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ASSURANCES, AFFIRMATIONS, AND DECLARATIONS

ICEF Vista Middle Academy (also referred to herein as “ICEF Vista Middle”, “IVMA” or “Charter
School”) shall:

Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Education Code (hereinafter “Ed. Code”) § 47605(e)(1).)

Not charge tuition. (Ed. Code § 47605(e)(1).)

Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in section 422.55 of
the Penal Code, including immigration status. (Ed. Code § 47605(e)(1); Ed. Code § 220.)

Except as provided in Education Code section 47605(e)(2), admission to a charter school
shall not be determined according to the place of residence of the pupil, or of his or her parent
or legal guardian, within this state, except that an existing public school converting partially or
entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who reside within the former attendance area of that school. (Ed. Code §
47605(e)(1).)

Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(¢e)(2)(A).)

Except for existing pupils of Charter School, determine attendance by a public random
drawing if the number of pupils who wish to attend Charter School exceeds Charter School’'s
capacity. Preference shall be extended to pupils currently attending Charter School and pupils
who reside in the Los Angeles Unified School District (also referred to herein as “LAUSD” and
“District”). Preferences shall not result in limiting enrollment access for pupils with disabilities,
academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless
pupils, or pupils who are economically disadvantaged, as determined by eligibility for any free
or reduced-price meal program, foster youth, or pupils based on nationality, race, ethnicity, or
sexual orientation, and shall not require mandatory parental volunteer hours as a criterion for
admission or continued enroliment. (Ed. Code § 47605(e)(2)(B).)

Charter school shall not encourage a pupil currently attending the Charter School to disenroll
from the Charter School or transfer to another school for any reason, including, but not limited
to, academic performance of the pupil or because the pupil exhibits any of the characteristics
described in Education Code section 47605(e)(2)(B)(iii). (Ed. Code § 47605(e)(4).)

If a pupil is expelled or leaves Charter School without graduating or completing the school
year for any reason, Charter School shall notify the superintendent of the school district of the
pupil’s last known address within 30 days, and shall, upon request, provide that school district
with a copy of the cumulative record of the pupil, including a transcript of grades or report
card, and health information. (Ed. Code § 47605(e)(3).)

Meet all statewide standards and conduct the pupil assessments required pursuant to
Education Code sections 60605 and 60851 and any other statewide standards authorized in
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statute or pupil assessments applicable to pupils in non-charter public schools. (Ed. Code §
47605(d)(1).)

e Consult, on a regular basis, with Charter School's parents, legal guardians, and teachers
regarding the school’s educational programs. (Ed. Code § 47605(d)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
corporation, is and shall be the exclusive public school employer of Charter School’'s employees
for the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7
(commencing with Section 3540) of Division 4 of Title | of the Government Code. Charter School
shall comply with all provisions of the EERA and shall act independently from LAUSD for collective
bargaining purposes. In accordance with the EERA, employees may join and be represented by
an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specific “Federal, State and District Required Language” (FSDRL),
including the Assurances, Affirmations, and Declarations section above. The FSDRL should be
highlighted in gray within each Charter element or section. The final section of the Charter
provides a consolidated addendum of the FSDRL. This intentional redundancy facilitates efficient
charter petition review while ensuring ready access to the FSDRL for any given section of the
Charter. To the extent that any inconsistency may exist between any provision contained within
the body of the Charter and the FSDRL contained in the addendum, the provisions of the FSDRL
addendum shall control.

INTRODUCTION

Inner City Education Foundation Public Schools (“ICEF” Public Schools) operates seven charter
schools, educating approximately 2,200 students in grades TK through 12. ICEF was one of the
first charter school operators in Los Angeles and has become a leader in California for closing
opportunity gaps and increasing achievement for underrepresented student groups, in particular
African-American students.

The mission of ICEF Public Schools is to educate and empower courageous leaders to reach
their full potential in college, career, and life. We achieve this by creating a community that honors
each student’s unique identity, fosters academic excellence, nurtures healthy minds, and inspires
critical thinking. With an equity-centered approach to teaching and learning, ICEF is committed to
ending the educational disparities that have long affected historically marginalized students. We
believe that every child, regardless of background, deserves access to a high-quality education
that not only provides the academic skills necessary for success but also uplifts and affirms their
unique identity. By helping students recognize the greatness within themselves, we empower
them to live lives of purpose, achievement, and impact.

ICEF started with a vision to create a college-bound network of public schools and has delivered
on that promise through the hard work of students and staff, the involvement of parents, and the
commitment of our supporters. Our community works together toward the common goal of
preparing students for success in a diverse society. ICEF will continue to provide the very best
for students and focus on providing a college and career-ready model that includes its unique "3
As" approach in ACADEMICS, ARTS and ATHLETICS. Through these experiences, we inspire
our students to become critical thinkers who question the status quo, challenge injustices, value
different perspectives, develop leadership skills, and advocate for change. Our schools foster a
sense of agency in our students, encouraging them to embrace their full potential and pursue their
goals with confidence and determination.
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ICEF schools provide students with a high-quality education that is closing achievement gaps. In
2023, Stanford University’s Center for Research on Education Outcomes (“CREDQO”) released a
study looking at achievement of charter schools and charter management organizations from
2015 through 2019 (Raymond, M. E., Woodworth, J. L., & Lee, W. F. (2023). Charter school
performance: A 2023 analysis of student outcomes. Center for Research on Education Outcomes
(CREDO), Stanford University). In their report CREDO states, “Perhaps the most revealing finding
of our study is that more than 1,000 schools have eliminated learning disparities for their students
and moved their achievement ahead of their respective state’s average performance. We refer to
these schools as ‘gap-busting’ charter schools” (pg. 12). ICEF Public Schools is cited as a “gap-
busting” charter management organization for both reading and math, demonstrating that ICEF
students are making more academic progress compared to their peers at traditional district
schools (pg. 128).

ICEF Vista Middle Academy (“IVMA”) has been a pillar in the West Los Angeles community since
its founding in 2008. Established in partnership with parents from existing ICEF schools, IVMA
has been serving students and families for over 15 years, offering an educational option that
equips students for success in high school, college, career, and life. IVMA proudly celebrates and
reflects the unique character of the students it serves and its community. We take great pride in
the achievements of our Charter School, fostering a learning environment where students feel
seen, valued, and empowered. This supportive atmosphere is central to our mission of
dismantling educational inequities and ensuring that all learners have the opportunities they need
to thrive.



ELEMENT 1 - THE EDUCATIONAL PROGRAM

“The educational program of the charter school, designed, among other things, to identify
those whom the charter school is attempting to educate, what it means to be an “educated
person” in the 21st century, and how learning best occurs. The goals identified in that
program shall include the objective of enabling pupils to become self-motivated,
competent, and lifelong learners.” (Ed. Code § 47605(c)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, and specific annual
actions to achieve those goals. A charter petition may identify additional school priorities,
the goals for the school priorities, and the specific annual actions to achieve those goals.”
(Ed. Code § 47605(c)(5)(A)(ii).)

“If the proposed charter school will serve high school pupils, a description of the manner
in which the charter school will inform parents about the transferability of courses to other
public high schools and the eligibility of courses to meet college entrance requirements.
Courses offered by the charter school that are accredited by the Western Association of
Schools and Colleges may be considered transferable and courses approved by the
University of California or the California State University as creditable under the “A” to “G”
admissions criteria may be considered to meet college entrance requirements.” (Ed. Code
§ 47605(c)(5)(A)(iii).)

LOCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN

(LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended
from time to time, which include the requirement that Charter School shall annually submit a Local
Control and Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent
of Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with
Education Code sections 47604.33 and 47606.5, Charter School shall annually update its goals
and annual actions to achieve those goals identified in the charter pursuant to Education Code
section 47605(c)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by
the State Board of Education, as it may be changed from time to time. Charter School shall comply
with all requirements of Education Code section 47606.5, including but not limited to the
requirement that Charter School “shall consult with teachers, principals, administrators, other
school personnel, parents, and pupils in developing the local control and accountability plan and
annual update to the local control and accountability plan.” (Ed. Code § 47606.5(d).)

ACADEMIC CALENDAR AND SCHEDULES

Charter School shall offer, at a minimum, the number of minutes of instruction set forth in
Education Code section 47612.5, and the number of school days required by California Code of
Regulations, title 5, section 11960.

MATHEMATICS PLACEMENT




Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten.
For purposes of admission to Charter School, transitional kindergarten shall be considered a part
of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School
shall be considered existing students of Charter School for purposes of Charter School’s
admissions, enrollment, and lottery.

WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class
of students, Charter School shall obtain, and thereafter maintain, Western Association of Schools
and Colleges (WASC) accreditation.

ENGLISH LEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective
English language acquisition program that also affords meaningful and equitable access to
Charter School’s core academic curriculum. Instructional plans for English Learners must be (1)
based on sound educational theory; (2) adequately supported with trained teachers and
appropriate materials and resources; and (3) periodically evaluated to make sure the program is
successful and modified when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD
Charter Schools Division (CSD) that certifies that Charter School has adopted and is
implementing either the LAUSD Master Plan for English Learners and Standard English Learners
or Charter School’'s own English Learner (EL) Master Plan. If Charter School chooses to
implement its own EL Master Plan, the plan shall provide a detailed description of Charter
School’s EL program, and shall address the following:

e How Charter School's EL Master Plan provides all of its English Learners, including but
not limited to Long Term English Learners (LTELs) with an effective English language
acquisition program as well as meaningful and equitable access to Charter School’s core
academic curriculum

How English Learners’ specific needs will be identified

What services will be offered

How, where, and by whom the services will be provided

How Charter School will evaluate its EL program each year, and how the results of this
evaluation will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current
EL Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.
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Charter School shall reclassify English Learners in accordance with federal and state
requirements.

Charter School shall provide parent outreach services and meaningfully inform parents with
limited English proficiency of important information regarding Charter School matters to the same
extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title Il of the Americans
with Disabilities Act of 1990, and the Individuals with Disabilities Education Improvement Act of
2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
denied, directly or indirectly, admission due to a disability or to Charter School’s inability to provide
necessary services. Charter School acknowledges that policies and procedures are in place to
ensure the recruitment, enrollment, service, and retention of students with disabilities at LAUSD-
authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing
Charter School intends to operate as a “school of the district” for special education services,
Charter School shall execute a Memorandum of Understanding (“MOU”) by and between LAUSD
and Charter School regarding the provision and funding of special education services consistent
with applicable state law and the LAUSD Special Education Local Plan Area (“SELPA”) Local
Plan for Special Education and shall be considered a “public school of the District” for purposes
of Special Education pursuant to Education Code section 47641(b). However, Charter School
reserves the right to make written verifiable assurances that it may become an independent local
educational agency (LEA) and join a SELPA pursuant to Education Code section 47641(a) either
on its own or with a grouping of charter school LEAs as a consortium following the requirements
of Education Code section 56195.3(b). In this instance, Charter School will execute a MOU with
LAUSD on provisions of special education as a member of a non-LAUSD SELPA.

