (-88.3 DFS) versus the State average
(-95.6 DFS)
Mathematics: The 2024 average DFS in Math for the school’'s student groups are
higher than the State average in the following areas:
o Black or African American student group (-81.3 DFS) versus the State
average (-104 DFS)
o Latinx student group (-75.2 DFS) versus the state average (-79.2 DFS)
o Long-Term English Learner student group (-128.7 DFS) versus the state
average (-163.5 DFS)
English Learner Progress Indicator (ELPI): The school’'s 2024 percentage of English
Learner students making progress towards English language proficiency (50.4%) is
higher than the state average (45.7%).
Suspension Rate: The school's 2024 percentage of students suspended at least one
day (0.2%) is lower than the state average (3.2%).
Leading to High School Dual Enroliment & Completion - In 2025, 5 out of the 7 Stella

High Charter Academy graduates earning an associate’s degree and their high
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school diploma were students who had previously matriculated at SMCA, with more

to come in the upcoming years.

California School Dashboard — 2023
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Student English Language Acquisition Results
Summative ELPAC

The percentage of current EL students who progressed at least one ELPI level, maintained ELPI level
4, maintained lower ELPI levels (i.e, levels 1, 2L, 2H, 3L, or 3H), or decreased at least one ELPI Level.
100%
75%

50%

25%

0%
2019 2022 2023 2024

@ ELs Who Decreasaed at Least One ELPI Level @ ELs who Maintained ELPI Levels 1, 2L, 2H, 3L, 3H

@ ELs who Maintained ELPI Lavel 4 @@ ELs Who Progressad at Least One ELPI Level

Historical Data 2021-2024

CAASPP ELA Proficiency

School Year 2021 2022 2023 2024

Standard
Exceeded

Standard
Met

Standard 29.56% 26.61% 22.84% 24.46%
Nearly Met

CAASPP Math Proficiency

School Year 2021 2022 2023 2024

Standard
Exceeded

Standard Met
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Standard 28.57% 28.73% 25.43% 28.73%
Nearly Met

CAST Science Proficiency

School 2021 2022 2023 2024
Year

Standard
Exceede
d

Standard 15.74% 13.23% 11.21% 14.83%
Met

Standard 52.79% 65.41% 65.89% 60.29%
Nearly
Met

Source: California School Dashboard

The images above show the high level Dashboard performance for SMCA in school years
21-22, 22-23, and 23-24. Elements 1.2b and 1.2c will dive into specific analysis and further

distillation of data points.

Areas for Continued Growth

Analysis of the data presented below reveals key areas to continue striving for improved
results. SMCA is committed to a constant cycle of performing, assessing, reviewing, and

adjusting to ensure that we are constantly growing and improving in serving our community.

The following question is posed as a guideline for approving charter renewal: “has the
charter school attained measurable increases in academic achievement schoolwide and for
numerically significant subgroups served by the charter school?” To answer this question
directly and thoroughly, the following pages will present SMCA's data and analysis through 3
lenses:

1. SMCA students perform better than they would if SMCA were not an option

2. SMCA provides better educational outcomes and experiences for most subgroups

3. The longer SMCA students are with us, the better they perform

SMCA students perform better than they would if SMCA were not an option.
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California School Dashboard provides a positive assessment of SMCA'’s overall performance

in key areas over the past 5 years as compared against Statewide averages. These findings

are especially positive in ELA, Science, Suspension and Chronic Absenteeism Rates. The

data paints a clear picture that SMCA students perform significantly better at SMCA than

they would if SMCA were not an option available to them and that the continued operation of

SMCA is in the best interest of our pupils in accordance with Education Code Section
47607.2.

Positive Findings of Comparative Data:

Overall population outperformed the state in English Learner progress as well as in
levels of chronic absenteeism and suspension in 2024, with particular success in
maintaining a low suspension rate for the past four years when compared to the state
and LAUSD.

Verified data from i-Ready assessments shows that the overall student body
achieved measurable increases in academic achievement (at least one year’s
progress) for each year measured in both subjects.

i-Ready assessments show a significant reduction in the students who are two or
more grade levels below grade level in both subjects not only from the first diagnostic
to the end of year diagnostic, but also reducing that number year to year over time.
i-Ready growth over time also shows significant improvement for Black/African-
American students, students with IEPs and English Learners in both increasing on
grade level proficiency and reducing the number of students who are below grade
level.

In ELA, SMCA'’s overall population outperformed all comparative resident schools
that students would otherwise attend were they not attending SMCA in from 2023 to
2024.

African-American students outperformed comparative resident schools in 7 out of 7
schools in 2022 and 2024, and 6 out of 7 schools in ELA in 2023, and 5 out of 7 in
Math 2024.

English Learners students outperformed comparative resident schools in 7 out of 7
schools in 2022 and 2023, 6 out of 7 schools in 2024 in ELA.

LTELs outperformed comparative resident schools in 5 out of 6 schools for math and
6 out of 6 in ELA in 2024.
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e The schoolwide Dashboard ELA Indicator performance color is Yellow, as compared
to the State’s color of Orange. The school's 2024 schoolwide ELA DFS (-18.9 DFS) is
lower than the State average (-13.2 DFS).

e While in math the percentage of students meeting their growth goal maintained from
2023 to 2024, the percentage of students who met their stretch growth goal grew by
8%.

e The majority of students made one year’s growth or more each year on i-Ready in
both math and reading.

e All statistically significant subgroups in each grade level made more than annual
typical growth progress in ELA and in Math for 6th, 7th & 8th grades.

e SMCA'’s suspension rates are regularly below that of the State.

e The schoolwide Dashboard Chronic Absenteeism Indicator performance color is
Yellow, the same as the State’s color of Yellow. The school's 2024 percentage of
chronically absent students (17.1%) is better than the state average (18.6%).

Areas for Growth Revealed by Comparative Data:

e SMCA'’s Dashboard Math Indicator performance color is Yellow, as compared to the
State’s color of Orange. The Charter School's 2024 schoolwide Math DFS (-77.7
DFS) is lower than the State average (-47.6 DFS) with subgroups below statewide
average performance for English Learners, Socioeconomically Disadvantaged
Students, and Students with IEPs.

e Math scores for the overall population and all subgroups were below statewide
average performance for all four years tracked with multilingual learners and students
with IEPs experiencing the greatest gaps from their counterparts across the State for
each year.

e Annual typical growth was not met in 2024 in math for 5th grade.

CA Dashboard

Overall Performance

The tables below represent the “distance from standard” [DFS] scores of the overall student population as
provided by the California State Dashboard for Schools. The 7 schools presented represent likely alternate
placements were SMCA not an option.

Resident School Comparison
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Overall Student Population’s Difference from Standard: ELA & Math

Where SMCA scored lower than the comparison school is in red & where it was higher is in green.

Stella Middle Charter Academy -39.4 -99.2 -20.5 -77.7
Audubon Middle -98.5 -146.9 -63.9 -115.4

Johnnie Cochran, Jr. Middle -85.5 -146 -88.5 -139.1

Barack Obama Global Preparation Academy -108.8 -165.3 -103.6 -158.7

I Coliseum Street Elementary -101.9 -99.4 -89 -84.8
Hillcrest Drive Elementary -109.9 -114.8 -90 -91.8

Virginia Road Elementary -26.7 -24.3 -39.3 -17.2

Cienega Elementary -66.6 -71.4 -41.2 -52.9

SMCA provides better educational outcomes and experiences for learners in
most subgroups.

When broken apart by demographic group, SMCA's data shows that we successfully serve
our specific students. The student groups that we serve achieve higher outcomes than they

would elsewhere.

Positive Findings of Subgroup Data:
e The overall comparison by subgroup shows a clear pattern of each subgroup

outperforming their peers at similar schools, in the State, and compared to LAUSD in
ELA and if they did not outperform in 2023, they outperformed in 2024.

e LTELS are outperforming both the state and LAUSD in all areas, including ELA and
Math assessments as well as suspension rates.

e |n math, for all subgroups except for MLLs, by 2024, we were growing toward being
on par with comparable schools if our scores weren’t already there and where we're
not on par was within a 5-point differential.

e For all subgroups SMCA students’ suspension rates were far lower than the state’s.

e All subgroups outperformed LAUSD in ELA except for students with disabilities in
2023.

e |n 2024, African American students outperformed the state, comparable schools, and

LAUSD in all categories.
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e Similarly, African American students had the most consistent strong growth on i-
Ready of all subgroups.

e Students with IEPs made drastic growth in the past two years on i-Ready.

Areas for Growth Revealed by Subgroup Data:
e SMCA's Multilingual Learners represent the subgroup that has most often fallen

below the statewide average for their demographic, particularly in Math.

e While Latinx students outperformed the state in math, they were just shy of
outperforming LAUSD and comparable schools

e While 96.5% of our students are socio-economically disadvantaged, this is where the
gap in math between LAUSD, comparable schools, and California is slight but
consistent.

e Our biggest, most consistent gap between our subgroup population and that of the
state, LAUSD and comparable schools is with our MLLs in math.

e While we've shown jumps in achievement for our students with IEPs over the past
two years, there is still a gap in their achievement when compared to the state in

math.

CA Dashboard

African-American Student Outcomes

The table below represents SMCA'’s most rapidly increasing in number as a significant subgroup: African-
American students made up 17.4% of SMCA'’s student body in the 2024 school year. RSM refers to the
resident school median comparison.

Year Area SMCA State LAUSD RSM
2024 ELA -18.8 -58.9 -55.8 -99.1
2023 ELA -48 -59.6 -59.9 -106.9
2024 Math -81.3 -102.2 -91.9 -110.3
2023 Math -121.4 -104.5 -99.3 -128.7
2024 Suspension 0.00% 8.40% 1.3%

2023 Suspension 3.40% 8.80% 1%
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The table below represents SMCA'’s most significant subgroup: Latinx students made up 78% of SMCA's

CA Dashboard

Latinx Student Outcomes

student body in the 2024 school year.

Where SMCA scored lower than the comparison school is in red & where it was higher is in green.

Year Area SMCA State LAUSD RSM

2024 ELA -19.8 -39.3 -38.9 -83.9

2023 ELA -38.5 -40.2 -43.1 -88.3

2024 Math -75.2 -79.2 -72.6 -80.4
2023 Math -94.7 -80.8 -78.9 -102.2
2024 Suspension 0.30% 3.40% 0.4%

2023 Suspension 0.80% 3.80% 0.3%

CA Dashboard

Socioeconomically Disadvantaged Student Outcomes

The table below represents SMCA'’s most significant subgroup: Socioeconomically Disadvantaged students
made up 96.5% of SMCA'’s student body in the 2024 school year.
Where SMCA scored lower than the comparison school is in red & where SMCA was higher is in green.

Year Area SMCA State LAUSD RSM
2024 ELA -22 -42.6 -40.2 -89
2023 ELA -39.3 -40.9 -46.1 -100.4
2024 Math -79.5 -78.2 -72.6 -93.1
2023 Math -98.9 -80.8 -78.4 -116.3
2024 Suspension 0.2% 4% 0.4%

2023 Suspension 1.3% 4.5% 0.4%

CA Dashboard

Students with Disabilities Outcomes

The table below represents SMCA's students with disabilities or with an IEP, which was 16% of SMCA's
student body in the 2024 school year.
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Where SMCA scored lower than the comparison school is in red & where SMCA was higher is in green.

Year Area SMCA State LAUSD RSM
2024 ELA -88.3 -95.6 -106.9 -140.6
2023 ELA -118.2 -96.3 -111.8 -147.9
2024 Math -136.7 -124.3 -131.3 -158
2023 Math -175.8 -127.3 -140.3 -161.2
2024 Suspension 0% 5.4% 0.7%

2023 Suspension 2.4% 5.9% 0.6%

CA Dashboard

Multilingual Learners/English Learner Outcomes

The table below represents SMCA'’s Multilingual Learners/English Learner students made up 24% of
SMCA's student body in the 2024 school year.
Where SMCA scored lower than the comparison school is in red & where SMCA was higher is in green.

Year Area SMCA California LAUSD RSM
2024 ELA -51.5 -67.6 -87.7 -97

2023 ELA -69 -67.7 -87.8 -111.2
2024 Math -103.3 -93.4 -95.4 -91.3
2023 Math -123.5 -93.4 -106 -110.3
2024 Suspension 0% 3.4% 0.3%

2023 Suspension 2.3% 3.7% 0.3%

CA Dashboard

Long-Term English Learner Outcomes

The table below represents SMCA's LTEL's CAASPP & suspension data. 12.8% of SMCA'’s MLLs were
considered LTELs in 2024.
Where SMCA scored lower than the comparison school is in red & where SMCA was higher is in green.
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Year Area SMCA California LAUSD RSM

2024 ELA -61.9 -109.6 -129.4 -86.9

2024 Math -128.7 -163.5 -179.2 -182.9
2024 Suspension 0% 8.1% 0.3%

i-Ready

Overall Annual Typical Growth Medians

The tables below represent data from percentage of students who met the annual typical growth median the
i-Ready report by grade level (80% for 5th grade & 60% for 6th - 8th grades in ELA and 75% for 5th grade
& 45% for math) given by Curriculum Associates on their annual California Charter Schools Academic
Progress Indicator verifiable reports for the corresponding grade levels. These reports have been listed as
acceptable verifiable data by the California Department of Education.

2022-2023 2023- 2024 2024-2025
Math Reading Math Reading Math Reading
5th
Grade 100% 106% 33% 119% 64% 154%
6th
Grade 121% 163% 107% 150% 93% 111%
7th
Grade 123% 188% 127% 180% 154% 171%
8th
Grade 183% 233% 157% 233% 167% 244%

The longer students are with us at SMCA, the better they perform.

SMCA maintains a cycle of implementing programs, assessing their impact, and adjusting for

improved results. Over time, this approach has yielded gains in academic performance.

Between 2022 and 2024, SMCA has attained measurable increases in academic

achievement for students by cohort.

Positive Findings of Growth Over Time Data:
The 2021-2024 cohort shows consistent growth in ELA over time, with their final

performance level vastly improved from the start.

Despite starting at 30% of students meeting standards, preliminary data for the 2024-

2025 school year indicates that the percentage of current 8th graders meeting

standards more than doubled to nearly 66% and that they improved their distance
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from standard from the year before such that they were 1.27 points above the
standard.

e Despite 5th grade math not meeting annual typical growth in 2024, it is clear that by
the time students reach 8th grade they far exceed typical growth expectations. In fact,
93% of that cohort of students met typical growth, showing the upward trend of

growth for students as they continue at SMCA.

Areas for Growth Revealed by Growth Over Time Data:
e While CAASPP math in 2023 showed a dip, that year, the cohort of students made

some of their highest growth in math that year.

CA Dashboard
2021 - 2024 & 2022-2025

Cohort Data

ELA 2022-2025 Cohort
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Performance Level Growth

Standard Met vs. assessment_year

Standard Met

80.00%

60.00%

40.00%

20.00%

0.00%
2022 2023 2024 2025

assessment_year

Math 2022-2024 Cohort

Performance Level Growth
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Standard Met vs. assessment_year
30.00%

20.00%

Standard Met

10.00%

0.00%
2022 2023 2024 2025

assessment_year

Source: California Dashboard, combined with preliminary 2025 data on CERS.

i-Ready
2022-2025

Cohort Data

Reading
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Math
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200.00%

175.00%

161.11%
152.63%

2022 2023 2024 2025

Although the California School Dashboard’s growth comparisons are considered for
informational purposes at the present moment, the data shown is indicative of a similar
pattern described, which shows that students who continue at our school grow in math and
ELA, including outgrowing others overall and particularly for certain subgroups as seen
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below. In ELA, our growth pattern places SMCA on the high end of the above category), with
all statistically significant subgroups showing above typical growth. This is specifically

important because of our math data on the Dashboard as well as the initial 5th grade year of
math testing on i-Ready, may not always reflect the growth students have made over time as

they continue to learn at SMCA.

CA Dashboard
ELA Growth

Growth Score
All Students

Below Typical Above

D wnoon s an English Learners

Below Typical Above

Growth Long-Term English Learners

. African American
Students in the All Students group generally scored
27 points above the typical growth of students Hispanic
with similar test scores in the previous grade level.
Socioeconomically Disadvantaged

Students with Disabilities

CA Dashboard
ELA Growth

Number of Students: 447
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Growth Score
All Students
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Below Typical Above
Growth

Students in the All Students group generally scored
13 points above the typical growth of students

with similar test scares in the previous grade level.

Mumber of Students: 448

O0-0-®» -0

Bl v Typical Above Below Typical Above
Harmelezss English Learners
African American Leng-Term English Leamers

Hispanic
Socicecanamicaly Disadvantaged
Srudents with Disabilities

Source: California School Dashboard (Description: Growth data measures the year-to-year
improvement in students' assessment scores in Math and ELA. These aggregate student
growth scores can provide a picture of average growth for students within a school, local
educational agency, or student groups within the Accountability system. The information
presented on the Dashboard is for informational purposes only.)

1.2b-c: Success of the Key Features of the Educational Program

As demonstrated by student outcomes and program data, Stella Middle Charter Academy

has developed a responsive and community-centered model that meets the academic and

social-emotional needs of our students. For all components listed below, you'll notice each

key feature is data-informed. Our success can be attributed to three key components of

our educational program:

1. Rigorous, Standards-Based Learning
a. Rigorous curriculum
b. Standards-Based Grading
c. Assessments
d. Differentiated learning
e. Ongoing staff development
2. Whole Student Approach
a. Compass

b. Restorative Practices
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c. Quality Counseling Program
d. Life Experience Lessons
e. Clubs
3. Champion Equity
a. Student Advocacy
b. Equitable Practices
c. Responsive Programming through Community Partnerships
d

Service Learning

Key Feature #1 and Its Success: Rigorous, Standards-Based Learning

A. Rigorous Curriculum

We are committed to engaging our students with a high-quality curriculum that ensures
students are being challenged by the rigor of the California Common Core State Standards
("CCSS"), Next Generation Science Standards (“NGSS”), History-Social Science Framework,
ELD Standards, and the remaining State Content Standards (collectively referred to herein
as, “State Standards”). Every year, our team monitors our progress through the lens of

formative and summative data.

SMCA'’s ELA

SMCA improved DFS in English, moving into the Yellow category on the Dashboard per
results from 2023 to 2024. SMCA attributes the outperformance of the LAUSD and
comparable residential schools in ELA particularly to the implementation of the EL
Curriculum, which is a peer-reviewed, research-based curriculum, which centers student
voice, fosters active learning, and develops critical thinking skills. The implementation of
inclusive supports and designed assessment tools ensures rigorous expectations for student

engagement.
Several of the key features of the EL Curriculum include:

e Integrated literacy development

e Cultural awareness

e Embedded Universal Design for Learning (UDL)

e Supports for English Language and Multilingual Learners

e Engaging, Real World Texts
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e Thoughtful formative assessments
e Integrated social science and science units

e Deeper learning through inquiry

In each of these supports, teachers and administrators are able to assess performance
through assessment tools (unit and checkpoint), student work samples, progress monitoring
with targeted support, data-informed grouping, and review with coaches. By combining these
various data sources, a teacher can gain a comprehensive view of student progress and

make informed decisions about instruction and interventions.

SMCA’s Mathematics

SMCA also improved Distance from Standard for Mathematics, moving the Charter School
into the Yellow category on the Dashboard per results from the most recent CAASPP. SMCA
attributes the performance improvement to the implementation of the lllustrative Mathematics
curriculum (“IM™). Similar to that of EL Curriculum, IM is peer reviewed with high rankings on

EdReports, thereby providing materials for high-quality, rigorous instruction, with a focus on:

e Student-centered, problem-based work with warm-ups/cool-downs, real-word
problems, and spiraled practice

e Supports for diverse learners, including students with disabilities, multilingual
learners, math language routines, and ready for more tasks

e Supports to make the content accessible for teachers, and thereby land more
successfully with students

e Mathematical discourse that drives a positive math identity

This provides the basis to support all students with quality materials, and when combined
with i-Ready Math lessons, students receive what they need in the just-right zone of proximal
development as well as structures that push them to grade-level work and beyond.

Please see Element 1.13 for more information on the curricula, including details about the
curriculum used beyond math and ELA.

B. Standards-Based Grading
Based on Joe Feldman’s work in Grading for Equity, teachers formed a committee in 2021

and were invested in doing better for our students by creating more transparency in grading.

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 45



Based on the best practices from the book there are multiple steps SMCA has taken in order
to create standards-based grading conditions:
e Teach to the standard - each teacher is pushed to know the standard better in order
to grade the standard better
e 1 through 4 grading scales to eliminate the impact of a zero (no student knows zero)
and to mimic the structure of a high school/college grade point average (“GPA”)
e Separating standards mastery/full competency with soft skills
e Increased communication with students and families about the grading system
updates.
e Rubrics with exemplars are prioritized when giving out gradable content, and to
prepare the teacher for clear criteria of success
e Appropriate feedback protocols so students get their information in a reasonable
timeframe
e Calibration to ensure students are getting an equitable response
e Giving feedback on formative assessments, but only grading summative assessments
e Open gradebook all year so students may make up work
e Alignment - We're now able to align with one of our sister middle schools, allowing us
to use the same grading policy. Additionally, they are able to align vertically with

SHCA so that the report cards they receive make sense to them.

Another aspect of what makes for better teaching and learning is our gradebook analysis
protocol. At least once per semester, all teachers participate in a gradebook analysis protocol
to identify grading trends and address potential equity gaps. Teachers determine key drivers
of trends, such as consistent patterns in summative assessment. Finally, teachers determine
action plans for necessary reteaches at both the macroscopic and individual levels, including,
but not limited to, tutoring, parent outreach, and assessment retakes. Some students may be
referred to a higher tier of support, schoolwide.

Through SMCA & Bright Star Schools walkthrough tools that align with the Charlotte
Danielson Framework for Teaching, we're also able to monitor implementation of standards-
based instruction, with look-fors that include posted learning objectives with:
e A grade-level appropriate new knowledge, skill, or depth of understanding for the
lesson.

e Conditions under which the student will learn the new skill/interacting with the skill.
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How the new skill will be measured/how evidence of student learning is gathered.

We also look for student-facing materials that align with standards-based expectations.

These processes have led to increased transparency, allowing students and families to know

and understand their grades while also seeing first hand how their work impacts their grades,

providing more ownership over the outcomes. This impacts the success of outcomes

because students receive weekly feedback on their work, which helps them identify which

standard they’re most proficient in and which areas need improvement. This leaves the

prepared successful ownership of assessments.

C. Assessments

i-Ready - Taken in the Fall, Winter, and Spring, i-Ready’s adaptive testing approach
allows the SMCA team to determine the current performance level of each individual
within our student body. Measures can then be pursued to address individual needs.
Macroscopic trends can also be determined by discovering key needs in the domains
of testing for each subject (Reading: Vocabulary, Overall Comprehension, Literature
Comprehension, and Informational Text Comprehension. Math: Numbers and
Operations, Algebra and Algebraic Thinking, Measurement and Data, and Geometry).
This data enables schoolwide initiatives to be implemented, addressing common
areas of need in every classroom. Disaggregation of data ensures that equity gaps
are found and addressed. Finally, research has shown a strong correlational
connection between end-of-year proficiency on i-Ready and proficiency on state
assessments. Using this data, priority standards are identified for testing boot camps

and for tier 2 instructional support.

SBAC Interim Assessment Benchmarks (“IABs”) & Focus IABs - The ELA,
mathematics, and now Science departments have committed to using the IAB
formative assessments provided by the California Assessment of Student
Performance and Progress. IABS are given to assess student learning just after
sufficient instruction. These assessments provide details of individual and classwide
attainment of standards and skills. The resulting scores inform both immediate
classroom interventions and small-group instruction. Misconceptions are discovered
earlier, and all department staff are responsible for addressing achievement

shortfalls.
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e Data-Analysis Protocol - Following Smarter Balanced Interim Assessment
Benchmarks and Final assessments, all teachers engage in a structured Data
Analysis Protocol (“DAP”) that identifies strengths and needs in assessed standards.
The protocol then delves deeper into incorrect answer data to identify where common
misconceptions exist within a standard. In their teams, staff examine how
misconceptions manifest vertically and also plan reteaching strategies to address the

missing information.

e Data-Informed & Standards-Aligned Test Prep Lessons - To ease test anxiety, SMCA
prepares students for what the testing experience entails. By gathering data from i-
Ready testing, IABs, DAPs, and Gradebook Analyses, as well as gathering qualitative
data from staff and students, content departments work in conjunction with school
leadership to have teachers prepare to target key standards for upcoming high-stakes
testing, including CAASPP, CAST, and ELPAC, based on data gathered. Additional
specialized testing strategy lessons are implemented during the foundations class for
all students to ensure that each student has the best, most data-informed, opportunity

to score their best on the high-stakes state assessments.

D. Differentiated Learning
Growth is a core value at Bright Star Schools, as seen in “Element 1.5” for our mission,

vision, and core values, we are thrilled when students grow in their academic performance;
recognize it as both a marker of what we want to see at the local and larger, level for student
performance — especially for our high-need populations.

e Differentiated instruction is the process of tailoring lessons to meet all student’s
interests, strengths, and needs. Teaching this way gives students choice and
flexibility in how they learn, and helps teachers personalize learning. With standards-
based grading at the core, instructional clarity and clearly defined learning goals
better enable students to meet those objectives and allow for teachers to know who

needs support.

e Strategic improvements to our Integrated & Designated English Language
Development (ELD) program have been embedded to ensure all Multilingual learners
receive high-quality instruction in accordance with their level of ELD needs. This may
look like integrated ELD using language routines across the content areas or

designated ELD instruction containing one-on-one data chats around their needed
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next steps and focus areas for reclassification (see Element 1.29 for more precise

details)

Student IEP Passports, Universal Design for Learning, and MLL scaffolding strategies

to better offer differentiated support during whole group instruction.

The SMCA Inclusive Education team’s (Resource/Education Specialists) practices
penetrate the best practices of our whole team which may look like utilizing multiple
co-teaching models, leveled tasks, graphic organizer options, and visuals that
ultimately offer multiple pathways in order to not only ensure IEPs are implemented

with fidelity, but supporting all learners.

Students participate in personalized learning paths using i-Ready that ensure
targeted instruction. The program provides teachers with real-time data, enabling
them to monitor progress and adjust instruction as needed. i-Ready also differentiates
between typical growth, what students are expected to achieve in a school year, and
stretch growth, which challenges students to exceed standard expectations and close
achievement gaps more rapidly. Additionally, i-Ready’s engaging lessons are
designed to keep students motivated while addressing their specific learning gaps,
making it an essential tool for achieving individualized success in both reading and

math.

As described in Section 1.29, beyond the tier 1 support needed and differentiation
that takes place during whole class instruction, our teaching teams work to be able
flag students who need deeper intervention when progress despite differentiation is
insufficient so that they can plan to create opportunities to provide tier 2 intervention
that may include small group pull-outs during the homeroom block with intentional, i-

Ready lessons for targeted groups.

With the action of AB1505, Bright Star Schools adopted Curriculum Associates’ i-
Ready program in 2020-21. After the first year of implementation, SMCA and all
Bright Star Schools embarked on Small Group Instruction (“SGI”) programming based
on i-Ready benchmark data. Via AB1505 and LAUSD’s guidance, SMCA focused on
55% or more students reaching 100% Typical Growth for both Annual Oversight and
internal benchmarks. See below for longitudinal data for the number of students who

met 100% Typical Growth, per all students and significant subgroups.

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 49



E. Ongoing Professional Development
As seen in Element 1.27, professional development (“PD”) occurs in multiple layers and

forms. However, as relevant for the Rigorous, Standards-Based Learning, data analysis
mentioned above and coaching serve as the most critical ways to ensure progress
monitoring. In order to implement quality curriculum, teachers need to know not just the what,
but also the how. Therefore, we have partnered with the curriculum creators in all core
content areas to ensure our content directors, administrators, and certain lead teachers are
trained to be able to implement teacher support with authenticity, quality and effectiveness.
Beyond that, department leads experience training so that during the school year they're
prepared to step up and support teachers in their content area regarding the curriculum.
Throughout the year, this may look like them guiding fellow teachers in the process of
Learning Walks with targeted look-fors based upon the curriculum and its rubric (if
applicable), or professional development on what intellectual preparation looks like or
working with the content directors on following a lesson preparation protocol particular to

their content and curriculum.

Successes & Impact

As seen in the SMCA Math results in Section 1.2a, the tier 1 instruction provided through IM
materials ensures access for all students to quality, rigorous content. That combined with the
use of i-Ready personalized lessons and MyPath, students are able to catch up on foundational
numeracy and make gains towards grade level materials. This results in stronger assessment
results than comparable schools most recently. In like manner, the SMCA ELA results in
Section 1.2a, the tier 1 instruction provided through EL Curriculum materials ensures access
for all students to quality, rigorous content. That combined with the use of i-Ready personalized
lessons and MyPath, students are able to catch up on foundational literacy and keep up with
grade level materials. This results in stronger assessment results than comparable schools
and LAUSD. The impact of these ways of ensuring rigorous, standards-based instruction also
allows for more equitable access for all students, as seen in most of the subgroup data

comparisons above demonstrating learning gap closure.

Key Feature #2 and Its Success: Whole Student Approach

Our Whole Student Approach combines social-emotional learning and restorative practices

to work in tandem, supporting the whole child. Our structured SEL framework equips
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students with self-awareness, emotional regulation, interpersonal skills, and the ability to
make ethical decisions. These skills are reinforced through restorative practices that
emphasize repairing harm, fostering accountability, and building strong community
connections. A comprehensive, RAMP-certified counseling program that ensures every
student is paired with a dedicated Pupil Personnel Services (“PPS”) credentialed counselor
who provides individualized academic guidance, social-emotional support, and referrals to
essential services. Together, these approaches cultivate a school culture where students feel
seen, valued, and empowered to reflect, grow, and contribute meaningfully to their
environment. To complete that heart work, we also intentionally work to bring joy to our
students' lives, which is a part of our school's mission. Components of these key features are

described below.

A. Compass: A School-Wide SEL Framework

A part of the lifeblood of our school is our certified Powered by Compass social-emotional
learning program (referred to as Compass). SMCA implements Compass, a comprehensive
SEL program developed by Valor Collegiate and adopted by Bright Star Schools. Grounded
in the Stella Commitments, Compass promotes emotional intelligence, character
development, and relational trust across the school community. A distinctive feature of
Compass is its full-school implementation model, which applies to both students and staff.
Students participate in structured “circle” experiences that promote self-awareness, empathy,
and meaningful connections. Staff participate in parallel adult circles, which reinforce a
culture of mutual respect and shared emotional growth among educators. Guided by the
team at Valor Collegiate, our Compass model is grounded in the foundational elements of
being human: mind, body, heart, and spirit. “Working the Compass” means intentionally
developing the disciplines, habits, and mindsets that support excellence across these four
domains. The model is comprised of four key components:

e Compass Commitments: Without a foundation of relational safety and trust, it is
impossible for individuals to thrive or grow. Stella’'s Compass Commitments represent
the relational agreements we make with one another as members of the Stella
community. Through our commitment-based culture, we create a foundation of trust
and safety, enabling everyone in our community to take the risks necessary for true
growth and development. The Stella Commitments include:

o Be Safe: | commit to keeping myself and others safe.

o Be Inclusive: | commit to leaving no community member behind.
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o Seek Diversity: | commit to seeking diversity of perspective.

o Be Kind: | commit to speaking to the person, not about the person.

o Be Thoughtful: I commit to speaking from my heart but using my head.

o Work Hard: | commit to working the Compass.

o Be Accountable: | commit to walking my talk.

o Be Brave: | commit to showing up with valor.
Compass Disciplines: The Compass consists of five interdependent Disciplines. Each
Discipline represents what excellence looks like in each human dimension — body,
heart, mind, and spirit. All members of the SMCA community aspire to consistently
access and live from their True North, to balance their Sharp Mind and Big Heart, and

to constantly work to align their Actions to their Noble Purpose.

Compass Core Habits: To become competent in the Compass Disciplines, it is
essential to develop key mindsets, habits, and skills. While there are many mindsets,
habits, and skills that lead to excellence in each Compass Discipline, we have
defined a set of Core Compass Habits — two per Discipline — that we believe are

essential to developing a reliable “inner Compass”.

Compass-Aligned Badgework: In the final component of the Compass framework, we
chart the path for developing our Compass Habits and Disciplines. In many ways, the
Compass Phase System is like the process of earning badges in Boy Scouts.
Participants perform various experiential tasks, which we call Badgework, designed to
help them grow across the Compass Habits and Disciplines. Both scholars and
faculty participate in their own unigue versions of Compass badge work. The
completion of badge work culminates in participants sharing their experience with

their community of peers within their own Compass Circle.

Compass Circles are where the magic happens. The Circle is the heart of our
experiential learning approach. SMCA students and staff are placed in a community
of 15-20 peers that meet weekly throughout the school year to participate in Compass
Circle. In Circle, these community groups come together to support themselves and
each other in their personal development. Compass Circle is a facilitated practice that

includes the five key components below.
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e True North - In our age of information overload and increasingly busy schedules, it is
more important than ever to learn strategies for finding balance and presence in our
lives. True North practices are invitations for individuals and the community as a
whole to simply slow down and let their minds and hearts settle so that they can
engage in their lives in a balanced and present manner. The True North practice in
Circle is a brief, guided contemplative practice, typically led by the facilitator, that

helps create a collective sense of presence within the Circle.

e Check-in/Check-back - This is a space where every student makes their presence
known. They dig into what is their strongest feeling word and express that to the
circle. And then they introduce their peer next to them, recognizing that we are all in
this together. Beyond that, the facilitator strategically checks back and provides

appropriately aligned support for what has been expressed.

e Work - Coming in a variety of forms, work can include the celebration of a milestone,
the seeking of support, prepared “badge work” which are each developmentally
appropriate projects ranging from Identity Deck to My High School Vision so that
scholars in circle are able to resonate with what they share by acknowledging what
the badge work says about who they are, validating, recognizing, and affirming who
they are, and make connections. Work can also look like an opportunity to hold each
other accountable to the commitments by recognizing the impact of someone’s
actions on a relationship or on the community, so that reparation of harm can take

place in that space.

e Appreciations - For appreciation, participants call individuals to the center of the circle
to recognize something specific they’'ve done, the impact it made on them, and to

close with a physical connection.

e Closing - Each Circle closes with a reflective moment to name the important pieces
from that day's circle, and then they have their own unique circle chant that they
recite together.

B. Restorative Practices

SMCA is committed to supporting the whole child through a dual approach: implementing

Compass, a school-wide social-emotional learning program, and embedding restorative

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 53



practices into everyday school culture. Together, these systems create a safe, inclusive, and
emotionally responsive environment where students feel a strong sense of belonging and

purpose.

SMCA attributes the continued decline in suspensions and disciplinary incidents to the
intentional and sustained implementation of restorative practices. Rather than relying on
punitive discipline, SMCA takes a proactive, community-centered approach that supports

student accountability, reflection, and reintegration.

All counselors and administrators at SMCA have received extensive training in leading
restorative practices, including community-building and harm-repair circles. These practices
are embedded into their daily work with students and serve as a core strategy for addressing
conflict, repairing harm, and fostering a stronger sense of community. Staff are also offered
ongoing professional development in restorative justice through on-site and external
workshops. These trainings explore both the theory and application of restorative justice in

schools, equipping educators to shift from punitive discipline to relational accountability.