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA under
the provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has
created two charter school sections (District-operated Programs and Charter-operated Programs)
under the administration of one single Administrative Unit pursuant to a reorganization plan
approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the
reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-
authorized charter schools to elect one of the three options available under the LAUSD SELPA.
Prior to an option election, all District-authorized charter schools were required to participate as
a school of the District under the District-Operated Programs Unit. Prior to the beginning of the
2013-2014 school year, all District-authorized charter schools, other than those that had
previously executed an Option 3 Memorandum of Understanding (“MOU”), were required to
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execute a new MOU setting forth the LAUSD SELPA option election for the remainder of the
charter petition term. The Charter-operated Program schools do not have LEA status for the
purposes of special education but will function in a similar role in that each charter school will be
responsible for all special education requirements, including but not limited to services,
placement, due process, related services, special education classes, and special education
supports. Charter schools that have elected to participate in a District-operated programs option
may apply for membership in the Charter-operated Program section of the SELPA. Charter
schools accepted for participation in the Charter-operated Programs section receive support from
a Special Education Director for the Charter-operated Programs.

Use of District’s Special Education Policies and Procedures and Data Systems

All charter schools approved by the LAUSD Board of Education are bound by and must adhere
to the terms, conditions and requirements of orders imposed upon the District pertaining to special
education. All charter schools are required to use the District’'s Special Education Policies and
Procedures Manual and Welligent, the District-wide web-based software system used for online
Individualized Education Programs (“IEPs”) and tracking of related services provided to students
during the course of their education.

All charter schools are required to interface with My Integrated Student Information System
(MiSiS) via a web based Application Programming Interface (API). MiSiS is a suite of applications
which is designed to capture all student data.

GENERAL INFORMATION

Name of the Charter School ICEF Vista Middle Academy
The contact person for Charter School is: Shuron Owens, Chief of Schools
The contact address for Charter School is: School Site:

5456 McConnell Ave
Los Angeles, CA 90066

ICEF Home Office:
3855 W. Slauson Avenue
Los Angeles, CA 90056

The contact phone number for Charter School is: (323) 298-6405

The current address of the Charter School is: 5456 McConnell Ave
Los Angeles, CA 90066

This location is in LAUSD Board District: 4
This location is in LAUSD Region: West
The grade configuration of Charter School is: 6-8
The number of students in the first year will be: 375
The grade level(s) are: 6-8
The enrollment capacity will be: 375




(Enrollment capacity is defined as the total number of
students who may be enrolled in Charter School regardless of
student residency.)

The type of instructional calendar (e.g. traditional/year-round, | Traditional
single track/multi-track, extended day/year) will be:

The regular bell schedule (e.g., daily hours) for the Charter 8:00-3:10 - Mon, Tues, Thurs. Fri.
School will be: 8:00-12:30 - Wed.

SELF-REFLECTION FOR CHARTER SCHOOL

ICEF Vista Middle Academy has been a high-quality school option in the West Los Angeles
community since it opened its doors in 2008. Founded in collaboration with parents from ICEF
Vista Elementary Academy, IVMA has served students for over 15 years, offering families a
school option that emphasizes preparedness for high school, college, career and life. According
to the California Department Education’s DataQuest website, IVMA enrolled 194 students in the
2024-25 school year: 94.3% Hispanic, 4.6% African American, 17% English Learners, 14.4%
Students with Disabilities, 97.4% Socioeconomically Disadvantaged. Based on our current
trending demographics, IVMA embraces the uniqueness of the population it serves in comparison
to other schools throughout the state of California and LAUSD, and is proud of the success the
Charter School has achieved for its students.

IVMA is located in the Del Rey neighborhood of West Los Angeles. Historically, Del Rey is the
lowest-income neighborhood in West Los Angeles. It is home to the largest public housing
complex on the Westside. The demographics of the neighborhood have shifted since IVMA’s
inception, as West Los Angeles has become progressively higher-income and the home to
“Silicon Beach,” a hub of tech companies and start ups in Los Angeles. However IVMA'’s student
population continues to be very high need, with a nearly 100% SED rate. Our scholars experience
challenges in their daily lives that many living in the same city cannot imagine: violence and other
crimes near or even in their homes, family unemployment, poverty, food instability, gang-
involvement, teen pregnancy, substance abuse and more. Simultaneously, residents of the
neighborhoods surrounding ICEF Vista Middle Academy take pride in their community — they
frequent local businesses and there are many local events, art exhibits, and other activities that
celebrate their culture. The school model is designed to foster an academic environment that is
connected to these deep cultural roots in the area.

IVMA seeks to educate and empower courageous leaders to discover and pursue their full
potential for college, career, and life by providing a school community that honors each student’s
unique identity, fosters academic excellence, nurtures healthy minds, and builds critical thinkers.
This mission is designed specifically for the historically underserved student groups that IVMA
serves, so that these students can thrive in an environment that celebrates their assets.

The specific ICEF Elements of the IVMA program that are designed for this impact include:

e Creating Safe and Supportive Learning Communities - IVMA fosters caring, safe and
supporting learning environments through the promotion of social emotional learning and
ICEF Public Schools’ ICEF Embrace the Mind mental health awareness curriculum. The
program intentionally and explicitly incorporates practices that set the tone for a culture of
learning, positive interactions between students and adults as well as their peers, and that
help students better understand themselves. This approach not only enhances academic
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performance but also helps close achievement gaps by prioritizing mental well-being,
ensuring that mental health challenges do not become barriers to educational success.

¢ Rigorous Standards-Aligned Instruction — At IVMA, ensuring rigorous, standards-
aligned instruction is a cornerstone of educational equity, particularly for our diverse
student body. This means all students engage in high-quality, challenging curriculum that
is not only aligned to grade-level standards but is also culturally relevant, reflecting their
experiences and identities. By incorporating diverse perspectives and materials that
resonate with students' cultural backgrounds, we make learning more engaging and
meaningful. Rigorous, culturally relevant learning experiences push all students to
develop critical thinking, problem-solving, and academic skills, while also validating their
identities. This approach fosters an inclusive environment where students of color feel
seen and valued, helping to dismantle inequities in education. By holding high
expectations for all students and grounding instruction in culturally relevant content, we
ensure that our students are empowered to meet academic challenges, excel, and achieve
their full potential.

e High Expectations for All Students - Student achievement is strongly impacted by what
the teacher and their school community expects of them. In Carol Dweck’s book Growth
Mindset: How You Can Achieve Your Potential, she states that “students’ academic
achievement and progress is influenced by their teachers’ mindset about their intellectual
ability”. What she found was that when teachers believe that ability is fixed, students show
a lack of growth and often end the year at the same level as when they began. When
these implicit biases are left unacknowledged or unchallenged, they can affect the
expectations teachers hold for students, influence instruction by reducing rigor and cause
teachers to unintentionally lower expectations. IVMA teachers receive professional
development focused on acknowledging implicit biases and challenging beliefs about a
student’s abilities that might be impacted by their language, disability, race, culture, gender
or socioeconomic level.

e A Focus on Mental Health and Wellness - IVMA and ICEF Public Schools believe there
is a strong correlation between the impact a student's mental health has on their level of
learning and achievement. Students learn and work best when they are balanced,
peaceful, and emotionally healthy. Through the Charter School’'s comprehensive, school-
based mental health program, Embrace the Mind, IVMA supplies its students with tools
needed to handle difficult life circumstances, understand themselves and how they
navigate the world, in an effort to be in their best physical, mental and emotional state
everyday.

e Families as Partners - IVMA's Community Schools Model guides the Charter School’s
work with families to ensure an integrated approach to improving student outcomes with
a focus on academic, health and social services. This model supports families with being
at the forefront of their child’s education by maintaining engagement within the school
community, regular communication about their student’s progress, and providing
resources to help students and families overcome barriers impacting their lives.

CALIFORNIA ASSESSMENT OF STUDENT PERFORMANCE AND PROGRESS
PERFORMANCE OF THE CHARTER TERM
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During the last charter term, ICEF Vista Middle has built a strong and stable leadership team,
fostered a positive school culture, and demonstrated a strong academic program that outperforms
both resident schools and the state average. IVMA has implemented strong instructional practices
and student support systems, resulting in schoolwide excellence in academic achievement.
Throughout the charter term, ICEF Vista Middle has largely outperformed the state and resident
schools (comprised of nearby schools Audubon Middle School, Crozier Middle School, and
Marina Del Rey Middle) on the Smarter Balanced Assessment (SBAC) for both ELA and Math,
and has outperformed both the state and resident schools median every year since the 2021-22
school year as evidenced by the California Dashboard. Resident schools include nearby district
schools that 10 or more IVMA students would have otherwise attended based on their home
address.

English Language Arts

IVMA has consistently outperformed the state and resident schools in English Language Arts
throughout the charter term. This is reflected in both historical data for the school (depicted below)
as well as the California Dashboard data from 2024, the most recent publicly released data. In
2024, IVMA’s Distance From Standard (DFS) for all students was 17.9, outperforming the state
average (-13.2) and resident schools median (-63.9). Additionally, IVMA exceeded the state and
RSM performance for all subgroups including socioeconomically disadvantaged, English
Learners, and Hispanic students.

ICEF Vista Middle’s consistent achievement in English Language Arts over the last charter term,
as well as the consistent improvement over time, shows that the school is effectively meeting the
needs of students in the community and remains a strong choice for families.

ELA SBAC DFS - Resident Schools & State Comparison
All Students DFS
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Rey Middle School.

Source: CA Dashboard

Major Subgroups - Resident Schools & State ELA Comparison
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When analyzing ELA CAASPP
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and Resident Schools year
after year. It has also and
demonstrated a positive growth
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Source: CA Dashboard

Overcoming Pandemic Learning Loss - ELA SBAC Performance

The COVID-19 pandemic and the shift to remote learning disrupted education for students
nationwide. The abrupt transition to remote and hybrid learning between 2020 to 2022 significantly
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impacted students' social, emotional, and mental well-being, as well as their academic
achievement. Studies indicate that these negative effects were most pronounced among African
American, Latino, and low-income students, who experienced the sharpest declines in academic
performance. These demographics represent 100% of the IVMA student population.

Throughout the pandemic, despite school closures and the challenges of remote and hybrid
learning, IVMA remained committed to ensuring continuity of learning for all students. The school
successfully adapted to remote instruction with the primary goal of minimizing learning loss across
the board. However, many of our students and their families are still recovering from the hardships
brought on by the pandemic, particularly since the IVMA community reflects the populations most
severely affected.

In response to these challenges, IVMA implemented both academic and social-emotional
interventions, which have led to improved student achievement despite the difficulties
encountered during the last charter term.

The chart below compares the change in Distance from Standard (DFS) between Spring 2019
and Spring 2024 for All Students at IVMA, LAUSD, and the State of California. While both the
district and state have yet to fully rebound from pandemic-era learning loss, IVMA students have
not only recovered but surpassed their pre-pandemic DFS levels overall and across all of their
statistically significant subgroups.

ELA SBAC - DFS Change Comparison 18-19 to 23-24
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Mathematics

IVMA has outperformed resident schools in Mathematics every year of the charter term and has
also outperformed the state every year since the 2021-22 school year. This is reflected in both
historical data for the school (depicted below) as well as the California Dashboard data from 2024,
the most recent publicly released data. In 2024, IVMA'’s Distance From Standard (DFS) for all
students was -6.7, outperforming the state average (-47.6) and resident schools median (-115.4).

14



Additionally, IVMA has outperformed the state and RSM every year since 2022 for all subgroups
including socioeconomically disadvantaged, English Learners, and Hispanic students.

ICEF Vista Middle’s consistent achievement in Mathematics over the last charter term, as well as
the consistent improvement over time, shows that the school is effectively meeting the needs of
students in the community and remains a strong choice for families.

Distance from Standard (DFS)

-100

Math SBAC Scores - Resident Schools & State Comparison
All Students DFS
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Source: CA Dashboard

The progress IVMA has made in Math is evident when examining performance over time. IVMA
consistently outperforms nearly all the Resident Schools that its scholars would typically attend,
as well as the state average. During and after the pandemic, IVMA prioritized the implementation

of high-quality Tier 1 Math instruction alongside a robust and responsive intervention program to
drive improved outcomes.

Major Subgroups - Resident Schools & State Math Comparison
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Overcoming Pandemic Learning Loss - Math SBAC Performance
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The COVID-19 pandemic had a profound impact on IVMA students and the community we serve.
Across the nation, students of color and low income students were especially affected,
experiencing severe learning loss due to school closures, inadequate social-emotional support,
and limited opportunities for meaningful engagement in learning. Despite these challenges, IVMA
students were able to demonstrate a stronger recovery of pre-pandemic Math performance than
their peers at state and local levels as evidenced by distance from standard performance between
Spring 2019 and Spring 2024 on the Smarter Balanced Assessment Consortium (SBAC)
assessment.

Math SBAC - DFS Change Comparison 18-19 to 23-24
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VERIFIED DATA PERFORMANCE

i-Ready Reading & Math

ICEF Vista Middle Academy transitioned to iReady Math as the verified data assessment in the
2022-23 school year, and iReady Reading in 2023-24. The chart below outlines the median typical
progress to growth goal for all years that iReady data is available. iReady has determined that a
result of 60% represents one year of progress in Math and 45% in Reading for middle school
grades. Overall, IVMA students are achieving well above this benchmark, indicating that they are
making more than one year of progress in a single year and are on track to meet grade-level
standards.

iReady: English Language Arts iReady: Math
Median Typical Progress Median Typical Progress
(45% = 1 year) (60% = 1 year)
STUDENT GROUP | 2023-2024 2024-2025 2022-23 2023-2024 2024-2025
All Students 178% 221% 269% 229% 238%
6th 208% 175% 200% 143% 208%
7th 300% 197% 292% 267% 196%
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8th 50% 267% 354% 311% 367%

Hispanic or Latino 183% 233% 267% 227% 238%
Black or African

American 92% 83% <11 students 304% 177%

SED 176% 221% Not reported 231% 235%

EL 188% 190% Not reported 231% 200%

SWD 252% 159% Not reported 233% 228%

English Learner Progress Indicator

17.6% of IVMA students are English Learners, which is comparable to the district rate. We have
a number of intensive supports and programs to support these students (described in more
detail in the section “MEETING THE NEEDS OF ALL STUDENTS”). As a result of these efforts,
IVMA has seen significant success among its English learners, outperforming both the resident
schools median and the state throughout the charter term, particularly in the last two years.

ELPI - Resident Schools & State Comparison (All ELs)
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POSITIVE AND SUPPORTIVE SCHOOL CLIMATE

Foundational to the instructional program at IVMA is the assurance that ICEF Vista Middle is
creating a positive and supportive school climate for all students. Schools provide a central
context for students to develop academically, physically, emotionally, and socially. Research
conducted by the National Institute of Health in 2019 states that “positive school climate and high
student satisfaction with school reduces school absenteeism, suspension rates, and results in
improved student academic performance” (J_Sch Health. Sep 2020). IVMA fosters a positive
climate that provides structure for students’ learning while ensuring that all students feel welcome,
supported, empowered, and safe (both physically and psychologically).
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A supportive school climate is essential for closing the achievement gap. When students feel
supported and understood, they are more likely to excel academically. Our commitment to
fostering a positive climate is directly tied to our mission of educational equity — ensuring that
every student has access to the resources and support needed to succeed. At IVMA, we are
dedicated to creating these conditions within our learning community, which has resulted in low
suspension rates throughout the charter term (<1%) and high levels of student engagement.

SUSPENSION RATES

Suspension rates at ICEF Vista Middle have remained well below the state and Resident School
Median throughout the charter term, both for all students and across all statistically significant
subgroups. IVMA utilizes a Positive Behavior Intervention and Support (“PBIS”) framework that
helps to establish a positive student culture, individualized behavior supports, and data monitoring
systems (described in more detail in Element 10). All components are necessary to create a safe
and effective learning environment for IVMA students. The data below demonstrates the low
suspension rates over the course of the charter term, with the most current California Dashboard
status of Very Low and Blue performance level in 2024, and a rate of 0%. By comparison, the
state of California’s suspension rate was 3.2% in 2024.

Suspension - Resident Schools & State Comparison
All Students
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Chronic Absenteeism Rates Over Time

ICEF Vista Middle Academy has consistently maintained lower rates of chronic absenteeism than
both the state and LAUSD Resident Schools throughout the charter term. While most schools
across the state experienced increases in chronic absenteeism following the pandemic, IVMA’s
rates remained comparatively low for all students and across all statistically significant subgroups.
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Chronic Absenteeism - Resident Schools & State Comparison
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STUDENTS WITH DISABILITIES

At ICEF Vista Middle, our commitment to academic excellence extends to every student, including
the 14.4% of our population identified as students with disabilities. Based on the overall number
of students, this subgroup did not receive a performance level on the 2024 Dashboard for SBAC
ELA and Math, but they did receive a status, which is portrayed in the graphs below.

Over the course of the charter term, IVMA has dedicated significant resources and efforts,
including additional support staff, intervention programs, a special day classroom for students
with more severe disabilities, and robust professional development for special education and
general education staff, to support these students in meeting their full potential. As a result, we
have seen significant success with this student population, both academically and across other
metrics.

ELA SBAC Scores - Resident Schools Comparison Math SBAC Scores - Resident Schools Compari:
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Unlike the statewide trend of post-pandemic declines in English Language Arts and Math
performance, Students with Disabilities at ICEF Vista Middle Academy have demonstrated steady
and significant academic growth. From Spring 2019 to Spring 2024, this subgroup improved their
English Language Arts Distance from Standard (DFS) from -84.0 to -55.2, a gain of 28.8 points,
while the state average for Students with Disabilities declined by 7.5 points during the same

20



period. In 2024 alone, IVMA students outperformed the state average in ELA by more than 40
points and surpassed the Resident School Median by an impressive 56 points. In Math, the gains
were even more substantial: IVMA'’s Students with Disabilities improved from a DFS of -126.7 to
-77.8, marking a 48.9-point increase, while the state declined by 4.9 points over the same span.
This consistent upward trajectory highlights IVMA'’s effective, targeted support systems and
reflects the school's deep commitment to ensuring academic success for students with
disabilities.

In addition to strong academic progress, IVMA’s Students with Disabilities have also benefited
from supportive and inclusive school conditions. Every year post-pandemic, IVMA has maintained
a chronic absenteeism rate for Students with Disabilities that is both lower than the state and
Resident School Median and has shown continued year-over-year improvement. In 2024, IVMA’s
chronic absenteeism rate for this subgroup was just 6.7%, compared to 26.3% statewide. Notably,
IVMA’s Students with Disabilities also maintained a 0% suspension rate every year of the charter
term—a reflection of the school’s proactive, restorative approach to discipline and commitment to
student well-being.

We implemented several key initiatives over the course of the charter term which led to these
positive results:

1. Enhanced Individualized Instruction: We are refining our approach to individualized
education plans (IEPs) to increase collaboration between general and special education
teachers in IEP goal development. This will ensure that instruction is closely tailored to
the specific learning needs of each student.

2. Professional Development: We have expanded our professional development
programs to equip our educators with advanced strategies for differentiated instruction
and inclusive teaching practices. This training is designed to improve teachers’ ability to
engage and support students with disabilities in mastering grade-level content.

3. Data-Informed Instruction: We are intensifying our use of data to monitor student
progress more closely through the implementation of Weekly Data Meetings. Special
Education teachers will engage in these meetings alongside general education teachers
and school administrators to ensure the performance of students with disabilities is
prioritized. By regularly analyzing assessment data, we can identify areas of weakness
and adjust instruction in real time to address those gaps.

4. Parental and Community Engagement: Recognizing the critical role of families in
student success, we are enhancing our outreach and support for parents of students
with disabilities. This includes workshops on how to support learning at home and
increased communication regarding student progress and needs.

5. Specialized Support Services: We provide access to support services such as speech
therapy, occupational therapy, and counseling, to address the diverse needs of our
students with disabilities.

These strategic initiatives have directly contributed to the exceptional outcomes achieved by our
Students with Disabilities subgroup throughout the charter term. Rather than reversing a negative
trend, our work has focused on accelerating growth, deepening supports, and sustaining high
performance. The consistent academic gains, coupled with outstanding school climate indicators,
demonstrate a schoolwide culture of inclusion, equity, and high expectations. As we look to the
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future, we remain committed to scaling what works and continuing to serve as a model for how
public schools can close achievement gaps for students with disabilities. Our petition for charter
renewal is built on this foundation of results-driven equity and our unwavering belief that all
students, regardless of challenge, can and should thrive.

AREAS OF CHALLENGE THE SCHOOL HAS EXPERIENCED AND HOW THEY WILL BE
IMPROVED IN THE NEW CHARTER TERM

As stated, ICEF’s mission is to ensure the conditions for learning that support academic
excellence and prepare students with the skills for success in college, career, and life. A key
condition for learning is that students are present and engaged in school. As we look ahead to
the next charter term, one of IVMA’s most urgent areas of focus is chronic absenteeism.