When appropriate, SMCA partners with organizations such as Council in Schools and the
International Institute for Restorative Practices to facilitate restorative conferences or harm
circles involving students, families, staff, and community members. The goal is not simply to
correct behavior but to understand its root causes, address the impact, and restore

relationships in the learning community.

Additional restorative tools/actions include:

e Reflection opportunities that prompt students to consider the consequences of their
actions

e Logical consequences connected to the behavior

e Restorative tasks or Reparation of harm projects

e Restorative conversations facilitated by a trained adult between students or between
a student and an adult, in a conflict

e Daily Check-in/Check-out with a trusted adult regarding goals

e Student and parent conferences or circles with administration, teachers, and
counselors

e Referrals to community-based programs that offer youth services or supports
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School-based mental health counseling through partnerships such as Didi Hirsch
Mental Health Services and Antioch University of Los Angeles Counseling Center
Push-in behavioral support from campus support staff

Documentation of the restorative practices used for home communication and

tracking of behavior

C. Quality Counseling Program
SMCA is committed to supporting students by ensuring that every student has a counselor

connected to them and their family. That looks like having 1 counselor for every grade level.

As one of the few RAMP-certified schools in Southern California (with our feeder school,

Stella Elementary Charter Academy, being another), our school counseling program has

been recognized for delivering data-driven, comprehensive services that meet national

standards for excellence. Those include:

Tier 1 Classroom Lessons - Often including developmentally relevant topics such as
bullying, growth mindset, positive relationships, and self-regulation, the lessons are
not only delivered, but a pre- and post-assessment is also given to gauge
effectiveness and gather further information to potentially form small group support

for students who require it.

School-wide Events - Ranging from career day to college field trips, guest speakers,
and thematic fun days, the counseling program organizes school-wide special events
that enhance the school community. Exposing college exploration to students while
also providing opportunities for students to meet real people in their fields of interest,
the counseling team works to meet that aspect of the American School Counselors

Association national model.

Family Workshops - To equip families with the skills to support their students, SMCA
offers special events and workshops. Some may include exploration of college and
requested topics like navigating relationships, while others may include topics that are

state-mandated, like suicide prevention and sexual health.

Tier 2 Small Group Support - To provide additional support for students facing
common challenges, counselors offer targeted sessions on specific topics, such as

anger management, grief, or self-esteem. As with Tier 1 support, students in Tier 2
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small groups take a pre- and post-assessment, which helps determine effectiveness

or potential recommendations for individualized support at a Tier 3 level.

e Tier 3 Individualized Support - While the counseling team directs students needing
individualized mental health support to appropriate community partners for
counseling, they provide all three tiers of support for students with attendance
challenges. Sometimes, that tier 3 support looks like screening a student for suicidal
ideations and directing them towards the support they need in the most discrete way

possible.

e Attendance Support - Counselors support with attendance by starting with general
information for families and students about attendance, then escalating to mandatory
workshops for families of students on track for chronic absenteeism, and, as needed,
provide tier 3 one-on-one attendance accountability or arrange transportation to avoid

reaching the level of an attendance panel hearing.

e Academic Habits - Counselors track student report card trends to facilitate
transparency between the student and their family, ensuring they understand the
expectations for academic promotion and success. While teachers guide academic
content, counselors guide the habits that lead to academic success, which may

include regularly reviewing academic progress and learning self-advocacy skills.

e Scaling In-House SEL: SMCA is expanding its in-house SEL services to provide more
consistent, school-embedded support for students' mental wellness. This includes
expanding access to on-site counseling, building staff capacity to respond to student
needs with trauma-informed practices, and aligning SEL programming with our
broader community school goals. By integrating these services into the school day,
we aim to create a more supportive, connected, and emotionally safe learning

environment for all students.

D. Life Experience Lessons: The Hallmark Experience

Life Experience Lessons (“LELs”) have been a hallmark of Bright Star’'s programming since
the organization was founded in 2002. These fully funded trips are designed to enrich
students’ education through immersive, real-world experiences that promote independence,

leadership, and personal growth. SMCA offers real-world learning opportunities through fully
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funded educational trips and weekly staff-led clubs. These experiences expose students to

new interests, ideas, and environments, fostering leadership, creativity, and connection

beyond the traditional classroom. LELS:

e Expose students to new experiences and the world outside of Los Angeles

e Motivate students to achieve academically and behaviorally

e Provide experience for applying for college and jobs in the future

e Deepen connections to peers and staff and create lasting memories

At the 5th and 6th grade levels, all students are eligible to attend, provided they meet

academic and/or behavioral expectations. As students get older, 7th & 8th-grade students

are expected to meet those expectations. Still, they are also expected to apply by submitting

a personal statement explaining how the experience would benefit them. Additionally, they

may even go through an interview process.

Recent LELSs figures include:

2022-2023 2023-2024 2024-2025
5th San Diego Pali Institute Pali Institute
30 students 51 students 57 students
6th San Francisco Pali Institute Catalina Island
30 students 70 students 78 students
7th Canyons Canyons Canyons
(California, Utah, (California, Utah, (California, Utah,
Arizona) Arizona) Arizona)
31 students 24 students 33 students
8th Washington, DC Washington, DC Washington, DC
30 students 30 students 30 students

LELs align with supporting our school in living out our values as follows:

Value Value Definition LEL Alignment | Proposed LEL Impact Definition

Ubuntu Our humanity is shared, Develop our Develop our student’s sense of
that we value kindness, | students’ sense of | humanity for themselves and others
and that we support one humanity for through making explicit connections to
another to become the themselves and the development of their identities,
people we strive to be. others relationships and education.

Kohyang Means hometown and Expand our Expand our students’ sense of

encourages us to build | students’ sense of | “hometown” by providing our students
meaningful connections “hometown” who attend with access to diverse

and strong community

people, places and institutions that
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ties, because our they would otherwise not have access

hometowns are integral to; in order to increase their familiarity

to our identities. with the world around them and their
place init.

Integridad We need to be the best | Inspire our students Inspire our students to be the best
version of ourselves, to to be the best version of themselves on and off the
speak our own truth and version of trip by providing them with a high

to advocate for those | themselves on and | quality life experience they help create
whose voices are not off the trip through their active participation,
heard. engagement and leadership.
Growth Having a mindset that Ignite lasting Ignite lasting student growth through

allows us to achieve student growth exposure to new ideas and
excellence and gain experiences that challenge and
fulfillment through our support them to lead inspired and

pursuit of learning and fulfilled lives.

development.

Mini-LELs are also a part of the SMCA experience. To expose students to the opportunities
the city of Los Angeles offers, they have the chance to attend Mini-LEL experiences. Those
experiences often include a field trip to a location that allows all students to create initial
connections at the beginning of the year, as well as others that are earned for academic
progress or meeting behavioral expectations. Consistently ranked as one of SMCA students’
top five favorite experiences according to the Panorama Survey, these Mini-LEL experiences,
which scaffold towards the full LEL expectations, prepare students for important memories

that allow them to bond with peers and be exposed to unigue opportunities.

E. Clubs

In addition to off-campus experiences, SMCA offers enriching on-campus opportunities
through clubs that meet approximately once a week. Most staff members lead a club aligned
with students’ interests, ranging from academics and the arts to sports and culture. Clubs offer
students the chance to discover new passions, develop collaboration and leadership skills,
and form stronger relationships with peers and staff. These weekly experiences foster
creativity, build confidence, and strengthen the sense of community on campus. Club topics
may include popular culture like Pokémon or Harry Potter, or themes around wellness, like
“beauty inside and out,” or kindness club, or yoga, ping pong, or sports topics. Others may be
involved in the arts, such as watercolor painting, dance, screen printing, or the culinary arts, or
may include languages, like a Korean club or American Sign Language. Clubs vary from year

to year based on topics of student interest, aligning with topics that teachers can provide. Due
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to the full staff investment, clubs are able to operate in small groups, and students are allowed

to change their clubs at certain times of the year to explore multiple experiences.

Successes & Impacts of the Whole Student Approach

Data from the Spring 2024 and Spring 2025 Compass Student Surveys demonstrate the

program’s effectiveness:

e In Spring 2024, 75% of students agreed that student circles “help me understand

people who are different from me,” compared to 90% in Spring 2025.

e In Spring 2024, 77% of students felt that student circles “help me share important

things about who | am,” rising to 82% in Spring 2025.

e |n Spring 2024, 69% of students agreed that “what | say or do makes a difference” in

student circles, increasing to 84% in Spring 2025.

Despite a dip in students’ agreement that Compass Circle is a “good use of school time”,
their responses for the Circle experience and perceptions of student Circles grew in every
area, demonstrating the impact and value of Compass Circle for students. These outcomes
reflect the strength of Compass in cultivating a learning environment where students grow

emotionally, build authentic relationships, and experience a deeper sense of belonging.
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Spring 2024

ROTES:

Celis ore prodecied and oata can mal he
manipulated.

Bright Star Schools: Stella Middle Charter Acatgesponses: 484

Student Investment
H apree Student Cirde s a

gl s ol schoal lirme
FRC Arcruge

Student Circle Experience

e agree My Circle leader craales
calm & safe ermvlronment

¥ agreo my Clrde Leader shaows
they're listening deeply

# apree Resonance comes from the
heart

% agrea stidants show they'ra
listening

% feel connected to other students
inCircle

T whio hee| sale participating in
Circle

Perceptions of Student Circle

% agree helps me to share important things
aboulwihe 1 am
% apres helps learn rew things about myse|f

% agree helps understand people who are
diffarent froam e

% agrae shows ma what | say or do makas a
difference

* agree helps me feel more comifortable
spaking up in class
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Spring 2025

24-25 Compass Survey Data Results NOTES:

pring Student Survey Cells are protected and data can not be
manipulated.

Stella Middle Charter Academy Responses: 443

Student Investment

% agree Student Cirdleis a _
good use of school time 44%

PEC Schooks Average 45% I

Student Circle Experience

% agree My Circle leader creates
calm & safe environment

% agree my Circle Leader shows
they're listening deeply

% feel they can be honest about
their feelings

% agree other students listen when
someone shares in Circle

% who feel safe participating in
Circle

Perceptions of Student Circle

% agree helps me to share important things
about who | am

% agree helps understand people who are
different from me

% agree shows me what | say or do makes a
difference

% agree helps us know & understand each other

% agree helps me feel like I'm not alone

To understand the impact of SMCA's restorative practices, we analyze several key data
points. Most significantly, we monitor suspension rates as an indicator of how effectively we

are addressing student behavior through non-punitive, supportive strategies.

e |n 2023-2024, SMCA's suspension rate was 1.2%
e In 2024-2025, the suspension rate dropped to 0.2%
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California Dashboard Suspension Rate Data

2023-2024 2024-2025
All Students
All Students
All Students JECTEL
ate State
[ £
Yellow Blue
1.2% suspended at least one 0.2% suspended at least one

day day

Increased 0.6% ® Declined 1% @

Number of Students: 493 Number of Students: 494

This sharp decrease reflects the strength of our restorative model and the dedication of
counselors, deans, teachers, and families working together to support students in moments
of challenge. Compared to surrounding schools, SMCA consistently maintains one of the
lowest suspension rates when compared to the State overall. By addressing underlying
social-emotional needs, teaching conflict resolution, and providing opportunities to make
amends, SMCA creates a more inclusive and supportive learning environment for all

students.
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SMCA Counseling Insights 2025

f Counseling Interactions

3K

2K

1K

0

SMCA
Counseling Type Counts

counseling type count ~ minutes
Group Counseling (Mon-Academic) 1,024 87,755
Parent Meeting 329 5257
Group Counseling (Academic) 280 10,605
Group Counseling 230 B.622
Parent Call 147 1,253
Student Counseling (Non-Academic) BS 2,019
Parent/Teacher Conference 64 820
Communicated with Family via Email 50 2585
\ Grand total 2,315 119,166

Panorama Social-Emotional Learning Survey Results

STUDENT SELF-MANAGEMENT

QUESTION
| 76 %0 -5
During the past two weeks, how often did you follow directions in )
| f P Y rezponded from Winter 2024
Has favarably Student SEL
Survey
GUESTION
67 %o ~3

During tha past two weaks, how often did you pay attention in class?
from Winter 2024

Student SEL
Survey

responded
favorably
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STUDENT SELF-EFFICACY

GIUESTIOM 45 % n N 3

How sure ars you that you can complete all the schoolwork that is

. ] from Winter 2024
given to you? responded C“m.:gn,-n i 2
favorably Stuc 5
Survey
GQUESTICON
34 %0 i
When complicated ideas are discussed in class, how sure are you that . o
) ) N DA eenondad from Winter 2024
wou can undarstand them: reéspondad Student SEL
favorably Studant
Survey

QUESTION 47 % 0 ~4

How sure are you that you can learn all the subjects taught in your
Cla'snti'*' o ':I : - ' responded from Winter 2024
o favorably Student SEL
Survey

The RAMP model used for the counseling program has had a significant impact on students
and the school community. By providing Tier 1 lessons for students, it has improved student
self-management and self-efficacy by 4-5 points from winter to spring in 2024-2025. In
concert with Compass, which fosters student beliefs, the counseling program equips
students with skills to develop their abilities, thereby influencing their self-perception and
sense of capability. In the 2024-2025 school year alone, over 119,000 minutes of counseling
interactions were logged at SMCA, reflecting our deep and ongoing commitment to student
success. Our counseling program provides wide-ranging support, including academic

guidance, social-emotional development, and college and career readiness.

Successes & Impact - Far and beyond any other topics brought up in student comments over
the years on surveys, students consistently talk about Clubs being their favorite part of

school.

Key Feature #3 and Its Success: Champion Equity
A. Student Advocacy

As developmentally appropriate for middle school, student voice is crucial in ensuring
that students feel heard, have a sense of belonging, and feel they contribute to the
school's culture. At this age span, students’ academics and the world around them

transition from concrete to abstract, from black and white to shades of gray. To
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contextualize this, it's essential to create spaces that allow students to have
representation and an opportunity to influence the direction of the school, where
appropriate. That may include student council representation, guiding Stellabration or
cultural assemblies (our top rated success according to students on the 2024-2025
Panorama Student Supports & Environments Survey), and ensuring representation
on the School Site Council (*SSC”). To inform this work, student voice is also
considered through multiple surveys throughout the school year. Use of surveys like
the ones from Panorama Education that address student reflections on our school
climate in the categories of engagement, school climate, sense of belonging, teacher-
student relationships, cultural awareness and action, as well as school safety, helps

to shape our data-informed approaches to the school environment.

In Zaretta Hammond’s Culturally Responsive Teaching and the Brain (2014), she
names that a distinguishing feature of students success is students becoming
independent learners, meaning they can take themselves through what's called “the
learning pit” in which students go from being unsure to pushing through recognizing
the work is hard, to self-advocating in order to get the resources or help they need,
trying again, and seeing success in their efforts. This is critical in taking students from
dependent learners, in which students stop early in the learning pit and simply expect

the adults to save them by giving them the solutions.

Therefore, the intention of student advocacy is not only focused around student voice
regarding school culture, but also about how they advocate for their learning needs.
The data to recognize progress in this area would also be found in the Panorama
Education surveys regarding the topics listed above.

Equitable Practices

Equitable educational best practices mean not that everyone is getting the same
thing, but rather what is giving results in equitable access to success. Equitable
practices occur through various lenses, but are always rooted in racial and social
justice. Those lenses include students, staff, and families. A framework that provides
for trust-building, preparation for being a culturally-responsive educator, active

learning, multiple forms of assessment, Universal Design for Learning, Multi-Tiered
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System of Supports (“MTSS”), and the Community School framework, which stands

on the four pillars and is driven by the four Cornerstone Commitments.

According to Frei & Morris (2020), trust-building is rooted in three drivers:
authenticity, logic/competence & empathy. By training our team in these
founding principles, we are able to drive trust between and across invested
participants. These three elements allow for transparency and understanding
between parties in educational work. Trust-building fosters equitable practices
because then the work is grounded in mutual respect and common

understanding so that the right thing can be done.

Again, rooted in Hammond's work, educators need to be prepared for
becoming culturally-responsive, which entails knowing how to form learning
partnerships within their classroom community, using strategies rooted in
information processing with their students to grow their intellective capacity,
applying their understanding of racism vs. antiracism, bias vs. anti-bias in
order to ground themselves to hold conversations with students on these
topics, and applying the tenants of anti-bias education and social justice

standards into their work.

Active learning sets the stage for equitable practices in learning, when
developed by culturally-responsive educators. Full engagement through
cognitive routines that ignite learning, chunk it (often modeling with
metacognitive practices), allow students to “chew” it, and review it, as
described by Hammond (2021). When given grade level challenges that do
not lower the cognitive rigor, we take our students from cognitive redlining
(excluding BIPOC youth from challenging work) to cognitive justice, which
develops their capacity to engage with challenging tasks through active
learning. Closing the equity gap through this intentional practice is one of the

most crucial for student learning.

Multiple forms of assessment enable students to demonstrate their
understanding through the implementation of multiple intelligences, providing
each student with a way to show how they know what they know. Due to
standards-based grading, students have the opportunity to show what they

know in various ways and in multiple opportunities.
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e Universal Design for Learning is an educator's mindset that all students can
become expert learners, and every classroom can be a place that nurtures
those skills. Reinforcing student advocacy, the purpose of UDL
implementation is to support the development of learners who can assess
their own learning needs, monitor their own progress, and regulate and
sustain their interest, effort, & persistence during a learning task by

empowering agency, building skills, and removing barriers.

e Multi-Tiered Systems of Supports as described in Element 1.29, enhances
our ability to create equity, by streamlining practices that enhance Tier 1
instruction, ensure adequate universal screening & progress monitoring (like
the use of Student Success & Progress Teams), building sufficient Tier 2
interventions, not overly-relying on special education (Tier 3 Interventions),
and to balance out systematic Factors that impact results. By developing
these best practices, SMCA ensures that students receive the right support

tailored to their needs.

e The Community School Framework includes the following pillars: integrated
student supports; family and community engagement; collaborative leadership
and practices for educators and administrators; and extended learning time
and opportunities. These pillars are critical in ensuring that the community
voice helps define what equity looks like and how it should be achieved. The
aspects described in the section above align closely with integrated student
supports. To ensure authentic community engagement, our commitment to the
community school model calls on us to identify and elevate the assets within
our community and family networks, positioning the school as a hub of
resources and relationships. By embracing a distributed leadership model,
leadership responsibilities are shared across the school community rather
than centralized with the Principal or a small group of administrators. This
approach empowers teachers, staff, students, and families to take on
meaningful leadership roles, fostering a collaborative and inclusive
environment for decision-making and continuous school improvement. The
benefits of this model include shared responsibility, empowerment, and a
stronger culture of collaboration and accountability. Through these intentional

partnerships, we expand extended learning opportunities—not only through
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our after-school programs, but also through enrichment experiences that
enhance student learning and deepen family engagement. Importantly, the
initiatives outlined in the CCSPP framework are not treated as stand-alone
efforts but are intentionally woven across school goals and strategic streams

to ensure alignment, coherence, and long-term sustainability.
C. Responsive Programming through Community Partnerships

Grounded in the Community Schools model, SMCA partners with students, families,
staff, and community organizations to co-create programs that reflect the needs,
values, and lived experiences of our school community. This collaborative approach
ensures that our school remains responsive, equity-centered, and rooted in
meaningful engagement. By leveraging community assets and shared leadership, we
develop responsive programming that meets the evolving needs of students and
families. One example of this is our effort to identify a high-quality tutoring program.
The SMCA Community School Manager connected with a local parther—someone
who grew up in the same neighborhood as many of our students—and through deep
collaboration, they have successfully enhanced learning outcomes during out-of-

school time, as demonstrated by student data.

D. Service Learning is a component that is derived from the Bright Star Schools' vision
to have our students “become leaders who act with integrity and champion equity to
enrich our communities and the world”, because at SMCA, our students can enrich
our community and world now, as 5th, 6th, 7th, and 8th graders. What that means is
our students engage in scaffolded, age-appropriate community impact projects,
determined by community need, investigation, and action. Inspired by the action
research cycle, this approach may involve students participating in elements of the
four stages, including planning, acting, developing, and reflecting, as outlined in
Action Research in Education by Mary McAteer (2014). Based on the current SMCA
curriculum, there is an opportunity for students to engage in these action research
projects. An example of this could be demonstrated in the 5th grade human rights unit
on Esperanza Rising, where students select an article from the Universal Declaration

of Human Rights and create a campaign to advocate for that right.

Successes & Impact of Championing Equity
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Bright Star Schools evaluates the impact of its innovative programming through both student

and family data, ensuring a responsive and equity-centered approach to education.

A. Culturally Responsive and Equity-Centered Practices
At SMCA, culturally responsive teaching and equity discussions are an embedded part of our

school culture. According to the Spring 2025 Panorama Student Survey:

e 70% of students agreed they are encouraged to think more deeply about race-related
topics.
e 80% of students reported that adults at school discuss major news events related to

race with them.

These results reflect SMCA’s commitment to nurturing students’ critical consciousness and
ensuring that staff serve as equity champions who foster inclusive, affirming learning

environments.

B. High Family Satisfaction and Strong Communication
The Spring 2025 Panorama Family Survey results demonstrate strong family-school

partnerships:

e 95% of families reported being satisfied with the education their child is receiving.
e 80% of families felt that school leaders are available to them if they have a problem.
e 96% of families were satisfied with opportunities to share their ideas or be part of

school decisions.

SMCA has experienced an overall upward trend in family responses to the Local Control and
Accountability Plan (“LCAP”) survey on school rating, with a brief dip in one year, reflecting a

growing pattern of trust and engagement.

Goal 2021 2022 2023 2024

85% will positively
rate the school

These indicators reinforce SMCA's belief that authentic family engagement is a key driver of

student success.
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1.2d: Areas of Challenge

This section will address:
e Areas of challenge that the Charter School has experienced and how the Charter

School has improved and/or will improve in such areas.

The SMCA team has worked hard and stands proud of the growth we have achieved and
the impact we have made for our students and families. Still, we have more work to do to
continue meeting our mission. Analysis of the data generated in the past five years has
revealed two areas in which we will dedicate our focus and effort into strengthening and

improving:

1. ELA & Mathematics Performance

2. Chronic Absenteeism

Area of Challenge #1: ELA & Mathematics Performance

CAASPP
Math Overall Performance

The tables below represent the average distance from standard for SMCA students when compared to
LAUSD and the State for Math, ELA, and Chronic Absenteeism.

Historical Overall Student Population’s Difference From Standard Math
Where SMCA scored lower than the comparison school is in red & where it was higher is in green.

Stella Middle Charter Academy -91 -99.2 -77.7
LAUSD -71.5 -67.3 -60.4
State -51.7 -49.1 -47.6

Historical Overall Student Population’s Difference From Standard: ELA
Where SMCA scored lower than the comparison school is in red & where it was higher is in green.

Stella Middle Charter Academy -28.5 -39.4 -20.5
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LAUSD -30.8 -32.4 -28.2

State -12.2 -13.6 -13.2

Distance From Standard By Grade Level: Math

Where the grade level decreased scores in red, the darker red showing the lowest of the four years. &
where the grade level increased scores is in green,ifie\darker green'showing the'highest'score'of the fou

5th Grade

6th Grade

7th Grade

8th Grade

Distance From Standard By Grade Level: ELA

Where the grade level decreased scores in red & where the grade level increased scores is in green, e

5th Grade

6th Grade

7th Grade

8th Grade

In the data shown above, in 6th and 7th grades, SMCA has had a consistent trend of
decreasing the DFS over the course of the past four years. Additionally, showing somewhat
of a correlation in cohort data, showing that the longer students engage at SMCA, the
stronger their ultimate outcomes for middle school, as the lowest DFS is often in their 8th

grade year.

As seen, math in the 2024 school year showed the best results in the four years due to
the practices put into place for all grade levels except for 5th grade. However, when
looking at preliminary data for 2025 for the 5th graders, that difference was brought
down to its lowest score in the past two years. The response plan to SMCA’s data is the
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continuance and expansion of programs that have, for the most part, already been
implemented during the previous year. As of the writing of this renewal petition,
preliminary results for CAASPP testing have been made available to schools internally
through the California Educator Reporting System (“CERS”). As seen in the table below,
SMCA 5th grade students appear to have improved on the math scores of the previous
year, continuing our upward trajectory. We anticipate that by expanding upon the
programs that have proven successful and strategically assessing our data for impact,
we will accelerate the pace of our growth and guide all students to math proficiency and

the freedom of choice that comes as a result.

California Educator Reporting System (CERS)

Math Overall Performance

2024 - 2025

Preliminary 5th Grade Distance From Standard is -95.48
E Math Summative Grade & Owarall  Sorpeate | Clar

Averuge Seale Senre o
fior B reanlts 2433 + g

Amdemt Scove [Hetribation

SLarndan] Exvwsesled [Leval 47 o+ [N
Stanclare Blet Lol ) o't I
Stanclard Nearly Mt [Level .
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2023 - 2024
Distance from Standard was -104.44
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In order to address these challenges, we dig into the key features of our program,
including rigorous standards-based learning, a whole-student approach, and championing
equity. While these key features are fully relevant for improving ELA and Mathematics,
due to the larger gap in math, additional emphasis on math is crucial and intentional
approaches will be named below.

Standards-Based Small Group Instruction Data

Cohort Grade Skill Focus Assessed Standard Growth (in years)
Cohort 1 G Vocab Grade 4 L.6.4 0.79
Cohort 1 7 Algebra T.EEB3 014
Cohort 1 3 Numbers & Operations 4 NBTS 0.643
Cohort 2 5 Lit Comprehension RL5.1 0.19
Cohort 2 8 Algebra T EEAA1 0.60
Cohort 3 5 Numbers & Operations 5.NF.B.6 0.43
Cohort 3 7 Info. Comprehension RI7 1 0.88
Cohort 3 8 Algebra 7. EE.AA1 1.25
Cohort 4 5 Lit. Comprehension RL.4.1 0.5
Cohort 4 6 Numbers & Operations 6 RPA3 0.57
Cohort 4 8 Info. Comprehension RI& 2 1.06

Interventions in collaboration with partnerships, such as Dynasty United Youth
Association, are showing a closure of the gap in just 6 to 8 weeks of high-dosage
additional support on high-leverage standards, as high as over a year’s worth in academic
growth. SMCA offers multiple standards-based small group instruction configurations to

close the learning gap and this is one sample of how SMCA is making gains.

Rigorous, Standards-Based Learning

Data-Informed Interventions: Rigorous, Standards-Based Learning

Intervention Description
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Rigorous
curriculum

Math - Under the leadership of the Chief Instructional Officer (“ClO”"), and the
facilitation of the K-12 Math Director, Bright Star Schools embarked on a Math
Instructional Needs Assessment Report in May 2025, which sought out how educators
develop their trust in their students, ensuring equitable, rigorous, and affirming math
instruction by throwing away labels, responding to student thinking, using high-quality
instructional materials (“HQIM"), seeking out brilliance, and taking time to study
coherence. They had several key findings, including the need to increase opportunities
for cognitive challenge, because students thrive when they are invited to think deeply,
reason flexibly, and apply their learning in meaningful ways. The needs assessment
report observed that some classrooms modeled this beautifully, offering tasks that
asked students to make sense of problems, justify their thinking, and explore multiple
strategies. Building on these examples, there is an opportunity to strengthen
instructional planning so that cognitive challenge becomes a consistent feature of
every math lesson, and the lllustrative Mathematics curriculum has material to do just
that. Excellent curriculum, by nature, requires more from educators than distributing
materials and following a script. Excellent curriculum, such as Illustrative Mathematics,
requires a pedagogical understanding of and commitment to teaching strategies that
place the cognitive load on students and produce authentic rigorous thinking. SMCA
will continue to commit to equipping our staff with the understanding of how the
provided math curriculum is intended to be used, how it deviates from traditional
models, and how educators need to internalize each lesson in preparation for
identifying and facilitating the productive struggle that leads to deeper conceptual
understanding and application of the CCSS math standards. As explained previously,
the what of the IM curriculum is sound, however, based on this needs assessment
report and the SBAC scores, there is a demonstrated need for deeper training and
support around the curriculum.

Similarly, in ELA, the quality of the curriculum is also verified, however, deepening the
intellectual preparation such that teachers have an internalization protocol will be
another organizational focus that is anticipated to make a greater impact.

Standards-Based
Grading

Scores on the SBAC demonstrate that standards-based learning could improve. The
math needs assessment report also showed the necessity to strengthen alignment to
grade-level standards, because several classrooms demonstrated thoughtful use of
curriculum materials and scaffolds that maintained access to grade-level content.
Ensuring that every student consistently engages with grade-appropriate mathematics
is a critical next step in advancing equity. Based on these two factors, digging more
deeply into standards-based grading could have a strong impact on growth monitoring
and tier 1 instruction. Hence, this data serves as a critical finding to support the focus
of our ongoing professional development and coaching for our teachers.

In both subjects, tangibly having teachers break down standards themselves so that it
can be taught at an appropriate level, then students can engage with what criteria for
success looks like and ultimately receive grades that align more with what the
standard expects and will be seen on the California School Dashboard.

Assessments

SMCA commits to continued and expanded use of standardized formative
assessment such as the Focused Interim Assessment Blocks (“FIABs”) and Interim
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Assessment Blocks from the resources provided by CAASPP and i-Ready adaptive
assessment, which are the formative assessments that are currently being used. In
the coming years we plan to continue this practice as it has yielded positive results as
an opportunity for standardized formative assessment. While SMCA is currently
assessing on IABs right after instructional units complete, ensuring spiraled
assessment for Math so students not only have another opportunity to demonstrate
learning, but also generate more data for educators in order to reteach. Our math
department will use the data gathered to determine progress of standard attainment
and also to determine potential student challenges in engaging with the prompts as
written. The assessments provide valuable opportunities to ensure students are
prepared for the depth of knowledge required by SBAC prompts. Data findings will be
responded to with focused intervention using the differentiated learning resources
listed below. Utilizing a combination of focus on power standards identified by
CAASPP guidance as well as areas of need revealed throughout the year during Data
Analysis Protocols, ELD math bootcamp will continue into the upcoming years. SMCA
will be using our protocols during department meetings to analyze formative data and
identify key learning gaps that can be addressed vertically. The math team will
collaborate to determine key standards that must be addressed and will collectively
plan response intervention. Intervention will directly determine areas of reteach and
review within the differentiated learning initiatives listed in the section below. These
initiatives include: small group instruction during and after school, and the placement
and co-teaching strategies between staff members.

Differentiated
learning

By strengthening tier 1 instruction with the layers of staff development described
below is our first layer, which includes differentiation strategies for subgroups, as well
as for students who are not yet meeting standards. By adding a focus on ensuring
math and ELA teachers have co-teaching partners, ranging from inclusion specialist
teachers to paraeducators to instructional assistants and may even look like two of
those in a class, SMCA will intentionally work with the inclusion specialist team (“IST")
in order to improve practices in differentiation. ISTs will be focused on ensuring that
the unique needs of our students with disabilities are addressed within the math
instructor’s planning process and that all IEP accommodations are present and that
progress on IEP math goals is being made. ISTs will also make sure that they are
aware of the standards currently being taught in each math class to enable them to
support, either through review or frontloading during push-in, pull-out and resource
class service. The back and forth exchanges of information and strategy that occur
within these collaborations will enable greater mathematics success for our most
vulnerable population.

The addition of the small group instruction after school has proven successful and has
delivered results and improvement. Specifically focused on mathematical literacy, the
class makes middle school math accessible to more students, particularly multilingual
learners who often do not have differentiated learning resources that focus on non-
linguistic skill sets. SMCA will continue to develop tier 2 and 3 academic interventions
that give identified students the opportunity to work on targeted skills in a low student
to educator environment because this has shown success for students. For example,
according to internal data from 2024-2025 in the chart above, small group intervention
through one of our partnerships showed student growth between half a year and

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 75




nearly a whole year’s growth on their standard of focus. Small group interventions will
be planned based on data gathered by the credentialed math instructor. Small Group
Instruction initiatives will be assessed for impact and, upon reflection, will continue to
be developed and improved. Currently, SMCA has implemented various math
interventions during the school day including instructional assistant supported SGI
targeting. As a part of the SMCA education program is a commitment to providing
Instructional Assistants (“IA”) to push into class and aid learning through various co-
teaching models. 1As will continue to be a vital component of math intervention, being
strategically placed based on data trends and identified needs. IAs will work closely
with the teaching team to ensure that they are prepared to facilitate rigorous student
thinking that will resolve learning gaps and improve outcomes. ELA differentiated
learning will look similarly, however, for small group instruction focus after school
would include more groups for math than for ELA because of the degree of
differentiation needed.

To ensure that data was being collected and responded to, the ELD teacher will play a
key role in the MTSS process, ensuring equitable, data-informed actions for MLLs.
These meetings offer time for co-planning, brainstorming, data review, and
mentorship.

Ongoing staff
development

The Math Needs Assessment report identified a collective opportunity for growth due
to the patterns observed across all schools that suggest that this is not just an
individual teacher challenge, but a collective opportunity for professional growth and
alignment. By investing in targeted professional learning, fostering leadership
capacity, and creating supportive systems, Bright Star Schools is well-positioned to
build on its existing strengths and move closer to realizing its bold vision for
mathematics instruction. Its recommendations include utilizing MathTrust's 5
Practices for Orchestrating Productive Mathematics Discussions, in the following
order of best practices:

e Anticipating student thinking during planning and monitoring during
instruction. These practices support intentional planning and real-time
responsiveness.

e Leveraging Mathematical Practice 1 as an Instructional Anchor by using
SMP 1 — Make sense of problems and persevere in solving them as a central
focus for lesson planning, observation, and reflection. This standard helps
unify efforts to increase cognitive challenge and student engagement.

e Facilitate “Teachers Doing Math Together” by incorporating time into
professional learning communities (“PLCs") and collaborative planning for
teachers to engage in rich math tasks as learners. This practice deepens
content knowledge, builds empathy for student experience, and sparks
valuable instructional conversations.

e Use Advancing and Assessing Questions to Deepen Discourse by
supporting teachers in developing questioning strategies that uncover student
thinking (assessing questions) and push it forward (advancing questions).
These strategies help move from teacher-led to student-driven discussions.

Tangible new practices based off of the Math needs assessment report for next year
that will require educator efficacy include:
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e Launch with the 3-Reads Routine: Use this Math Language Routine
across the network as a powerful entry point into collaborative problem
solving. It supports all learners—especially multilingual students—in
accessing complex tasks through language-rich discussion and repeated
readings of context-based problems.

e Model and Normalize Student Mistakes as Learning Opportunities: Use
discourse structures and teacher moves that treat approximations and errors
as essential parts of the learning process. This shift builds student
confidence, risk-taking, and resilience, as well as aligns with our valuing of
student advocacy.

While professional development in math is essential, continued development for ELA
teachers is vital to maintain and grow. Therefore, SMCA is focusing on subgroup
data and making impacts for those students, through the structures in place for
professional development.

Whole-Student Approach

Data-Informed Interventions: Whole-Student Approach

Intervention Description

SEL Support As Bright Star Schools continues its commitment to student-centered and identity-
through Compass & | affirming instruction, it is essential to ensure that every learner,

Quality Counseling | particularly those who are racially and linguistically marginalized, is seen, heard, and
Program supported in math classrooms. By building empathy for the student experience by
having our educators do the math, we can also use SEL spaces for students to talk
about their math identities. In an internally given math identity survey given to
students in 2021, 71% of students agreed or strongly agreed that math is important
to them, but only 41% agreed or strongly agreed that math is for everyone. Linking
back to the value of growth mindset, our tier 1 focus on supporting students with
both confidence and competence in math continues to prevail as crucial.