Encouragingly, our English Learner subgroup earned a Green performance level for chronic
absenteeism on the 2024 California School Dashboard. This offers a promising sign of what’s
possible when the right interventions are in place. At the same time, we are taking seriously the
challenges reflected in our overall results. In 2024, IVMA received a Red performance level on
the California Dashboard for chronic absenteeism for All Students, Hispanic students, and
Socioeconomically Disadvantaged students. While our chronic absenteeism rate of 11.7%
remains significantly below the state average of 18.6%, a one-year increase of 3.2 percentage
points placed the school in the "High" status band and triggered the lowest performance level on
the Dashboard.

We do not take this increase lightly. Our goal is not only to remain below the state average but to
move into a "Very Low" status, ensuring every student is connected, supported, and consistently
present to access the full academic and social benefits of school.

Chronic absenteeism is often a symptom of broader structural and systemic barriers that
disproportionately impact the students and families we serve. At IVMA, we are confronting this
issue with the same level of urgency and intentionality that we bring to academic achievement.
We are implementing stronger early warning systems, increasing personalized outreach to
families, expanding mental health and wellness supports, and building a more culturally
responsive and engaging school climate. Our mission compels us to ensure that every student is
present, thriving, and fully participating in the school community.

With increased attention, data-informed solutions, and deepened family partnerships, we can not
only reduce chronic absenteeism but also accelerate learning and equity outcomes across the
board in the next charter term.

STUDENT POPULATION TO BE SERVED
TARGET STUDENT POPULATION

IVMA serves middle grades 6th-8th. Per the California Department of Education’s DataQuest
website, in the 2024-25 school year IVMA served 194 students, of whom 97.4% were
socioeconomically disadvantaged, 14.4% were students with disabilities, and 17.0% were English
Learners. In terms of ethnicity, 94.3% were Latino and 4.6% were African American. IVMA seeks
to expand opportunities for students of color within the surrounding West Los Angeles community
by providing a comprehensive education that is student focused, maintains high academic
standards, and honors the students’ individual identities.
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GOALS AND PHILOSOPHY
MISSION AND VISION

The mission of ICEF Public Schools and IVMA is to educate and empower courageous leaders
to discover their fullest potential for college, career, and life by providing a community that honors
each student’s unique identity, fosters academic excellence, nurtures healthy minds, and inspires
critical thinkers. ICEF Public Schools was founded in 1999 with a vision to create a student-
centered network of public schools dedicated to transforming South Los Angeles into a stable,
economically vibrant community.

In order to achieve this vision, ICEF believes in providing high quality educational opportunities
dedicated to developing the “whole child” through its focus on Academics, Arts, and Athletics.
ICEF Public Schools is committed to growing leaders who will serve as agents of change within
their communities and society as a whole. ICEF’s goal is to serve a high minority, low income
population with a comprehensive academic and social emotional program that allows the Charter
School’s students to understand themselves and realize their full potential. ICEF believes that
providing a well-rounded, high-quality education to historically underserved populations is a vital
remedy to closing the decades-long opportunity gap and societal inequities that have pervasively
existed in the nation. ICEF’s goal is to ensure every student has access to high quality educational
opportunities that are rigorous, reflective of their values and culture, and that support them with
developing a strong sense of identity.

Additionally, ICEF schools and staff are guided by core values and beliefs that reflect what IVMA
believes are the best practices found in high performing schools that consistently promote and
graduate well-educated students prepared to enter and succeed in college and career. The
following core values are instilled as guiding principles throughout the entire ICEF organization:

Respect: We treat ourselves and our community with care, empathy, and honesty.

Empathy: We strive to understand and care about the feelings and perspectives of
others.

e Community: We honor uniqueness and strengthen our community by living our shared
values.

Integrity: We do the right thing, even when no one is watching.
Perseverance: We challenge ourselves to grow and overcome obstacles.

Excellence: We strive for greatness in all we do — academically, socially, and
personally.

AN “EDUCATED PERSON” IN THE 21ST CENTURY

IVMA recognizes that the 21st Century mandates schools prepare students for a diverse, aware,
tech-based and complex world. An educated person in the 21st Century must be highly proficient
in problem-solving, critical inquiry, analytical thinking, writing, interpersonal relations and the use
of technology. Researchers and writers have addressed the notion that many of the vocationally
oriented skills and practical knowledge learned by students today will be obsolete by the time
these students enter the workforce (Kalantzis and Cope, 2005; Smith, 2012). Thus students today
must become dedicated to lifelong learning, understand how to be a self-directed learner and
embrace the reality of an ever-changing world.
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The Charter School believes that while learners in the 21st Century need deep core subject
knowledge, as well as proficiency in reading, writing, and mathematics, it also is crucial that IVMA
provides students with a range of “soft skills,” that will lead students to success in college and
career. These include:

e The ability to work independently and as part of a team — educated persons are self-
motivated, self-directed, and self-reliant individuals who can pursue an area of inquiry on
their own. They also have the social, collaboration, and communication skills necessary
to work with others as part of a team.

e The ability to be creative when working to solve complex problems by breaking down a
problem to understand it, generating ideas to solve the problem, and evaluating ideas to
find the most effective solutions.

e Effectively applying technology to navigate media to access and evaluate information.

e Developing a high level of Emotional Intelligence (also known as emotional quotient or
EQ). This is the ability to understand, use and manage one's own emotions in positive
ways to relieve stress, communicate effectively, empathize with others, overcome
challenges and defuse conflict.

HOW LEARNING BEST OCCURS

In order to achieve an impact and foster learning environments that honor each student’s unique
identity, foster academic excellence, nurture healthy minds, and inspire critical thinkers, the IVMA
instructional program emphasizes Five ICEF Elements as the guiding principles of the Charter
School’s academic and social emotional program:

e Creating Safe and Supportive Learning Communities - IVMA fosters caring, safe and
supporting learning environments through the promotion of social emotional learning and
ICEF Public Schools’ ICEF Embrace the Mind mental health awareness curriculum. The
program intentionally and explicitly incorporates practices that set the tone for a culture of
learning, positive interactions between students and adults, as well as their peers, and
that help students better understand themselves. The structure ensures that students are
welcomed into the learning community with intentional, inclusive strategies each day,
including warmly greeting each student by their preferred name, teachers greeting
students at the door each period of the day, mindfulness activities that set a positive tone
for learning, weekly community circles that foster equity of voice and reflection, interactive
learning strategies during instruction that support peer to peer collaboration and healthy
interactions, and closure activities that support reflection and forward-thinking. IVMA
believes that a safe and supportive learning community must be the foundation of an
academic program that seeks to ensure high levels of learning for all.

e Rigorous Standards-Aligned Instruction - Ensuring rigorous, standards-aligned
instruction is a cornerstone of educational equity at IVMA. It is crucial to ensure that all
students have daily access to high-quality, challenging curriculum that is relevant,
engaging and meets grade level standards. Rigorous learning experiences push all
students to develop critical thinking, problem-solving, and academic skills, ensuring that
our students are not left behind, but are instead empowered to reach their full potential.
This commitment to high expectations and academic excellence for all students helps
dismantle inequities and fosters a more just and inclusive educational environment,
ensuring our students are equipped to meet academic challenges and achieve their full
potential.
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High Expectations for All Students - Student achievement is strongly impacted by what
the teacher and their school community expects of them. In Carol Dweck’s book Growth
Mindset: How You Can Achieve Your Potential, the author states that “students’ academic
achievement and progress is influenced by their teachers’ mindset about their (the
students’) intellectual ability”. The author found that when teachers believe ability is fixed,
students show a lack of growth and often end the year at the same level academically as
when they began. When these implicit biases are left unacknowledged or unchallenged,
they can affect the expectations teachers hold for students, influence instruction by
reducing rigor and cause teachers to unintentionally lower expectations.

In the work to ensure high expectations for every student, IVMA looks to Zaretta
Hammonds’ work, “Culturally Responsive Teaching and the Brain”, in which the author
calls the ideal educator a “warm demander’ - “one who focuses on building strong
relationships with students, then draws on that wellspring of trust to hold students to high
standards of deep engagement with course content.” Warm Demanders...

Listen to students in order to build trust
Encourage productive struggle
Encourage mistakes

Redirect students to resources

Create opportunities for reflection

Call on non-volunteers

Set and hold clear expectations

O O O O O O O

IVMA teachers receive professional development focused on acknowledging implicit
biases and challenging beliefs about a student’s abilities that might be impacted by their
language, disability, race, culture, gender, socioeconomic level, etc. Additionally, as
teachers work to create classroom management plans, plan for daily instruction and
receive feedback from regular observations, the characteristics of warm demanders are
front and center as a means of ensuring high, clear expectations are in place for every
student, every day.

A Focus on Mental Health and Wellness - IVMA and ICEF Public Schools believe there
is a strong correlation between the impact a student's mental health has on their level of
learning and achievement. Students learn and work best when they are balanced,
peaceful, and emotionally healthy. Through the Charter School’s comprehensive, school-
based mental health program, Embrace the Mind, IVMA supplies students with tools
needed to handle difficult life circumstances, understand themselves and how they
navigate the world, all in an effort for students to be in their best physical, mental and
emotional state everyday. ICEF Embrace the Mind is a school-based mental health
initiative designed for predominantly African-American and Hispanic/Latino communities.
The Charter School's initiative in mental health and wellness allows teachers to
incorporate trauma informed practices and lessons into the classroom to meet the social
emotional needs of IVMA students. The purpose of this program is threefold: to offer
education on the science behind mental health, to reduce stigma associated with mental
illness, and to equip students, teachers, and families with tools to build mental wellness.

In addition to the ICEF Embrace the Mind curriculum and social emotional learning
lessons, IVMA offers robust counseling services, both individual and small group, to
students, as well as mentorship and leadership opportunities. These supports provide
students with tools for coping with stressors and aid students in developing a strong
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identity and sense of self.

Families as Partners - IVMA supports families with being at the forefront of their child’s
education by maintaining engagement within the school community, regular
communication about their student’s progress, and providing resources to help students
and families overcome barriers impacting their lives. In research completed by the
University of Chicago Consortium on School Research, it was found that “When schools
use effective family engagement practices, students are ten times more likely to improve
their math performance and four times more likely to improve their reading performance,”
(Byrk, Sebring, Allensworth, Luppescu,& Easton, 2012). Through strong partnership and
collaboration, IVMA seeks to empower families and ensure strong academic outcomes for
the historically underserved population IVMA serves.

Community Schools “whole-child” approach - IVMA uses a “whole-child” approach,
with “an integrated focus on academics, health and social services, youth and community
development, and community engagement,” (California Community Schools Framework,
2022). The Community Schools Model guides IVMA’s work with families, students, staff
and community partners to ensure an integrated approach to improving student outcomes
with a focus on academic, health and social services. IVMA implements the four pillars of
the California Community Schools Model:

o Integrated student supports, which can support student success by meeting
their academic, physical, social-emotional, and mental health needs. Statute
defines this as including the “coordination of trauma-informed health, mental health
and social services.” Effectively supporting students also requires that students be
well known so that they can be well served.