Compass pushes students to identify a strong feeling word, allowing for the
discovery and reinforcement of vocabulary for ELA. Badge work specifically uses
reading and writing in order for students to reflect and prepare for using their oral
skill and during those presentations, students must listen closely in order to be able
to resonate with a classmate.. All of this supports the continued expansion and use
of the four domains.

Champion Equity

Data-Informed Interventions: Champion Equity
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Intervention

Description

Student Advocacy

The Math Needs Assessment Report also suggests expanding student voice and
agency, which corresponds with a component of our key feature that we must deepen
to show improvement. In several classrooms, students were positioned as doers of
mathematics—sharing ideas, learning from one another, and taking academic risks.
These bright spots point to what’s possible when instruction centers student thinking.
Across the network and at SMCA, there is an opportunity to more intentionally
structure discourse, celebrate student ideas (including approximations and errors),
and create spaces where all learners are affirmed as capable mathematical thinkers.
Moreover, it is suggested that in order to center student thinking and voices, SMCA
must prioritize practices that allow students to share their reasoning, build on peers’
ideas, and contribute to collective understanding. Classroom norms and routines
should support student agency and identity development.

Although students sharing their thinking may seem more natural in ELA, there is
opportunity for reinforcement of common expectations for discourse and for writing.

Equitable Practices

While the above describes equitable practices from an overall student lens, it is also
vital to analyze the data around which students are performing disproportionately
below expectations. As seen in the subgroup data, in math students with disabilities
and multilingual learners show a great need for growth, with our socio-economically
disadvantaged students falling just shy of the state. It is through our data analysis
protocols that we will identify these areas of improvement and collaborate to make
intentional actions for growth. That includes co-teaching as mentioned, and closely
monitoring progress based on the implementation process of the needs assessment
report.

Responsive
Programming
through
Community
Partnerships

By amplifying and deepening our community connections, we can also make gains.
Dynasty United Youth Association (‘“DUYA”"), community based partner, has served in
tutoring our student population, making mathematical strides for students. The DUYA
Founder on our community school advisory council, we seek to deepen those efforts
and connections.

SMCA will continue to implement Data Informed interventions to meet our students’ needs.

Goals and Philosophy

1.4: School Vision and Mission Statements

The following mission and vision statements are true for all Bright Star Schools.

Bright Star Schools’ mission is to provide holistic, inclusive support for all students to

achieve academic excellence and grow their unique talents so that they find joy and fulfillment
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in higher education, career, and life.

Bright Star Schools’ vision is Bright Star students will become leaders who act with integrity

and champion equity to enrich our communities and the world.

Additionally, Bright Star Schools strive to provide students with a well-rounded education,

including a rigorous academic program that prepares students for college, and life

experiences that exposes students to a broad world beyond their current environments. All of

our programs are rooted in four core values:

Integridad

Ubuntu

113F Kohyang

Growth

means we need to be
the best versions of
ourselves, to speak our
own truth, and to
advocate for those
whose voices are not
heard.

means that our
humanity is shared, that
we value kindness, and
that we support one
another to become the
people we strive to be.

means hometown and

encourages us to build

meaningful connections

and strong community
ties, because our

hometowns are integral
to our identities.

means having a mindset
that allows us to achieve
excellence and gain
fulfillment through our
pursuit of learning and
development.

1.5: Define and describe briefly the characteristics of an “educated
person” in the 21st Century.

At Bright Star Schools, we believe an educated person is someone who is self-motivated,

competent, and a lifelong learner who possesses the academic, technological, intellectual,

emotional and character skills so they will be successful in college, career, and ultimately in

the world beyond. Much of these beliefs are influenced by experience serving students, as

well as David Conley’s “The Learners Guide to 21st Century Education.” Academically and

technologically, these skills include:

e A fundamental understanding and fluency in the comprehension of mathematics,
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science, history, and the arts.

e The ability to think both critically and creatively through basic knowledge about the
world, deep knowledge about subjects of interest, and skills for effectively using
technology and gathering information.

e A mastery of the English language for native and multilingual learners alike through
integrated ELD, with a foundational understanding of language to be able to access a
second language.

e As outlined in the CCSS ELA shifts, an individual should also have the ability to:

o Read complex text and be able to write and speak grounded in evidence from
the text (both literary and informational);

o When engaging with a text, also demonstrate proficiency aligned with
academic vocabulary and contextual implications that impact skillful
comprehension.

e Deep knowledge and experience engaging with educational technology (email, web
based platforms such as Google apps, as well as various learning programs such as
Khan Academy, i-Ready, etc.), as well as responsible navigation artificial intelligence
(“Al") and the ability to creatively problem solve and innovate to prepare students for
the rapidly evolving world of technology.

e Inquiry-based learning and thrives in environments that support multilingual learners,
neurodiverse students, and others with differentiated needs. They embrace diverse
ways of thinking, seek understanding through exploration, and value equity, inclusion,
and lifelong growth.

e The ability to work cooperatively and to understand and respect cultural and socio-
economical differences between all people.

e An understanding of global interdependence and ability to clearly see the need for
greater social and racial justice, equity, and connection in the world.

An educated individual in the 21st century must possess the ability to maintain both emotional
and physical wellness. Quality education cultivates habits essential for emotional awareness,
social resources, critical thinking, earning from experiences, asking for support when needed
to the appropriate people and adhering to social norms. Self-awareness entails recognizing
strengths and limitations, defining life goals, and reflecting on interactions and initiating and

sustaining reciprocal relationships.
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Such a person actively engages in society and themselves, understanding the importance of
constructive participation for societal and personal benefit. They have a broad knowledge
base, economic skills, and can collaborate effectively to address complex challenges,

acknowledging that solutions may not always be perfect.

Character is valued by an educated person who grasps the interconnectedness of all beings
and actions on our planet. They consider their beliefs and values before making significant
decisions affecting themselves and others. Moreover, bases decisions for the betterment of

the whole versus the self.

Effective communication, both verbally and in writing, is crucial. Educated individuals base
their thoughts and arguments on evidence, participating in intellectual discourse by
integrating, challenging and ultimately synthesizing ideas. Proficiency in technology allows
them to utilize available tools for learning, forming opinions, engaging with the world, and
presenting themselves as responsible citizens. An educated 21st century person understands
the world, their role and potential impact on it, and is an active contributor to the fast evolving
society for the advancement of all people.

Our instructional practices and program design are largely informed by the following pieces of

research and publications:

e Hammond, Z. (2025). Rebuilding students’ learning power: Teaching for instructional
equity and cognitive justice.

e Feldman, J. (2023). Grading for equity: What it is, why it matters, and how it can
transform schools and classrooms (2nd ed.)

e Flygare et al. (2022) Planning and Teaching in the Standards-Based Classroom.

e Safir, S., & Dugan, J. (2021). Street data: A next-generation model for equity,
pedagogy, and school transformation.

e Hammond, Z. (2015). Culturally Responsive Teaching and the Brain.

e TNTP. (2018). The Opportunity Myth.

e Henderson, Mapp, et al. (2007) Beyond the Bake Sale: The Essential Guide to
Family/school Partnerships

e Dweck, C. (2006). Mindset: The New Psychology of Success.

e Elmore, R. (2004). Instructional Core.

e DuFour et. al. (2004). Whatever It Takes: How Professional Learning Communities
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Respond When Kids Don't Learn.
e Common Core State Standards Initiative. (n.d.). Common Core Companion.
e Marzano, R. J. (2003). What Works in Schools: Translating Research into Action.
e Conley, D. T. (n.d.). Guidelines for 21st Century Learners. In Pearson (Ed.), Career

Readiness and Employability.

Learning is most effective when it engages students in meaningful ways that align with
current learning theories and meet the diverse needs of our student population. Drawing from
contemporary educational frameworks and research, we believe in a comprehensive
approach to the instructional core, as outlined in resources such as the "Common Core
Companion," "The Opportunity Myth," and Carol Dweck’s "Mindset: The New Psychology of

Success."

The instructional core, which focuses on the interaction between teachers, students, and
content, emphasizes the importance of rigorous standards and differentiated learning
experiences. The components of the Instructional Core helps educators identify and address
inequities in educational resources and support, aiming to provide all students, especially

those from high-needs backgrounds, with equitable learning opportunities.

The principles advocated by Robert J. Marzano in "What Works in Schools and What Works
in Classroom Instruction" underscore the significance of evidence-based practices that cater
to individual learning styles and promote deeper understanding. Applying Marzano's tenets of
data-driven instruction, strong school leadership, purposeful professional development, and
collaborative culture help SMCA to hold a high bar of expectations for administrators,

teachers, and students alike.

David Conley’s guidelines for "21st Century Learners" highlight the essential skills and
competencies necessary for career readiness and employability, which are integrated into
our instructional approach. We prioritize equipping students with critical thinking,
collaboration, and problem-solving abilities to thrive in a rapidly evolving global landscape.

Joe Feldman’s Grading for Equity: What it is, Why it Matters, and How it Can Transform
Schools and Classrooms emphasizes the importance of creating expectations in which
students’ knowledge is valued in accordance with the standards, rather than their learning

environment or their behavior. Philosophically, as a standards-based school, grading
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equitably means student performance is scored according to rubrics, transparency with
criteria for success, and proficiency scales. Flygare, et al. support standards-based learning
so that standards-based instruction is possible through instructional cycles, allowing for

students to gain feedback on standards-based assessments.

In addition, Zaretta Hammond'’s Culturally Responsive Teaching and the Brain as well as
Rebuilding Students’ Learning Power: Teaching for Instructional Equity and Cognitive Justice
informs our commitment to anti-racism and culturally relevant pedagogy. By acknowledging,
valuing, and leveraging the diverse backgrounds and experiences of our students, we create
a supportive learning environment that fosters academic success and personal growth. This
vision is further reinforced by Safir and Dugan’s (2021) Street Data, where they argue that
authentic student voice is not merely about collecting feedback but about shifting power and
engaging students as co-creators of their learning experience. Centering student voice in this
way deepens engagement and aligns with culturally responsive practices that position

students as active agents in their education.

Recognizing the integral role of parents as partners in education, we emphasize collaborative
efforts to support student learning both in and outside the classroom through our community
school model. Through ongoing communication and engagement, we strive to build strong
school to home partnerships that enhance educational outcomes and student well-being,
according to Henderson & Mapp’s Beyond the Bake Sale: The Essential Guide to

Family/school Partnerships.

In conclusion, our instructional approach is grounded in research-backed methodologies and
theories that prioritize student-centered learning, cultural responsiveness, and collaboration
with parents. By aligning these principles with the specific needs of our student population, we
aim to cultivate a learning environment where every student can thrive academically and

personally.

Below is a summary of critical benchmarks and measures of student success:

e The short-term goal is to provide a meaningful educational experience that supports
students' engagement with rigorous, culturally relevant, and meaningful tasks. These
tasks are designed to enhance their mastery of critical academic benchmarks, thereby
aligning their progress with long-term student achievement.

e Ourintermediate goal is to help students carry this sense of academic
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empowerment, engagement, and ownership throughout their school experience so
that they can apply their knowledge, skills, and adaptability to be successful in any
setting.

e Long-term, our goal is to instill in our students the belief that they have the
opportunity to choose whether to attend college or pursue other career paths. Through
this process, we aim to equip them with the necessary tools and skills to succeed in

their chosen paths.

In addition, at SMCA, our small school and inclusive environment ensure every student is
known, supported, and valued as an individual. Research identifies school size as a key
factor in student success, and our small setting fosters strong relationships among students,
staff, and families. By living out the four pillars of being a community school, which include
integrated student supports, family & community engagement, collaborative leadership &
practices, as well as extended learning time & opportunities, we involve families in order to
honor the rich cultural heritages of our community to build a school culture rooted in

partnership and respect.

Our educational model is both data-driven and aspirational. Guided by a standards-based
approach and a whole-child perspective, we use continuous data cycles to inform instruction
and foster collaboration. Specialized staff receive ongoing professional development to lead
instruction, with a strong emphasis on literacy and 21st-century skills. Technology is
embedded into teaching to enhance learning, build connections, and prepare students for

success in a rapidly evolving world.

How the Charter school’s goals will enable students to become and remain self-
motivated, competent, and lifelong learners

At SMCA, our fundamental mission is to empower students to become self-motivated,
competent, and lifelong learners who are prepared not only for academic success, but also to
positively influence the complexities of the world around them. Rooted in the core values of
Bright Star Schools, our educational approach integrates Integridad, Ubuntu, Kohyang, &
Growth, guiding students to develop into ethical leaders who contribute meaningfully to their
communities. In alignment with our vision, Bright Star students will become leaders who act

with integrity and champion equity to enrich our communities and the world.
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At Bright Star Schools, our mission is to provide holistic, inclusive support for all students to
achieve academic excellence and grow their unique talents so that they find joy and fulfillment

in higher education, career, and life.

Integridad, or integrity, is at the heart of everything we do. We encourage students to be the
best versions of themselves, to speak their truths, and to advocate for those whose voices are
often marginalized. Through our curriculum and community engagement, students learn the

importance of ethical behavior, honesty, and standing up for social justice.

Ubuntu, the belief in shared humanity and kindness, is woven into our school community. We
foster an environment where students support one another, value diversity, and collaborate to
achieve common goals. This spirit of Ubuntu encourages empathy, resilience, and a strong

sense of belonging among our students.

Kohyang, meaning hometown, underscores the significance of building connections and
fostering community ties. We celebrate the diverse cultural backgrounds of our students and
encourage them to embrace their identities while respecting and learning from others. By
honoring our students' roots and experiences, we create a nurturing environment where

everyone feels valued.

In addition, we connect our core values to our Stella Commitments so that students and staff
can clearly understand what it looks like to live those values in action each day. These
commitments include: Be Safe (I commit to keeping myself and others safe), Be Inclusive (I
commit to leaving no community member behind), Seek Diversity (I commit to seeking
diversity of perspective), Be Kind (I commit to speaking to the person, not about the person),
Be Thoughtful (I commit to speaking from my heart but using my head), Work Hard (I
commit to working the Compass), Be Accountable (I commit to walking my talk), and Be
Brave (I commit to showing up with valor). These commitments help set clear, shared
expectations for how we treat one another and what it means to be part of a respectful,

inclusive school community.
Our curriculum, grounded in the State Standards, emphasizes collaboration and prepares

students to engage constructively in discussions about rigorous, relevant, and meaningful

tasks. Real-world experiences through Life Experience Lessons (overnight trips and field
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trips) continue to be a hallmark of our programming, giving students the opportunity to have

new experiences and become inspired to become change-makers in the community.

At SMCA, we are committed to fostering a culture of respect, empathy, and inclusion.

Through restorative practices, anti-bias lessons, community service, cultural events, and

social emotional learning with Valor Collegiate’s Powered by Compass, students develop a

strong sense of self-worth, emotional intelligence, mindfulness, respect for cultural heritage,

and advocacy skills. We empower students to speak up about equity and social justice issues,

equipping them with the confidence to articulate their perspectives and advocate for

meaningful change.

Furthermore, we prioritize intervention and support through a tiered intervention program.

Teachers and counselors collaborate closely to identify and address academic and social-

emotional needs, ensuring that all students have the resources they need to thrive

academically and personally.

Ultimately, our goal is to prepare students not only for academic success but also to become

responsible, engaged citizens who contribute positively to society. By fostering a love for

learning, empowering students to explore their identities, and equipping them with the skills to

advocate for equity, SMCA ensures that every graduate is prepared to succeed in college,

careers, and life.

Below are a few programmatic features that support students:

Rigorous schedule ensures ample time for teaching the full scope of State Standards.
Departmentalization for 6th - 8th grade in which students have single subject
credentialed teachers by content area and semi-departmentalization for 5th grade in
which their teachers teach 1-2 subjects.

A scaffolded program for integrated and designated ELD to support English language
proficiency, while also honoring their home language as outlined in our EL Master
Plan.

Community schools model to provide students and families with local resources and
partnerships that meet academic and non-academic needs.

Life Experience Lessons to broaden students’ horizons outside of the perimeters of

the community.
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e Targeted academic interventions provided by all teachers before and after school

e |Integrated social emotional learning embedded into daily lessons and advisory periods

e Restorative practices that support positive school culture, conflict resolution, and
community building.

e 8th grade WEB Crew (where everybody belongs) leaders are trained to support new
students with integration into school culture and provide mentorship for acculturation
into middle school.

e Career events in which students are exposed to career/post-secondary opportunities
with local leaders, partners, and community organizations so that students develop

personal and professional life goals.

SMCA leverages the expertise of school counselors, grade-level leads, and assistant
principals to ensure strong implementation of a MTSS. As part of this tiered intervention
model, teachers and administrators engage in regular data analysis within grade-level teams
to monitor student progress and identify those in need of additional academic or social-

emotional support.

Students are identified through multiple data points and in collaboration with key educational
partners, including parents/guardians and the school site team. Targeted support is then
provided through a combination of differentiated instruction, small group interventions,

counseling services, individualized behavior plans, and check-in/check-out (“CICO”) systems.

This process is formalized through our Student Support and Progress Team (“SSPT"), which
meets in six-week cycles to review student data and coordinate interventions. Whenever
possible, families are active partners in this process to ensure holistic and sustained support

for each student’s success.

All teachers are assigned an instructional coach and engage in regular meetings focused on
improving instruction and student outcomes. Coaching sessions include classroom
observations and debriefs, analysis of student progress and/or achievement data, and
identifying students who may need additional support. In addition, strategically integrated
guarterly meetings with coaches are held with teachers to review overall growth and
intervention support for students in need, based on recent assessment data. The purpose of

implementing this early warning system is to ensure that SMCA supports students' academic
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and social emotional development through restorative practices and effective instructional

strategies.
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1.6: LCFF State Priorities

LCFF STATE PRIORITIES
(Charter Term Commencing July 1, 2026)

GOAL #1

Related State Priorities:
All students demonstrate increased academic growth as

measured by state test scores in Math and ELA, Improved Oi1XK4 0O7

English Proficiency, and i-Ready
205 8

o3 0de

Local Priorities:

(]

]
. _________________________________________________________________________________________________________|
Specific Annual Actions to Achieve Goal

1. General Education Teachers - Employment of general education teachers at the school

2. Special Education Services and Personnel - Services to support Inclusive Education students,
including but not limited to: School Psychologists, Inclusive Education Teachers and direct special
education services

3. Curriculum- Curriculum used to support academic achievement

4. English Learner Curriculum and Personnel- English Learner personnel and curriculum used to
support English Learners

5. Instructional Materials - Instructional materials, including but not limited to: books, novels,
manipulatives, musical instruments, library supplies, and general student supplies

6. Intervention for High Needs Students- School administrator who coordinates intervention
programming, focusing specifically on Inclusive Education students and English Learners

7. Software - Academic Achievement- Software used to support academic achievement

8. Supplemental Instructional Support- Personnel and non personnel items, including but not limited to:
professional development, administrators, teaching assistants, grade level chairs, content leads and
mentors. These personnel and services support teachers in providing targeted instruction for students
with unique needs such as foster youth, low-income students, and English learners.
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Expected Annual Measurable Outcomes

Outcome #1: Students will increase annual stretch growth on i-Ready Math diagnostic every

year by 3%

Metric/Method for Measuring: i-Ready Math / % of students meeting annual stretch growth on i-

Ready Math diagnostic

APPLICABLE
STUDENT
GROUPS

Baseline

(Based on most
recent data
available)

Year 1 of
Term

Year 2 of
Term

Year 3 of
Term

'Year 4 of
Term

'Year 5 of
Term

All Students (Schoolwide)

17%

23%

26%

29%

32%

35%

English Learner Students

15%

21%

24%

27%

30%

33%

Socioeconomically Disadvantaged

Students

17%

23%

26%

29%

32%

35%

Foster Youth Students

Students with Disabilities

20%

26%

29%

32%

35%

38%

African American Students

19%

25%

28%

31%

34%

37%

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

17%

23%

26%

29%

32%

35%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races
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White Students

*

*

*

*

*

*

Outcome #2: Students will increase annual stretch growth on i-Ready Reading diagnostic every

year by 2%

Metric/Method for Measuring: i-Ready Reading / % of students meeting annual stretch growth on

i-Ready Reading diagnostic

APPLICABLE
STUDENT
GROUPS

Baseline

(Based on most
recent data
available)

Year 1 of
Term

Year 2 of
Term

Year 3 of
Term

'Year 4 of
Term

'Year 5 of
Term

All Students (Schoolwide)

27%

31%

33%

35%

37%

39%

English Learner Students

19%

23%

25%

27%

29%

31%

Socioeconomically Disadvantaged
Students

27%

31%

33%

35%

37%

39%

Foster Youth Students

Students with Disabilities

23%

27%

29%

31%

33%

35%

African American Students

32%

36%

38%

40%

42%

44%

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

27%

31%

33%

35%

37%

39%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races
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White Students

*

*

*

Outcome #3: Students will shift 5 DFS points on CAASPP ELA every year

Metric/Method for Measuring: ELA CAASPP / DFS of students on CAASPP ELA

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of |Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS availtablet)
All Students (Schoolwide)
-39.4 -24 -19 -14 -9 -4
English Learner Students
-69 -54 -49 -44 -39 -34
Socioeconomically Disadvantaged
Students -39.3 -24 -19 -14 -9 -4
Foster Youth Students . . . . . .
Students with Disabilities
-118.2 -103 -98 -93 -88 -83
African American Students
-48 -33 -28 -23 -18 -13
American Indian/Alaska Native . . . . . .
Students
Asian Students . . . . . .
Filipino Students . . . . . .
Latino Students
-38.5 -23 -18 -13 -8 -3

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races
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White Students

Outcome #4: Students will shift 5 DFS points on CAASPP Math every year until graduation

Metric/Method for Measuring: Math CAASPP / DFS of students on CAASPP Math

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of |Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
-99.2 -84 -79 74 -69 -64
English Learner Students
-1235 -108 -103 -98 -93 -88
Socioeconomically Disadvantaged
-98.9 -83 -78 -73 -68 -63
Students
Foster Youth Students . . . . . .
Students with Disabilities
-175.8 -160 -155 -150 -145 -140
African American Students
-121.4 -106 -101 -96 91 -86
American Indian/Alaska Native . . . . . .
Students
Asian Students . . . . . .
Filipino Students . . . . . .
Latino Students
-94.7 -79 74 -69 -64 -59

Native Hawaiian/Pacific Islander
Students
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Students of Two or More Races

White Students

Outcome #5: Students will make progress towards EL proficiency every year by 2 %

Metric/Method for Measuring: EL Progress / % of English Learners who make progress towards

English Language proficiency

APPLICABLE
STUDENT
GROUPS

Baseline

(Based on most
recent data
available)

Year 1 of
Term

'Year 2 of
Term

Year 3 of
Term

'Year 4 of
Term

'Year 5 of
Term

All Students (Schoolwide)

English Learner Students

48.3%

52%

54%

56%

58%

60%

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students
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Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #6: More students will be redesignated from EL to RFEP Status every year by 2%

Metric/Method for Measuring: EL Reclassification: % of Students Redesignated from EL to RFEP

Status

APPLICABLE
STUDENT
GROUPS

Baseline

(Based on most
recent data
available)

Year 1 of
Term

'Year 2 of
Term

Year 3 of
Term

'Year 4 of
Term

'Year 5 of
Term

All Students (Schoolwide)

English Learner Students

16.07%

20%

22%

24%

26%

28%

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students
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Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

LCFF STATE PRIORITIES
(Charter Term Commencing July 1, 2026)

GOAL #2

Related State Priorities:
The Charter School promotes a school culture which is positive,
engaging, calm and supportive for both student social and emotional| 01 04 [O7
development, and actively engages and involves families in their
students’ learning. O02X5 [8

X3 X6

Local Priorities:

O

O
|
Specific Annual Actions to Achieve Goal

1. Enrichment Programming - Unique experiences provided to the school community including: wellness
classes for staff and families, Life Experience Lessons (overnight field trips), and afterschool
programming, supplementing the core educational program with additional life and cultural
experiences that some of our student may not otherwise be able to access, particularly
socioeconomically disadvantaged students, foster youth, homeless youth, and English learners

2. Student and Family Services Personnel - School counseling program, restorative justice staff, office
support staff and Dean of Student Affairs/Culture, ensuring students have access to adults who can

help them navigate academic and social challenges. Foster youth, low income students and English
____________________________________________________________________________________________________________________|
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school programs.

but not limited ParentSquare

learners specifically benefit from these additional support structures to navigate the school
environment, ensuring they have the resources necessary to excel.
3. Software - School Culture - Software related to school climate, attendance, student behavior, and sociall
emotional learning including but not limited to survey tools.
4. Student Activities - Student activity expenses, including but not limited to celebrations, events, and

5. Family Engagement Coordinator - Family Engagement Coordinator to support with parent
communication, events, advocacy, translation for non-English speaking families, increase family
familiarity with key issues related to education, and encourage families to be advocates for their
students, particularly for Foster Youth, Homeless Youth, and English Learners.

6. Software - Family Engagement - Software related to family engagement and communication, including

7. Supplies and Materials - Family Engagement - Supplies and materials associated with increasing
family engagement, and producing family engagement events

8. Athletics - Expenses related to athletic programming including but not limited to student
transportation, supplies, CIF fees (if applicable), and physical education.

Expected Annual Measurable Outcomes

Metric/Method for Measuring: Expulsion rate

Outcome #1: No more than 0% of students will experience an incident of expulsion

APPLICABLE Baseline [Year 1 of [Year 2 of [Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
0% school 0% 0% 0% 0% 0%
wide and for
all
numerically
significant
student
groups

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students
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Students with Disabilities

African American Students

0%

0%

0%

0%

0%

0%

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

0%

0%

0%

0%

0%

0%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #2: No more than 5% of students will experience an incident of suspension

Metric/Method for Measuring: Suspension rate

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
1.2% 0.9% 0.8% 0.7% 0.6% 0.5%
English Learner Students
2.3% 2.0% 1.9% 1.8% 1.7% 1.6%
Socioeconomically Disadvantaged
1.3% 1% 0.9% 0.8% 0.7% 0.6%

Students

Foster Youth Students
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Students with Disabilities

2.4% 2.1% 2.0% 1.9% 1.8% 1.7%
African American Students

3.4% 3.1% 3.0% 2.9% 2.8% 2.7%
American Indian/Alaska Native

* * * * * *
Students
Asian Students

* * * * * *
Filipino Students

* * * * * *
Latino Students

0.8% 0.5% 0.4% 0.3% 0.2% 0.1%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #3: The percentage of students who are chronically absent will decrease from

the previous year by no less than 2%

Metric/Method for Measuring: Chronic absenteeism rate

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of |Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS avail;blet)
All Students (Schoolwide)
24.4% 18% 16% 14% 12% 10%
English Learner Students
27.3% 21% 19% 17% 15% 13%
Socioeconomically Disadvantaged
Students 24.5% 18% 16% 14% 12% 10%
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Foster Youth Students

Students with Disabilities

31.3% 25% 23% 21% 19% 17%
African American Students

36.5% 30.5% 28.5% | 26.5% 245% | 22.5%
American Indian/Alaska Native . . . . . .
Students
Asian Students . . . . . .
Filipino Students . . . . . .
Latino Students

22.5% 16% 14% 12% 10% 8%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #4: The percentage of students who drop out will decrease from the previous
year by/remain under 1% every year.

Metric/Method for Measuring: Student Rating: % of students who drop out

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
0% school 0% 0% 0% 0% 0%
wide and for
all
numerically
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significant
student
groups

English Learner Students

0%

0%

0%

0%

0%

0%

Socioeconomically Disadvantaged

Students

0%

0%

0%

0%

0%

0%

Foster Youth Students

Students with Disabilities

0%

0%

0%

0%

0%

0%

African American Students

0%

0%

0%

0%

0%

0%

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

0%

0%

0%

0%

0%

0%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #5: The percentage of students who feel safe at school will increase from the

previous year by at least 2%

Metric/Method for Measuring: Student Rating: % of students who feel safe at school
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APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of |Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS avaiI;bIet)
All Students (Schoolwide)
51% 55% 57% 59% 61% 63%
English Learner Students
51% 55% 57% 59% 61% 63%
Socioeconomically Disadvantaged . . . . . .
Students 50% 54% 56% 58% 60% 52%
Foster Youth Students
* * * * * *
Students with Disabilities
56% 60% 62% 64% 66% 68%
African American Students
52% 56% 58% 60% 62% 64%
American Indian/Alaska Native
* * * * * *
Students
Asian Students
* * * * * *
Filipino Students
* * * * * *
Latino Students
51% 55% 57% 59% 61% 63%

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students
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Outcome #6: The percentage of students who feel like they belong at school will increase
from the previous year by no less than 5%

Metric/Method for Measuring: Student Rating: % of students who feel like they belong at

school

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS availtablel)
All Students (Schoolwide)
39% 49% 54% 59% 64% 69%
English Learner Students
41% 51% 56% 61% 66% 71%
Socioeconomically Disadvantaged . . . . . .
Students 39% 49% 54% 59% 64% 69%
Foster Youth Students
* * * * * *
Students with Disabilities
41% 51% 56% 61% 66% 71%
African American Students
35% 45% 50% 55% 60% 65%
American Indian/Alaska Native
* * * * * *
Students
Asian Students
* * * * * *
Filipino Students
* * * * * *
Latino Students
38% 48% 53% 58% 63% 68%

Native Hawaiian/Pacific Islander
Students
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Students of Two or More Races

White Students

Outcome #7: School will maintain a 95% Average Daily Attendance (“ADA”) rate

Metric/Method for Measuring: Average Daily Attendance Rate

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
94.56% 95% 95% 95% 95% 95%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students
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Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #8: The percentage of parents who positively rate the school will increase from
the previous year by no less than 1% or maintain a % higher than 98%

Metric/Method for Measuring: Parent Rating: % of parents who rate the school positively

APPLICABLE Baselin [Year 1 of [Year 2 of [Year 3 of [Year 4 of [Year5 of
STUDENT e Term [Term Term Term Term
GROUPS (Based on

most recent

data
available)
All Students (Schoolwide)
94% 96% 97% 98% 98% 98%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students
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American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #9: The percentage of parents who return surveys will increase from the

previous year by no less than 1%

Metric/Method for Measuring: Parent Survey: % of parents who return surveys
addressing family efficacy, school fit, school climate, and school safety

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
86% 89% 90% 91% 92% 93%

English Learner Students

Socioeconomically Disadvantaged
Students
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Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #10: The percentage of parents who attend back to school night will increase
from the previous year by no less than 5%

Metric/Method for Measuring: Back to school night: % of parent attendance at Back to
School Night

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of |Year 4 of |Year 5 of

STUDENT (Based on most Term [Term Term Term Term
recent data

GROUPS available)
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All Students (Schoolwide)
42% 52% 57% 62% 67% 72%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #11: The attendance participation of parents at one parent education seminar
will increase from the previous year by no less than 1%
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Metric/Method for Measuring: One Parent Education: % of parent attendance at one

Parent Education Seminar

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term ([Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
51% 54% 55% 56% 57% 58%

English Learner Students

Socioeconomically Disadvantaged

Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races
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White Students

Outcome #12: The attendance participation of parents at parent teacher conferences will

be maintained above 95%

Metric/Method for Measuring: Conferences: % of parent attendance at parent teacher

conferences
APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
98% 95% 95% 95% 95% 95%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students
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Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #13: The attendance participation of parents at two school events will be

maintained above 95%

Metric/Method for Measuring: School Event Attendance

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of |Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
98% 95% 95% 95% 95% 95%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students
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American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #14: The percentage of families who have one yearly counselor meeting will
increase from the previous year by no less than 1%

Metric/Method for Measuring: Counselor meeting: % of families who have one yearly

counselor meeting

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term ([Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
98% 100% 100% 100% 100% 100%

English Learner Students

Socioeconomically Disadvantaged
Students
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Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students
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LCFF STATE PRIORITIES
(Charter Term Commencing July 1, 2026)

GOAL #3

Related State Priorities:
School facilities are in good repair, instructional staff are

properly credentialed, and students are receiving standards 104 7

aligned instruction.
205 08

o306

Local Priorities:

(Il

(|
. _________________________________________________________________________________________________|
Specific Annual Actions to Achieve Goal

1. Operational Materials - Operational materials including, but not limited to office supplies,
custodial supplies, mileage reimbursements, school hiring costs, non-IT contract labor, legal
and audit expenses, and postage

2. Operational Personnel and Services - Personnel and professional services to ensure that the
school facilities remains a safe and effective learning environment

3. Software - Operations - Software to ensure basic operational functionality including but not
limited to Microsoft Office and cloud services

4. Operational Services - Operational services including, but not limited to contract labor,
general liability insurance, facilities consulting, legal and audit fees, payroll processing,
district oversight fees and management fees

. _____________________________________________________________________________________________|
Expected Annual Measurable Outcomes

Outcome #1: 100% of students will have standard aligned materials at home and in
school as appropriate a given lesson

Metric/Method for Measuring: Standard Aligned Materials: % of students who have
access to standards aligned materials at home and in school as appropriate for a given
lesson
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APPLICABLE
STUDENT
GROUPS

Baseline

Year 1 of

(Based on most Term

recent data
available)

'Year 2 of
Term

Year 3 of
Term

'Year 4 of
Term

'Year 5 of
Term

All Students (Schoolwide)

100%

100%

100%

100%

100%

100%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #2: 100% of school’s instructional materials will be aligned to State Standards

Metric/Method for Measuring: State Standard Alignment: % of school's instructional
materials that are aligned to state standards
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APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of [Year 5 of
STUDENT (Based on most Term [Term Term Term Term

recent data

GROUPS available)

All Students (Schoolwide)
100% 100% 100% 100% 100% 100%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #3: There will be no cases of misassignments because all teachers will hold the
Commission on Teacher Credentialing certificate, permit, or other document required for
the teacher’s certificated assignment.
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Metric/Method for Measuring: Number of teachers who are NOT appropriately
credentialed for their certificated assignment.

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of |Year 4 of |Year 5 of

STUDENT (Based on most Term [Term Term Term Term
recent data

GROUPS available)

All Students (Schoolwide)

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 117




White Students

Outcome #4: 100% of all areas will rate as “good” or “excellent on the SARC

Metric/Method for Measuring: SARC Rating: % school facility good repair status rated as

good or excellent on the SARC

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of |Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
91% 100% 100% 100% : 100% 100%

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students
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Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #5: The Broad Course of Study Standard will be “Met” for all students to have
access to a broad course of study.

Metric/Method for Measuring: Broad Course of Study Standard met/not met for students
to have access to, and are enrolled in, a broad course of study including the programs and
services developed and provided to unduplicated students and individuals with exceptional
needs on the CA Dashboard

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of |Year 4 of |Year 5 of

STUDENT (Based on most Term [Term Term Term Term
recent data

GROUPS available)

All Students (Schoolwide) Met Met Met Met Met Met
e e e e e e

English Learner Students

Socioeconomically Disadvantaged
Students

Foster Youth Students

Students with Disabilities

African American Students
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American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

Outcome #6: 100% of English Learners who patrticipate in CCSS and ELD standard
aligned instruction will have EL access to standards aligned instruction

Metric/Method for Measuring: EL Access to Standards Aligned Instruction: % of English
Learners who patrticipate in CCSS and ELD standard aligned instruction

APPLICABLE Baseline [Year 1 of |Year 2 of |Year 3 of [Year 4 of |Year 5 of
STUDENT (Based on most Term [Term Term Term Term
recent data
GROUPS available)
All Students (Schoolwide)
English Learner Students
100% 100% 100% 100% : 100% 100%

Socioeconomically Disadvantaged
Students
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Foster Youth Students

Students with Disabilities

African American Students

American Indian/Alaska Native
Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander
Students

Students of Two or More Races

White Students

1.7: The Innovative Components and Key Features of the Educational
Program

All Bright Star schools embed the following five innovative curricular components into its

educational program.
1. Personalized Learning:

e Differentiated Instruction: Our program emphasizes personalized learning through
differentiated instruction strategies. Teachers tailor their approaches to meet the
unique needs of each student, ensuring that all learners have opportunities to

succeed.
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Project-Based Learning (“PBL"): Students engage in rigorous project-based
learning experiences that integrate multiple subject areas and real-world applications.
This approach not only deepens understanding of academic content but also fosters

critical thinking, collaboration, and problem-solving skills.

Universal Design for Learning (*UDL”): We integrate UDL principles into our
curriculum design to provide multiple means of representation, engagement, and
expression. This ensures that all students, including those with diverse learning needs,

can access and participate in learning activities effectively.

2. Teacher Development:

Danielson Framework-Aligned Coaching: Our coaching initiative is aligned with the
Danielson Framework, focusing on enhancing instructional practices and empowering
teachers as leaders. Coaches work collaboratively with educators to set goals, provide

targeted support, and facilitate reflective practices that improve teaching effectiveness.

Professional Learning Communities: Teachers participate in ongoing professional
development through PLCs, where they engage in collaborative planning, share best
practices, and analyze student data to inform instructional decisions. This collective

approach fosters a culture of continuous improvement and innovation in teaching.

Educational Conferences: When opportunities align, teachers also patrticipate in
conferences where they learn from experts in the field, share best practices, and
network with other content-like professionals. A few examples of conferences that our
teachers have attended are the California Math Conference - South, the California
Association of Teachers of English (“CATE"), and UCLAs With Different Eyes
Conference, a conference for teachers of multilingual, multicultural, students across

disciplines.

3. Social-Emotional Learning Integration:

Comprehensive SEL Curriculum: Our program integrates a comprehensive SEL
curriculum that promotes the development of essential skills such as self-awareness,
social awareness, self-management, relationship skills, and responsible decision-
making. SEL competencies are embedded into daily routines and instructional
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practices to support student well-being and academic success. A strong example of
the program used is Powered by Compass from Valor Collegiate.

SEL Supports and Interventions: We provide targeted SEL supports and
interventions to meet the social and emotional needs of all students. This includes
counseling services, peer mediation programs, and proactive strategies to create a
positive school climate where every student feels safe, valued, and supported.
Please refer to 1.2b, success of the key features of the educational program-- to

see data around specific programs at SMCA.

4. Culturally Relevant Pedagogy:

Inclusive Curriculum: Our curriculum reflects and honors the cultural backgrounds,
experiences, and identities of our diverse student population. Teachers incorporate
culturally relevant content, literature, and perspectives into lessons to enhance student

engagement, relevance, and academic achievement.

Equity and Diversity Initiatives: We actively promote equity and diversity through
professional development, community partnerships, and inclusive practices that
empower students to see themselves reflected positively in their educational

experiences.

5. College Success Preparation:

Early College Readiness: At middle school, our program emphasizes academic rigor
and college readiness. Students engage in activities and coursework that build

essential skills and knowledge necessary for success in higher education.

College and Career Exploration: We provide comprehensive resources and support
for students to explore various college and career pathways. This includes college
visits, career fairs, guest speakers, and mentorship opportunities that broaden
students' perspectives and aspirations.

Alumni Support & College Success: At Bright Star Schools, our organization
provides support starting in elementary at TK and through our middle schools to build
a strong socioemotional and academic foundation. Once students graduate from high
school, Bright Star Schools provides case management support to our alumni to

ensure they thrive in higher education, graduate, and are prepared to succeed in their
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careers and communities. The organization-wide goal is for 100% of our alumni to
have a defined educational pathway, and for 55% of our alumni to graduate with a
post-secondary degree (bachelor’s, associate’s, or career technical education degree,
or workforce development program from an accredited college or program) within 6

years.

By implementing these innovative components into our educational program, we ensure that
students receive a well-rounded education that prepares them not only academically but also
socially, emotionally, and culturally for future success. These initiatives foster a supportive
and inclusive learning environment where every student can thrive and achieve their full

potential in a rapidly evolving world.

As cited in section 1.5, at SMCA, our educational program is grounded in extensive research
and aligned with Richard DuFour’s school mindset, which emphasizes high expectations and
continuous support for student achievement. According to DuFour, this mindset asserts that
all students can achieve at high levels when provided with appropriate time and resources.
We firmly believe in establishing clear standards that every student is expected to meet,
supported by diagnostic assessments aligned with State Standards. Our approach is informed
by successful practices observed across various institutions. To ensure equity and maintain
high expectations for all students, SMCA follows the Instructional Core framework proposed
by Richard Elmore, emphasizing the interaction between teachers, students, and content. We
integrate culturally responsive teaching practices advocated by Zaretta Hammond to provide
an understanding of how to be culturally responsive in order to achieve equitable

opportunities for every student.

Achieving high academic standards at SMCA involves a multifaceted approach integrating
rigorous curriculum, differentiated instruction, enrichment activities, community involvement,
and parental partnership. Our curriculum is both challenging and culturally relevant, designed
to engage students in critical thinking and complex tasks that expand their intellectual
capabilities. We emphasize accessibility for all learners while maintaining high standards for
academic progress and achievement. These high standards extend to our diverse learner
populations, including students with disabilities, who receive high-quality individualized
instruction from highly qualified Inclusive (special) education staff in settings that are most
appropriate for their learning needs.
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Rigorous, standards-based learning is crucial in fulfilling our mission of academic excellence
by setting the bar for tier 1 instruction and expectations for students. Ensuring our baseline
starts with a rigorous curriculum is an intentional way for SMCA to keep students on the path
towards college readiness with the critical skills for what that demands. In order to give
accurate feedback to our students on their progress towards academic excellence, utilizing
standards-based grading gives transparency, based upon frequent, quality, standards-aligned
assessments. Differentiated learning caters to a broad spectrum of diverse learning needs our
population of students requires in order to meet this level of expectation and requires using
varied strategies to ensure engagement and assessments to maximize academic growth.
Doing so activates our call to provide holistic, inclusive support for all students. Ongoing staff
development for our educators ensures they are equipped with best practices and innovative
strategies to meet diverse student needs. Data-driven decision making guides our
instructional practices, providing insights into student progress and informing targeted

interventions for continuous improvement.

Our whole-student approach enacts our mission of growing their unique talents so that they
find joy in their everyday lives and eventually in higher education, career and life. Through the
use of our social-emotional program, Compass, students are safe and known through building
an understanding of themselves and empathy for others. This emphasis on SEL promotes
emotional well-being and interpersonal skills essential for academic and personal growth. By
relying on restorative practices, students learn to repair harm and learn a lesson from the
challenges they experience at school. Supported through SMCA'’s quality counseling program
students and their families are supported in a community of care. By taking students beyond
SMCA'’s walls, Life Experience Lessons give students the needed adventures that push them
to be bold enough to take risks when opportunities present themselves in order to find
fulfillment in life. To cater to students’ interests, clubs give students an exciting way to engage
at school in a choice activity with like-minded peers.

An SMCA Gryffon is an Equity Champion. To live out our vision, our students become leaders
who champion equity and that starts with us modeling that and creating the pathway towards
them enriching our community. In order to do so, they must know to act, which means building
their student advocacy. Through an environment that lives out equitable practices, students
will know what it means to champion equity. Surrounded by the community school model,
responsive programming through community partnerships creates access for all students to

have opportunities for success. Strong parental and community involvement enriches the
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educational experience, reinforcing the importance of education in our broader community
and supporting student success both at home and in school. To act with integrity, students

enact their convictions for a better world through service learning experiences.

In conclusion, SMCA is committed to preparing students for lifelong success by providing a
rigorous educational experience that fosters academic excellence, critical skills development,
and personal fulfillment. Through our comprehensive approach and strong partnerships, we
empower students to excel academically, contribute positively to society, and thrive in an

ever-changing world.

1.8: Curriculum and Instruction

Our educational program at SMCA is meticulously designed to deliver rigorous and engaging
Tier 1 instruction across all subjects, prioritizing high-quality learning experiences that
cultivate critical thinking, problem-solving, and mastery of academic standards. Central to our
approach is a robust curriculum framework aligned with State Standards and enriched by
evidence-based practices, ensuring that every student benefits from a culturally relevant and

research-driven educational experience.

The success of the following features is outlined throughout Element 1.2 of this document. For

further context on the ideology, see below:

e Rigorous and Engaging Tier 1 Instruction: Our educational program emphasizes
rigorous and engaging Tier 1 instruction across all subjects, ensuring that students
receive high-quality learning experiences that foster critical thinking, problem-solving,

and mastery of academic standards.

e High-Quality Curriculum & Resources (Culturally Relevant) + Understanding by

Design:

a. Curriculum Alignment: We adopt curricula fully aligned with the State
Standards, informed by rigorous research using EdReports evaluations and
stakeholder input, primarily from classroom teachers. This process ensures
that our curriculum meets rigorous academic criteria and reflects diverse

cultural perspectives.
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b. UbD Backwards Mapping: Teachers employ a modified Understanding by
Design (“UbD”) approach, beginning with summative assessments that
demonstrate real-world applications of key learnings. This backward design
method guides the creation of meaningful learning experiences tailored to

mastery of standards.

e Integration of Reading, Writing, Speaking, and Listening: There is a rigorous focus
on integrating literacy skills (reading, writing, speaking, and listening) across all
disciplines, supported by research that underscores the critical role of these skills in

academic success and effective communication.
e Credentialed Teachers and Collaboration:

a. Our program is staffed by credentialed teachers who participate in ongoing
collaboration. This collaborative approach is grounded in Constructivist
Learning Theory, promoting active learning, inquiry-based methods, and
collaborative experiences to deepen student understanding.

b. Opportunities for collaboration are embedded in our instructional design,
fostering a culture of professional learning communities and shared best

practices among educators.

e Evidence-Based Practices: We continuously evaluate and adopt evidence-based
instructional practices supported by educational research. These practices are guided
by research on Cognitive Load Theory, optimizing learning through manageable

information presentation, scaffolding techniques, and effective learning strategies.

Educational Theories and Research Integration: Our curricular and instructional design is

underpinned by several key educational theories and research findings:

e Constructivist Learning Theory informs our approach to promoting active learning
and inquiry-based methods. lllustrative Mathematics takes an inquiry and problem
based approach to instruction. For example, Number Talks to elicit strategies and
understandings students have for adding within 1,000. These understandings help
students develop fluency and will be helpful when students create their own Number

Talk activities.
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e Understanding by Design guides our curriculum development and the development
of our instructional engagement strategies, ensuring that learning experiences are
meaningful and aligned with academic standards. (The Shift to Student Led:
Reimagining Classroom Workflows with UDL and Blended Learning, Catlin R. Tucker
& Katie Novak)

e Cognitive Load Theory supports our instructional strategies, optimizing learning
through effective presentation of information and scaffolding techniques. (Learning
Begins: The Science of Working Memory and Attention for the Classroom Teacher,
Andrew C. Watson)

By integrating these theories and research-supported practices into our curriculum, we
confirm the educational soundness of our program. This holistic approach not only promotes
academic rigor and engagement but also nurtures the development of well-rounded

individuals prepared for future success.

1.9: Charter School’'s Curriculum

Instructional Methods and Strategies Used to Deliver the Curriculum.

SMCA is dedicated to a comprehensive approach in addressing every child's needs,
emphasizing a small school environment, culturally responsive curriculum selection, and a
multifaceted instructional experience. Our charter prioritizes supporting all students to achieve
mastery of State Standards. We aim to equip our teachers with the skills to analyze data,
identify key standards, and develop strategic scope and sequence plans, as well as employ
differentiated methods to meet diverse student needs, thereby accelerating growth and closing
the achievement gap effectively. Consistency in instructional practices across classrooms
ensures a structured, safe, and high-performing environment, reflecting proven strategies that
enhance student academic success. John Hattie’s research on Visible Learning affirms that
collective efficacy—the firm belief that all students can learn and that teachers can have
a significant impact on their learning—is one of the most powerful influences on
student achievement, which SMCA fully embraces across our instructional teams. For that

reason, we have created an Essentials of Instruction Walkthrough Tool that we use when

observing teachers, and then loop feedback and support into coaching meetings. In
collaboration with the network, this tool is adjusted annually to amplify high leverage focus

areas around instruction and enhance the components of our professional development
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around this tool and best practices.

Characteristics of High Performing a Charter School

Adoption of High Quality Curriculum & Resources EdReports
Collective Efficacy: Firm belief that ALL students can John Hattie: Visible Learning

learn and that teachers can have an impact on learning

Data Informed, Data Responsive: Ongoing formative TNTP: Acceleration vs.
assessments to provide “Just in Time” support (Small Remediation
Group Instruction)

Principals serving as Instructional Leaders: Leader(s) Transformational Leadership
highly visible, providing feedback, and ensuring all are Framework
focused on mission and vision.

Strong Tier 1 Culture: Sense of Belonging and deep Culturally Responsive Teaching
Engagement and the Brain: Zaretta Hammond
Strong Tier 1 instructional practices and universal The Shift to Student Led:
strategies to deepen student engagement and access — | Reimagining Classroom

trusting students to the heavy lifting (Bright Star Signature | Workflows with UDL and Blending
Practices) Learning

Standards-Based Curriculum and Instruction: SMCA's curriculum is firmly rooted in the
State Standards. Teachers engage in thorough analysis of standards—including grade-level
reading and writing benchmarks. Lessons are designed to align with a clearly defined
standards map, allowing for focused instruction on priority standards and fostering accelerated
learning. Our commitment to selecting culturally relevant curriculum ensures that all students
see themselves reflected in the material, promoting engagement and deeper connections to
learning. Ongoing, standards-aligned assessments provide valuable data to guide instruction
and ensure students are competent in content at a pace aligned with state expectations. The
importance of this selection process is reinforced by EdReports, which emphasizes the critical
adoption of high-quality, standards-aligned instructional materials that support
equitable student outcomes. The regular use of standards-driven assessment data helps
teachers and administrators ensure that students achieve mastery at a pace that meets State
Standards.

Teacher Development and Instructional Planning at SMCA: At SMCA, teacher
development is central to our execution of delivering high-quality instruction. We hold all
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educators to high standards in lesson planning, grade-level collaboration, and participation in
structured feedback cycles. These practices are rooted in the belief in collective efficacy—the
idea that teacher collaboration and shared commitment significantly influence student
achievement. Collective Efficacy: (Hattie) SMCA integrates collective efficacy at the core of its
culture, as emphasized by Hattie, where teachers believe in their collective power to

impact all students’ success.

This is detailed further below.

Collaborative Planning & Lesson Design:

e Grade-Level Collaboration: Grade-level teams meet a minimum of once weekly to
collaboratively discuss SSPTs, strategize around student supports, plan community-
building initiatives, and discuss school-wide initiatives and the team’s feedback. Ranging
from aligning on school-wide academic initiatives to shared grade level best practices and
interrelated content across disciplines, educators from instructional assistants to
counselors and teachers are all invested in aligning to create academic outcomes for the
students they serve. With guidance from school site administrators grade level teams

engage in conversations, reflection, and planning based on student achievement data.

e All grades include a detailed syllabus outlining the course overview, learning outcomes,
unit themes, assignments, grading breakdowns, expectations, and contact information.
Creating time for this on a regular basis, what may look like weekly meetings allows
teacher efficacy, a key component to driving success for students.

e Department-Level Collaboration: Department teams meet regularly with the same
intention of creating collective efficacy to drive outcomes for students. This may look like
monthly meetings to design rigorous, vertically and standards-aligned lessons across their
content areas. They also use this time to analyze CAASPP IABs or other vertically aligned
assessments, strategize around learning gaps, and provide feedback to one another

through instructional walkthroughs.
Lesson Planning Expectations:

e Standards Mapping: Teachers clearly and sequentially map out academic standards to

ensure cohesive unit planning and alignment across grade levels. This includes
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reinforcement and more time given to “power standards”, or standards with the greatest

importance, impact for learning, and value on state assessments.

Lesson Planning Submissions and Template: All teachers are expected to turn in

weekly lesson plan overviews aligned to their curriculum and standards with intentional

differentiation for MLLs and students with IEPs. We use a unified template that

encompasses these important ingredients so that multiple educators have the ability to

collaborate. Feedback is provided regularly to refine instructional delivery.

Lesson Planning Protocols: Customized by department, there is a lesson planning

protocol that enables teachers to have a step by step process to ensure a quality lesson

which typically includes the following steps:

o

Step 1 - Understand the Lesson: This entails doing the lesson, including the exit
ticket/assessment, identifying its goals, creating exemplars, and if needed,
developing a rubric. They identify what students need to know by connecting the
lesson to the standard, the aspect of rigor emphasized, and prerequisite skills needed

for the lesson.

Steps 2 and 3 are dependent upon content area requirements that best provide
approaches to teaching that may include unpacking the text and considering its
complexity, anticipating student thinking, considering multiple entrypoints, tools and
scaffolds, engaging all learners through planned questions, providing support for
differentiation, increasing cognitive lift and student-led engagement, and structures

for discourse.

Step 4 - Plan to Synthesize and Assess Learning: Teachers plan for stamping the
learning by extrapolating the essential concept from the lesson, then assessing
independent mastery by articulating criteria for success and its links to rubrics or
proficiency scales and utilizing an exit ticket for standards-aligned evidence of
competency.

Instructional Coaching and Feedback: Each teacher is paired with a coach who supports
goal-setting, conducts classroom observations, provides actionable feedback, and leads
scheduled coaching sessions. These coaching cycles culminate in a comprehensive
evaluation of teacher progress and professional growth. Additionally, teachers going through
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induction have a mentor as support in their experience. The administrative team leads data-
driven discussions using intentional, research based, and/or Bright Star Schools-aligned

protocols that may include the See-it, Name-it, Do-it protocol by Paul Bambrick-Santoyo.

Professional Development and Instructional Alignment

Content Specialists: Led by the Chief Instructional Officer, network-wide content specialists
conduct learning walks to gather data and diagnose needs across all schools. They collaborate
vertically with grade-level teams and administration to ensure alignment of curriculum and
instructional practices. They give the baseline pacing guide and scope & sequence for the
curriculum that aligns to their discipline, as applicable. Additionally, these specialists work with
school site instructional leaders to provide specific professional development opportunities
tailored to content leads in each grade level, enhancing their capacity to implement and align
curriculum effectively. This collaborative effort aims to strengthen instructional coherence and

support continuous improvement in teaching practices across Bright Star Schools.

Structured and Systematic Instructional Delivery: At SMCA, we prioritize structured and
systematic instructional delivery, viewing consistent approaches and strategies as fundamental
to our educational philosophy. Effective classroom organization, management, and strategic
instructional planning are pivotal, supported by clear daily teaching expectations that ensure all
students receive quality instruction aligned with grade-level standards. Additionally, we believe
in implementing school-wide systems and structures to maximize student engagement in
learning while minimizing non-instructional activities such as handing in work, distributing
classwork, transitioning between classes, finding and retrieving class materials, and other
administrative tasks. This includes optimizing bell schedules for efficient transitions and
sharing effective strategies among educators to prioritize instructional time throughout the
school year. Teacher coaches and the Restorative Practices team also support educators with

classroom management strategies and implementation.

1. Instructional Routines and Systems based on the SMCA Essentials of
Instruction Walkthrough Tool
e Learning Objectives: All classrooms must have a learning objective posted
on their boards, and in their lesson plans, that are grade-level appropriate,
state the new knowledge or skill, the conditions under which the student will be

learning the new skill, and how proficiency of the new skill will be measured.
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Do First Activities: Every lesson begins with a “Do First/Do Now/Bell Work” to
engage students immediately. These activities activate prior knowledge,
introduce new concepts, or review key material, setting the tone for productive,
bell-to-bell instruction. It typically relates to the day's lesson, serving to activate
prior knowledge, introduce new concepts, or review material. This routine helps
set the tone for learning, allowing teachers to gauge student readiness and
effectively transition into the day's instructional content. The goal is that

learning happens from bell to bell.

Student-Facing Materials: Whenever possible, students should have
materials in front of them that are structured in a way that encourages rigorous
engagement, and scaffolding as appropriate. This includes graphic organizers,
sentence frames, text-dependent questions, etc. both online and on paper.
Teachers should use student progress on these materials as a means for
strategically monitoring student learning. An exit ticket or assessment to
demonstrate student understanding of the learning objective is also an

expectation.

Warm-Demander: The goal is that teachers exhibit personal warmth and high
expectations consistently, and for all students. They should hold all students
accountable every time by providing feedback, intervention, support, and/or

logical consequences.

Strong Voice: When giving directions, teachers should stop moving, square
up, and speak to students in a formal register with purpose, volume, clarity,
and economy of language. They should use eye contact and be seen looking

at students to detect misbehavior.

Precise Directions: When giving directions, teachers should have instructions

verbally and visually with clear indicators of successfully following directions.

Narrating the Positive: When students are following directions, the teacher
should immediately narrate this positively, stating how the behaviors observed

align to the given directions and expectations.

Cognitive Justice: Students are observed taking risks as independent

learners in an inquiry-based constructivist classroom. Productive struggle
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should be evident and students are seen participating in engaged talk through
turn and talks and discourse. Teachers are the facilitators, and as a byproduct
of rigorous engagement, the majority of students are able to complete the

given work.

Common Whiteboard Configuration—Teachers use a common whiteboard configuration
("WBC"). Supported by the work of Dr. Lorraine Monroe, the founder of the Frederick Douglass
Academy in Harlem, NY, the blackboard configuration is an instructional accountability system
that streamlines the content of that day’s lesson. The WBC generally includes the standard,
learning objective(s), Homework (if applicable), Day’'s Agenda and/or tasks, Do First, and
important dates. The WBC establishes precise academic expectations for student learning
during each lesson and serves as a visual guide for teachers to enhance their instructional
pacing. Administrators utilize the WBC to assess the implementation of the instructional core,
ensuring that teaching practices align closely with educational objectives. During regular
walkthroughs, this method enables administrators to swiftly evaluate the rigor of standards and
the appropriateness of student tasks in relation to grade-level expectations.

Along with the WBC, administrators look for a student help desk/area. As SMCA believes in
allowing students multiple chances to improve their grade, teachers allow for missing
assignments. Each classroom teacher has an area designated for students to help
themselves: find additional copies of all assignments, a schedule of all homework missed and
a clear procedure for submitting missed work and having their assignment grade updated for

viewing.

As part of SMCA's growing initiative to foster an optimal learning environment, classrooms are
also expected to feature rich content boards, word walls, and student-created anchor charts.
These elements serve as accessible, culturally responsive tools that support all learners—
particularly our MLLs and students in inclusive education settings. Content boards provide
visual reinforcement of essential ideas across subjects, while word walls strengthen academic
vocabulary acquisition and usage. Student-made anchor charts help reinforce key strategies
and concepts, giving learners a sense of ownership and a concrete reference for independent
work. These practices are being implemented schoolwide to ensure that every student,
regardless of language proficiency or learning profile, has the scaffolds and visual supports

necessary to engage meaningfully with rigorous academic content.
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2.

Instructional Models and Student Engagement

Our instructional vision is also deeply informed by Zaretta Hammond’s Culturally Responsive

Teaching and the Brain, which emphasizes the importance of building a strong Tier 1

culture where students feel a deep sense of belonging, engagement, and trust in their

teachers to guide them through complex learning tasks.

Engagement Intensive Student-Teacher Interaction Techniques: SMCA provides a

stimulating environment — one that has a steady and consistently brisk pace, a high degree of

teacher and student interaction and one that uses techniques that support a culture of high

academic and behavioral expectations. We implement the following components to ensure that

teacher and student interaction is high:

Experiential and Kinesthetic Learning: At SMCA, we emphasize experiential
learning through LELSs, field trips, and hands-on activities, integrating kinesthetic
learning to maintain student engagement and make learning enjoyable. Teachers
strategically incorporate physical activity to teach new concepts, providing
opportunities for movement during extended teaching blocks and school hours. This
active engagement not only enhances student involvement but also allows teachers to

effectively assess students' understanding of the subject matter in real-time.

Proven Instructional Techniques and Bright Star Signature Practices: At SMCA,
we employ a range of academic and behavioral techniques to reinforce student
expectations. As part of our commitment to continuous improvement, we are
developing these promising practices into Bright Star Signature Practices. This
initiative involves strategically selecting two to three instructional techniques, such as
close reading, Socratic seminars, or community circles, for focused professional
development sessions. Teachers participate in training, engage in simulated role-
plays, and receive ongoing feedback from administrators and peers throughout the
school year. This integrated approach ensures that our instructional strategies evolve
and align with our goal of promoting effective teaching and learning practices school-

wide.

Checks for Understanding: By including frequent and consistent checks for understanding

through strategies such as use of whiteboards, reciprocal teaching, and think pair shares,
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teachers gain invaluable insight into student learning and are able to adjust instruction while

keeping students actively engaged in the learning process.

Explicit Skill Instruction, particularly in reading, writing and mathematics — plays an
important role within the overall delivery of instruction. Skill-specific academic needs will be
identified through formative and summative assessments and subsequently addressed through
direct instruction. Phonics, reading fluency, reading comprehension, sentence structure,
grammar, and arithmetic are examples of skill areas that are introduced and reinforced
explicitly by teachers working with students individually, in small groups, and as a whole class.
Foundational skills in literacy and mathematics are explicitly taught based on student needs
identified through data. Instruction in phonics, fluency, grammar, sentence structure, reading
comprehension, and arithmetic occurs in whole-group, small-group, and individual settings to

ensure all students master essential academic skills.

Small Group Instruction: At SMCA, small group instruction plays a pivotal role in our
educational strategy. We believe in the power of targeted support and individualized attention
to meet the diverse learning needs of our students effectively. Small group instruction allows
our teachers to tailor their approach, offering personalized feedback and fostering peer
collaboration among students. By breaking down larger classes into smaller groups, we create
opportunities for deeper engagement with academic content, ensuring that each student
receives the necessary guidance to achieve mastery.

This approach aligns with TNTP’s The Opportunity Myth, which highlights the importance of
providing accelerated, grade-level content rather than relying on remediation, ensuring
students engage with rigorous material and receive just-in-time support. This method not
only enhances learning outcomes but also nurtures a supportive classroom environment where

students feel valued and empowered in their academic journey.

Teachers use small groups to provide differentiated, personalized instruction, fostering
academic growth and deeper engagement through peer collaboration and tailored feedback.
After school, teachers, instructional assistants, and paraprofessionals also provide SGI for
groups of students who are one or more grade levels below in math or reading. SMCA also
leverages relationships with community partners such as local tutoring organization, Dynasty

United Youth Association, to provide high dosage SGI to cohorts of students. In some
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instances, students may also be selected to participate in Saturday SGI to create additional

instructional impact.

Collaborative Group Structures: Collaborative group structures are another cornerstone of
SMCA'’s educational approach, fostering teamwork and enhancing social and academic
growth. We purposefully organize small group activities and projects that encourage peer
teaching and collaborative problem-solving. These structured group interactions not only
deepen students’ understanding of academic content but also develop their interpersonal
skills. By working collaboratively, students learn to communicate effectively, respect diverse
perspectives, and negotiate shared goals—a preparation that extends beyond the classroom
into future careers and community engagements. At SMCA, collaborative group structures are
integral to creating a supportive learning environment where students learn not only from their
teachers but also from each other, preparing them for lifelong learning and meaningful

contributions to society.

Intentional group activities build both academic understanding and interpersonal skills. These
structures prepare students for success in future educational and professional settings by
emphasizing communication, cooperation, and shared learning. This may look like project-
based learning with students working in groups, or Kagan strategies where students each have

a specific role within their group, for example.

3. Inclusive Practices and Technology Integration

Predictable Learning Environments: At SMCA, we recognize that predictable learning
environments are essential for student success, particularly for Multilingual Learners and
students with IEPs. Consistency in routines and structures allows these students to focus their
cognitive energy on mastering new academic content rather than navigating unfamiliar
processes or classroom expectations. To support this, SMCA is committed to creating greater
alignment and coherence across classrooms in the physical learning environment. This
includes, but is not limited to, establishing shared expectations for word walls, data boards,
unit-aligned content displays, and anchor charts that directly support current instructional
goals. By minimizing variability and providing consistent visual and organizational supports, we
ensure that all students—especially those who benefit from additional scaffolds—can engage

confidently and effectively in their learning.

Universal Design for Learning: At SMCA, we are in the initial phases of implementing UDL,
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enriching our approach to differentiated instruction. Acknowledging the diverse learning styles
of our students, we tailor instructional content, processes, and products to accommodate
individual needs. This includes utilizing visual, auditory, and kinesthetic methods to ensure
engagement and understanding across varied learning preferences. By integrating UDL
principles into our instructional framework from the start, we are committed to fostering

inclusive classrooms where every student has the opportunity to excel academically.

Technology Integration: SMCA embraces technology as a catalyst for enriched learning
experiences. We integrate educational software, multimedia resources, and interactive
platforms such as i-Ready and differentiated digital libraries into our curriculum. These tools
complement classroom instruction, providing personalized learning opportunities tailored to
individual student needs and learning styles. Technology integration at SMCA not only
enhances access to educational resources but also cultivates critical thinking, creativity, and

digital literacy skills among our students.

We are also committed to shifting classroom workflows toward greater student leadership and
ownership, as outlined in The Shift to Student-Led: Reimagining Classroom Workflows with
UDL and Blended Learning. This model empowers students to take the lead in their
learning by using technology to drive engagement and collaboration while supporting

differentiated access.

Tools like i-Ready, multimedia content, and differentiated digital libraries are embedded into
instruction. Technology supports personalized learning and builds students’ critical thinking

and digital literacy skills. Additionally, all students have one-to-one technology support.

SMCA maintains clear expectations around the use of assessments to drive instructional

decisions and support every student's path to academic success and college readiness.

Assessment Tools & Purposes: We use a variety of formative and summative
assessments—including curriculum-based tests, CAASPP IABs and FIABs, standards-mastery
assessments from i-Ready, performance tasks, and open-ended prompts—to evaluate and
refine teaching strategies. Diagnostic Assessments are conducted at least three times
annually, diagnostic assessments inform groupings, intervention strategies, and re-teaching
plans. Formative diagnostics are embedded into daily instruction and grading policies are

regularly reviewed to ensure alignment with student proficiency rather than compliance.
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Data Driven Instruction: Essential to student success, SMCA has outlined very specific
expectations around assessment practices. Assessment (and the performance data it reveals)
will play an enormous role in designing curriculum and ensuring that SMCA is preparing all
students to see college as a legitimate choice. A variety of formative and summative
assessment tools (end-of-unit curriculum tests, informal checks, observation/dialogue,
standards based quiz/test, open-ended prompts, performance tasks and presentations)
enables our faculty to develop and refine their instructional strategies and provide targeted
support to ensure that each and every student is meeting the defined criteria for academic

SucCcCess.

The school site administration meets with all staff to facilitate and engage teachers in
conversations, reflections, and planning based on the State of the School. During this meeting,
the administrative team reviews data from the prior school year and sets goals for the current
year. At the mid-year point, the school administration team meets with staff again to discuss

the most recent data metrics.

To support this process, the school systematically collects and analyzes student data on key
demographic, behavioral, and proficiency indicators. This includes a robust set of diagnostic
and benchmark assessments that complement state standardized test data (including the
CAASPP, ELPAC data, etc.) and provide continuous information about student progress
towards standards. The school implements formalized diagnostic assessments at least three

times per year to inform student grouping, interventions, and pre- and re-teaching needs.

Formative diagnostics are part of our daily teaching practice. Data-driven conversations also
focus on teacher-generated grades to ensure that grading policies are fair, standards-based,
equitable, and focused on student proficiency (as opposed to behavior compliance,

participation, or simply work completion).

Grade level teams have common planning time that they use to examine data at least monthly.
The administrative team monitors the progress of all subgroups (particularly multilingual
learners and students with IEPs), and patterns of academic achievement or behavior that may
indicate declining progress or inequitable outcomes among different subgroups. Any
problematic data trends are directly addressed through meetings with individual teachers and

departments, and through the examination of policies that may be contributing to declining
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achievement or inequities. Teachers are expected to and supported in being able to articulate
data patterns in their classrooms and describe what they are doing to raise the achievement of

all students, and close any gaps that may exist.

Finally, our leadership approach fully aligns with the Transformational Leadership Framework,
which emphasizes the importance of principals and instructional leaders who are highly
visible, provide regular feedback, and ensure that all staff remain focused on the

mission and vision of student success.

Instructional Methodologies and Curriculum to Support Implementation and Mastery of
the State Standards.

SMCA'’s Mission-Driven Approach to Instruction

At SMCA, our mission is grounded in delivering effective, outcomes-driven instruction that
accelerates academic achievement for all students in order to achieve academic excellence.
We do so by implementing a data-informed, continuously refined teaching model that ensures
consistency and excellence across classrooms. Structured and consistent instruction creates a
safe, high-performing learning environment where students clearly understand expectations,
and teachers are supported in refining their practice. Our instructional model draws on the
proven practices of high-performing schools with demonstrated success in academic

outcomes.

Instructional Vision and Commitment to Equity

We are committed to ensuring that every student has access to high-quality, standards-aligned
instructional materials that promote deep learning, student engagement, and academic
success. Our curriculum design and instructional practices reflect our broader mission: to
provide each student—regardless of background or starting point—with an excellent education
and the tools needed for long-term success in school and beyond.

At SMCA, our curriculum is fully aligned with the State Standards, so much so that we use a
standards mastery grading approach to live out our equitable grading philosophy (see Element
2 for more details). Instructional materials are selected through a rigorous, collaborative
process involving school and district leaders, teachers, and content experts. Each resource is
evaluated not only for alignment to State Standards but also for cultural responsiveness,

accessibility, and the capacity to support differentiated instruction. This comprehensive
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approach ensures that our curriculum is both equitable and responsive to the diverse needs of

all students.

Our curriculum audit and adoption process is grounded in the framework provided by the
CalCurriculum Consortium. This approach emphasizes the importance of aligning materials to
rigorous academic standards while addressing the varied needs of our learners. We
understand that successful implementation of high-quality instructional materials requires more
than just choosing strong programs—it necessitates thoughtful strategic planning, ongoing
professional learning, clear communication with stakeholders, robust impact measurement,
and a focus on sustainability. These core principles guide our six-step curriculum adoption and

rollout efforts, ensuring implementation fidelity and long-term effectiveness.

Instruction at SMCA is delivered through a combination of whole-group and small-group
settings, with materials that are thoughtfully chosen to include embedded supports for
multilingual learners, students with disabilities, and those performing below or above grade
level. Teachers personalize instruction by analyzing benchmark data, identifying learning gaps,
and factoring in student interests and developmental phases. This approach ensures that
students not only master academic standards deeply but are also able to apply them through
rigorous, real-world projects. In support of personalized learning, teachers use diagnostic
assessments, digital platforms, and targeted intervention tools to provide just-in-time support
and individualized learning pathways that help students accelerate their progress and build

content mastery.