O Family and community engagement, which involves actively tapping the
expertise and knowledge of family and community members to serve as true
partners in supporting and educating students. Statute defines this as including
“home visits, home-school collaboration, [and] culturally responsive community
partnerships.” Learning opportunities for family members as well as structures and
opportunities for shared leadership are other important elements of authentic
family engagement.

o Collaborative leadership and practices for educators and administrators that
establish a culture of professional learning, collective trust, and shared
responsibility for outcomes in a manner that includes students, families, and
community members. Statute defines this as including “professional development
to transform school culture and climate that centers on pupil learning and supports
mental and behavioral health, trauma-informed care, Social Emotional Learning
[and] restorative justice.”

o Extended learning time and opportunities that include academic support,
enrichment, and real-world learning opportunities that extend beyond the
traditional school day to support student growth and engagement. These programs
include before-and after-school tutoring, weekend activities, summer learning, and
enrichment activities such as sports, arts, college/career exploration and STEM
programs. By offering extended learning opportunities, community schools aim to
boost academic achievement, close learning gaps, and foster social-emotional
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development.

REQUIREMENTS OF CA EDUCATION CODE 47605(c)(5)(A)(ii)

IVMA will pursue the following schoolwide and subgroup outcome goals, based on the state
priorities detailed in California Education Code § 52060(d). Student performance and
achievement of schoolwide, subgroup and individual student progress will be measured by
multiple and varied summative and formative assessments that are aligned to state and federal
standards (including the new Common Core) and reflect proficiency measures required by the
new California Assessment of Student Performance and Progress (“CAASPP”), as well as state
priorities detailed in California Education Code § 52060(d).

The following chart details the Charter School’s goals as of this petition submission, for all pupils
and all significant subgroups served by the Charter School pursuant to California Education Code
§ 52052, for each of the eight (8) state priorities identified in California Education Code § 52060(d),
including specific annual actions the Charter School will take to achieve each of the identified
annual goals. The Charter School notes that as required under Education Code Section 47606.5,
IVMA stakeholders will engage in a collaborative process each year to update and prepare an
annual Local Control and Accountability Plan (“LCAP”) as a basis for prioritizing allocation of
funds. The following is intended to be illustrative of the goals and actions IVMA anticipates at this
point in time.

LCFF State Priorities Table

Goal #1

Ensure high quality instruction that | Related State Priorities:
utilizes multiple forms of student level and
school wide data to inform instructional | Priority 1: Basic (Conditions of Learning)

decisions and implementation  of | Priority 2: State Standards (Conditions of Learning)
evidence-based intervention supports | Priority 4: Pupil Achievement (Pupil Outcomes)
provided by highly qualified and | Priority 5: Pupil Engagement (Engagement)
appropriately credentialed teaching staff. | Priority 6: School Climate (Engagement)

IVMA will also fully implement a Multi- | Priority 7: Course Access (Conditions of Learning)
tiered System of Supports (MTSS) to [ Priority 8: Other Pupil Outcomes (Pupil Outcomes)

identify and provide targeted academic
and social-emotional supports to ensure | Local Priorities:
academic success and close
achievement gaps among all student
groups (SpEd, EL, SED, etc.) and ensure
equitable access to a broad course of
study through  scheduled course
offerings.

Specific Annual Actions to Achieve Goal

ACTION 1.1 HIRE ADMINISTRATORS & EDUCATORS THAT SUPPORT THE
EDUCATIONAL PROGRAM
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ICEF Vista Middle (IVMA) will employ a team of educators who will support the educational
program for our diverse population of learners (EL, SWD, SED) These educators will include:
Principal, Assistant Principal, Math Specialist, 14 appropriately credentialed classroom
teachers, 2 Resource Specialist teachers and Intervention Specialists for SWD, full-time
Counselor, School Psychologist, Occupational Therapist, and IT Technician.

All staff will participate in 2 weeks of intensive Summer Professional Development that will
focus on: curriculum implementation, technology integration, data informed instructional
practices, classroom culture and management, educational equity, trauma-informed practices,
and social-emotional learning. Educators at IVMA will also grow in their practices through
regular coaching and support from school administration and the ICEF Home Office
instructional team. These experiences will occur during classroom observation and feedback
cycles, weekly professional development and at least throughout the academic year focused on
data informed practices, assessment analysis and responsive instruction and intervention
planning.

ACTION 1.2 IMPLEMENT CORE CURRICULAR PROGRAM & REGULARLY MEASURE
STUDENT PROGRESS

All IVMA students have access to standards-aligned curricular and instructional materials for all
core content areas. Annually, a textbook inventory is conducted and results are reported on the
SARC, LCAP, and local indicators report. For the 2023-24 school year, core curriculum
purchases include:

- CommonlLit 360 - ELA/ELD
- lllustrative Mathematics

- Amplify Science

- TCI History Alive!

- Positive Prevention Plus

Additionally, IVMA will administer diagnostic assessments, and benchmark assessments in
order to develop annual growth targets, measure student progress which are critical to inform
instruction, identify student academic needs, achievement gaps, identify appropriate
intervention and to measure program effectiveness. Students will be administered the following
assessments:

- i-Ready ELA & Math Assessments: 3 times/year
- Curriculum Unit Assessments

- ICEF Interim Assessments

- CAASPRP Interim Assessment Blocks (IAB)

- State Mandated Assessments

ACTION 1.3 IMPLEMENT INTERVENTION PROGRAMS TO ACCELERATE LEARNING

Achievement and learning gaps have been identified among all student groups including
English Learners and Students with Disabilities in reading and mathematics as evidenced in the
comprehensive needs assessment findings, internal/local assessments, 2023 CA School
Dashboard, and feedback provided during the consultation process with our educational
partners. To narrow achievement gaps, teachers will regularly engage in data analysis and
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response, and will embed Tier 1/2 intervention during the instructional day within intentional
instructional blocks.

Classroom Teachers, Resource Specialist Teachers, and Intervention Specialists will also
provide tiered academic support throughout the instructional day in Reading and Mathematics
during our designated Intervention Block.

IVMA will implement the following additional strategies to close achievement gaps:

- iReady Reading & Math online adaptive program

- After School Intervention Cycles w/Teachers - Reading & Math

- Academic and enrichment programming offered through our after school program provider,
Woodcraft Rangers

- Partnership with Study Smart Tutors - Math Intervention

IVMA will provide expanded learning opportunities after school, intersession, and summer
programming that will encompass intensive tutoring, activities that will elicit critical thinking and
problem solving skills, project-based learning opportunities and strategies to accelerate learning
through engaging activities.

Additionally, IVMA will work to close the achievement gap between SWD and general education
students, as evidenced through CA Dashboard data. We offer a continuum of services, utilizing
our Learning Center and an inclusion model in order to provide our SWD students with access
to the general education curriculum and in the least restrictive environment (LRE). SWD will
receive supports through their IEP and the implementation of Universal Design for Learning
(UDL) strategies within the general education classroom. By integrating UDL principles, we aim
to create a flexible learning environment that accommodates diverse learning styles and needs.
This involves providing multiple means of engagement, representation, and expression in our
curriculum and instruction. Professional development for teachers will focus on UDL strategies,
ensuring they are equipped to design accessible and inclusive lessons. Through UDL, we strive
to enhance educational outcomes, foster independence, and ensure that all students, including
those with disabilities, have equitable opportunities to succeed. Our data informed instructional
practices will support IVMA teachers and administrators in closely monitoring achievement data
to ensure we see improved outcomes for this student group in 2024-2025.

ACTION 1.4 ADDRESS SOCIAL-EMOTIONAL & BEHAVIORAL STUDENT NEEDS
THROUGH THE PROMOTION OF POSITIVE SCHOOL CLIMATE & COMPREHENSIVE
SUPPORTS

According to a student performed by the John Hopkins Bloomberg School of Public Health,
approximately 20% of children in the United States experience mental health-related issues.
This statistic highlights the prevalence of mental health challenges among young people,
underscoring the need for comprehensive support and intervention strategies within schools
and communities to address and support their well-being. In response to this need, IVMA will
prioritize addressing social-emotional and behavioral student needs of our scholars by fostering
a positive school climate and providing comprehensive support systems, in alignment with the
implementation of Positive Behavior Intervention and Support (PBIS) and the Multi-Tiered
Systems of Support (MTSS) frameworks.

To address the mental health, social and emotional well-being of students, IVMA will continue to
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implement the ICEF Embrace the Mind (ETM) Program, a school based mental health initiative
that is designed for predominantly African American and Latinx communities. The purpose of
our program is threefold: to offer education on the science behind mental health, to reduce
stigma associated with mental iliness, and to equip students, teachers, and families with tools to
build mental wellness. Components of our mental wellness programming will include:

- Weekly implementation of the ICEF Embrace the Mind Mental Wellness Curriculum (Self-
awareness, emotion management, leadership, college & career exploration)

- The provision of SEL counseling services by our School Counselor and Counseling interns
(1:1 counseling, small group counseling, social skills groups)

- Yoga in the Classroom

- Regular Student Surveys (assessing: school climate, student perceptions, student
experiences, mental health needs)

- Ripple Effects Online SEL Curriculum

- Wellness Center - a space led by our School Counselor where students can receive support
for their mental and emotional well-being. The center offers a space and support environment
where our scholars have access to resources and activities designed to help them develop key
SEL skills such as self-awareness, self-management, social awareness, relationship skills, and
responsible decision-making.

- Calming Corners Within the Classroom - provide students with a designated space where
they can self-regulate their emotions and behaviors. These areas are equipped with tools and
resources, such as stress-relief toys, comfortable seating, and visual aids for deep breathing or
mindfulness exercises, to help children manage stress, anxiety, or frustration.

In addition to our ICEF Embrace the Mind programming, the implementation of Positive
Behavior Intervention and Support (PBIS) strategies help to foster a positive and inclusive
school climate. These supports include:

- Setting clear Tier 1 behavior expectations and celebrations for all students (School-wide
behavior matrix, Class Dojo, Monthly awards assemblies, Monthly behavior celebrations)

- A comprehensive Tier 2/3 intervention system for students in need of additional behavior
supports (Counseling supports, daily check-in/check-out supports, mentorship programs, self-
monitoring techniques)

Leadership Development is another core component of ICEF Vista Middle's approach to social-
emotional development. Through the implementation of Franklin Covey's Leader in Me
program, our goal is to empower IVMA scholars with leadership and life skills needed to thrive
in the 21st century. Leader in Me is a research-based program based on Stephen Covey's "The
7 Habits of Highly Effective People." Leader in Me equips IVMA scholars with essential skills
such as critical thinking, problem-solving, and effective communication, while also enhancing
academic performance and promoting a positive school climate.