We also emphasize the Compass Programmatic structure, which pairs students with adult
mentors who support their social-emotional and functional skill development—an essential part
of our whole-child approach. This layer of support ensures students grow not only
academically but holistically, preparing them for success beyond the classroom. For more
detailed information about the curriculum, please view sections 1.9d and 1.10.

To support effective curriculum implementation, educators receive ongoing professional
development focused on instructional strategies, curriculum delivery, and data-informed
teaching practices. This ensures that instructional staff are equipped not only to deliver the
curriculum with consistency and fidelity, but also to adapt and scaffold instruction in response
to real-time student data. Our structured and consistent instructional approach fosters a safe,

high-performing learning environment where expectations are clear, student engagement is
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high, and teachers are empowered to continually refine their practice. Through this
comprehensive and mission-aligned model, SMCA delivers instruction that drives student

success and advances educational equity.

Subject-Specific Methodologies and Assessment Tools

English Language Arts (ELA)

Our ELA instruction is driven by the Science of Reading and grade level CCSS ELA Standards
through advanced decoding, critical reading, evidence-based writing, and rich discussions
across a variety of literary and informational texts. Teachers use a literacy approach that
includes direct instruction, close reading, explicit vocabulary instruction, structured academic

discourse and writing.

Collaborative routines such as Think-Pair-Share, Turn and Talk, and Jigsaw promote
engagement and deepen comprehension. Teachers differentiate instruction through scaffolds
such as graphic organizers, sentence frames for speaking and writing, vocabulary supports,

chunked readings and structured academic conversations.

Instruction is culturally responsive, standards-aligned, and focused on developing readers and

writers who can think critically and communicate effectively.

History/Social Studies

Instructional Methodology: SMCA's history and social studies instruction is grounded in
historical thinking, inquiry-based learning, and cultural relevance. Lessons integrate direct
instruction with primary source analysis, student-led inquiry, and discussion-based activities to
support a wide range of learners. Classrooms foster active engagement through collaborative
investigations, structured debates, and thematic projects that connect the past to

contemporary issues.
Key instructional approaches include:

e Inquiry-Based Learning: Students explore compelling questions and investigate
historical problems using primary and secondary sources, developing skills in

sourcing, contextualization, corroboration, and interpretation.
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Historical Argumentation: Students construct evidence-based claims through analytical
writing tasks such as Document-Based Questions (DBQs)/Curated Research Papers
and structured research assignments, building disciplinary literacy and persuasive

communication skills.

Comparative and Chronological Thinking: Lessons include tools like thematic charts,
cross-cultural studies (e.g., rites of passage), and cumulative timelines to help

students recognize historical patterns and cause-and-effect relationships.

Integration with ELA: History instruction reinforces reading and writing skills through
interdisciplinary connections, including close reading of complex texts, historical

narratives, and writing aligned to Common Core literacy standards.

Equitable Access: Curriculum design ensures all students, including multilingual
learners and students with disabilities, engage meaningfully with content through
scaffolded tasks, vocabulary routines, visual supports, and culturally responsive

materials.

Structured Lesson Design: Each lesson typically includes an activating strategy to
spark curiosity, source analysis and discussion-based exploration, and a synthesis
that deepens understanding and prepares students to apply historical thinking beyond

the classroom.

Mathematics

Instructional Methodology: SMCA utilizes a primarily problem-based approach to

mathematics instruction in order to ensure students develop proficiency in the grade level

State Standards as well as the confidence, perseverance, and problem-solving skills and

mindsets outlined by the Standards for Mathematical Practice. We also believe that successful

instruction is contextual and standards-based, and employ a variety of instructional strategies

as appropriate to the standards being taught and the needs of the diverse learners in our

classrooms. Students spend significant time engaged in collaboration with each other,

constructing and defending their own reasoning as they explore concepts, procedures, and

mathematical applications aligned with the State Standards.

Key instructional approaches include:
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e Collaborative Learning: Encouraging students to talk, write, listen, and critique each

other's ideas, building a deeper understanding through social interaction.

e Rigorous Tasks & Focus on the Mathematical Practices: Ensuring the tasks we
use require meaningful thinking supports students to develop crucial mathematical
practices like reasoning, making arguments, and using representations effectively.
Mathematical modeling prompts allow students to represent situations quantitatively,

formulate models, and interpret results.

e Structured Lesson Design & Instructional Routines: Using consistent structures
across and within lessons to create a safe and predictable framework in which

students can engage in productive struggle with rigorous mathematics.

e Mathematical Language Routines (“MLR"): Blending the development of language
and mathematical concepts. MLRs, such as Three Reads, are integrated throughout
the curriculum and support all learners to access content and deepen their

understanding.

e Equitable Access: Ensuring the curriculum is designed to be accessible to all
students with a focus on activating and leveraging existing schema, building from
concrete examples to more abstract representations, and providing support for
multilingual learners and students with disabilities through MLRs, instructional routines

and scaffolds.

e Non-Permanent Spaces: Using whiteboards, individually and vertically in small

groups supports a culture of learning through exploration, error, and revision.

Science

Science education at SMCA is fully aligned with the Next Generation Science Standards
and organized around cross-cutting concepts such as cause and effect, systems, energy,
and stability. Each unit is anchored in phenomena, driving questions, and Enduring

Understandings that make scientific inquiry meaningful and relevant for all learners.

SMCA is committed to equitable science instruction by ensuring all students—regardless of

background, language, or ability—have access to high-quality learning experiences. Teachers
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use data-informed scaffolding strategies and culturally responsive practices to meet the

diverse needs of every student.

Students engage in hands-on investigations, collaborative projects, and real-world
problem solving, building their capacity as critical thinkers and scientific reasoners.
Instruction intentionally connects to ELA and social studies to support interdisciplinary

understanding and to amplify students’ voices across content areas.

Key features include an emphasis on real-world relevance and inquiry, integration with ELA

and social studies themes, and cross-cutting concepts guide every unit with:

e Phenomena-based learning: Students explore and investigate real-world phenomena
to build understanding of scientific concepts.

e Hands-on investigations: Students actively participate in investigations to gather data
and develop a deeper understanding of the phenomena.

e Literacy-rich activities: Reading, writing, and argumentation are integrated into the
curriculum to support students' scientific literacy.

e Digital tools: Interactive digital tools are used to enhance investigations, provide
simulations, and support student learning.

e Argumentation and evidence-based reasoning: Students are encouraged to develop
claims, support them with evidence, and engage in scientific discussions.

e Modeling: Students use physical and digital models to visualize concepts and
understand phenomena at different scales.

e Engineering design: Students apply scientific principles to design solutions to complex

problems and test their designs.

English Language Development

Instructional Methodologies: For SMCA's integrated ELD, instruction is based on a
methodology of Content and Language Integrated Learning (“CLIL"), which emphasizes both
subject matter knowledge and language development simultaneously. CLIL integrates
language learning into the curriculum, rather than treating it as a separate subject. The
adopted curriculum at SMCA mostly leans on this approach for supporting multilingual

learners.

Key instructional approaches for integrated ELD include:
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e 4Cs Framework of Content, Communication, Cognition, and Culture as follows:
o Content: Refers to the subject matter being taught.

o Communication: Focuses on how students use language to learn and
communicate about the content (often connected to an CA English Language

Development Standard)

o Cognition: Relates to the thinking skills students develop to process

information and learn new concepts.

o Culture: Recognizes the cultural aspects embedded in both the subject matter

and the language being used.

For SMCA's designated ELD, instruction is based on a similar methodology, but one to
dovetail that approach in a pull-out support environment to dive more deeply into instruction on
the ELD standards. In this approach, multilingual learners are prepared with the academic
language and literacy skills they need to study cross-curricular subjects and literature from
around the world, participate in academic discussions, and apply themselves in and out of the

classroom.
Key instructional approaches for designated ELD include:

e Emerging multilingual students develop survival vocabulary, and the basic building
blocks of literacy for newly arrived and preliterate students, then move into
experiencing the world in the classroom with authentic, multicultural literature,

informational texts, and well-known authors.

e Expanding and bridging multilingual students follow guided explorations of literature
and nonfiction, supported by stories told by photography and video, help them make

connections across disciplines.

e A structured approach to skill building, including textual analysis, close reading, and
research, trains students for continued academic success in English.

e Academic speaking and writing practice in every lesson prepares learners to make

valuable contributions in the classroom.
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e Service-learning projects that encourage learners to make a difference in their

schools, their communities, and the world.

e Digital teaching and learning tools for students to navigate learning online in a

linguistically supportive setting.
e All lessons entail the four domains of reading, writing, listening, and speaking.

Advisory/Foundations in Homeroom

Instructional Methodology: In order to create the foundations necessary for success at
middle school, our Advisory/Foundations program includes a balance of academic skill
enforcement, SEL, and development of concepts around identity, equity, and community-
building with the purpose of fostering a strong sense of belonging, character development,
and academic support. The focus is on personalized, ongoing support for students through

connection with an educator in their homeroom who serves as their mentor.
Key Instructional Approaches include:

e Whole group and small group approaches

e One-on-one check-ins

e Goal-setting with guidance

e Self-monitoring of grades and academic progress
e Platforms for discussion to unpack current events
e Discussion-based learning

e Personalized learning

e Community-building activities

e Civic engagement or service learning

Assessment Methods and Tools

At SMCA, assessment is a foundational element of the instructional framework, strategically
used to guide teaching practices, track student progress, and support data-driven decision-

making. The school employs a comprehensive and balanced assessment system that
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integrates diagnostic, formative, interim, and summative assessments across all subject
areas. This multi-tiered approach ensures that students not only master grade-level standards

but also build essential academic skKills.

Central to the diagnostic process are tools like i-Ready, which are administered three times
annually in both reading and math. These diagnostics provide precise, actionable data on
individual student strengths and areas for growth, anchoring decisions around instructional
planning, targeted interventions, and progress monitoring. These results are used in
conjunction with classroom performance data to craft instruction that is equitable, responsive,

and personalized.

Formative assessments, embedded within daily instruction, play a critical role in this system.
Teachers routinely utilize curriculum-aligned tools such as end-of-unit quizzes, reading
comprehension checks, writing rubrics, and math performance tasks to assess mastery of
specific standards. These tools are closely aligned with the language and rigor of the adopted
curricula, yielding data that is immediately applicable for adjusting instruction. SMCA
emphasizes informal, real-time assessments such as Think-Pair-Share, Turn and Talk, Equity
Sticks, quick writes, whiteboard checks, and peer/self-assessments using rubrics. These
strategies provide immediate feedback and inform instructional pivots—whether to address

misconceptions, reteach content, or provide enrichment.

Summative assessments, including performance tasks, writing benchmarks, and unit
assessments, are used to evaluate cumulative student understanding and inform report card
grades. These assessments serve as summative anchors to instructional cycles. To ensure a
continuous loop of instructional improvement, teachers participate in regular data analysis
cycles, during which they review assessment results, reflect on instructional effectiveness,

and plan reteaching, enrichment, or intervention strategies.

Professional development further strengthens this ecosystem. Educators receive ongoing
training in assessment literacy, data interpretation, and responsive instruction. This support
reinforces the philosophy that assessment is not a stand-alone endpoint, but rather an
integrated, continuous process essential to advancing student achievement and equity.

Each subject area incorporates specific assessments tailored to its content:
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To support differentiated learning, SMCA integrates ongoing assessments to identify students

Science includes unit assessments, lab reports, CAST interim assessments,

performance tasks, and cumulative projects.

Math utilizes i-Ready diagnostics, i-Ready standards mastery assessments, CAASPP-
aligned interim assessments (ICAs, I1ABs, FIABs), Cool-Down exit tickets, unit

assessments, formative daily checks, and SBAC-aligned assessments.

History features integrated ELA/social studies rubrics, unit tests, midterms, finals, and

curated research papers.

ELA assessment tools comprise performance-based projects, i-Ready diagnostics, i-
Ready standards mastery assessments, CAASPP-aligned interim assessments (ICAs,
IABs, FIABS), i-Ready daily formative checks, and SBAC-modeled final tasks.

ELD assessments include the ELPAC-aligned interim assessments, curriculum-based

assessments, like quizzes or exit tickets, projects, performance tasks, and tests.

Physical Education (“PE”) includes assessments alignment to Physical Education
Model Content Standards for California, often mimicking the requirements of the

Physical Fitness Test or as a content-specific quiz or test.

Music assessments align to the California Arts Standards for Public Schools with
demonstrations of learning through musical instrumentation performance according to

a rubric, content-specific quizzes or tests, or music projects aligned to a rubric.

Visual Art assessments also align to the California Arts Standards for Public Schools
and include demonstrations of learning through art presentations according to a rubric,

content-specific quizzes or tests, or art projects aligned to a rubric.

needs and tailor instruction accordingly. Differentiation is embedded in the curriculum, with

guidance for teachers on how to modify instruction. Additionally, microphase grouping is used,

particularly in reading, allowing for targeted support based on students' reading levels.

Together, these systems foster a dynamic, student-centered learning environment in which

assessment informs every aspect of instruction, ensuring all learners receive the support and

challenge they need to thrive.
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Description of The School’s Curriculum

The instructional program is grounded in the Charter School’s mission to ensure all students
master the State Standards. All courses are standards-based and designed using the
Understanding by Design framework to promote deep understanding and purposeful
learning. Curriculum materials are selected through a collaborative process that involves both
teachers and administrators, who evaluate resources for alignment with State Standards,
instructional goals, and the Charter School's vision for high-quality, equitable education. To
ensure coherence across grade levels and content areas, all curricular decisions are made
within the context of a comprehensive, schoolwide instructional plan. Textbooks and
supplemental materials are chosen not only for rigor and relevance but also to promote
interdisciplinary connections and innovation in teaching and learning. The educational
program includes core courses in English Language Arts, math, science, and history, as well
as a range of enrichment and intervention supports, all of which are detailed below alongside

corresponding instructional materials.

1. English Language Arts (Writing and Reading) - 5th - 8th Grade Core Curriculum

The goal of SMCA's English Language Arts program is to support all learners in accessing
rigorous and culturally relevant instruction in order to master grade level State
Standards focusing on listening, speaking, reading, writing as well as fostering a love of
literacy in every student. They will engage in close reading and listening, academic
discourse, making meaning, justifying and supporting opinions, and writing for different
purposes and audiences in order to be successful in college, career, leadership and life. Our
curriculum and instructional programming and practices have been selected with these aims

in mind.

Our teachers utilize high quality core curriculum such as: Expeditionary Learning (EL)
Education. They also administer a literacy diagnostic and benchmark assessment three times
per year to monitor student progress in phonics, vocabulary, literary text comprehension and
informational text comprehension. Periodically, teachers also administer state-created interim
assessments to monitor progress towards standards. Teachers supplement the curriculum in
order to reteach and provide enrichment for our students. See below for a summary of
language arts curriculum and assessment representing SMCA's approach to our literacy
block:
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Sample Current Curriculum and Assessment: 5th-8th Grades ELA

Assessment i-Ready Reading: BOY/MOY/EQY Literacy: Phonics, Vocabulary &
Comprehension (literary & informational texts) Assessment

Select CAASPP Interim & Focused Interim Assessments (~ 3 times/year)

Core Curriculum ExL Education

Supplemental Curriculum | i-Ready Tools for Instruction, Tools for Scaffolding Comprehension, and i-
Ready Phonics for Reading

Below are visual overviews by grade level of the modules offered by curriculum such as ExL

Education:
Module 1: Becoming a | Module 2: Module 3:
Close Reader and Researching to Build = Considering
Writing to Learn Knowledge and Teach | Perspectives and
Others Supporting Opinions
. 5M1: Stories of Human 5M2: Biodiversity in the | 5M3: Athlete Leaders of
Topic Rights Rainforest Social Change
« Revising an Analytical * Informative Essay: * Opinion Essay: Factors
Essay: Comparing Character| Literary Analysis of of Jackie Robinson’s
Responses to an Event in Concrete Language and Success (RI.5.9, W.5.1,
Writing Esperanza Rising (W.5.4, Sensory Detail in The W.5.4, W.5.5, W.5.9b,
To] Tasks* W.5.5, W.5.6, W.5.10, Most Beautiful Roof in the | W.5.10)
% L.5.2d, L.5.6) World (RL.5.1, RF.5.4, » Poster: Personal
© * Monologue Performance W.5.2, W.5.9, and W.5.10) | Qualities to be an
o and Program (RF.5.4, W.5.4,| « Rainforest Adventures Effective Leader of
W.5.5, W.5.8, W.5.10) EBook (W.5.3, W.5.4, Change (RI.5.1, RI.5.9,
W.5.6, W.5.10) W.5.4, W.5.8, W.5.9b,
and W.5.10)
RL - Esperanza Rising, Pam | RL - The Great Kapok RI - Promises to Keep:
Mufioz Ryan Tree, Lynne Cherry How Jackie Robinson
RI - A Life Like Mine, DK RL - Seeds of Change, Changed America,
Required | Publishing Jen Cullerton Johnson Sharon Robinson
Trade RI - Universal Declaration of | Rl - The Most Beautiful
Books* Human Rights, United Roof in the World, Kathryn
Nations (excerpts; no Lasky
purchase necessary)
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Standards
Assessed

Required
Trade
Books and
Resources’

Module 1: Reading,
Writing, and Speaking
Grounded in Evidence

6M1: Greek Mythology

RL: RL.6.1, RL6.2,
RL.6.3, RL6.4,
RL.6.6, RL6.7,
RL.6.9, RL.6.10

RL6.1, R..6.2, R1.6.4,

RL6.10

W: W6.2, W6.3, W64,
W.6.5, W.6.6, W.6.9a,
W.6.10

SL: SL.6.1a, SL.6.1b

L: L6.4, L6.4a, L6.4c,
L.6.4d, L6.5, L.6.6

Rl

* The Lightning Thief, Rick
Riordan (680L). ISBN:
9780786838653

* Percy Jackson & The

Olympians: The Lighining

Thief (DVD), Chris
Columbus (director).
UPC: 024543668824

Module 2: Researching
to Build and Present
Knowledge (Science)

6M2: Critical Problems
and Design Solutions

RI: R1.6.1, RI.6.2, R1.6.3,
Rl.6.4, RL.6.5, RI.6.7,
RI.6.10

W: W6.2, W.6.4, W.6.6,
W.6.7, W.6.8, W.6.9b,
W6.10

SL: SL.6.1a, SL.6.1b,
SL.6.1c, SL.6.2,
SL6.6

L: L.6.4a, L.6.5a, L.6.5c,
L.6.6

* The Boy Who Harnessed
the Wind (Young
Readers Edition), William
Kamkwamba and Bryan
Mealer (850L). ISBN:
9780147510426

Module 3: Analyzing,
Interpreting, and
Evaluating Text

6M3: American Indian
Boarding Schools

RL: RL.6.1, RL.6.2,
RL.6.3, RL.6.5,
RL.6.6, RL.6.10

RI: RL.6.1,R1.6.2, RL.6.4,
RI.6.6, R1.6.7, R1.6.10

W: W.6.1, W.6.4, W.6.5,
W.6.6, W.6.9a, W.6.10

SL: SL6.2,5L6.6

L: L6.1,L6.2 L63,

L.6.3a, L.6.5a, L.6.5¢c,
L6.6

* Two Roads, Joseph
Bruchac (740L). ISBN:
9780735228870

Module 4: Researchi
to Write and Present
Arguments

6M4: Remarkable
Accomplishments
in Space Science

RI: RL6.1, RI.6.3, RL.6.:
R1.6.6, RL.6.8, RI.6.¢
R1.6.10

W: W.6.1, W.6.1b, WE.
W.6.5, W.6.6, W.6.7
W.6.8, W.6.9b, W.E.

SL: SL.6.1d, SL.6.3,
SL.6.4,SL.6.5, SL.6

L: L62 L63,L6E6

* Hidden Figures (Young
Readers’ Edition), Mar
Lee Shetterly (1120L).
ISBN: 9780062662378

* Hidden Figures: The
True Story of Four
Black Women and the
Space Race (Picture
Book), Margot Lee
Shetterly (980L). ISBN
9780062742469 (six p
classroom)
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Module 1: Reading, Module 2: Researching | Module 3: Analyzing, Module 4: Researching

Writing, and Speaking to Build and Present Interpreting, and to Write and Present
Grounded in Evidence Knowledge (Science) Evaluating Text Arguments
7M1: The Lost TM2: Epide 7M3: The Harlem 7M4: Plastic Pollution
Children of Sudan Renaissance
RL: RL.7.1, RL.7.2, Rl: RL.7.1, RI.7.2, R1.7.3, RL: RL.7.1, RL.7.2, Rl: RL.7.1,RI.7.2, RL.7.4,
RL.7.3, RL.7 4, RI.7.4, RI.7.5, R1.7.8, RL.7.3, RL.7 4, RL.7.6,RI1.7.7, RL7.9,
RL.7.6, RL.7.7, RI.7.10 RL.7.5, RL.7.6, RL.7.10
RL7.9,RL7.10 W: W.7.2, W7.4, W75, RL.7.7,RL.7.10 W: W.7.1, W.7.5, W.7.6,
Rl: RL.7.1,RL.7.2 W.7.6, W77, W7.8, W: W71, W75 W76, W.7.9, W.7.9b, W.7.10
i‘;’;ﬁ:‘f W: W.7.2, W.7.3, W7 4, W7.10 W.7.92, W.7.10 SL: SL.7.2,5L.7.3, SL.7.4,
W.7.6, W7.7, W.7.8, SL: SL.7.1,SL.7.4, SL.7.6 SL: SL.7.4,8L.7.5,SL7.6 SL.7.5, SL.7.6
W.7.8,W.7.10 L L7.1,L72L73 L: L71,L71a,L71b, L L7.1,L71cL7.2
SL: SL.7.1a, SL.7.1b, L74,L76 L.7.4a, L.7.5a, L.7.5¢, L.7.4,L.7.5, L7.5b
SL.7.1¢c, SL.7.2 L7.6
L: L74,L76
* A Long Walk to Water, * Patient Zero, Marilee * One Last Word: Wisdom * Trash Vortex: How Plastic
Linda Sue Park {720L). Peters (1010L). ISBN: from the Harlem Pollution s Choking the
ISBN: 9780547577319 9781554516704 Renaissance, Nikki World’s Oceans, Danielle
» A Long Walk to Water Grimes (NP). ISBN: Smith-Llera (1120L).
(Audiobook), Linda 9781619635548 ISBN: 9780756557492
Sue Park. ISBN: * Shufffe Along (CD), * A Plastic Ocean (DVD),
9780547532844 Eubie Blake. UPC: Craig Leeson. UPC:
S = T 632433320426 602573215302
The Story of the Lost
Required Boys of Sudan, Mary
Trade Williams (610L). ISBN:

Books and 9781584302322

LSl « God Grew Tired of Us
(DVD), Christopher Dillon
Quinn (director). UPC:
0043396198999

* Nasreen's Secret
School: A True Story
from Afghanistan
(Ebook), Jeanette
Winter (AD630L). ISBN:
9781442441217
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Module 1: Reading,
Writing, and Speaking

Grounded in Evidence

8M1: Folklore of
Latin America

RL: RL.8.1, RL.8.2,

Module 2: Researching
to Build and Present
Knowledge (Science)

8M2: Food Choices

Rl: RI.8.1, R1.8.5, R1.8.6,

Module 3: Analyzing,
Interpreting, and
Evaluating Text

8M3: Voices of
the Holocaust

RL: RL.8.1,RL.8.2,

Module 4: Researching
to Write and Present
Arguments

8M4: Lessons from
Japanese American
Internment

RL: RL.8.1, RL.8.7

RL.8.3,RL8.4, RI8.7, R1.8.8, RL8.9, RL.8.3,RL8.4, Rl: RL8.1. RI.83. R84
RL.8.6, RL.8.9, RI.8.10 RL.8.5, RL.8.10 RI8.6 RLI0
RL.8.10

W: W.8.1, W.8.4, W.8.6,

W: W.8.3, W.8.4, W86,

W: W.8.1, W.8.4, Wa8.5,

Rl: RI.8.1,R1.8.2, R1.8.4, W87, W88 Wa.9, W.8.10 W.8.6, W.8.9b, W.8.10
Standards RL8.10 w.8.10 L: L.8.1,L.8.2 L82a, SL: SL.8.1a, SL.8.1b,
Assessed W: W.8.2, W83, W84, SL: SL.8.2,SL.8.3,SL.8.4, L.8.2b, L.8.3, L.8.52 SL8.1c, SL.8.1d,
W.8.6, W.8.9a, W.8.10 SL.8.5 SL85,SL86
L: L84, L85a L86 L: L.8.1,L8.2 L8.4a, L: L.8.2c, L.8.4a, L.8.4b,
|_.8.4b, |_.8.5b, |_.8.5C, L.8.Ea, I—-8-5C. L&6
L.8.6 (L.8.1and L83
optional)
* Summer of the * The Omnivore’s Dilemma  * Maus I: A Survivor’s Tale:  * Farewell to Manzanar,
Mariposas, Guadalupe (Young Readers Edition), My Father Bleeds History, Jeanne Wakatsuki
. Garcia McCall (840L). Michael Pollan (930L). Art Spiegelman (RL NP). Houston and James D.
Required ISBN: 9781620140109 ISBN: 9781101993835 ISBN: 9780394747231 Houston (1040L). ISBN:
Trade . . 9781328742117
Books and = Nourish: Short Films: 54
Resources' Bite-Sized Videos about * Farewell to Manzanar
the Story of Your Food (DVD), John Korty
(DVD), NourishLife. UPC: (director). UPC:
850075002290 0000000230021

2. English Language Development - 5th - 8th Grade Core Curriculum

Our administrative team will observe teachers regularly, providing feedback on multilingual
learners’ support and focus strategies. Each of the curricula mentioned in this section also
incorporate ELD supplemental materials and guidance in order to be able to seamlessly and
strategically incorporate linguist support into the content, oftentimes incorporating strategies
for different levels of proficiency. Additionally, teachers will receive three Professional
Development sessions designed specifically for improving integrated ELD strategies and best
practices. During these PD meetings, a school administrator will guide teachers in adding
these strategies into their planning for upcoming lessons, to ensure their continued integration
in instruction. Moreover, in designated ELD classes teachers work with targeted groups to
support in their efforts for reclassification, reading comprehension, phonics, grammar, and
overall development of English Language Proficiency.

ELD Standards Alignment
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The English Language Development program at SMCA is aligned with the California ELD
Standards (Kindergarten through Grade 12). Our MLL students are specifically grouped
based on their English Language Proficiency and placed in ELD classes. Teachers meet with
their Multilingual Learners two to five times a week for approximately 60 minutes. Within this
structure, students engage in Designated ELD instruction, which enables targeted English
Language instruction in the context of the ELD standards utilizing curriculum such as National

Geographic and teacher-created supplemental lessons where necessary.

Designated ELD Instruction & Curriculum

Designated ELD instruction provides targeted, regular instruction focused explicitly on the
development of English language skills aligned with English Language Development
standards. This approach creates a structured space where Multilingual Learners can build
proficiency in listening, speaking, reading, and writing, with an emphasis on academic
language. Instruction is differentiated by proficiency level and integrates language objectives
with clear scaffolds to support access and engagement. It also encourages metalinguistic
awareness by helping students understand how English works through grammar, syntax, and

discourse-level features.

Grade Band & Designated ELD Curriculum Description

Proficiency Level

Middle School The ELD curriculum is designed to support newly arrived and
Newcomer: Emerging preliterate English learners in developing essential language,
literacy, and survival skills. It offers a comprehensive suite of
resources to build foundational English proficiency. A flexible
program will provide scaffolded instruction that fosters confidence
and communication in real-world contexts, such as the National
Geographic ELD curriculum.

Middle School: The ELD curriculum is designed for multilingual students, focusing
Emerging, Expanding, | on building academic language and literacy skills necessary for
Bridging cross-curricular studies and global communication. The program

integrates literature and nonfiction texts with rich visual storytelling,
fostering critical thinking and real-world connections, as in a
curriculum like National Geographic Lift.
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Assessment, Data, and Progress Monitoring

Initial ELPAC

Interim ELPAC

Summative ELPAC

Curriculum Unit Assessments

i-Ready Diagnostic 1, 2, 3

Student Writing Samples

Progress Monitoring on MLL Dashboard

Integrated ELD Instruction & Curriculum

Our approach to integrated ELD is grounded in embedding language development throughout
all content areas by making academic language and literacy a shared responsibility across
the school day. In this approach, teachers explicitly teach language skills—such as
vocabulary, syntax, and discourse—uwithin subjects like science, math, social studies, and
English language arts. Instruction is planned with both content and language objectives, using
scaffolds (e.g., sentence frames, visuals, modeling) to support English learners’ access to
rigorous curriculum. Student interaction is key, with structured opportunities for speaking,
listening, reading, and writing in meaningful, academic contexts. Additionally, support in
vocabulary may include strategies like explicitly teaching high-use academic vocabulary in
models such as those from the Kate Kinsella Academic Vocabulary Toolkit. Integrated ELD

promotes equity by ensuring that language development occurs alongside grade-level

learning for all students.

Grade Band | Integrated ELD Curriculum | Assessment

Fifth Grade - | Integrated ELD curriculum is culturally e Unit Assessments

Eighth Grade | relevant and provides multiple e i-Ready Reading
opportunities for teachers to integrate Diagnostic (3x per year)

e |[nitial & Summative

strategies and supports for multilingual ELPAC

learners, including:

e Use of sentence frames

e Total physical response (TPR) for
vocabulary acquisition
Graphic organizers
Collaborative learning structures
Realia and visuals
Word walls
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e Think pair shares to lower affective
filter
e Explicit Academic Vocabulary

3. History & Social Studies —5 - 8th Grade Core Curriculum

The goal of Bright Star Schools’ History/Social Science program is to support all learners in
accessing rigorous, inquiry-based, and culturally relevant instruction aligned to the State
Standards. Our program is designed to cultivate historical thinking, critical reading and writing
skills, and an understanding of diverse perspectives and experiences across time and place.
Students engage in close reading of primary and secondary sources, academic discourse,
evidence-based writing, and historical inquiry in order to be successful in college, career,

leadership, and life.

Our curriculum and instructional programming reflect these aims. Teachers utilize high-quality
core materials and inquiry-driven units, and they assess student progress through regular
formative assessments and benchmark tasks, such as curated research papers, that measure
content knowledge as well as historical reading, thinking, and writing skills. Instruction is

supplemented and scaffolded to ensure all students can access grade-level content while

being challenged to think deeply about the past and its relevance to the modern world.

Curriculum Content Summary by Grade

In 5th grade at SMCA, students explore the layered and complex history of the
CICTERAN |and they live on, beginning with Indigenous civilizations like Cahokia and the
Haudenosaunee Confederacy. Through inquiry, close reading, and evidence-
based writing, they study the foundations of governance, cultural identity, and the
impacts of colonization. Students also examine the achievements of various pre-
colombian civilizations such as the pueblo people of the desert Southwest, the
American Indians of the Pacific Northwest, the nomadic nations of the Great
Plains and critically consider the lasting effects of European exploration and
conquest in the Americas.

As the year progresses, students shift focus to the development of colonial
societies, major independence movements, and the formation of new
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governments. They investigate the ideas behind foundational documents, the
causes and consequences of revolution, and the early decisions made by
emerging nations. Throughout, students build historical thinking skills—such as
analyzing sources, understanding cause and effect, and recognizing multiple
perspectives—to better understand the past and its relevance to the present.

In 6th grade, SMCA students explore how human societies have changed over
time, beginning with the survival and migration of early humans. They examine
how geography and environment shaped early life and then evaluate the impact
of the Neolithic Revolution, asking whether the shift to farming improved or
complicated human life. These foundational studies help students understand
the rise of complex civilizations in regions such as Mesopotamia, Egypt, the
Indus Valley, China, and the Mediterranean.

As the year continues, students explore the development and influence of major
world religions such as the Abrahamic religions, the Dharmic religions, and
Chinese philosophies and religions, and how belief systems helped shape
societies. They then study classical empires like Rome and Han China and
analyze how trade routes like the Silk Roads connected diverse parts of the
world. Throughout the course, students build historical thinking skills by
analyzing sources, exploring cause and effect, and making evidence-based
claims about how the past continues to shape our world today.

In 7th grade at SMCA, students explore how power, belief systems, and cultural
CIELEWAN oxchange shaped the medieval and early modern world. They begin by
examining the fall of the Roman Empire and the rise of powerful dynasties in
East Asia, analyzing how empires adapt, collapse, and leave lasting legacies.
Students then explore the origins and expansion of Islam, its intellectual and
trade contributions, and the rise of influential African kingdoms in Ghana and
Mali.

As the year continues, students investigate how different societies responded to
internal and external pressures, from the feudal systems of Medieval Europe and
Japan to the rise of Mesoamerican civilizations. In later units, they study the
Renaissance, Reformation, and Scientific Revolution as transformative periods
that reshaped ideas, politics, and society. The year concludes with the Age of
Exploration and its global consequences, including conquest, cultural exchange,
and the spread of Enlightenment ideas that helped spark political revolutions.
Throughout, students build historical thinking skills by analyzing primary and
secondary sources, comparing societies, and drawing evidence-based
conclusions about how the past informs the world we live in today.
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In 8th grade at SMCA, students explore the development of the United States
CIELERSIN from its founding through the early 20th century. They begin by studying the
Constitution, the birth of American democracy, and the early political conflicts
that shaped the nation. From there, students examine westward expansion and
the consequences of the Manifest Destiny, particularly for Indigenous
communities, as well as the growing tensions that led to the Civil War.

Students then analyze the Civil War and Reconstruction, exploring how the
conflict tested the meaning of freedom, citizenship, and national unity. The
course concludes with a focus on the Industrial Revolution, immigration, and
social change, helping students understand how economic growth transformed
the U.S. and laid the foundation for modern America. Throughout the year,
students strengthen their historical thinking by analyzing sources, forming
arguments, and making connections between past and present.

4. Science - 5th - 8th Grade Core Curriculum

For students to navigate and play an active role in today’s complex world, they need to draw
upon the practices of science and leverage strong critical thinking and reasoning skills.
Science instruction must be real-world relevant and move beyond rote memarization to

provide learning experiences that are phenomena-based, literacy-rich, and interactive.

With this in mind, for 5th through 8th grades, SMCA currently uses a curriculum fully aligned
with NGSS, such as Amplify Science—recognized by EdReports for its quality and
effectiveness. We remain committed to regularly reviewing our instructional materials to
ensure they continue to support student success. Our phenomenon-based approach engages
students in constructing a deep, interconnected understanding centered on each unit’'s anchor
phenomenon. The curriculum integrates cohesive storylines with hands-on investigations, rich
classroom discussions, literacy-rich activities, and digital tools, creating a dynamic and
immersive learning experience. Each unit, chapter, lesson, and activity is carefully designed
to deliver authentic three-dimensional learning—integrating disciplinary core ideas, science
and engineering practices, and crosscutting concepts. Importantly, the instructional design is
intentionally crafted to support all learners in accessing and mastering the full range of

standards, ensuring equity and engagement across diverse student populations.
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The Amplify Science program is rooted in the proven, research-based pedagogy of Do, Talk,
Read, Write, Visualize, which engages students through multiple modalities and deepens

their understanding of scientific phenomena.

Do consists of first-hand investigations are an essential part of every science unit. Students
engage in hands-on activities ranging from building models of protein molecules to

experimenting with electrical systems, allowing them to actively explore scientific concepts.

Talk includes meaningful student-to-student discourse and full-class discussions are integral
to the program. Students regularly participate in scientific argumentation, fostering

collaboration and communication skills in a supportive classroom environment.

Read requires that students read scientific articles focused on gathering evidence related to
their investigations. These literacy-rich activities emphasize questioning and recording

observations as students engage with current, relevant scientific topics.

Write involves reflecting real-world scientific practice, students write evidence-based scientific
arguments. They clearly articulate how collected evidence supports specific claims,

strengthening their reasoning and analytical skills.

Visualize entails using digital simulations and modeling tools, students create visual
representations of their thinking—just as scientists and engineers do. This allows them to
explore concepts beyond what can be physically observed, making learning more authentic

and engaging.
Program Structure

The curriculum follows a cyclical lesson design that provides multiple exposures to key
concepts through varied learning experiences. As students progress through units, they
continuously build and refine their understanding, developing complex explanations of the
unit's anchor phenomenon. This approach enables Amplify Science to comprehensively
address 100% of the NGSS Standards. This combination of phenomenon-based learning, rich
discourse, literacy integration, and digital modeling equips students with the skills and
knowledge needed to think critically and engage deeply in science.
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Unit Types
While every unit delivers three-dimensional learning experiences and engages students in
gathering evidence from a rich collection of sources, each unit also serves a unique
instructional purpose.

e One unitis a Launch Unit.

e Three units are Core Units.

e Two units are Engineering Internships.
Launch Units are the first units taught each year in Amplify Science. Their goal is to

introduce students to the norms, routines, and practices that will be built upon throughout the

year, including argumentation, active reading, and using the program’s technology. For
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example, instead of explaining the process of active reading in every unit, it is thoroughly

introduced in the Launch Unit, preparing students to read actively in all subsequent units.

Core Units establish the context by introducing students to a real-world problem. As students
progress through the lessons, they investigate the unit’s anchoring phenomenon, develop an
understanding of the disciplinary core ideas and science and engineering practices, and make
connections across topics through crosscutting concepts. Each Core Unit culminates with a

Science Seminar and a final writing activity.

Engineering Internship units invite students to design solutions for real-world problems as
interns for a fictional company called Futura. Students work on projects that help those in
need—from tsunami victims in Sri Lanka to premature babies—applying engineering
practices. In the process, they deepen and apply the learning they gained from the Core
Units.

Unit Sequence

The lessons follow a consistent structure built on familiar routines, while remaining flexible
enough to accommodate a wide range of learning experiences. The Science program’s
multimodal approach provides students with frequent opportunities to construct meaning,
deepen understanding, and apply scientific concepts in various ways—more so than any
other program. Additionally, the modular design of the units allows them to be arranged
flexibly, making it easy to align with instructional goals and pacing needs.

At SMCA, these structures allow for students to move beyond passive learning to become
active scientists and engineers. They engage deeply with real-world phenomena through
compelling storylines, hands-on investigations, collaborative discussions, literacy-rich
activities, and interactive digital tools—building critical thinking and problem-solving skills

every step of the way.

Curriculum Content Summary by Grade

In 5th grade, students are introduced to physical science concepts,

focusing on forces and interactions, energy transfer, and the
properties of matter. Students explore real-world phenomena such
as magnetic forces and energy flow through engaging, hands-on
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investigations and interactive storylines. Emphasis is placed on
developing scientific practices like asking questions, analyzing data,
and constructing evidence-based explanations. Literacy-rich
activities support comprehension of complex scientific texts, while
digital tools enhance understanding. The curriculum integrates
disciplinary core ideas, science and engineering practices, and
crosscutting concepts to provide authentic three-dimensional
learning experiences.

In 6th grade, students explore life science topics, including ecosystems,
biodiversity, and the relationships between organisms and their environments.
The curriculum encourages students to investigate anchoring phenomena such
as how energy moves through food webs and how organisms adapt to changing
environments. Through a blend of investigations, collaborative discussions, and
reading and writing activities, students develop a deeper understanding of life
science concepts while practicing scientific reasoning. Engineering challenges
promote application of knowledge to real-world problems, fostering critical
thinking and creativity.

In 7th grade, students focus on earth and space science and study topics such
CICLENAN o5 weather, climate, the Earth’s systems, and space phenomena. The
curriculum engages students in exploring phenomena like weather patterns and
the effects of human activity on Earth’s systems. Students participate in hands-
on investigations and use digital simulations to model complex processes. Rich
literacy activities and scientific discourse help students articulate their
understanding, while engineering units challenge them to design solutions
related to environmental and space science issues. This grade emphasizes the
integration of scientific concepts with engineering practices and crosscutting
themes.

In 8th grade, students learn physical science concepts including matter,
chemical reactions, and energy transformations. They investigate
phenomena such as chemical changes and energy transfer through
experiments, modeling, and inquiry-based learning. The curriculum
supports literacy development through reading scientific texts and
constructing written arguments based on evidence. Engineering
internships provide opportunities for students to apply their learning by
designing solutions to real-world problems. The grade-level content
continues to build three-dimensional learning by integrating disciplinary
core ideas, science and engineering practices, and crosscutting
concepts aligned with NGSS.

5. Mathematics - 5th - 8th Grade Core Curriculum
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The mathematics program at SMCA is fully-aligned with the CCSS in Mathematics. Our
teachers use curriculum such as the lllustrative Mathematics curriculum to deliver the CCSS

in Mathematics.

At SMCA, we believe that every student can grow into a confident and capable
mathematician. In our classrooms, students ask questions, explore ideas, and persevere
through challenges, developing the reasoning and problem-solving skills outlined in the
Common Core Standards for Mathematical Practice. Ultimately, we aim to improve
mathematics learning outcomes for all students, and strive for “a world where all learners

know, use, and enjoy mathematics.” (lllustrative Mathematics Vision)

We are committed to ensuring that students:

e Feel a sense of belonging in their math classrooms, where their contributions and
diverse ways of thinking are encouraged and valued.

e Receive grade-level, standards-aligned instruction that helps them deepen
understanding, develop strategies for problem-solving and computation, and apply
learning to real-world and mathematical problems.

e Engage in rich mathematical discussions: explaining their reasoning, critiquing the

thinking of others, and discovering multiple ways to approach problems.

We select curriculum and instructional practices with these aims in mind. While modeling is an

important part of our pedagogical tool-kit, a primarily inquiry and problem-based approach

ensures students are active thinkers and doers of mathematics rather than being passive
receivers of information about mathematics. This approach shifts the roles of teachers and
students, resulting in students building stronger conceptual understanding, procedural
flexibility, and problem-solving skills, as well as developing students’ growth mindset and

sense of self-efficacy.

SMCA's approach to our math block:
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Sample Current Curriculum and Assessment: 5th-8th Grades Math

Assessment i-Ready Math: BOY/MOY/EOY Assessment for Numbers & Operations,
Algebra & Algebraic Thinking, Geometry, Measurement & Data

Select CAASPP Interim & Focused Interim Assessments (~ 3 times/year)

Core Curriculum lllustrative Mathematics

Supplemental Curriculum i-Ready Tools for Instruction & Teacher Toolbox

Current Mathematics Curriculum Overview - Illustrative Mathematics is a problem-based core
curriculum designed to address content and practice standards to foster learning for all.
Students learn by doing math, solving problems in mathematical and real-world contexts, and

constructing arguments using precise language.

Elements of Problem Based Learning:

Teachers are Studants play
writh

Curlaus about _ Students Knaw,
and trust i usa, and enjoy
. ideas before =
student thinking Tarmalizing mathematics
to drive leaming them &
Students learn - Students listen
mathernatics by to, respond to,
making sense of and value zach
problerms other's thinking

Students learn

Students learn language as they
by collaborating devalop
with each other mathematical

understanding

When adopting curriculum, we ensure teachers are trained on key features and lesson
structures in alignment with our vision and commitments to students. For example, lllustrative

Mathematics lessons follow a consistent structure within and across grade levels:
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Invitation to the
mathematics

v Actlvity
Deep study of concepts and Activity Synthesis
procedures

Lesson Synthesis
Consolidating and

Every lesson has 4 main phases:

1. WARM-UP: Warm-ups invite students into mathematics and can serve a variety of
purposes (getting ready for the lesson, strengthening number sense, etc), however
they must provide entry points for all students. Frequently used instructional routines
include “Notice and Wonder,” “Which Three Go Together,” and “Number Talks.”

2. ACTIVITIES: Lessons have one or more activities that are the primary learning
experiences for the day, and the majority of class time is spent in this part of the
lesson cycle. Within each activity, teacher and students engage in the problem-based
lesson cycle, which has the following phases:

1. Teacher ensures students 2. 5tudents wiark Ind ividualkby.
understand the guestian, Teacher monitors, listens, questians.

3, Students wark In groups. Teacher
4. Teacher helps students syntheslze maenitors, listens, and asks fuestlons
their learning. to understand students’ thinking.

3. LESSON SYNTHESIS: In this phase, students consolidate their learning from the
day. There are a variety of methods, including posing questions verbally and calling on
students to respond, asking students to respond to prompts in a written journal, asking

students to add on to a graphic organizer or concept map, or adding a new component
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to a persistent display like a word wall. Regardless of the facilitation method, students

are the ones doing the synthesizing.

4. COOL-DOWN: The cool-down serves as a brief formative assessment to determine

whether students understood the lesson.

In addition to daily formative assessments, like Cool-Downs and exit tickets, we use a variety
of assessments to monitor student learning throughout the year. End-of-Unit summative
assessments directly address the standards that have been taught and support teachers to
maintain academic rigor and adjust instruction to meet student needs. Additionally, i-Ready
diagnostics and CAASPP/SBAC interims are used to assess growth and long term learning as
well as to make intervention decisions. All assessments address and provide explicit

correlations to the CCSS.

Curriculum Content Summary by Grade ‘

Grade 5 | 'M Grade 5 includes several big ideas. Those include students developing fluency with
addition and subtraction of fractions, and developing understanding of multiplication
and division of fractions in limited cases (unit fractions divided by whole numbers and
whole numbers divided by unit fractions). Students continue to extend their
understanding of division to two-digit divisors. They also move on to developing an
understanding of operations with decimals to hundredths, and developing fluency with
whole-number and decimal operations. Another core concept students develop is an
understanding of volume.

Grade 6 | M Grade 6 begins wi@h an exp_loration of area and surface area—an invitatior_1 for
students to engage with novel ideas that they can represent concretely and visually,
and reason about in intuitive ways. Starting with geometry also creates opportunities
to elicit close observation, sense- and connection-making, and the exchange of
ideas—elements of a healthy learning community.

The next two units introduce ratios and rates, concepts that are also new. Students
learn to represent, make sense of, and solve problems about equivalent ratios, rates,
unit rates, and percentages. The mathematical reasoning here constitutes major work
of the grade.

In the two units that follow, students expand and deepen their prior knowledge of
numbers and operations. In one unit, students explore division involving fractions,
and work toward dividing a fraction by fraction. In the other, they learn to multiply and
divide multi-digit, base-ten humbers, including decimals, using the standard algorithm
for each operation. Building fluency with algorithms takes time and continues beyond
the two units.

Next, students further their understanding of equations and expressions, including
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those with variables. Students consider ways to represent, justify, and generate
equivalent expressions. They also use expressions and equations to describe the
relationship between quantities.

From there, students are introduced to rational numbers. Students learn about
negative numbers, and represent negative numbers on the number line and on the
coordinate plane. They analyze and write inequalities that compare rational numbers.

Toward the end of the course, students examine data sets and distributions. They
learn about statistical questions, categorical data, and numerical data. They also
explore ways to describe the center and the distribution of a data set.

Grade 7

IM Grade 7 begins with students studying scale drawings, an engaging geometric
topic that sets the stage for the subsequent work on proportional relationships in the
following three units. Students also have opportunities to build fluency with IM Grade 6
arithmetic. They work with proportional relationships represented by tables, equations,
and graphs. Geometry and proportional relationships are interwoven in the third unit,
when the important proportional relationship between a circle's circumference and its
diameter is studied. Then students work with percent increase and percent decrease.

By the fifth unit, on operations with rational numbers, students have had time to brush
up on and solidify their understanding of, and skill in, IM Grade 6 arithmetic. At this
point, the emphasis becomes the role of the properties of operations in determining
the rules for operating with negative numbers. This is a natural lead-in to the work on
solving equations and simplifying expressions in the next unit. Students then put their
arithmetical and algebraic skills to work in the last two units: on angles, triangles, and
prisms, and on probability and sampling.

Grade 8

IM Grade 8 begins with transformational geometry. Students study rigid
transformations and congruence, and then dilations and similarity. This provides
background for understanding the slope of a line in the coordinate plane.

Next, students build on their understanding of proportional relationships, from IM
Grade 7, to study linear relationships. They use equations, tables, and graphs to
represent linear relationships, and make connections across these representations.
Students expand their ability to work with linear equations in one and two variables,
extending their understanding of a solution to an equation in one or two variables to
comprehend a solution to a system of equations in two variables. They learn that
linear relationships are an example of a special kind of relationship called a function.
Students apply their understanding of linear relationships and functions to contexts
involving data with variability.

The course ends the year with students extending their understanding of exponents to
include all integers, and in the process codifying the properties of exponents. They
learn about orders of magnitude and scientific notation in order to represent and
compute with very large and very small quantities. They encounter irrational numbers
for the first time and informally extend the rational-number system to the real-number
system, motivated by their work with the Pythagorean Theorem.

6. Physical Education - 5th - 8th Grade Core Curriculum
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The PE program at SMCA is a standards-based, core academic course aligned with the
California Physical Education Model Content Standards. Our program is designed to meet the
unique developmental needs of middle school students by promoting physical education
literacy, healthy habits, and social-emotional growth through structured, sequenced instruction

that builds knowledge, skills, and confidence in physical activity.

Instructional units are intentionally planned to provide both depth and continuity, enabling
students to develop competence across multiple domains—including motor skill development,
movement patterns, physical fithess, teamwork, and personal and social responsibility.
Teachers develop comprehensive units by selecting developmentally appropriate standards,
designing aligned assessments that also support students in making progress towards
California’s Physical Fitness Test, and scaffolding instruction to ensure all students of varied

physical abilities can access and engage in meaningful learning experiences.

SMCA's PE lessons incorporate a blend of skill-building drills, small-sided games, fithess
routines, cooperative learning activities, and reflective practices that encourage goal-setting,
self-assessment, and peer feedback. Teachers embed multiple standards within a single unit

to promote integrated learning and connect physical activity to lifelong health.

Curricular materials include network-adopted PE frameworks, standards-based lesson plans,
fithess assessment protocols (e.g., California FithessGram), and supplemental digital

resources that support instruction, data collection, and student-centered goal tracking.

Our program emphasizes inclusive participation, personal growth, and the development of
lifelong fitness habits, while fostering an environment where students feel safe, supported,

and empowered to take ownership of their physical well-being.

Physical Education Overarching Standards

SMCA's Physical Education Curriculum is anchored in the California Physical Education
Model’s five overarching middle school content standards below:

Standard 1 | Students demonstrate the motor skills and movement patterns needed to
perform a variety of physical activities.

Standard 2 | Students demonstrate knowledge of movement concepts, principles, and
strategies that apply to the learning and performance of physical activities.

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 169



Standard 3 | Students assess and maintain a level of physical fithess to improve health and
performance.

Standard 4 | Students demonstrate knowledge of physical fithess concepts, principles, and
strategies to improve health and performance.

Standard 5 | Students demonstrate and utilize knowledge of psychological and sociological
concepts, principles, and strategies that apply to the learning and performance
of physical activity.

In middle school, the Physical Education Model Content Standards emphasize working
cooperatively to achieve a common goal, meeting challenges, making decisions, and working
as a team to solve problems. By integrating these standards, students not only develop
foundational movement skills but also apply movement concepts, assess their physical
fitness, learn fitness-related concepts, and understand the psychological and sociological
aspects relevant to physical activity. This integrated approach ensures a comprehensive

physical education experience.

7. Visual And Performing Arts - 5th - 8th Grade Core Curriculum

At SMCA, students have the opportunity to engage in Visual And Performing Arts (“VAPA").
At present, those experiences include Music and Art, which both align with the California Arts

Standards for Public Schools.
Music Curriculum

Within the SMCA'’s music program students learn music with differentiated options for
continued learning in order to value student voice and choice in what they learn. All SMCA
students’ start with the baseline of the general music course in order to foster an appreciation
for the various elements of music, then have the option to continue with general music and
deepen their understanding through higher depth of knowledge (“DOK?”) levels by creating and
presenting their own musical compositions through the use of technology. Alternatively, they
may select an instrument to play so that they learn to harmonize and work within an

ensemble.

Given with our lower grade students, beginning level musicians start with coursework in
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general music. The intent of this course is to create a foundational baseline for understanding
music theory by learning to read music, understand rhythms, and develop an appreciation of
various genres. This may look like students learning staffs, notes, and pitches through Alfred's
Essentials of Music Theory and possibly students creating their own rhythmic performance in
an ensemble. Focus sets of music standards for general music include music literacy PK-8

and ensembles.

For students continuing with general music, the focus shifts to the sets of standards that focus
on technology and on composition and theory. Students use a program like SoundTrap to be
able to use software in order to create their own Fowley art project as they start to understand
the composition of sound effects. Grounded in musical performance nonetheless, they may
also have projects that allow students to create their own musical composition based on their
understanding of music theory and layer on top of that with vocals. As they deepen their
understanding and develop their presentations, the teacher has students increase their level

of demonstration of competency in the anchor standards (see chart below).

Rounding out the fifth set of music standards, the SMCA music ensemble focuses on
harmonizing instruments standards as well as the ensemble standards. These students have
selected to continue with music instrumentation and are given a musical instrument to focus
on within the year. This may look like violas, violins, cellos, or others, working together in
harmony as a performing orchestra. Starting with plucking, students learn which notes align

with which strings and eventually develop into learning to apply their bow to the instrument.

Rubric-aligned individual and group assessments are given in which students perform scales
and songs that scaffold up to increase in challenge over time. The musical ensemble is often
an important part of celebratory events at SMCA, such as the Winter Festival and other

events. Aligned with our mission of students finding joy, having choice in how students learn

music allows for students to find their way of expressing themselves musically.
Art Curriculum

In like manner, SMCA students engage in art universally in the lower grades and then have
some choice in the upper grades. Therefore, they experience a foundation for art that is
aligned to the California Art Standards for Public Schools and includes multiple forms of art to

inspire each student with varied projects so that they find at least one that is uniquely theirs.
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Teachers intentionally develop project-based plans that bring together the seven elements of
art with a medium and a particular focus within the creative process. That may include
explaining how color is used to emphasize a particular mood in connection to social-emotional
learning by exploring the “responding” standards as they apply various artists’ work. This
might look like students creating two-point perspective drawings and adding objects with
texture to them and value gradations in the background. As students select to deepen their
understanding of art in the upper grades, the content may dive more deeply into art forms that
include technology, such as graphic design, while going into more depth within the creative

process so that each level of standard is more fully explored.

Rubric-aligned projects allow students to demonstrate their proficiency and to set
expectations for quality art work. Teachers backwards plan from having created these
projects and chunk the parts with demonstrations for students to see a model. The art
program is essential in fulfilling our mission in that they give students yet another avenue in
which they can grow their unique talents so that they find joy and fulfillment in higher

education, career, and life.

VAPA Anchor Standards

SMCA's VAPA Curricula embody the California Arts Standards for Public Schools’ eleven
anchor standards for middle school below:

Standard 1 Creating: Generate and Conceptualize Artistic Ideas and Work

Standard 2 Creating: Organize and Develop Artistic Ideas and Work

Standard 3 Creating: Refine and Complete Artistic Work

Standard 4 Performing/Presenting: Select, Analyze, and Interpret Artistic Work for
Presentation

Standard 5 Performing/Presenting: Develop and Refine Artistic Techniques and

Work for Presentation

Standard 6 Performing/Presenting: Convey Meaning Through the Presentation of
Artistic Work

Standard 7 Responding: Perceive and Analyze Artistic Work

Standard 8 Responding: Interpret Intent and Meaning in Artistic Work

Standard 9 Responding: Apply Criteria to Evaluate Artistic Work
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Standard 10 Connecting: Synthesize and Relate Knowledge and Personal
Experiences to Make Art

Standard 11 Connecting: Relate Artistic Ideas and Works with Societal, Cultural, and
Historical Context to Deepen Understanding

1.9b: Intervention and Enrichment Programs

A cornerstone of SMCA is our robust enrichment program, which offers students a wide range
of engaging experiences both during and after the school day. During the school day, all
students participate in the art or music programs described above, allowing for students to
both explore the arts as well as refine their skills as artists as a true elective. . In addition to
the content learned during the school day, SMCA proudly showcases student work at events

at various times of the year.

After-school programming, provided in collaboration with partners like Woodcraft Rangers,
extends these opportunities by offering activities such as arts and crafts, cosmetology, dance,
cheer, music, e-sports, and sports. Students also participate in culinary arts lessons in which
they cook and learn about healthy choices, further supporting their development of lifelong

wellness habits.

At SMCA, intervention plays a crucial role in addressing gaps in student learning. Based on
data from i-Ready, administrators work with teachers to create small groups to target a
common standard of needed support. During the instructional day, instructional assistants,
paraeducators, ELA, math, and inclusive education teachers pull leveled small groups to
target specific gaps in student knowledge and skill. They use instructional materials such as i-
Ready Tools for Instruction or supplemental lessons from the appropriate curriculum. SMCA
adopted the i-Ready Phonics for Reading curriculum and small group curriculum to better

address student needs in basic literacy.

Additionally, SMCA provides small group intervention and tutoring after school, as outlined in
Section 1.2. Students are identified for this program based on diagnostic data, formative
assessment data, and teacher observation. Those who are three or more grade levels behind
in reading or math are recommended for this intensive program to help close learning gaps.

SMCA's Response to Intervention Model
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At SMCA, Response to Intervention (“RTI”) is a multi-tiered approach designed for the early
identification and support of students with potential learning and behavioral needs. The RTI
model aims to improve outcomes for all students by aligning instruction and intervention with
their needs and ensuring high-quality, consistent instruction. Additionally, SMCA uses the RTI
model to address disproportionality by focusing on differences in outcomes among various

student groups rather than relying solely on head counts.

Key Components of the RTI Model
1. High-Quality, Research-Based Classroom Instruction

Effective instruction at SMCA begins with the use of an evidence-based curriculum, which
teachers differentiate to meet individual student needs. Four key components are critical to

this approach:

e Teaching Essential Skills: Essential skills and strategies are taught regularly to equip
students with the abilities necessary for understanding current and future work. For
example, students are taught strategies for comprehending and summarizing complex

informational texts across the curriculum.

e Formative Assessments: Teachers administer formative assessments and use the
data to provide individualized instruction and to group students based on their zone of

proximal development.

e Application of Skills: Skills and strategies are applied throughout the instructional
day. For instance, students are expected to write by using a Claim, Evidence &
Reasoning (“CER”) format consistently across all disciplines to reinforce the
application of this writing strategy and allowing for multiple opportunities to

demonstrate competency.

e Progress Monitoring: Student progress is monitored regularly. Teachers track
progress by giving a weekly grade and monitoring trends on a regular basis in
coaching as well as monthly grade-level meetings, with support from grade level
counselors. Students struggling across multiple areas may be referred for the Student

Success & Progress Team.

Classroom teachers attend professional development sessions before and throughout the
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school year, focusing on current instructional practices. The various Content Directors,
including in the areas of math, ELA, history, science, and inclusive education, for example,
support each school site, including SMCA, in implementing these practices. Teachers also
participate in regularly scheduled professional development sessions led by school
administrators, as well as on four designated days throughout the year. School leaders,
administration, and home office personnel conduct regular “learning walks” to gauge the
guality of instruction happening across different classrooms and design learning opportunities

for staff.

2. 0Ongoing Student Assessment

At SMCA, student data informs classroom instruction. Students are assessed consistently
using various tools, including district-created benchmarks, teacher-created tests, interim
assessments, assignments, and quizzes. Graded feedback is provided weekly, and formal

graded assessments occur multiple times in a unit.

3. Tiered Instruction

At Stella Charter School Academy, we implement a robust Multi-Tiered System of Supports
to ensure that all students—patrticularly those performing below grade level—receive the
instruction, interventions, and resources necessary to thrive academically. Grounded in data-
driven instruction, targeted intervention, and ongoing progress monitoring, our
approach allows educators to respond swiftly and precisely to student needs. Through
adaptive diagnostic assessments and personalized learning tools, we identify individual skill

gaps and deliver just-in-time instruction that accelerates student growth.

SMCA'’'s MTSS framework operates through a tiered structure of support, ensuring every
student receives the appropriate level of instruction and intervention based on their

performance data:
Tier One: Core Instruction

At Tier 1, all students engage in rigorous, grade-level curriculum aligned to state standards,
with an emphasis on acceleration rather than remediation. Instruction is designed using the
UbD model and includes:

e Explicit teaching of essential academic skills and strategies

e Regular use of formative assessments to inform instructional decisions
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e Integration of skills across subject areas

e Continuous progress monitoring at the classroom and grade level

Teachers implement small-group instruction to provide targeted scaffolding, ensuring all
students stay engaged and achieve mastery. Instructional Assistants (IAs) support these
groups within the classroom, allowing for greater differentiation and individualized attention.

Most students are expected to meet grade-level benchmarks through Tier 1 support alone.
Tier Two: Strategic Interventions

When students do not demonstrate adequate progress in Tier 1, they receive Tier 2 strategic
interventions. These supports are delivered during the instructional day or within dedicated
intervention blocks, allowing students to access targeted help without missing core instruction.
Teachers and |As provide skill-based small group or one-on-one instruction, focusing on
addressing specific learning gaps identified through diagnostic tools such as i-Ready Tools for

Instruction and CAASPP’s Smarter Tools for Teachers.

Tier 2 also activates the Student Success and Progress Team process. This collaborative
team—consisting of the student, family, teachers, counselor, and an administrator—meets to
develop a personalized support plan, monitor student progress, and refine strategies based
on performance data. The SSPT is a critical layer in Tier 2, ensuring students receive

structured, individualized attention as soon as learning gaps emerge.
Tier Three: Intensive Interventions

For students with persistent academic challenges, Tier 3 intensive interventions provide the

most individualized and intensive level of support. These interventions may include:

e Small-group remediation in foundational prerequisite skills during school or during
after school or weekends

e ELD scaffolds and supports in the student’s native language

e Technology-assisted learning platforms such as i-Ready

One-on-one tutoring or push-in support

e Extended learning opportunities through after-school tutoring, or small group support

after school or on weekends

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 176



Students receiving Tier 3 support continue to be monitored through the SSPT process, which
reconvenes regularly to evaluate the effectiveness of interventions and determine whether
additional services, such as a special education referral, may be needed. Tier 3 ensures
that even the most at-risk students receive tailored instruction and sustained, data-informed

support.

Across all tiers, SMCA teachers are equipped with ongoing professional development in
acceleration strategies, data analysis, and evidence-based instructional practices.
Instructional staff participate in learning walks, coaching cycles, and collaborative planning
sessions to align interventions with academic goals and ensure consistency across

classrooms.

Students with IEPs or English Learner designations also receive specialized support
tailored to their individual learning needs. These services may include scaffolded instruction,
designated support time, and targeted academic interventions delivered by qualified

providers.

At SMCA, our MTSS model reflects a strong belief that every student can succeed when
provided with the right support at the right time. Through a strategic, tiered approach that
combines high expectations with responsive instruction, we create an inclusive learning
environment where all students have the opportunity to meet and exceed grade-level

standards.

Students may also receive support through programs like i-Ready, Khan Academy, or
STMath. Instructional specialists may request additional research-based resources as
needed. Teachers use benchmark assessment data to identify students in need of extra
support, and tutoring seats are primarily reserved for these students, though others may join
as needed. Students requiring additional support are also assisted through the SSPT process
with teachers, school counselors, or administrators. Through the MTSS and SSPT processes
(5 to 6-week cycles) and data collection, the school can identify which students may need to
be evaluated for eligibility for special education services.

Moreover, SMCA values an active partnership between home and school. Families are
involved in creating individual learning plans through the Student Success and Progress
Team approach. Families participate in an orientation regarding the support their student is

receiving if it is at tier 2 or tier 3 and they're told what additional actions they can take in order
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to help their student. This way families understand why their student was invited for additional
support, the frequency and schedule, what it looks like, and data on the previous impact of
participation on prior students. They are also encouraged to volunteer for school activities,
though this is not mandatory. Parents who do not volunteer are not penalized, and their

involvement is appreciated but not required.

1.9c Independent Study

The Bright Star Schools Independent Study (IS) Program ensures continuity of learning for
students who are temporarily away from school for 15 school days or fewer. The program
may include pre-assigned coursework, daily live interaction, and weekly synchronous
instruction to maintain academic progress and attendance compliance, in accordance with

state legal requirements.

Daily live interaction may be led by any trained school staff member to monitor student
progress. These interactions are typically scheduled in advance in collaboration with families

and school teams, taking time zone differences into account.

Students may also receive at least one synchronous instructional session per week from
their Teacher of Record, delivered through platforms like Zoom, Google Classroom, or
WhatsApp. Students may have the opportunity to engage in office hours and online materials
to support their engagement.

All interactions and instruction are documented in an Independent Study Tracker, which

includes attendance, session notes, and submission of coursework.

1.9d: Curricular and Instructional Materials

At SMCA, we are committed to ensuring that every student has access to high-quality,
standards-aligned instructional materials that promote deep learning, engagement, and
academic success. Our curricular choices are grounded in the belief that strong materials,

paired with effective instruction, are essential to achieving educational equity and excellence.

Our curriculum audit and adoption process is rooted in the framework provided by the
CalCurriculum Consortium, which emphasizes the importance of aligning materials to rigorous
academic standards while meeting the diverse needs of all learners. We believe that high-
guality instructional materials implementation requires more than just selecting strong

programs, it demands strategic planning, professional learning, clear communication, impact
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measurement, and sustainability. These core components guide our six-step curriculum

adoption and rollout efforts to ensure fidelity and long-term effectiveness.

Instructional materials have been thoughtfully selected across content areas through a
collaborative review process involving school and district leadership, teachers, and content
experts. Each resource is evaluated for its alignment to the State Standards, as well as its

cultural responsiveness, accessibility, and support for differentiated instruction.

Textbooks and supplemental resources are used to support instruction in both whole-group
and small-group settings, with materials intentionally selected to include embedded supports
for multilingual learners, students with disabilities, and students performing below or above
grade level. In addition to core curricula, we use diagnostic assessments, digital platforms,
and intervention tools to provide just-in-time instruction and personalized support, allowing

students to accelerate their learning and build mastery of key concepts.

Educators receive ongoing professional development on curriculum implementation,
instructional strategies, and data-informed teaching practices. We ensure that all instructional
staff are equipped not only to deliver the curriculum with fidelity, but also to adapt and scaffold

instruction to meet student needs and respond to real-time data.

Our approach to curricular and instructional materials reflects our broader mission: to provide
every student, regardless of background or starting point, with access to an excellent

education and the tools they need to succeed in school and beyond.

Below is a breakdown of our instructional methodologies and the rationale behind each

content area approach.
Mathematics

At SMCA, we believe that successful instructional strategies in Math are contextual,
standards-based, and practice-driven. Teachers employ instructional approaches appropriate
to the content, with a focus on complex, real-world problems that require students to construct

and defend their own reasoning, aligned with the State Standards.

A hallmark of our math instruction is active student engagement. Teachers create interactive
classrooms using collaborative problem-solving, kinesthetic learning strategies, and
guestioning techniques that promote higher-order thinking. Students regularly engage in
structured mathematical discourse, hands-on tasks, and group work using tools like mini

whiteboards and manipulatives to explore mathematical concepts deeply.
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Instruction balances procedural fluency with conceptual understanding. Teachers receive
training and coaching to support diverse learners, incorporating strategies such as call and
response, visual representations, math talks, and whole-body learning to meet the needs of
kinesthetic, tactile, and visual learners. Math instruction is designed not only to build mastery
of content but also to foster mathematical confidence, perseverance, and problem-solving

mindsets.
Instructional strategies include:

e Direct instruction and modeling

e Guided practice and independent problem solving

e Inquiry-based investigations and real-world applications
e Cooperative learning and peer-to-peer explanation

e Structured academic discussion

e Visual models, manipulatives, and performance tasks
English Language Arts

Our ELA instruction emphasizes critical reading, evidence-based writing, and rich discussions
across a variety of literary and informational texts. Teachers use a balanced literacy approach

that includes direct instruction, guided reading, independent reading, and writing workshops.

Students engage in text-based discussions, Socratic Seminars, annotation, and
argumentative writing. Collaborative routines such as Think-Pair-Share, Turn and Talk, and
Jigsaw promote engagement and deepen comprehension. Teachers differentiate instruction
through scaffolds, including graphic organizers, vocabulary supports, and structured

academic conversations.

Instruction is culturally responsive, standards-aligned, and focused on developing readers and
writers who can think critically and communicate effectively. In alignment with history and

science, there are writing routines that start with CERs and expand into structured essays.
Science

Our science instruction is designed to cultivate deep understanding and critical thinking by
aligning with the NGSS and embracing a phenomena-based learning model. Through hands-
on investigations, inquiry, and real-world problem-solving, students actively construct scientific

knowledge while developing essential reasoning skills.
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e Instructional strategies include:

e Claim-Evidence-Reasoning writing

e Data analysis and model construction

e Collaborative labs and engineering design challenges
e Teacher-guided investigation and discourse

e Socratic seminars and student-led discussions

Teachers embed academic language development and literacy strategies, including sentence
frames, close reading of scientific texts, and vocabulary development. Instruction supports

students in developing both content knowledge and scientific thinking skills.
Social Studies

Social Studies instruction is centered on historical thinking, civic inquiry, and critical literacy.
Students analyze primary and secondary sources, make evidence-based claims, and explore

diverse perspectives through discussion and project-based learning.

Teachers utilize varied levels of DOK and document-based questions (“DBQs”), structured
academic debates, Socratic Seminars, and simulations such as mock trials. Students learn to
annotate texts, engage in analytical writing, and collaborate through group work and
presentations. Students are challenged to explain through lenses historical thinking skills,
such as causation, contextualization, continuity/change over time, comparison, historical

significance, and historical empathy.

Instruction is aligned to the State Standards and promotes culturally responsive teaching and

interdisciplinary connections with ELA.
English Language Development

Our ELD program provides multilingual learners with the academic language development
needed to succeed in all content areas. Instruction is aligned to the California English

Language Development Standards and includes both designated and integrated ELD.

Designated ELD classes offer targeted language instruction in speaking, listening, reading,
and writing. Strategies include sentence frames, guided practice, interactive word walls,
partner talk, and vocabulary development. In integrated settings, content teachers use
scaffolds like visuals, think-alouds, and collaborative grouping to support access to rigorous

content.
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Teachers use data from formative assessments and language portfolios to personalize

support and monitor student progress toward English proficiency.

Advisory/Foundations in Homeroom

Our Advisory program fosters a strong sense of belonging, character development, and

academic support. Advisory has four components: Compass SEL program, ASCA-aligned

counselor lessons within our RAMP certified program, personalized learning time, and Equity

Champion lessons. For more information about the Compass SEL Program and counselor

lessons, please see section 1.2.