Furthermore, our ICEF Social Worker plays a pivotal role in supporting our school community
by providing essential services that enhance students' social-emotional well-being and
academic success. They collaborate with teachers and parents to address behavioral issues,
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implement intervention plans, and connect families with community resources. Additionally, the
social worker supports IVMA' positive school climate through the implementation of tiered re-
engagement strategies to address chronic absenteeism. The social worker works with families
to identify and address barriers that prevent students from regularly attending school. They
work closely with school administration and families to understand the root causes of
absenteeism, whether they be related to health issues, family dynamics, or transportation
challenges. The social worker develops personalized intervention plans that may include
counseling, home visits, and coordination with community services to provide necessary

supports.

An additional essential component of our efforts to promote a positive school climate is ensuring
student safety, engagement and sense of connectedness. We believe that student participation
in clubs, sports, the Arts, and other after-school programs fosters a sense of belonging and
community among our students, which is critical for their overall well-being and academic
success. Our goal is for these activities to provide opportunities for our students to develop
social skills, leadership abilities, and personal interests, all of which contribute to a positive
school climate. By actively engaging in extracurricular activities, students are more likely to feel
connected to their peers and motivated to succeed in their academic pursuits. We believe that
this holistic approach to creating learning spaces for our scholars supports not only their
educational growth but also their emotional and social development, laying a strong foundation
for lifelong success.

IVMA will implement the following programming to enhance student experiences, build
community connectedness, and promote a positive school climate:

- Field trips/learning opportunities (curricular trips during the school day, weekend &
intersession trips designed to provide unique learning experiences)

- Math Field Day competition with ICEF Public Schools

- Monthly Award Assemblies — student recognition academic, positive behavior
- Sports (basketball, soccer, volleyball)

- Podcast Club

- Lego Engineering Club

- Chess Club

- Student Council

Expected Annual Measurable Outcomes

Outcome #1: CAASPP ELA
Metric/Method for Measuring: CAASPP Results Website

Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31

Student Groups

All Students 2023-24: 1% increase 2% increase 3% increase 4% increase 5% increase

(Schoolwide) 58.08% above above above above above
met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data

English Learners | 2023-24: 1% increase | 2% increase | 3% increase | 4% increase | 5% increase
12.50% above above above above above
met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data
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Long-Term
English Learners

*1

Socioeconomically| 2023-24: 1% increase | 2% increase | 3% increase | 4% increase | 5% increase
Disadvantaged 58.25% above above above above above
Students met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data
Foster Youth Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable
Students with 2023-24: 1% increase 2% increase 3% increase 4% increase 5% increase
Disabilities 20.69% above above above above above
met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data

African American
Students

*

*

*

*

*

*

American
Indian/Alaska
Native Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24:
59.58%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data

Native
Hawaiian/Pacific
Islander Students

*

*

*

*

*

*

Students of Two
or More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Outcome #2: CAASPP Math
Metric/Method for Measuring: CAASPP Results Website

Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31

Student Groups

All Students 2023-24: 1% increase | 2% increase 3% increase | 4% increase 5% increase

(Schoolwide) 45.96% above above above above above
met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data

English Learners | 2023-24: 1% increase | 2% increase | 3% increase | 4% increase | 5% increase
12.50% above above above above above
met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data

Long-Term * * * * * *

English Learners

Socioeconomically| 2023-24: 1% increase | 2% increase | 3% increase | 4% increase | 5% increase

Disadvantaged 45.88% above above above above above

Students met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data

' Asterisk (*): Data is suppressed because fewer than 11 students tested.
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Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

2023-24:
17.24%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data

African American
Students

*

*

*

*

*

*

American
Indian/Alaska
Native Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24:
46.81%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data

Native
Hawaiian/Pacific
Islander Students

*

*

*

*

*

*

Students of Two
or More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Outcome #3: CA Science Test: Gr

8

Metric/Method for Measuring: CAASPP Results Website

Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31

Student Groups

All Students 2023-24: 1% increase 2% increase 3% increase 4% increase 5% increase

(Schoolwide) 23.30% above above above above above
met/exceeded | baseline data | baseline data | baseline data | baseline data | baseline data

English Learners

*

*

*

*

*

*

Long-Term
English Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socioeconomically|
Disadvantaged
Students

2023-24:
24.69%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data

Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

2023-24:
8.33%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data
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African American

Students

2023-24:
16.28%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data

American Indian/

Alaska Native
Students

*

*

*

*

*

*

Asian Students

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24:
26.32%
met/exceeded

1% increase
above
baseline data

2% increase
above
baseline data

3% increase
above
baseline data

4% increase
above
baseline data

5% increase
above
baseline data

Native
Hawaiian/Pacific

Islander Students

*

*

*

*

*

*

Students of Two
or More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Outcome #4: Attendance Rate
Metric/Method for Measuring: CALPADS

Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31

Student Groups

All Students 2023-24: 95% or higher | 95% or higher | 95% or higher | 95% or higher | 95% or higher

(Schoolwide) 95.2% Attendance Attendance Attendance Attendance Attendance
Rate Rate Rate Rate Rate

English Learners | 2023-24: 95% or higher | 95% or higher | 95% or higher | 95% or higher | 95% or higher

95.8% Attendance Attendance Attendance Attendance Attendance

Rate Rate Rate Rate Rate

Long-Term * * * * * *

English Learners

Socioeconomically| 2023-24: 95% or higher | 95% or higher | 95% or higher | 95% or higher | 95% or higher

Disadvantaged 95.1% Attendance Attendance Attendance Attendance Attendance

Students Rate Rate Rate Rate Rate

Foster Youth Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable

Students with 2023-24: 95% or higher | 95% or higher | 95% or higher | 95% or higher | 95% or higher

Disabilities 94.8% Attendance Attendance Attendance Attendance Attendance
Rate Rate Rate Rate Rate

African American

Students

*

*

*

*

*
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American
Indian/Alaska
Native Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24:
95.1%

95% or higher
Attendance
Rate

95% or higher
Attendance
Rate

95% or higher
Attendance
Rate

95% or higher
Attendance
Rate

95% or higher
Attendance
Rate

Native
Hawaiian/Pacific
Islander Students

*

*

*

*

*

Students of Two
or More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Outcome #5: Chronic Absenteeism Rate

Metric/Method for Measuring: California Dashboard
Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31
Student Groups
All Students 2023-24: Chronic Chronic Chronic Chronic Chronic
(Schoolwide) 11.7% absenteeism is| absenteeism is| absenteeism is| absenteeism is| absenteeism is|
10% or less 10% or less 10% or less 10% or less 10% or less
English Learners | 2023-24: Chronic Chronic Chronic Chronic Chronic
5.6% absenteeism is| absenteeism is| absenteeism is| absenteeism is| absenteeism is
10% or less 10% or less 10% or less 10% or less 10% or less
Long-Term 2023-24: Chronic Chronic Chronic Chronic Chronic
English Learners | 8.7% absenteeism is| absenteeism is| absenteeism is| absenteeism is| absenteeism is|
10% or less 10% or less 10% or less 10% or less 10% or less
Socioeconomically| 2023-24: Chronic Chronic Chronic Chronic Chronic
Disadvantaged 12.1% absenteeism is| absenteeism is| absenteeism is| absenteeism is| absenteeism is|
Students 10% or less 10% or less 10% or less 10% or less 10% or less
Foster Youth * * * * * *
Students with 2023-24: Chronic Chronic Chronic Chronic Chronic
Disabilities 6.7% absenteeism is| absenteeism is| absenteeism is| absenteeism is| absenteeism is

10% or less

10% or less

10% or less

10% or less

10% or less

African American
Students

*

*

*

*

*

American
Indian/Alaska
Native Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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Asian Students

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24:
11.9%

Chronic
absenteeism is}
10% or less

Chronic
absenteeism is}
10% or less

Chronic
absenteeism is}
10% or less

Chronic
absenteeism is
10% or less

Chronic
absenteeism is}
10% or less

Native
Hawaiian/Pacific
Islander Students

*

*

*

*

*

Students of Two
or More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Outcome #6: Suspension Rate
Metric/Method for Measuring: California Dashboard

Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31
Student Groups
All Students 2023-24: 0% | Maintain a Maintain a Maintain a Maintain a Maintain a
(Schoolwide) Suspension Suspension Suspension Suspension Suspension
Rate Rate Rate Rate Rate
below 1% below 1% below 1% below 1% below 1%
English Learners | 2023-24: 0% | Maintain a Maintain a Maintain a Maintain a Maintain a
Suspension Suspension Suspension Suspension Suspension
Rate Rate Rate Rate Rate
below 1% below 1% below 1% below 1% below 1%
Long-Term 2023-24: 0% | Maintain a Maintain a Maintain a Maintain a Maintain a
English Learners Suspension Suspension Suspension Suspension Suspension
Rate Rate Rate Rate Rate
below 1% below 1% below 1% below 1% below 1%
Socioeconomically| 2023-24: 0% | Maintain a Maintain a Maintain a Maintain a Maintain a
Disadvantaged Suspension Suspension Suspension Suspension Suspension
Students Rate Rate Rate Rate Rate
below 1% below 1% below 1% below 1% below 1%
Foster Youth * * * * * *
Students with 2023-24: 0% | Maintain a Maintain a Maintain a Maintain a Maintain a
Disabilities Suspension Suspension Suspension Suspension Suspension
Rate Rate Rate Rate Rate
below 1% below 1% below 1% below 1% below 1%
African American | 2023-24: 1.5%| Maintain a Maintain a Maintain a Maintain a Maintain a
Students Suspension Suspension Suspension Suspension Suspension
Rate Rate Rate Rate Rate
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below 1% below 1% below 1% below 1% below 1%
American 2023-24: 2.5%| Maintain a Maintain a Maintain a Maintain a Maintain a
Indian/Alaska Suspension Suspension Suspension Suspension Suspension
Native Students Rate Rate Rate Rate Rate

below 1% below 1% below 1% below 1% below 1%

Asian Students

*

*

*

*

*

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24: 0%

Maintain a
Suspension
Rate

below 1%

Maintain a
Suspension
Rate

below 1%

Maintain a
Suspension
Rate

below 1%

Maintain a
Suspension
Rate

below 1%

Maintain a
Suspension
Rate

below 1%

Native
Hawaiian/Pacific

Islander Students

*

*

*

*

*

Students of Two
or More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Outcome #7: Fully credentialed & Appropriately Assigned Teachers
Metric/Method for Measuring: CalSAAS/CALPADS

Applicable Baseline 2026-27 2027-28 2028-29 2029-30 2030-31

Student Groups

All Students 2023-24: 100% Fully 100% Fully 100% Fully 100% Fully 100% Fully

(Schoolwide) 73.9% credentialed &| credentialed & | credentialed & | credentialed & | credentialed &
Appropriately | Appropriately | Appropriately | Appropriately | Appropriately
Assigned Assigned Assigned Assigned Assigned
Teachers Teachers Teachers Teachers Teachers

English Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Long-Term

English Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socio-
economically
Disadvantaged
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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African American
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

American
Indian/Alaska
Native Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Native

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Hawaiian/Pacific
Islander Students

Students of Two
or More Races

Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable

White Students Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable

LCFF State Priorities

Goal # 2

Continue to implement a comprehensive,| Related State Priorities:
coherently focused, schoolwide Professional
Development Plan that integrates standards-
aligned academic content standards, with

evidence-based pedagogical strategies to deliver

Priority 1: Basic (Conditions of Learning)
Priority 4: Pupil Achievement (Pupil Outcomes)

high quality, engaging, differentiated instruction to
address the diverse learning needs (ELL, SPED,
SED) of our students, close achievement gaps, to
ensure our students are College and Career
Ready (CCR).