Personalized learning time includes weekly time for building foundational math and
reading skills. Current programming includes sufficient weekly time as recommended
by Curriculum Associates for students to utilize i-Ready’s online platform for
personalized learning time, which includes either MyPath, which serves up lessons for
students within their zone of proximal development, or an assigned set of lessons from
a teacher to gather provide additional reinforcement and gather data on a specific
standard. However, as advised by Curriculum Associates, for students needing
reinforcement from credentialed teachers to make greater gains, this is the time in
which small group instruction would take place, utilizing lessons from i-Ready. This is
also a time in which individual student data chats take place so that students can set

goals towards progress and become invested in their growth.

Equity Champion lessons are sourced from a few curricula and may include the use
of A World of Difference curriculum in which students engage in lessons focused on
SEL, identity, equity, and community-building, in order to build empathy between each
other. They also participate in lessons about online safety and digital citizenship
through curriculum like CyberCivics, which helps them prepare for what may come in
the digital age. Lessons related to service learning and community engagement may
also take place during this time. Lessons align to the Social Justice Standards from
Learning for Justice, International Society for Technology in Education (“ISTE")

Standards, and CASEL Standards for Social Emotional Learning.

Instructional strategies include reader’s theater, journaling, Turn and Talk, collaborative

problem-solving, and structured discussions. Lessons incorporate multimedia, case studies,

and current events to help students connect with real-world issues and deepen their
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understanding of self and others. Advisors/Compass Pride Leaders serve as trusted mentors
who guide students through Compass Circles, reflection, goal setting, and academic check-
ins. Advisory strengthens school culture and ensures students receive the social, emotional,

and academic support needed to thrive.
Assessment Methods and Tools

Assessment is an essential part of the instructional process at SMCA, used to inform
teaching, monitor student progress, and guide data-driven decision-making. We implement a
comprehensive, balanced assessment system that includes diagnostic, formative, interim, and
summative assessments across all subject areas to ensure students are mastering grade-

level content and developing essential skills.

A key component of our system includes the use of i-Ready diagnostic and instructional
assessments, which provide detailed insights into each student’s strengths and areas for
growth in both reading and mathematics. These diagnostics are administered three times per
year and serve as an anchor for instructional planning, intervention, and progress monitoring.
Data from i-Ready is used alongside classroom performance to ensure instruction is targeted,

equitable, and timely.

Teachers also utilize curriculum-aligned assessments and instructional checkpoints
embedded within core materials to measure student progress toward mastery of unit-specific
standards. These may include end-of-unit quizzes, reading comprehension assessments,
writing rubrics, and standards-based math tasks. These assessments are designed to match
the rigor and language of the adopted curriculum and provide meaningful data to drive

instructional adjustments.

At SMCA, we place a strong emphasis on checks for understanding, which are embedded in
daily instruction to provide immediate feedback to both students and teachers. These informal

assessment strategies include:

e Think-Pair-Share

e Turn and Talk

e Equity Sticks

e Quick writes

e Whiteboard response checks
e Exit Tickets
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e Peer and self-assessments using proficiency scales, rubrics or criteria

These tools allow for in-the-moment instructional decisions and ensure that learning
objectives are being met before moving forward. Teachers adjust instruction in real time to
address misconceptions, reteach skills, or extend learning opportunities based on this

formative feedback.

Summative assessments, such as performance tasks, standards-based writing benchmarks,
and end-of-unit assessments, at SMCA are used to evaluate overall mastery and are entered
as grades, available to students and families online and in periodic progress reports and
report cards. Teachers also engage in regular data analysis cycles to review results, reflect on

instructional effectiveness, and plan for next steps in reteaching, enrichment, or intervention.

Educators are supported through professional learning on assessment literacy, data
interpretation, and responsive instruction. This ongoing support ensures that assessment is
not an endpoint but an integrated, continuous process that advances student achievement

and equity across all classrooms.

SMCA Curricular Overview

Math Science History
5th Units aligned to
History/Social Uniits
Expeditionary . Science CA . .
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National AMDli . Physical | Standar
- mplify | First Charter ;
7th Geographic Schools Education | ds for
CA the Arts
i-Ready* i-Ready* Supplementary Standards g Fr:ub:m
8th Curriculum: chools
Thinking Nation

*supplemental and intervention curriculum
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Reading Skills Assessed in i-Ready and Taught in Personalized Instruction

Foundational Skills

Grades 5 Grades 6 - 8
Vocabulary

Understand General Academic and Domain- Understand General Academic and Domain-Specific
Specific Vocabulary Vocabulary
Determine Word Meaning Using Base Words and |Determine Word Meaning Using Greek and Latin Roots
Affixes and Affixes
Use a Glossary to Determine/Clarify Word Meaning |Understand Word Relationships
Understand Word Families Use Print and Digital Reference Guides to Determine Word
Analyze Word Relationships Meaning

Comprehension - Informational Text

Ask Questions about Key Ideas Make Inferences

Identify Main Idea/Key Details Cite Textual Evidence

Cite Textual Evidence Determine or Analyze Development of Central Ideas and
Make Inferences Supporting Details

Retell or Summarize Text Summarize Text

Demonstrate Understanding of Unfamiliar Words ~ |Understand Unfamiliar Words/Figurative, Connotative,
Describe or Analyze Relationships between Ideas |Technical Meanings
and Events in Scientific, Historical, and Technical |Analyze Connections among Events, Ideas, and Individuals

Texts in Text

Demonstrate Understanding of Unfamiliar Words  |Analyze Text Structure

Identify or Analyze Author’s Point of View or Determine Author’s Point of View/Purpose

Purpose Evaluate Arguments/Persuasive Techniques

Evaluate Arguments Integrate Information from Different Print/Digital Sources
Connect Text and Visuals Compare Informational Texts (e.g., autobiography vs.

Use or Interpret Text Features biography, historical fiction vs. nonfiction, texts on the same
Compare Author’s Point of View in Two Texts topic, etc.)

Analyze and Compare Text Structures within One
Text or between Two Texts

Find and Integrate Information from Multiple
Sources

Comprehension - Literature

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 185



Ask Questions about Stories Make Inferences

Make Inferences Cite Textual Evidence

Cite Textual Evidence Identify/Analyze Theme

Determine Theme/Central Message of a Summarize Text

Story/Poem Analyze How Plot/Characters Are Developed
Recount or Summarize Story Events Analyze Structure/Elements of Poetry, Plays, Stories
Understand/Describe Characters, Settings, Events |Interpret Figurative Language/Allusions/Connotations
Interpret Figurative Language Analyze Word Choice, Impact on Meaning and Tone
Determine Point of View in a Story Identify or Analyze Narrative/Author’s Point of View
Connect Words and Pictures Compare/Contrast Literary Texts (e.g., Story to a Poem,
Analyze Structure and Elements of Modern Work to Traditional Story, Print to Multimedia)
Stories/Plays/Poems

Compare and Contrast Stories (e.g., by Same

Author, in Same Genre, Similar Topics/Themes)

Interpret Allusions

Mathematics Skills Assessed in i-Ready and Taught in Personalized Instruction

Number and Operations

Grades 5 Grades 6 - 8
The Number System Number and Quantity
Common factors, common multiples, positive and | The real number system, quantities, the complex number
negative rational numbers, including integers, system, vector and matrix quantities, operations on vectors

fractions, decimals, approximating numbers that
are not rational, irrational numbers

Algebra and Algebraic Thinking

Ratios and Proportional Relationships Algebra

Percent, rates, ratios Structure of expressions, arithmetic with polynomial and
rational expressions, interpreting, writing and solving

Expressions and Equations equations, reasoning with equations and inequalities

Variables, equivalent expressions, exponents,
radicals and integer exponents, solving real-world |Functions

problems, slope, equations, inequalities, graphs of |Interpreting, modeling, and building functions: linear,
lines, systems of equations exponential, piecewise-defined, step, absolute value,
quadratic, polynomial, logarithmic, trigonometric, rational
Functions

Defining, evaluating, and comparing functions,
modeling relationships with functions

Measurement and Data

Statistics and Probability Statistics and Probability

Randomness, probability distributions, statistical Interpreting categorical and quantitative data, making
questions, collecting and analyzing data, making inferences and justifying conclusions, conditional
inferences and conclusions based on random probability, rules of probability, expected values, making
samples and measures of center and variability decisions using probability
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Geometry

Geometry

Relationship between geometric figures, angle
measures, area, surface area, congruence,
similarity, coordinate geometry, Pythagorean

Theorem

Geometry

Congruence, similarity, transformations, right triangles,
right triangle trigonometry, circles, proofs

1.10-11: Curriculum/Course Descriptions

Course Name | Grade Level Subject Area

ELAS Grade 5 English

ELA 6 Grade 6 English

ELA7 Grade 7 English

ELA 8 Grade 8 English

ELD 1 Emerging ELD grades 5-8 Supplemental English
Language Development

ELD 2 Expanding ELD grades 5-8 Supplemental English
Language Development

ELD 3-4 Bridging ELD grades 5-8 Supplemental English
Language Development

Foundations Grades 5-8 Homeroom/Advisory

History 5 Grade 5 Social Science

History 6 Grade 6 Social Science

History 7 Grade 7 Social Science

History 8 Grade 8 Social Science

Math 5 Grade 5 Mathematics

Math 6 Grade 6 Mathematics

Math 7 Grade 7 Mathematics

Math 8 Grade 8 Mathematics
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Music Grades 6 (All students), 7-8 | Visual/Performing Art
(Elective) (Elective)

PE 5 Grade 5 Physical Education

PE 6 Grade 6 Physical Education

PE 7 Grade 7 Physical Education

PE 8 Grade 8 Physical Education

Science 5 Grade 5 Science

Science 6 Grade 6 Science

Science 7 Grade 7 Science

Science 8 Grade 8 Science

SDC English Grades 5-8 Specialized Academic
Instruction

SDC History Grades 5-8 Specialized Academic
Instruction

SDC Math Grades 5-8 Specialized Academic
Instruction

SDC Science Grades 5-8 Specialized Academic
Instruction

Visual Arts Grade 5 (All), 7-8 (Elective) Visual/Performing Arts
(Elective)

Course Descriptions can be found in the sections preceding this table.

Student development of technology-related skills and student use and preparation to

take computer-based state standardized assessments

At SMCA, students are not only learning the skills to become savvy consumers and producers
of media, they are also developing the technological proficiency needed to thrive in a digital
world. Through intentional and consistent integration of technology during Personalized
Learning Time, our students are well-prepared for computer-based standardized

assessments. Teachers and staff actively model the use of educational programs and support
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students as they engage with digital tools, reinforcing both technical skills and academic

content.

To support this vision, SMCA has adopted several technology-based learning platforms and

resources that enhance students’ skills in reading, math, writing, and typing:

e Google Classroom and Google Apps: Students use Google Classroom to access
class materials, assignments, and teacher feedback. They utilize Google Daocs,
Sheets, and Slides to write essays, complete assignments, track data in Math and
Science, create presentations, and collaborate with peers on group projects. These

tools support digital literacy while building academic skills across content areas.

e (-Ready: i-Ready is an online platform for reading and math that provides personalized
instruction based on diagnostic assessments. It provides adaptive diagnostic
assessments that identify each student’s strengths and areas for growth, enabling
teachers to meet students at their individual levels and use data to drive instruction. In
addition to supporting daily learning, i-Ready is also used as a summative assessment

administered three times a year to measure growth and inform instruction.

e Khan Academy- Khan Academy is a free, online learning platform that offers
standards-aligned instructional videos, practice exercises, and assessments across
multiple subjects. At our school, it is primarily used to support individualized learning in

math and to reinforce classroom instruction through self-paced practice.

e Kahoot/ Peardeck/ Quizlet/Quizziz- These interactive digital tools used to enhance
student engagement, check for understanding, and support active learning. Teachers
use these platforms to create real-time quizzes, flashcards, and interactive lessons
that promote participation and reinforce content knowledge. These tools make learning
more dynamic and allow for immediate feedback, helping students retain information
and teachers adjust instruction as needed.

e GoFormative - Formative/GoFormative is a web-based platform that allows teachers
to create and deliver digital assessments and assignments. It enables teachers to
upload documents, add questions, embed multimedia, and track student responses in
real-time. This tool for formative assessment, providing insights into student learning

and allowing for immediate feedback and adjustments to instruction. Allows teachers
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to guide daily learning—from bell ringers to benchmarks—with one collaborative
platform for engaging instruction, real-time assessment, and shared insights. It is also

integrated with Newsela.

e BrainPOP: BrainPOP offers engaging educational videos and activities that reinforce
concepts in ELA, Math, Social Studies, and Science. Teachers use BrainPOP to

introduce or review content in an interactive and accessible way.

e GoGuardian: GoGuardian is a classroom management and internet safety tool that
allows teachers to monitor and manage student Chromebook activity during class. It
helps ensure students stay focused on instructional content by allowing teachers to
view screens, close distracting tabs, and guide online behavior in real time. The
platform also supports digital citizenship and helps maintain a safe and productive

learning environment.

e Additional Technology Tools: In addition to the core platforms, students have
access to a one-to-one Chromebook-to-student ratio, which allows for regular use of
tools such as online reading documents and podcasts. These applications support
formative assessment, active learning, and creative expression in a tech-rich

environment.

Through consistent exposure to these tools, SMCA students build the technological fluency

necessary for academic success and future readiness.
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1.17: Academic Calendar for the First Year of the New Charter Term

Bright Star Schools
2026-2027
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1.18: Comprehensive Set of Sample Daily Schedules (Regular, Early
Dismissal, Minimum Day) for Each Grade Level to be Served

Starting Time Ending Time Instructional? 5th 6th 5th/6th ELD schedules Minutes
8:00 AM 8:55 AM I Foundation 55
8:57 AM 9:57 AM | ELA Math PE, ELD PE History 60
9:57 AM 10:09 AM N Recess
10:13 AM 11:13 AM | Science ELA Science Science PE, ELD 60
11:15 AM 12:15 PM | History Science History History Science 60
12:15 PM 12:51 PM N Lunch
12:55 PM 1:55 PM I Math PE Math Math Math 60
1:57 PM 3:00 PM | Art History ELA ELA/ELD ELA 63

Total Minutes 368

Starting Time Ending Time Instructional? 7th 8th 7th/8th ELD schedules Minutes
8:00 AM 8:59 AM | Foundation 59
8:59 AM 9:11 AM N Recess
9:15 AM 10:15 AM | Music Math PE, ELD PE Math 60
10:17 AM 11:17 AM I Science ELA Science  Science  Science 60
11:17 AM 11:52 AM N Lunch
11:56 AM 12:56 PM | ELA Science ELA History History 60
12:58 PM 1:58 PM | Math PE Math Math PE, ELD 60
2:00 PM 3:00 PM | History History History ELAJELD ELA 60

Total Minutes 369
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5th/6th Grade - Early Dismissal Schedule (Wednesday)

SAMPLE SCHEDULES
Starting Time Ending Time Instructional? 5th 6th Minutes

8:00 AM 8:43 AM | Foundation 43
8:45 AM 9:24 AM | ELA Math 39
9:26 AM 10:06 AM | Science ELA 40
10:08 AM 10:48 AM | History Science 40
10:48 AM 11:26 AM N Lunch
11:30 AM 12:09 PM | Math PE 39
1211 PM  12:50 PM | Art History 39

Total Minutes 250

7th/8th Grade - Early Dismissal Schedule (Wednesday)

SAMPLE SCHEDULES

Starting Time Ending Time Instructional? 7th 8th Minutes
8:00 AM 8:40 AM | Foundation 40
8:42 AM 9:21 AM | Music Math 39
9:23 AM 10:03 AM | Science ELA 40
10:03 AM 10:38 AM N Lunch
10:42 AM 11:23 AM | ELA Science 41
11:25 AM 12:06 PM | Math PE 41
12,08 PM  12:50 PM | History  History 42

Total Minutes 253
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1.19: Instructional Days and Minutes Calculator
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1.20: If applicable, address the Early College and Middle College

High Schools attendance requirements of Education Code Section

46146.5.

This section is not applicable to SMCA.

1.21: Professional Development

SMCA provides robust, equity-centered professional development to teachers, instructional

aides, behavior interventionists, and paraprofessionals to improve instructional practice and

student learning. We believe that delivering a high quality educational program requires

educators who are not only deeply knowledgeable in their academic content areas but also

skilled in creating inclusive, culturally affirming learning environments that promote student

identity, agency, and achievement.

Professional development at SMCA is intentionally structured and data-informed to align to

both school site and organizational priorities. It supports our belief that strong Tier 1

instruction, rooted in high expectations and student centered culture, is foundational to equity

and excellence.

Professional learning at SMCA begins before the first day of school and continues throughout

the academic year. Structures include whole staff sessions, content area and grade level

meetings, and differentiated support based on educator experience, role, and identified areas
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of growth. Professional development is both job-embedded and scheduled during pupil-free
days and early-release days, ensuring dedicated time for meaningful collaboration and skill-

building.

Summer Leadership Development: The school leadership team begin their learning in the
summer, engaging in capacity building sessions led by Bright Star’s academic and leadership
teams. This learning is grounded in site specific data, organizational priorities, and anti-bias
frameworks to ensure leaders are prepared to lead high impact, culturally responsive

professional development for staff.

Teacher Leadership Development: Teacher leaders are built up to understand how as lead
educators, they can develop collective efficacy amongst their team to equitably support
student success. They learn how their deep understanding of standards and content allow

them to support teachers' practice and optimize student learning.

New Teacher Onboarding and Organizational PD: Before the start of the year, new
teachers (new to teaching and new to SMCA) engage in several days of orientation to
internalize SMCA's instructional philosophy, culturally responsive practices, schoolwide
systems, and academic frameworks. All educators, new and returning, participate in

organization wide professional development sessions focused on:

e Understanding grade-level content and standards

e Differentiating instruction for students with IEPs and Multilingual Learners

e Restorative practices and the tiered continuum of support

e Equity centered classroom management and building strong student relationships

e Supporting the needs of students historically marginalized in schools

Sessions are differentiated by content area, role, and focus area allowing for targeted skill

development and peer collaboration across Bright Star campuses.

School Site Professional Development: In addition to network wide sessions, SMCA hosts
school specific PD that reflects site priorities and the lived experiences of the students and
families we serve. Teachers engage in ongoing PD cycles focused on rigorous lesson
planning, Compass training, continual learning on implementation of a tiered systems of

supports and restorative practices, culturally responsive instruction, and inclusive academic
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practices. These sessions center student data and best practices, as well as provide space

for collaborative planning and practice.

Data-Informed Cycles: Professional development is informed by a range of data sources:

e i-Ready diagnostic data and CAASPP results

e Curriculum-embedded assessments and writing rubrics

e Student engagement & perception data (ex: Panorama surveys)
e Teacher observations, coaching data, and evaluation metrics

e Culture & Behavior Reports (ex: DeansList Reports)

Each data point is used to refine instructional practice, assess the impact of previous PD, and
identify trends that guide the next cycle of support. After interim assessments, SMCA hosts
pupil free data days where staff analyze student achievement, behavior, and culture data.
Teachers revise lesson plans, adjust student groupings, identify needs for intervention, and

determine follow-up actions with families.
These cycles include:

e Reviewing and analyzing assessment and student work data
e Identifying student subgroups for targeted support
e Aligning instructional practices to address gaps in access or rigor

e Reflecting on classroom practices that promote engagement, voice, and belonging

Throughout the year, teachers meet regularly for collaborative planning, departmental
learning, and interdisciplinary data reflection. These cycles ensure that professional learning
is not one time, but part of an evolving system of continuous improvement and shared

accountability.

Focus Areas

Professional development for the first year of the renewal cycle will include:

e Standards-aligned instruction with an emphasis on depth of knowledge and conceptual
understanding

e Culturally responsive teaching and anti-bias instructional practices

e Curriculum mapping and lesson internalization to the State Standards
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e Use of formative assessments and classroom level data to drive decisions

e Differentiation for Multilingual Learners and students with IEPs

e High leverage instructional strategies that promote cognitive engagement and

connection to the Essentials of Instruction Walkthrough Tool

e Creating safe, identity affirming, and academically rigorous classrooms

Ongoing Support and Coaching: In addition to workshops and collaborative planning,

SMCA educators receive ongoing feedback through regular coaching cycles and our Teacher

Coaching & Evaluation framework. Instructional leaders, including Principal, Assistant

Principals and Content Leads, observe classrooms, co-plan lessons, and provide real-time,

actionable feedback to ensure continuous growth.

The School Leadership Team also participates in monthly Communities of Practice, where

they refine their instructional leadership, study coaching frameworks, and learn from peer

leaders across the Bright Star network.

Equity-Driven Delivery: Professional development is delivered by Bright Star instructional

leaders, including the Vice President of Inclusive Education, Director of English Language

Development, and Senior Leadership Team, in collaboration with the school leadership team.

Sessions are designed to reflect culturally responsive pedagogy, highlight student voice, and

center the needs of historically underserved populations.

By intentionally structuring, personalizing, and grounding professional learning in equity and

data, SMCA ensures that all staff are empowered to deliver rigorous, inclusive instruction that

affirms students' identities and prepares them for success.

2025-2026 Professional Development

DETAILS

Anti-Bias Teaching
Practices

Staff will receive ongoing professional development focused on
recognizing, interrupting, and addressing bias within curriculum,
instruction, and classroom culture.

Powered by Compass
Training

Based on a tailored scope and sequence by experience level with
Compass, educators embark on differentiated training topics. Those
include:
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Level 1 = Brand New to Compass (follow recommended
scope and sequence for new staff given by Valor Collegiate)
Level 2 = Some experience with Compass last year, but
needs deeper training (follow recommended scope and
sequence for returning staff given by Valor Collegiate)

Level 3 = Fully implemented Compass 1-2 years (follow
recommended scope and sequence for returning staff given
by Valor Collegiate with educator-selected options for
differentiated sessions)

Level 4 = Over 2 years' experience with Compass (Turn-key
sharing their experiences with the benefits of compass with
the school community and engage in Community &
Relationship Work Training)

All staff do Compass Mini-Circle Practice Training Together

i-Ready

Ongoing professional development sessions will include the
following:

Learning Walks: Instructional leaders and school site teams
will engage in learning walks to gather data, identify
instructional trends, and determine actionable steps to
enhance i-Ready implementation across classrooms.

New Educator: PD on the purpose and implementation of i-
Ready diagnostics, MyPath, Personalized Learning Lessons,
and understanding basic data, as well as expectations at a
school site level.

Intervention and Enrichment: To deliver targeted instruction
and support, teachers will analyze assessment results,
focusing on priority domains, instructional groupings, and
targeted supports for SGI and individualized instruction. They
will also explore i-Ready data and resources to plan and
monitor interventions and enrichment activities, ensuring that
every student’s needs are met.

1:1 Coaching

Coaches will provide targeted support to help teachers refine
attributes such as setting clear learning objectives, using formative
assessments, and creating a positive classroom atmosphere. This
personalized and ongoing feedback fosters teacher reflection and
growth, which in turn will improve teaching effectiveness. As a
result, students will experience increased engagement and
motivation, benefit from clearer explanations and meaningful
activities, and develop essential skills like critical thinking and
problem-solving.

Ultimately, this targeted professional development will ensure that
teachers are well-equipped to support student learning and
achievement, creating a thriving educational environment for the
2025-2026 school year.

Content Cadres

Teachers will collaborate closely with content directors and/or leads
by content area to enhance their curriculum understanding, refine
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lesson planning, advance content knowledge and development, and
foster overall growth in their pedagogical skills. They take time to
analyze comparative data and trends on student learning with
common assessments and standards.

Collaborative Planning

Teachers will be provided with dedicated, protected time to
collaboratively lesson plan in order to enhance their instructional
practices and the above named focus areas as well as for the key
features of our program. That may look like collaboration with the
ELD teacher, the Inclusion Specialist Teacher, an Instructional
Assistant, their coach, other grade level teachers, or other educators
as pertinent.

Communities of
Practice

In addition to supporting our teachers, our school leaders patrticipate
in monthly Communities of Practice to advance their skills as
instructional leaders. They will continue to focus on the instructional
core; strengthen proficiency in unpacking standards as well as data
informed practices; focus on growing their capacity to lead and
coach teachers and other staff around Tier 1 culture, responding to
incidents, and generally a safe and positive classroom culture

Inclusive Education

A focus of our Inclusive Education professional development
program this year will continue to include specialized learning
opportunities for ISTs and other staff who directly support this
department. This may look like training on best practices in co-
teaching, UDL, or best practices in creating differentiated student-
facing materials to meet student needs and IEP requirements.
Teachers and leaders will continue to receive professional
development that enhances their knowledge of Inclusive (special)
education compliance and their capacity to lead strong Inclusive
Education teams. These trainings will continue to be offered with the
intention to maximize the meaningful educational benefit that
students yield from the implementation of their individualized
education programs.

English Language
Development

In collaboration with the ELD Coordinator for Bright Star Schools,
SMCA will deliver site-specific PD in which teachers engage in
setting appropriate expectations for students by proficiency band as
well as learning the ELD standards, and how to assess them for
grading as they apply in relevance to their curricular units.
Additionally, they will experience best practices in English Language
Development strategies applicable to their lessons while also
deepening their understanding of the ELD supports embedded
within the curricular materials.

Deepening Standards-
Based Instruction,
Assessment & Grading

Based upon teacher experience, teachers will develop intentional
practices in ensuring equitable grading practices, tethered to
standards-based instruction. While new to SMCA teachers will learn
the principles of standards-based grading and what it looks like in
application, teachers who are more practiced in standards-based
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instruction will apply understandings of rubrics and proficiency
scales to upcoming assessments.

1.22: Teacher Recruitment

At Bright Star Schools, we recognize that capable teachers and high-quality teaching are the
single most significant factors in the academic achievement of our students. For this reason,
the recruitment, professional development, and retention of exceptional educators remains

one of our top priorities.

Over the past three years, Bright Star Schools has significantly improved teacher retention,
increasing from 69% in the 2021-22 school year to 78% in 2023-24. This growth reflects our
continued investment in teacher wellness, professional development, and creating the

conditions for educators to build sustainable, impactful careers.
Comprehensive Recruitment Strategy

Our recruitment process is intentional and multi-faceted, designed to attract educators who
reflect our community and share our values of integridad, ubuntu, kohyang, and growth

mindset.
Digital & Social Media Outreach:

e We actively recruit through EdJoin, LinkedIn, Indeed, and NEMNET, with NEMNET
serving as a key platform to attract and retain educators of color.
e Bright Star maintains a strong social media presence on Instagram, Facebook, and

LinkedIn, showcasing our schools, staff stories, and open teaching opportunities.

Local Partnerships & Word-of-Mouth:
e Locally, we leverage word-of-mouth referrals, employee referral incentives, and
advertisements in local education and nonprofit-focused job boards.
e We maintain a strong pipeline from Teach for America and participate annually in

charter school job fairs across Los Angeles.

University Recruiting:
e We recruit at major colleges and universities in the Greater Los Angeles area with

credentialing programs, including Azusa Pacific University, Cal State Northridge, Cal
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State Fullerton, Claremont Graduate University, Loyola Marymount University,
Pepperdine University, UCLA, USC, and other CSU campuses. As well as online

credentialing programs such as Alliant University and National University.

National Recruitment:
e Bright Star recruits beyond Los Angeles, including Nevada, New Mexico, Northern
California, and the Twin Cities, building a strong talent pipeline.
e We partner nationally with Teach for America, and alumni networks from universities

and teacher preparation programs.

Innovative Teacher Pathways: Alder Teacher Residency

An innovative aspect of our teacher pipeline is our partnership with Alder Graduate School of
Education. Through this residency model:
e Residents spend one-year co-teaching with a master teacher, earn a California
teaching credential and master’s degree, and engage in job-embedded learning.
e In our first year, we hired 100% of residents, and in our second year, we hired 89%,

with the remaining resident only unplaced due to lack of a credential-matched opening.

This model strengthens our teacher pipeline, particularly for career-changers and community-
based educators, ensuring we have high-quality, mission-aligned teachers ready for long-term

impact.

Screening for Equity & Excellence

During interviews, candidates are screened for both content expertise and alignment with
Bright Star’s core values.
e Interview questions assess cultural responsiveness, commitment to equity and
inclusion, and the ability to reflect and grow.
e Teachers must hold the Commission on Teacher Credentialing certificate, permit, or
other document required for the teacher’s certificated assignment or be enrolled in a

state-approved pathway to ensure readiness to support student success.

Comprehensive Support & Professional Development
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Once hired, Bright Star ensures every new teacher has the tools and support needed to
thrive:

e New Staff Professional Development Week introduces educators to our mission,
vision, community, and restorative practices.

e Grade-band-specific training deepens understanding of standards and curriculum.

e Induction Program: All teachers with preliminary credentials are enrolled free of charge
in the Greater Los Angeles Schools Induction Consortium, fully authorized by the
California Commission on Teacher Credentialing.

o In partnership with the New Teacher Center, high-quality mentors support new
teachers with data-guided, standards-based inquiry cycles.
o Collaboration between mentors and school leaders ensures differentiated

support tailored to each teacher’s needs.

Our induction model is designed to graduate curious, persistent, and reflective teachers, well-

equipped to maximize student learning outcomes.
Teacher Wellness & Retention

Bright Star Schools is committed to creating sustainable working conditions for teachers,

helping them see education as a long-term career. Key retention strategies include:

e Additional family leave benefits beyond traditional policies
e Wellness supports like Class Pass, nursing pods for new mothers, nursing mini
refrigerators, and semi-monthly healthy snacks.

e Ongoing recognition and professional growth opportunities

By investing deeply in teacher well-being and career pathways, Bright Star Schools ensures

our educators can make lasting, meaningful impacts in the classroom.

1.23: Meeting the Needs of All Students

1.23a: Meeting Needs of ELs
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SMCA is required to promptly identify potential English Learner students and provide them

with an effective English language acquisition program that ensures meaningful access to the

school’s academic core curriculum. Instructional plans for EL must:

Be based on sound educational theory

Be adequately supported with trained teachers and appropriate materials and
resources

Be periodically evaluated to ensure the program’s success and modified when

necessary

On an annual basis (on or about October 1), SMCA shall submit a certification to the District

certifying it will either adopt and implement LAUSD’s English Learner Master Plan or

implement SMCA'’s own English Learner Instructional/Master Plan. For the 2026-2027 school

year, SMCA will implement its own EL Master Plan. If SMCA chooses to implement its own

EL plan, the instructional plan shall encompass the following, including but not limited to:

EL Identification, Program Placement, and Reclassification

Transfers

Assessment - Initial ELPAC

Parental Notification of Initial Assessment Results and Program Placement
Parent Confirmation of Program Placement

Parental Exception Waivers

Assessment - Summative ELPAC

Redesignation Procedures & Reclassification (Exit) Criteria

Reclassifying English Learners with Disabilities

Table 2.3: Bright Star’'s Redesignated Fluent English Proficient Policy for Students
with Disabilities

(Students on an Alternative Curriculum - i.e, students who would take the California
Alternate Assessments (“CAA”) instead of SBAC)

Annual Language Classification/Status

Instructional Program

Introduction
English Language Development Instructional Design
Designated ELD

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 203


https://docs.google.com/document/d/1EBXYNMYFJan-YMdJDmpCcPqClrxxEo53/edit#heading=h.2xcytpi
https://docs.google.com/document/d/1EBXYNMYFJan-YMdJDmpCcPqClrxxEo53/edit#heading=h.2xcytpi

e Integrated English Language Development

e Long Term English Learners (LTELS)

e Newcomers

e Instructional Program for ELs with Disabilities

e College Readiness Measures for English Learners

Monitoring, Evaluation, and Accountability

e Student Achievement Goals & Accountability
e Progress Monitoring
e Professional Development and Implementation of English Language Development

strategies

1.23b: Process for Identifying English Learners

Upon being admitted to any Bright Star school, students receive an enroliment packet which
includes the following Home Language Survey (“HLS") questions (for students enrolling in a

California public school for the first time):

e What language did the student learn when they first began to talk?
e What language does this student most frequently use at home?
e What language do you use most frequently to speak to this student?

e Which language is most often used by the adults at home?

The family’s answers to these questions are used to determine a student’s home language

status as follows:

e English Only (“EO™): If the answers to the four questions on the HLS are “English”, the

child is classified as English Only.

e Possible English Learner: If the answers to any of the first three questions on the HLS

indicate a language other than English, or a combination of English and another
language, the child is assessed to measure their level of English proficiency. However,
if the parent’s response to the first three questions on the HLS is English, and the
response to the fourth question is other than English, then reasonable doubt may exist

as to the student’'s home language. The school’'s administrator/designee must
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research the student’s home language background using the following indicators, as

well as consultation with the student’s parent:
o Parent/guardian requires an interpreter to communicate in English
o Parent/guardian speaks to their child in a language other than English

o The HLS is completed in a language other than English (including spelling the

word “English” in another language; e.g. ingles)

o Student initiates interaction with their parents/guardians in a language other

than English

o Itis revealed that the child, while their parent/guardian is at work, is under the

care of a person(s) who speaks a language other than English

m Student, after having been enrolled in the Mainstream English Program
designed for students with fluent-English proficiency for a reasonable
length of time, demonstrates a lack of comprehension regarding

instruction and classroom/school routines conducted in English.

If there is evidence of significant non-English exposure, then the pupil must be administered
the state English language proficiency assessment, currently known as the English Language
Proficiency Assessments for California (“ELPAC"). The parent/guardian will be consulted by a
certificated staff member regarding the need to administer the assessment, the results, and

the subsequent program placement of the child.

State and federal regulations require that if the student’s HLS indicates a language other than
English is used at home, the student’s English language proficiency level must be assessed.
Students will be assessed within 30 calendar days at the beginning of the school year, or
within 2 weeks if a student enrolls during the school year. In addition, parents must be notified
of the assessment results and program placement within 30 calendar days of initial

enrollment.

1.23c: Educational Program for English Language Acquisition

All students are placed in the Mainstream English Program. English Learners are supported
through a combination of modified instruction, additional academic support as needed, and
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specific strategies for acquiring academic English. Teachers provide sheltered instruction
using specially designed academic instruction in English (“SDAIE") techniques when students
have difficulty understanding English. The school also promotes the success of English

Learners by valuing the home language as a critical resource and fostering a bilingual culture.

SMCA EL students receive both Designated and Integrated ELD instruction. Designated
instruction happens at specific protected times during the school day and focuses on
language skills. Our Designated ELD instruction uses the ELD standards to give EL students
strategic language practice. SMCA employs a site-based ELD teacher who provides ELD
instruction. Students who are ELs receive designated support. The table proceeding

demonstrates the differences between designated and integrated supports.

BRIGHT STAR SCHOOLS INSTRUCTIONAL DIFFERENCES BETWEEN INTEGRATED
DESIGNATED ELD SUPPORTS

Instructional Differences Integrated ELD Designhated ELD

TIME Within regular classes in all Specific protected time during
content areas the school day

FOCUS Content of lesson with Language skills, using content
language support from regular curriculum

STANDARDS State content standards in ELD Standards
tandem with ELD Standards

To ensure EL students receive the service needed, ELD teachers implement a feedback
cycle where they will co-lead professional development with their school team, then
individually follow up with each staff member to lead walkthroughs/observations. This
ensures educators are implementing strategies correctly. In the interim between meetings
and observations, the complete list of professional development is accessible to educators
on an intra-organization platform. Some of the resources include previous presentations,
professional resources for which we all collaborate during the org-wide professional
development. The program serving our English Learners is evaluated annually using student

data and adjusted to best meet the needs of our students.