Local Priorities:

Specific Annual Actions to Achieve Goal

ACTION 2.1 PROVIDE RELEVANT & COMPREHENSIVE PROFESSIONAL DEVELOPMENT

ICEF Vista Middle will implement a comprehensive and relevant professional learning plan to develop our
instructional leaders, teachers, and support staff. We will provide ongoing, high-quality professional
development tailored to the needs of our educators and aligned with best practices in pedagogy and student
engagement. Professional learning will encompass areas such as effective instructional strategies, rigorous
standard-aligned instruction, data-informed instruction, social-emotional learning, and culturally responsive
teaching. By fostering a culture of continuous improvement and collaboration, we aim to enhance the skills
and knowledge of our staff, ultimately improving student outcomes and creating a supportive and dynamic
learning environment.
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All staff will participate in 2 weeks of intensive Summer Professional Development. Educators at IVMA will
also grow in their practices through regular coaching and support from school administration and the ICEF
Home Office instructional team. These experiences will occur during classroom observation and feedback
cycles, weekly professional development and 4 non-instructional days throughout the academic year focused
on data informed practices, assessment analysis and responsive instruction/intervention planning.

Teachers and Instructional Aides at IVMA will receive personalized professional development form our
Principal, Assistant Principal, Instructional Specialist and Teacher Leaders. The Principal, Assistant
Principal, and Math Specialist will regularly lead professional development sessions and will support teacher
growth and development by providing expert guidance and personalized coaching to enhance instructional
practices. They will collaborate with teachers to design and implement effective lesson plans, model
innovative teaching strategies, and offer constructive feedback through classroom observations. Teacher
Leaders at IVMA will serve as mentors and a resource for teachers to help empower them through their
regular guidance and support.

Instructional Leaders at ICEF Vista Middle will engage in professional learning with the Relay Graduate
School of Education, focused on enhancing our data informed culture through the implementation of Weekly
Data & Planning Meetings. In these meetings administrators and teachers analyze content standards,
review classroom level data each, identify the highest leverage gap in student learning, and plan
reteaching/reassessment experiences to ensure increased achievement in the identified grade level
skill/standard. These structured opportunities to analyze and respond to student data have supported our
teachers and leaders in having a stronger understanding of the impact of our daily classroom instruction and
a clearer picture of what students still need to learn. The goal is for these professional learning experiences
to create the space for school leaders to truly partner with teachers to examine student work and develop
targeted standard-aligned reteach plans, with the ultimate goal of increasing student learning outcomes.

Primary focuses of professional learning for all IVMA staff in the 2026-2027 school year will include:

- Relay Graduate School of Education - National Principal Academy Fellowship & Instructional Leader
Professional Development

- Weekly Data & Planning Meetings

- Get Better Faster Management & Rigor Trajectory

- Universal Design for Learning

- Multi-Tiered Systems of Support

- Leader in Me Professional Learning

- Curriculum or online program specific PD’s (e.g., iReady, Open SciEd, etc.)

To support teacher effectiveness and credential clearance, IVMA will reimburse teacher induction expenses.
ACTION 2.2 STRENGTHEN EL PROGRAM & SERVICES

IVMA will strengthen our English Learner programming by implementing targeted instructional strategies and
comprehensive support services. EL students will receive daily integrated and designated ELD instruction.
We will provide professional development for teachers on effective English language development (ELD)
techniques, differentiated instruction, and culturally responsive practices. Additionally, we will enhance
access to resources such as after school intervention/tutoring, language acquisition programs, and
technology tools (Rosetta Stone) designed to support language learning. By fostering an inclusive and
supportive learning environment, we strive to improve English learners' language proficiency, academic
achievement, and overall school engagement.

IVMA's EL Program Coordinator will regularly review and analyze EL performance data and will work with
classroom teachers to create learning plans that address the needs of English Learners, and are designed to
accelerate their learning and language acquisition. IVMA'’s EL subgroup met/exceeded their growth targets
on the i-Ready Reading Diagnostic Assessment in 2024-2025 growth target by students meeting 190%
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growth median for ELA. We believe our focus on professional learning related to effective EL teaching
strategies, as well as, after school small group instruction focused on language acquisition strategies
supported the growth this subgroup experienced in 24-25. IVMA will continue to provide professional
development to IVMA teachers on creating learning spaces that are welcoming and accessible to our EL
students, and will continue to provide after school intervention experiences.

Expected Annual Measurable Outcomes

Outcome #1: Reclassification Percentage
Metric/Method for Measuring: California Dashboard

Applicable Student
Groups

Baseline

2026-27

2027-28

2028-29

2029-30

2030-31

All Students
(Schoolwide)

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

English Learners

2023-24:
32.7%

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Long-Term English
Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socioeconomically
Disadvantaged
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

African American
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

American
Indian/Alaska Native
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Native
Hawaiian/Pacific

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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Islander Students

Students of Two or
More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Outcome #2: English Learner Progress
asuring: California Dashboard

Metric/Method for Me

Applicable Student
Groups

Baseline

2026-27

2027-28

2028-29

2029-30

2030-31

All Students
(Schoolwide)

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

English Learners

2023-24:
80%

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Maintain
above
80% of
students
making
progress
toward
language
proficiency

Long-Term English
Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socioeconomically
Disadvantaged
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

African American
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

American
Indian/Alaska Native
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Native
Hawaiian/Pacific

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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Islander Students

Students of Two or
More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Outcome #3: English Learner Subgroup Performance - ELA & Math

Metric/Method for Me

asuring: California Dashboard

Applicable Student
Groups

Baseline

2026-27

2027-28

2028-29

2029-30

2030-31

All Students
(Schoolwide)

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

English Learners

2023-24:
ELA-6.3%
below
standard

Math - 33.4%
points below
standard

ELA: increase
5 DFS points

Math: increase
5 DFS points

ELA: increase
5 DFS points

Math: increase
5 DFS points

ELA: increase
5 DFS points

Math: increase
5 DFS points

ELA: increase
5 DFS points

Math: increase
5 DFS points

ELA: increase
5 DFS points

Math: increase
5 DFS points

Long-Term English
Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socioeconomically
Disadvantaged
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

African American
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

American
Indian/Alaska Native
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Native
Hawaiian/Pacific
Islander Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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Students of Two or
More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Outcome #4: Hispanic Subgroup Performance - ELA & Math
Metric/Method for Measuring: California Dashboard

Applicable Student
Groups

Baseline

2026-27

2027-28

2028-29

2029-30

2030-31

All Students
(Schoolwide)

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

English Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Long-Term English
Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socioeconomically
Disadvantaged
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Foster Youth

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students with
Disabilities

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

African American
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

American
Indian/Alaska Native
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

2023-24:
ELA-20
points above
standard

Math - 3.7
points below
standard

ELA: increase
3DFS points

Math: increase
5 DFS points

ELA: increase
3DFS points

Math: increase
5 DFS points

ELA: increase
3DFS points

Math: increase
5 DFS points

ELA: increase
3DFS points

Math: increase
5 DFS points

ELA: increase
3DFS points

Math: increase
5 DFS points

Native
Hawaiian/Pacific
Islander Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students of Two or
More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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White Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Outcome #5: Socioeconomically Disadvantaged - ELA
Metric/Method for Measuring: California Dashboard

& Math

Applicable Student
Groups

Baseline

2026-27

2027-28

2028-29

2029-30

2030-31

All Students
(Schoolwide)

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

English Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Long-Term English
Learners

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Socioeconomically | 2023-24: ELA: increase | ELA: increase | ELA: increase | ELA: increase | ELA: increase
Disadvantaged ELA - 18.6 3 DFS points | 3 DFS points | 3 DFS points | 3 DFS points | 3 DFS points
Students points above

standard Math: increase| Math: increase| Math: increase| Math: increase| Math: increase

5 DFS points | 5 DFS points | 5 DFS points | 5 DFS points | 5 DFS points

Math - 5.9

points below

standard
Foster Youth Not Applicable | Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable
Students with Not Applicable | Not Applicable| Not Applicable| Not Applicable| Not Applicable| Not Applicable
Disabilities

African American
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

American
Indian/Alaska Native
Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Asian Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Filipino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Latino Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Native
Hawaiian/Pacific
Islander Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Students of Two or
More Races

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

White Students

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable

Not Applicable
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LCFF State Priorities

Goal # 3

Engage parents as partners through education, | Related State Priorities:
communication, and collaboration, to ensure all
students are college and career ready. Provide | Priority 3: Parental Involvement (Engagement)
students with a safe, welcoming, and inclusive, | Priority 4. Pupil Achievement (Pupil Outcomes)
positive learning environment that exudes a | Priority 5: Pupil Engagement (Engagement)

culture of high expectations.
Local Priorities:

Specific Annual Actions to Achieve Goal

ACTION 3.1 PROVIDE MULTIPLE OPPORTUNITIES FOR PARENT ENGAGEMENT, LEADERSHIP &
PARTICIPATION

ICEF Vista Middle is a California Community School. Through the implementation of this model, we seek to
provide multiple opportunities for our parents to be engaged leaders within our school community and
participants in their children's education. IVMA will accomplish this through the implementation of the Parent
Advisory Committee, hosting regular Family Engagement Nights, the facilitation of parent workshops,
Parent/Teacher Conferences throughout the year, and through our monthly Coffee with the Principal.
Additionally, our Community Schools Coordinator will act as a bridge between the school and our families.
They will be charged with regularly seeking feedback from families, elevating family voices, conducting
regular needs assessments and ensuring resources are integrated and accessible to our students and
parents. Through these efforts, we aim to create a supportive and collaborative environment where parents
are engaged advocates for their children, leading to improved academic achievement and the holistic
development for our scholars.