1.23d: English Language Proficiency Assessments
The ELPAC results are to be accurately and permanently recorded in the school’'s student
information system. ELs with disabilities must be assessed with the initial or annual ELPAC.

The results yield a three-part process for SMCA:
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e SMCA will review reports from initial and annual ELPAC results
e Analysis of high-level trends will be conducted
e Based on these trends, professional development will be created for all teachers so

they can be equipped with support for these students.

Additionally, progress will be monitored in biweekly PLC meetings with ELD teachers to

review reports and adjust analysis as needed.

ELs with disabilities may be tested using CDE approved Testing Variations, Accommodations,
and Modifications, which is updated annually. The IEP team must document in the student’s
IEP any accommodations or modifications used, and these must not deviate from those
approved by CDE. All ELs with disabilities will be assessed with the ELPAC annually after
they have been identified as ELs. ELs with moderate-to-severe disabilities are to be assessed
in accordance with their IEP. SMCA follows state and federal guidelines that require each EL
to be assessed annually to determine their progress in acquiring English language

proficiency. This assessment is given within a test window prescribed by the Education Code.

The official ELPAC assessment results are provided to families in a language they understand
when the results become available from the test publisher. Information on how to interpret the
ELPAC results is available in various languages. Families are invited to attend information
sessions on the purpose of and how to prepare for the ELPAC. Families may request a

meeting to discuss the assessment results.

1.23e: Meaningful Access to Curriculum, Instructional Strategies and Interventions for
ELA/ELD Framework

SMCA excels in providing meaningful access to curriculum and instructional strategies for the
ELA/ELD framework by employing a tailored approach that addresses diverse student needs
and integrates culturally responsive materials and differentiated instruction, ensuring that all
students, including English Learners, engage with the curriculum effectively. By offering
targeted interventions and leveraging data-driven strategies, SMCA supports individual
growth and language development, fostering an inclusive learning environment where every
student can thrive in their English Language Arts and English Language Development

journey.
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INITIAL LANGUAGE CLASSIFICATION/STATUS

A student’s initial language classification or status is determined by their overall performance
on the initial English language proficiency assessment, currently the ELPAC Initial

Assessment. Based on the performance level, a student may be classified as following:

e Novice English Learner: Students at this level have minimally developed oral
(listening and speaking) and written (reading and writing) English skills. They tend to
rely on learned words and phrases to communicate meaning at a basic level. They
need substantial-to-moderate linguistic support to communicate in familiar social and
academic contexts; they need substantial linguistic support to communicate on less
familiar tasks and topics. This test performance level corresponds to the “Emerging”

proficiency level as described in the 2012 ELD Standards.

e Intermediate English Learner: Students at this level have somewhat developed to
moderately developed oral (listening and speaking) and written (reading and writing)
skills. This level captures a broad range of English learners, from those who can use
English only to meet immediate communication needs to those who can, at times, use
English to learn and communicate in meaningful ways in a range of topics and content
areas. They may need some degree of linguistic support to engage in familiar social
and academic contexts (depending on the student, the level of support needed may be
moderate, light, or minimal); they may need substantial-to-moderate support to
communicate on less familiar tasks and topics. This test performance level
corresponds to the entire “Expanding” proficiency level and to the lower range of the

“Bridging” proficiency level as described in the 2012 ELD Standards.

e Initial Fluent English Proficient [“IFEP”]: Students at this level have well
developed oral (listening and speaking) and written (reading and writing) skills. They
can use English to learn and communicate in meaningful ways that are appropriate to
different tasks, purposes, and audiences in a variety of social and academic contexts.
They may need occasional linguistic support to engage in familiar social and academic
contexts; they may need light support to communicate on less familiar tasks and
topics. This test performance level corresponds to the upper range of the “Bridging”
proficiency level as described in the 2012 California English Language Development
Standards, Kindergarten Through Grade Twelve (2012 ELD Standards).
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Push-In Support:

EL students are supported in the classroom by support with an instructional assistant. Before
entering the classroom, the supporting IA reviews the lesson plan for the day in order to point
out where support will be needed as well as what type of support will be helpful. Depending
on the proficiency level of the student, the support may look like one-on-one support during
independent work time for a novice English Learner or may look like rephrasing the directions
in English for an Intermediate English Learner. Students are given support such as sentence
frames, guided reading, guided questions, model thinking, and other strategies to support

learning.

Students also receive push-in support via their general education teachers. As SMCA “pushes
in” to offer support for students, we also take notes on “missed opportunities” that come up
during the lesson. For example, if a writing class assignment is given, without sentence
frames for ELs, the ELD Teacher or Coach takes note of that lack of support and
communicates this observation with the general ed teacher. The feedback that is given, is

expected to be applied to future lessons by the teacher.

Pull-Out:

EL students receive structured ELD classes that are leveled by grade and by proficiency
during the school day, usually during an elective/enrichment period. Pull out classes integrate
follow a curriculum as well as pull from concepts from core curriculum for linguistic
reinforcement. It is a small group setting, where students will be able to get more one-on-one

support from the ELD teacher.

For example, with supporting curricula, students and their ELD teacher will go over note-
taking skills, collaborative interactions, research skills, and other foundational skills for
understanding middle school academic content. Students also work on the four domains,
such as writing and reading skills by learning to close-read articles, how to cite evidence,
understanding parts of words, how to use proper punctuation, and others. They also practice
speaking and listening skills through tasks like formal and informal discussions, understanding
register, and giving oral presentations. Students prepare for upcoming unit and ELPAC
assessments by gaining experience with the assessment through example questions.
Students are given supplemental work during pull-out time for their general education classes

that provides various modes for students to access the content (SDAIE strategies).
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Additional Support

Depending on areas of need, other technology supports have been incorporated, including
access to programs which support English language proficiency, such as Rosetta Stone.
Bright Star provides students with electronic dictionaries to improve their reading experience.
Students are given access to universal tools, designated supports and accommodations

during state testing whenever appropriate and possible.

Additional Notes on Initial ELPAC and English Language Proficiency

The overall performance level on the initial ELPAC is based on the California English
Language Development Standards. The California Department of Education adopted the

following three proficiency levels to classify an English Learner’s level:

e Emerging: Students at this level typically progress very quickly, learning to use
English for immediate needs as well as beginning to understand and use academic

vocabulary and other features of academic language.

e Expanding: Students at this level are challenged to increase their English skills in
more contexts and learn a greater variety of vocabulary and linguistic structures,
applying their growing language skills in more sophisticated ways that are appropriate

to their age and grade level.

e Bridging: Students at this level continue to learn and apply a range of high-level
English language skills in a wide variety of contexts, including comprehension and
production of highly technical texts. The “bridge” alluded to is the transition to full
engagement in grade- level academic tasks and activities in a variety of content areas
without the need for specialized ELD instruction. However, ELs at all levels of English
language proficiency fully participate in grade-level tasks in all content areas with
varying degrees of scaffolding in order to develop both content knowledge and
English.

1.23f: Process of Annual Evaluation of the Charter School’s EL Program

The administrative team at SMCA is responsible for ensuring the quality and success of all
instructional programs and reports on progress towards academic goals, including serving EL

students. The school site leadership team conducts regular classroom observations and
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provides feedback and coaching for all educators on integrated and designated ELD.

In addition, the administrative team works with relevant staff annually to review summative
data on student progress, including our annual ELPAC scores and the i-Ready progress of
our English Language Learners. This data analysis is followed by conversation and, if
necessary, additional staff training. We expect our English Learners to show proficiency in
content areas and that our ELs improve at least one ELPI level annually as measured by the
ELPAC. ELD Teachers and School Leaders have access to the Bright Star Schools internal
Multilingual Learner Dashboard, which houses academic data for our EL students. This
dashboard is used to inform the school of student progress on criteria for reclassification,
student individual goals, and other relevant information which supports the overall evaluation

of the EL Program.

Teachers are expected to regularly evaluate student progress by reviewing EL data from
formative, summative, and diagnostic assessments. We leverage multiple systems and
structures for analyzing student progress to inform instructional action plans. Teachers
regularly update their standards-based gradebooks and make note of EL students who need
additional support. Additionally, analysis occurs at network and campus-wide levels by
student groups for the creation of individual school action plans focused on data-analysis,
reflection, and adjusting the school programming to increase student achievement and overall
support.

Annual Language Classification/Status
Families of ELs will be notified each year of their child’s current language classification along
with the annual assessment results. A student will remain an EL until he or she has met the

criteria for reclassification.

Parental Notification of Initial Assessment Results and Program Placement
Families of students (ELs and IFEPs) who are administered the initial ELPAC must receive

official notification, within 30 calendar days, informing them of their child’s:

e Initial English language proficiency level and how it was assessed

e Official language classification

In addition to the above, families must also receive information regarding the:
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e Reclassification, or program exit, criteria
e Instructional program for ELs with a disability (with an IEP) and how such program will

meet the objectives of the IEP

Parental Notification of Annual Assessment Results and Program Placement
Families of EL students who are administered the annual ELPAC must receive official

notification within 30 calendar days, informing them of their child’s:

e Annual English language proficiency level and how it was assessed
e Official language classification

e |Instructional program placement

1.23g: Process and Specific Criteria for Reclassification

Once a student is identified as an English Learner, the student will continue to take the
ELPAC, on an annual basis until the student is Reclassified as Fluent English Proficient
(“RFEP”). The test will be administered within the time constraints that are mandated by the
CDE.

ELs are reclassified to fluent English proficient based on the following multiple criteria
identified in the California Education Code and recommended by the State Board of
Education (“SBE”"). Chart 1.12 shows the minimum criteria to be considered for

reclassification.

The administrator/designee at each school site is responsible for ensuring ELs who meet the
eligibility criteria are reclassified in a timely manner. This process begins when the official
results of the ELPAC are released, as well as at the end of each reporting period. Students
who have met the reclassification criteria are identified and parents are informed of their

proficiency in writing.

In order to evaluate the effectiveness of SMCA'’s EL program, the school administration team
analyzes statewide summative English Learner proficiency assessment data during summer
planning (or earlier, if results are released in the Spring) to determine if ELPI and
reclassification goals were achieved. A combination of internal data splicing using California
Educator Reporting System, TOMS, and California Educational Testing System data is used
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as a resource. Preliminary and final summative data informs what strategies and resources
are used for the following year, as well as what areas of professional development need to be

addressed.

Chart 1.12: MINIMUM CRITERIA TO BE CONSIDERED FOR RECLASSIFICATION

Measure Performance Expectation

English Language Proficiency Overall ELPAC Performance Level 4
Assessments for California or Alternate ELPAC Performance Level 3
Teacher Evaluation Approaching Standard, Grade of C or better in a grade-

level English or ELD Course

Basic Skills Assessment Standard Met or Standard Exceeded on the ELA SBAC
Or

An Overall Approaching Grade Level Performance Level
or Higher on i-Ready Reading Diagnostic (grade 5-7)

An Overall Two Grade Levels Below or Higher
Performance Level on i-Ready Reading
Diagnostic (grade 8)

Parent Consultation Parent Opinion and Consultation
SSPT: Student Support and When a student has met the ELPAC Summative and
Progress Team grade level basic skills criteria for reclassification except

for the teacher evaluation criterion, the student's English
proficiency must be reviewed by the SSPT for
reclassification readiness.

1.23h: Process for Monitoring Progress of ELs and Reclassified Students

All ELs are monitored with the support of the Multilingual Learner Director to ensure they are
making adequate progress based on formative data, curricular assessments, and i-Ready
data. The ELD and classroom teachers also analyze formative data from Designated ELD
lessons to monitor their reading, writing, listening, and speaking progress. EL students not
making adequate progress may receive adapted support during ELD class to support their

needs, or are possibly referred for tutoring, extra in-class academic support by an instructional
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aide, and/or the SSPT process. Teachers also collaborate with the assigned school counselor

to support EL students in reaching their goals.

Administrators use formative data from learning walks to determine if there are any school-
wide trends that indicate need for professional development to support ELs. Based on this
guarterly data analysis, school administration consults with the School Support Team to
design relevant PDs to improve Integrated ELD strategies and/or Designated ELD instruction.
Summative ELPAC results are analyzed by school administration in the late Spring and during
Summer planning to evaluate the effectiveness of the EL program and identify what additional
support is needed for specific students who have either maintained or decreased English

Learner Progress Indicator levels, for the following school year.

All RFEP students are monitored at the end of each reporting period. Classroom teachers and
administrators meet during PLC time to monitor recently reclassified students’ progress based
on grades, curricular assessments, and i-Ready data. If a student is not making satisfactory
progress after reclassification, the administrator/designee will meet with the classroom
teacher(s) to develop an intervention instructional plan with specialized support. Appropriate

intervention measures may include, but are not limited to, any of the following:

e Student/teacher/family conference

e Specialized reading, writing, and/or math instruction
e After school and/or before school academic support
e Intervention/Intersession classes

e Summer school

English Learners with disabilities will follow the same methods for identification and
reclassification while adhering to appropriate testing accommodations and/or modifications
listed in their Individualized Education Programs (IEPs). In addition to the aforementioned
criteria for reclassification, the IEP team should also determine if an EL with a disability has
met the English Language Development (ELD) goal(s) in his/her IEP. Students will also be
supported by teachers choosing scaffolds for the students deemed appropriate with the

curriculum. When needed, interventions will be provided outside the base curriculum.
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The Bright Star Schools’ Multi-tiered System of Supports (MTSS) provides academic and
behavioral support to all students, including MLL, LTEL, and RFEP students, with a focus on
early intervention and differentiated instruction based on individual needs. This framework
consists of a structured monthly meeting, focused on reviewing and responding to data with
the collective team composed of school leaders, counselors, teachers, and school support
staff. Additionally, the Multilingual Learner Director builds the capacity of school leaders to
support the development of the schools ELPI through reflective data analysis, strategic

planning, and professional development for school site teachers.

1.23i: Monitoring Progress and Effectiveness of Supports for Long Term English

Learners and for Students “At-Risk” of Becoming LTELS

If a student has been identified as at-risk for becoming an LTEL by their teacher or Counselor
(primarily through chronic low-test scores and observation), they will be referred to the student
support team to determine specific supports needed. The first paragraph in Meeting the
Needs of All Students for more information on how the SSPTs determine appropriate next

steps and accurate assessments of student needs.

Administrators utilize the Multilingual Learner Dashboard to monitor progress of students by
tracking achievement on CAASPP, i-Ready, content classes, and ELPAC. They analyze the
data and present a school action plan to meet the needs of specific subgroups of students,
including LTELs. Additionally, to monitor students throughout the year, SMCA uses i-Ready in

the following ways:

e Monitor performance on diagnostic assessments to identify growth areas and
respond to skill gaps.

e Measure the amount of time students spend on their personalized learning
plan to ensure consistent practice.

e Review the number of lessons completed and passed, identifying areas where
additional support may be needed.
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1.24: Gifted and Talented Students and Students Achieving

Above Grade Level

1.24a: ldentifying Students Achieving Above Grade Level

While we anticipate that most students’ needs are addressed by the wide variety of school-
wide supports already in place, SMCA is invested in working with students who are
performing above grade level to ensure they are continuously challenged, supported,
and provided with opportunities to accelerate their learning. As students progress
through high school, this commitment deepens to include rigorous, differentiated pathways
that specifically address the unique academic and developmental needs of high-achieving

students.

To ensure equitable access to advanced learning opportunities, SMCA utilizes a
comprehensive, multi-faceted identification process. For students identified in earlier
grades, the Otis-Lennon School Ability Test (“OLSAT") is administered to all 2nd-grade
students enrolled at Bright Star Schools as a universal screener to support early
identification and initiate further data review. High-performing students in grades beyond
2nd grade may also be referred to take the OLSAT based on demonstrated achievement

patterns. These may include, but are not limited to, students who:

e Consistently perform more than one grade level above their current placement for
two or more years, as determined by state-aligned assessments such as CAASPP
and verified adaptive diagnostic systems like i-Ready.

e Earn 4 on standards-based rubrics grades in core content areas across multiple
grading periods.

High-achieving students will be referred for a Student Support and Progress Team (SSPT)
meeting to carefully review academic, cognitive, and behavioral data as part of Gifted and
Talented Education (“GATE”") eligibility consideration. The SSPT will analyze the following:

e Standardized Test Scores: Performance on CAASPP, i-Ready, and other state or

district benchmark assessments

e Teacher Recommendations: Classroom observations of intellectual ability, creativity,
and advanced problem-solving skills.
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Parent Input: Parent-provided insights into the student’s interests, strengths, and

educational history.

School Performance: Report card grades and other academic records indicating

sustained high achievement.

Behavioral Assessments: Documentation of student behaviors that reflect curiosity,

leadership, persistence, or social-emotional traits associated with giftedness.

Work Samples and Portfolios: Evidence of advanced reasoning, creativity, and

mastery beyond grade-level expectations.

Additional Assessments: If appropriate, specialized assessments that measure

creativity, leadership, or specific talents.

A meeting involving the parent, counselor (or connector), and principal or designated school

representative will be convened to develop a tailored academic plan that documents specific

goals, enrichment pathways, and acceleration opportunities for the student. Parents will also

be informed about their child’s strengths and the available high school programming options
aligned with the GATE philosophy.

SMCA is dedicated to providing rigorous, differentiated, and student-centered

programming to ensure that high-achieving students continue to grow and remain engaged.

Students identified through the above process will have access to:

Individualized Work Folders: Customized folders will include accelerated
assignments, extended projects, and enrichment tasks that address the student’s

goals and facilitate deep exploration of content.

Sandra Kaplan’s Depth and Complexity Framework: Assignments will be
consistently modified using Kaplan’s model to incorporate prompts and tasks that
challenge students to think at higher cognitive levels, analyze from multiple
perspectives, and connect concepts across disciplines.

Cross-Curricular Projects: Students will engage in long-term, integrated projects
with peers of similar ability levels, fostering collaboration, critical thinking, and the
ability to apply learning in complex, real-world contexts.
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e Customized Work and Extended Learning Opportunities: High-achieving students
may receive differentiated tasks that align with their specific learning targets.
Additional acceleration options will be available during before-school, after-school,

Saturday sessions, and through independent study projects.

e Flexible, Enrichment-Focused Schedules: Students will be provided opportunities
to pursue learning pathways that integrate college and career readiness through dual

enrollment, internships, or specialized electives when appropriate.

1.24b: How SMCA will Determine, Meet The Educational Needs of and Monitor the
Progress of Gifted and Talented Students

SMCA is deeply dedicated to ensuring that high-achieving students consistently make
measurable academic progress and receive the targeted support necessary to reach their full
potential throughout their educational journey. In collaboration with teacher leaders, the
school site administrative team at SMCA leads a comprehensive progress monitoring system

specifically designed to track the growth and success of these students.
This will include:

e Frequent Assessments: Weekly, interim, and annual assessments will be
administered to measure student growth relative to individualized goals and to ensure

students remain on a trajectory of academic acceleration.

e Ongoing Data Analysis: High-achieving student progress will be systematically
reviewed during regular grade-level meetings, school-based PLCs, and network-wide
Bright Star Data Days.

e Disaggregated Data Review: SMCA will closely examine data by student subgroups
to monitor equitable access, performance trends, and outcomes for high-achieving

students across all demographics.

e Collaborative Communication Cycles: Continuous, transparent communication
among parents, teachers, students, and administrators will ensure all stakeholders are
aligned on student progress, achievement benchmarks, and any necessary

instructional adjustments.

Individualized academic support plans will be revisited regularly through scheduled
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follow-up meetings to assess student growth, revise goals, and guarantee that students

remain appropriately challenged with high-impact learning experiences.

High-achieving students at SMCA will benefit from robust differentiated instruction,
including personalized learning pathways tailored to their unique learning styles, interests,

and talents. This approach allows students to:

e Pursue advanced coursework at an accelerated pace.
e Delve deeply into topics of personal interest through independent study and research.

e Engage in collaborative, cross-curricular projects with intellectual peers.

e Access specialized enrichment opportunities, including local and national
competitions, mentorships with field experts, and exposure to real-world learning
experiences.

SMCA is committed to creating a learning environment that fosters critical thinking, creativity,
and intellectual curiosity, enabling high-achieving students to thrive both within and beyond

the traditional classroom setting.

To further enhance the support for GATE students, SMCA will develop individualized
learning plans (*ILPs”) that reflect each student’s specific strengths, interests, and
academic goals. These ILPs will guide the differentiation of instruction within general

education classrooms and will outline:

e Accelerated pacing and compacted curriculum options.

e Opportunities for independent, self-directed study and long-term projects.

e Access to advanced placement, honors courses, and specialized learning
experiences.

In addition to enriched classroom instruction, SMCA will offer a wide range of extracurricular
enrichment activities including advanced academic competitions, project-based learning
showcases, and mentorship opportunities with professionals in areas aligned to students'

interests.

SMCA has also adopted a school-wide approach to professional learning focused on

meeting the unique needs of GATE and high-achieving students. Staff receive:

e Ongoing professional development on effective differentiation strategies, the
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design of accelerated learning experiences, and methods to deepen academic rigor.

e Targeted training on data analysis techniques to support teachers in interpreting
assessment data, identifying areas for enrichment, and making informed instructional

adjustments.

e Regular collaborative data meetings to ensure progress monitoring is integrated
into instructional decision-making and that support for GATE students are adjusted as

needed.

An administrator at SMCA will be responsible for overseeing the progress and success
of high-achieving students through the school’'s robust data-driven systems. Principal or
assistant principal will be the main point of contact regarding any GATE programming or
guestions. These students will be actively monitored via weekly assessments, interim
benchmarks, and annual performance reviews. Progress data will be aggregated by
subgroups and closely analyzed during grade-level meetings, PLC sessions, and Bright Star
Data Days to ensure that instructional practices are effectively advancing this group of

learners.

Through this comprehensive and responsive system, SMCA is dedicated to empowering high-
achieving and GATE students to excel, pursue their passions, and access educational
experiences that challenge them to reach their fullest potential.

1.25: Meeting the Educational Needs of Students Achieving
Below Grade Level

1.25a: Identifying Students in This Group

At SMCA, we are dedicated to strengthening our tier 1 practices and pedagogy to ensure all
students receive a solid foundation in core academic skills. Our approach includes enhancing
differentiated instruction within the regular classroom environment through strategic coaching
by administration. Teachers will be equipped with evidence-based teaching methods that
cater to diverse learning styles and incorporate ongoing formative assessments to monitor
student progress effectively. We are also investing in professional development and coaching
supports to strengthen our co-teaching and co-planning models between general education
teachers and special education teachers. By implementing proactive and inclusive teaching

strategies, we aim to create an environment where every student can thrive academically.

RENEWAL PETITION FOR STELLA MIDDLE CHARTER ACADEMY | Page 220



In our commitment to supporting all students, SMCA will implement a comprehensive system
to identify those who may require additional academic support beyond tier 1 interventions.
This begins with a structured approach to data analysis and assessment. Teachers will
regularly assess student performance using formative assessments, classwork, homework,

and quizzes to monitor academic progress and identify early signs of challenges.

For students who demonstrate persistent academic difficulties despite tier 1 interventions,
SMCA will implement tier 2 supports. This may involve targeted interventions such as small-
group instruction (SGI), School Student Support and Progress Team meetings (SSPTSs)
meetings with personalized learning plans, or additional instructional time focused on specific
academic skills. Students identified as one, or more, grade level below in math and reading
with also qualify for additional support, which may look like SGI during foundations blocks with
their ELA and math teachers, after school with a paraprofessional or Dynasty United Youth
Association. Teachers and support staff will collaborate to analyze assessment data and

identify students who would benefit from these supplemental supports.

In cases where tier 2 interventions are insufficient to meet a student's needs, SMCA will
provide tier 3 supports. These intensive interventions may include Individualized Learning
Plans, one-on-one tutoring, specialized interventions led by intervention specialists or

counselors, and ongoing progress monitoring to ensure academic growth and success.

Furthermore, SMCA is devoted to fostering a supportive partnership with parents and
guardians throughout this process. Regular communication and collaboration will be
maintained to discuss student progress, adjust interventions as needed, and ensure that each
student receives the personalized support necessary to achieve academic success. By
strengthening our tier 1 practices and pedagogy and implementing targeted tier 2 and tier 3
supports when needed, SMCA aims to create an inclusive learning environment where all
students can reach their full potential academically and beyond.

1.25b: Meeting The Educational Needs of These Students, Including Instructional
Components, Services, and Supports Provided

As noted, SMCA consistently strives to meet the diverse needs of our students through a

comprehensive, tiered system of support that strengthens Tier 1 instruction while providing
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targeted Tier 2 and Tier 3 interventions and services. This model begins with reinforcing Tier
1 practices to ensure all students receive high-quality, differentiated instruction in the general

education classroom.

For students requiring additional support, Tier 2 interventions are delivered by classroom
teachers and grade-level staff and include personalized strategies such as small-group
instruction tailored to address specific academic needs. These supports are designed to close
learning gaps through focused instruction and the development of personalized goals, as
determined through their SSPT, which outline clear academic and//or behavioral goals and
targeted strategies for improvement. To further enhance learning outcomes, SMCA
incorporates specialized instructional materials and adaptive technologies—all while

maintaining rigorous academic expectations.

When students need more intensive support, SMCA implements Tier 3 interventions, which
may include the development of IEPs that provide customized accommodations based on
each student’s learning profile. These supports may involve small-group tutoring, the use of
assistive technologies, and access to specialized programs aligned with each student’s
academic and developmental needs. Progress is continuously monitored through data

analysis to ensure effectiveness and to make adjustments as needed.

In addition to academic support, SMCA emphasizes the importance of addressing the whole
child. Students receiving Tier 2 and Tier 3 services also benefit from social-emotional learning
opportunities, access to school counseling, and participation in peer mentoring and support

groups to foster well-being and personal growth.

If a student does not make adequate academic progress despite receiving Tier 1, 2, and 3
supports, and all general education interventions have been fully implemented, the School
SSPT may recommend further evaluation. This may include referrals for special education
assessment, the development of a 504 Plan, or a review of the student’s English Learner
status. This collaborative process ensures every potential path is explored to provide
appropriate support and accommodations for student success.

SMCA’s commitment to student success is reinforced through ongoing collaboration among
educators, support staff, families, and community partners. Together, we ensure each student

receives the individualized support and resources needed to reach their academic and
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personal potential. Our instructional practices and support services are continuously reviewed

and refined to meet the evolving needs of our diverse learners.

To further support students at the Tier 2 level without compromising rigor, SMCA implements
a range of strategic interventions. These include targeted small-group instruction, flexible
grouping based on continuous assessment data, differentiated assignments that maintain
high levels of complexity, and additional guided practice opportunities. These strategies are
grounded in regular data review, teacher collaboration, coaching support, and strong family

engagement, creating a cohesive and effective support system.

By integrating these multi-tiered supports, SMCA fosters an inclusive, data-driven learning
environment where all students are empowered to thrive academically and grow personally

within a responsive educational framework.

For more details about our personalized online learning tools, including i-Ready, please refer
to Section 1.2b: Success of the Key Features of the Educational Program, which outlines our

commitment to data-driven instruction and individualized student support.

1.25c: Monitoring The Progress of Students Achieving Below Grade Level

At SMCA, we are deeply committed to supporting all students through a comprehensive, data-
driven monitoring system. Utilizing tools such as curricular diagnostic assessments, CAASPP
IABs and FIABS, and i-Ready, we conduct weekly, interim, and annual assessments to track
student performance. Data is disaggregated by subgroups to identify trends and ensure
equitable support for all learners.

SMCA closely monitors the progress of students identified to be below grade-level and
ensures timely, targeted interventions are implemented. When Tier 2 support is needed,
students may receive interventions such as small-group re-teaching, differentiated
instructional materials and strategies, guided sessions with Instructional Assistants, or after-
school tutoring. These supports are carefully coordinated to address each student’s academic

needs and close learning gaps effectively.

The administrative team plays a key leadership role in this process by overseeing data
analysis and ensuring interventions are tailored, monitored, and adjusted as needed. This

collaborative framework—between administrators, teachers, and support staff—helps create a
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responsive learning environment where every student is given the opportunity to grow and

succeed.

SMCA’s commitment to continuous improvement is reflected in our regular review and
refinement of instructional strategies based on data insights. By maintaining a strong focus on
individualized support and academic achievement, we strive to ensure that every student,
particularly those below grade level, has the resources and guidance needed to reach their

full potential.

1.26: Socio-Economically Disadvantaged/Low Income Students

As outlined in Section 1.2, the vast majority of families in the communities served by SMCA
are socioeconomically disadvantaged. According to the most recent CALPADS data for 2024-
2025, 96.5% of SMCA students qualified for free or reduced-price meals. Overall, 2024-25
shows that 94.63% of students in the West Adams/Baldwin Village cluster qualified for free
and reduced-price meals, compared to 91.2% in the same area during the 2017-2018 school
year. These consistently high rates highlight the need for Bright Star schools, including
SMCA, to be purposefully designed to meet the specific needs of socioeconomically
disadvantaged students. To support this population, our teachers and staff receive specialized
training to identify symptoms and behaviors that may indicate a student is struggling with
issues such as hunger, extreme poverty, or other family challenges that impact their ability to
succeed in school. When such needs are identified, in collaboration with our Community
School Initiative, SMCA ensures students have access to critical supports, including
participation in the free or reduced-price meal plan, academic tutoring, and after-school

programs as needed.

SMCA is committed to closely monitoring the progress of socioeconomically disadvantaged
students. We maintain detailed assessment records and regularly analyze student
performance data to ensure we are meeting the needs of this targeted subgroup, using
benchmarks established by the CDE on state standardized assessments. In addition to
providing academic support, we actively assist families who need help securing school
uniforms or essential supplies such as paper, pencils, and backpacks. To meet these needs,
SMCA engages in accessing grant funding, and community partnerships to support families

who may otherwise struggle to afford these items.

To further support socioeconomically disadvantaged students, SMCA implements structural,
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programmatic, and curricular strategies that empower teachers to bridge academic gaps and
promote strong achievement across all grade levels. Instructional methods and educational
components are intentionally designed to address the specific challenges faced by this
population. One of our most valuable resources is SMCA’s RAMP-certified counseling
program, which offers comprehensive support to both students and their families. All SMCA
counselors hold PPS credentials. These counselors work collaboratively with families to
identify and connect them to community agencies that can provide essential services. Support
may include securing no-cost or low-cost counseling services, assisting with applications for

subsidized housing, or helping families access additional local aid programs.

Beyond academic and social-emotional supports, SMCA is dedicated to enriching students'
lives through diverse learning experiences. Students participate in a wide range of activities
and excursions that broaden their cultural awareness and provide meaningful life
experiences. Faculty and staff accompany students on trips to destinations such as to
Catalina Island, the National Parks, and Washington DC, which allows students to strengthen
their connection to the broader world at no or minimal cost for low-income families. Through
these comprehensive supports, SMCA ensures that socioeconomically disadvantaged

students receive the academic, social, and cultural opportunities they need to thrive.

1.26a: Identifying Students in This Group

Identifying socioeconomically disadvantaged and low-income students at the Charter School
will involve a comprehensive and inclusive approach. We will utilize multiple criteria to ensure

no eligible student is overlooked:

e Economic Criteria: Eligibility for free or reduced-price meal programs will be a
primary indicator, supplemented by analysis of household income data, which is
collected during registration in the Household Income Data Collection form. We will
also collaborate with local social service agencies to verify economic needs and
support families who may not meet traditional criteria but still face financial challenges.

e Self-lIdentification: Encouraging families to self-identify as socioeconomically
disadvantaged will ensure inclusivity and enable us to provide support to those who

may not qualify through standard metrics but still require assistance.

e Community Eligibility Provision: Bright Star Schools students are grouped into all
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students receiving free and reduced-price meals because the Community Eligibility
Provision is a non-pricing meal service option for schools and school districts in low-
income areas. CEP allows all Bright Star Schools to serve breakfast and lunch at no
cost to all enrolled students without collecting free or reduced-price meal applications.
Our teachers and staff will receive training on recognizing symptoms and behaviors
indicative of a child’s need for additional support, including issues related to hunger,
extreme poverty, and individual family challenges in meeting their child’s needs. Given
that a significant portion of our student body comes from socioeconomically
disadvantaged backgrounds, counselors will continuously monitor all students and
identify supports, such as access to our free/reduced-price meal plan, socio-emotional

counseling, tutoring, and after-school programs.

SMCA maintains and analyzes assessment records to ensure we meet the needs of this

targeted population, as measured by the California Department of Education's standards for

performance on state standardized assessments. Beyond academic preparation, we also

assist families in need of uniforms or school supplies through fundraising efforts, providing

essential items like uniforms, paper, pencils, backpacks, and other necessary materials.

1.26b: How SMCA Will Meet The Needs of Students in This Group

Meeting the unique needs of socioeconomically disadvantaged and low-income students is a

core commitment of our charter school. We employ a multifaceted approach to address

academic, social, and personal development:

Targeted Interventions: Dedicated counselors, school psychologists, and educators
collaborate to design and implement personalized tutoring, mentoring programs, and
access to specialized educational resources tailored to individual learning needs.

Enrichment Opportunities: Our curriculum and extracurricular activities, including
cultural programs and workshops, are accessible to all students. These opportunities
ensure socioeconomically disadvantaged students have equal access to enrichment,
available during and after school to accommodate diverse schedules and interests.
Some examples of Bright Star Enrichment programming include, but is not limited to:

m After school programming: SMCA partners with organizations such as
Woodcraft Rangers to provide students with programming in alignment with a

holistic approach to extended-day learning which includes the following:
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e Academics & Homework Support: Provides students with assistance in

their academic work from homework to class projects, particularly in core
subjects such as math and English, and supplements the overall
curriculum of their regular school day through enhanced complimentary

learning.

e Health, Fitness & Nutrition: Focuses on a diverse array of structured

activities relating to physical and nutritional health that teach students the
importance of having well balanced diets, daily exercise and play, healthy

living, leadership, and community service.

e Visual & Performing Arts: Provides students with unique and

experiential opportunities to explore multiple aspects of the arts, to
develop and enhance their visual and performance talents through
activities like dance and painting, and to build their social, creative, and

emotional skills.

e Youth Leadership & Community Service Learning: Educates students

on the practical definition of leadership, its roles and applications, and the
process of identifying and electing leaders for the betterment of schools
and communities, and meeting real needs of their peers, families and

neighborhoods.”

m LELs: Life Experience Lessons have been a hallmark of Bright Star Schools
student experience since its founding. We seek to enhance our students’
education with experiences outside of the classroom that open them up to the
world and show them endless possibilities for their lives. These include field
trips and experiential excursions to local sites in Los Angeles, as well as other
cities throughout the United States to engage within grade level appropriate

activities (see section 1.2 for more information).

Support Services: Through the California Community Schools Partnership Program
we are able to create strategic partnerships with community organizations and service
providers, we offer additional supports such as academic tutoring, health services,
nutrition programs, and family engagement initiatives. This is pivotal in providing

structural, programmatic, and curricular elements that enable teachers to bridge
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academic gaps and promote strong achievement across all grades, irrespective of

socio-economic status.

Comprehensive Counseling: Our counselors, all with Pupil Personnel Services
(“PPS”) credential