IVMA will also implement the following actions to increase parent engagement, participation and trust:

- Parent Advisory Committee

- Community Schools Advisory Committee

- Parent Communication - ParentSquare, Class Dojo

- Leader in Me Parent Workshops

- PowerSchool Parent Portal - provides parents the ability to monitor their child's academic progress,
attendance and communicate directly with classroom teachers

- Translation of materials and interpreter services as needed

Additionally, the IVMA School Safety Team will review and revise the School Safety Plan with input from our
educational partners.

ACTION 3.2 MAINTAIN SAFE & CLEAN SCHOOL FACILITIES
IVMA will provide all students and staff with a safe, and clean school facility. On annual basis, the Facility

Inspection Tool (FIT) report will be completed, and results will be reported on the school's SARC, LCAP
and Local Indicators Report. School administration will address any identified areas of deficiency.

Expected Annual Measurable Outcomes
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Outcome #1: Facilities in “good” repair
Metric/Method for Measuring: FIT Report

Applicable Student Baseline 2026-27 2027-28 2028-29 2029-30 2030-31
Groups
All Students 2023-24: Maintain Maintain Maintain Maintain Maintain
(Schoolwide) Good Good Fit Good Fit Good Fit Good Fit Good Fit
Rating or Rating or Rating or Rating or Rating or
above above above above above
English Learners Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Long-Term English Not Not Not Not Not Not
Learners Applicable Applicable Applicable Applicable Applicable Applicable
Socioeconomically Not Not Not Not Not Not
Disadvantaged Applicable Applicable Applicable Applicable Applicable Applicable
Students
Foster Youth Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Students with Not Not Not Not Not Not
Disabilities Applicable Applicable Applicable Applicable Applicable Applicable
African American Not Not Not Not Not Not
Students Applicable Applicable Applicable Applicable Applicable Applicable
American Indian/ Not Not Not Not Not Not
Alaska Native Applicable Applicable Applicable Applicable Applicable Applicable
Students
Asian Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Filipino Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Latino Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Native Not Not Not Not Not Not
Hawaiian/Pacific Applicable Applicable Applicable Applicable Applicable Applicable
Islander Students
Students of Two or Not Not Not Not Not Not
More Races Applicable Applicable Applicable Applicable Applicable Applicable
White Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable

Outcome #2: Student Favorability Percentage: School Safety & Sense of Belonging
Metric/Method for Measuring: Panorama Student Survey
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Applicable Student Baseline 2026-27 2027-28 2028-29 2029-30 2030-31
Groups
All Students 2023-24: Increase Increase Increase Increase Increase
(Schoolwide) Student Student Student Student Student Student
School Favorability Favorability Favorability Favorability Favorability
Safety Rating Rating Rating Rating Rating
Favorability: of School of School of School of School of School
57% Safety by 1% | Safety by 2% | Safety by 3% | Safety by 4% | Safety by 5%
above above above above above
Student baseline baseline baseline baseline baseline
Sense of
Belonging Increase Increase Increase Increase Increase
Favorability: Student Student Student Student Student
36% Favorability Favorability Favorability Favorability Favorability
Rating Rating Rating Rating Rating
of Sense of of Sense of of Sense of of Sense of of Sense of
Belonging by | Belonging by | Belonging by | Belonging by | Belonging by
1% 2% 3% 4% 5%
above above above above above
baseline baseline baseline baseline baseline
English Learners Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Long-Term English Not Not Not Not Not Not
Learners Applicable Applicable Applicable Applicable Applicable Applicable
Socioeconomically Not Not Not Not Not Not
Disadvantaged Applicable Applicable Applicable Applicable Applicable Applicable
Students
Foster Youth Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Students with Not Not Not Not Not Not
Disabilities Applicable Applicable Applicable Applicable Applicable Applicable
African American Not Not Not Not Not Not
Students Applicable Applicable Applicable Applicable Applicable Applicable
American Not Not Not Not Not Not
Indian/Alaska Native | Applicable Applicable Applicable Applicable Applicable Applicable
Students
Asian Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Filipino Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Latino Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
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to

Native Not Not Not Not Not Not
Hawaiian/Pacific Applicable Applicable Applicable Applicable Applicable Applicable
Islander Students
Students of Two or Not Not Not Not Not Not
More Races Applicable Applicable Applicable Applicable Applicable Applicable
White Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Outcome #3: Parent Favorability Percentage: School Safety & Barriers to Engagement
Metric/Method for Measuring: Panorama Family Survey
Applicable Student Baseline 2026-27 2027-28 2028-29 2029-30 2030-31
Groups
All Students 2023-24: Increase Parent|increase Parent|increase Parent|Increase Parent|increase Parent
(Schoolwide) Parent School |Favorability Favorability Favorability Favorability Favorability
Safety Rating Rating Rating Rating Rating
Favorability: of School of School of School of School of School
89% Safety Safety Safety Safety by 4% [Safety by 5%
by 1% above |by 2% above [by 3% above |above above
Parent Barriers |paseline baseline baseline baseline baseline

Engagement Increase Parent
Favorability: Increase Parentfincrease Parent|increase Parent|increase Parent|Favorability
93% Favorability Favorability Favorability Favorability Rating
Rating Rating Rating Rating of Barriers to
of Barriers by |of Barriers to  |of Barriers to  [of Barriers to  [Engagement by
1% above Engagement |[Engagement [Engagement by[5% above
baseline by 2% above |by 3% above (4% above baseline
baseline baseline baseline
English Learners Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Long-Term English Not Not Not Not Not Not
Learners Applicable Applicable Applicable Applicable Applicable Applicable
Socio- economically Not Not Not Not Not Not
Disadvantaged Applicable Applicable Applicable Applicable Applicable Applicable
Students
Foster Youth Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable
Students with Not Not Not Not Not Not
Disabilities Applicable Applicable Applicable Applicable Applicable Applicable
IAfrican American Not Not Not Not Not Not
Students Applicable Applicable Applicable Applicable Applicable Applicable
IAmerican Indian / Not Not Not Not Not Not
IAlaska Native Students | Applicable Applicable Applicable Applicable Applicable Applicable
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Asian Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable

Filipino Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable

Latino Students Not Not Not Not Not Not
Applicable Applicable Applicable Applicable Applicable Applicable

Native Hawaiian/ Not Not Not Not Not Not
Pacific Islander Applicable Applicable Applicable Applicable Applicable Applicable
Students

GOALS FOR ENABLING PUPILS TO BECOME AND REMAIN SELF-MOTIVATED,
COMPETENT, AND LIFELONG LEARNERS

The instructional program at IVMA is designed to develop students into becoming students who
have self-efficacy and are motivated to learn and grow. Supporting the growth of lifelong, self-
motivated learners involves cultivating curiosity among IVMA students and creating learning
environments that are engaging, student-centered and that push students to think critically.
Through the Charter School’s student-centered and differentiated instructional model, students
come to understand that they can experience the rewards and confidence that come with
achievement. Students develop confidence in their own abilities, set goals and come to approach
learning enthusiastically, fostering self-motivation and a thirst for knowledge.

INSTRUCTIONAL DESIGN

CURRICULAR AND INSTRUCTIONAL DESIGN OF THE EDUCATIONAL PROGRAM: KEY
EDUCATIONAL THEORIES AND RESEARCH

All IVMA students participate in a rigorous, relevant, and coherent standards-based curriculum
that supports the achievement of the academic standards and the expected school-wide learning
results. IVMA'’s focus on Equity, Literacy, and Numeracy utilizes a whole-child, student-centered
approach that ensures all students have access and the necessary support in the effort to close
the learning and opportunity gap for students of color. IVMA understands the importance of
utilizing research-based instructional practices to promote student achievement. Academic
excellence is achieved when students are engaged in rigorous, relevant, student-centered
learning experiences that promote discourse, inquiry and the application of critical thinking skills.

Structured Supportive Learning Environments - I[VMA’s focus on Equity, Literacy, and
Numeracy utilizes a whole-child, student-centered approach that ensures all students have
access and the necessary support in the effort to close the learning and opportunity gap for
students of color. IVMA understands the importance of utilizing research-based instructional
practices to promote student achievement. Teachers create emotionally safe learning
environments, provide direct-instruction, create student-centered learning communities, one-on-
one instruction and intervention in order to ensure the academic needs of all students are met.

IVMA believes that every child deserves to learn daily within exceptional learning environments
that value the following:

e Strong student:adult relationships
49



A focus on mental health and wellness

Rigorous standards-aligned daily instruction

High expectations for students and adults

Relevant, regular assessments coupled with data informed responses, professional
development and coaching.

Student goal setting and reflection

e A restorative rather than punitive approach to discipline

Based on the results achieved at the Charter School, both over time and most recently following
the COVID-19 pandemic, IVMA students benefit greatly from the highly structured instructional
program.

Rigorous Standards-Aligned Instruction - Rigorous, standards-aligned instruction is
cornerstone of the IVMA academic program. By ensuring that all students, regardless of their
backgrounds, have access to challenging and high-quality curriculum content, we address
disparities in educational opportunities that often exist in underserved communities. Research by
Darling-Hammond et al. (2014) highlights that students who engage with rigorous, standards-
aligned content are more likely to develop critical thinking skills and achieve academic success,
particularly in schools serving diverse populations. Schools that implement standards-aligned
curricula consistently see significant improvements in student outcomes, especially among
historically marginalized groups (NCES, 2013). IVMA uses these research-based practices to
ensure students are acquiring the knowledge and skills necessary for future academic and
professional success. Additionally, providing a learning environment where daily rigorous
instruction occurs in every classroom ensures that all students are challenged to reach their full
potential. As emphasized by the research of Conley (2007), students who are exposed to high
expectations and challenging content are more likely to develop the academic habits and
mindsets needed for postsecondary education and the workforce. By embedding rigorous
instruction into our academic program at IVMA, this not only addresses immediate academic
disparities but also equips our students with the skills and knowledge they need to thrive and
succeed in college, career and life.

KEY FEATURES AND COMPONENTS OF THE CHARTER SCHOOL'’S EDUCATIONAL
PROGRAM BY SUBJECT AREA

High Quality Literacy Instruction

Proficiency in reading and writing are essential to academic mastery. IVMA’s English Language
Arts curriculum is grounded in the Science of Reading, and ensures rigorous daily standards-
aligned instruction. Learning experiences in the ELA classroom encourage IVMA students to
read, think and write critically, develop and debate ideas, and always support these ideas and
opinions with evidence. Students are allowed to do the “intellectual heavy lifting”, while the teacher
acts as a facilitator and guide. The Charter School’s goal is for IVMA students to recognize and
embrace the power of their own ideas and teachers are asked to focus on encouraging
independent thinking, collaboration, and problem solving. Our literacy curriculum incorporates
evidence-based practices that align with how students learn to read and comprehend texts
effectively. Our instructional approach is structured to meet the diverse needs of learners, offering
a range of texts and instructional resources that help build foundational reading and writing skills
while also promoting higher-order thinking.

IVMA utilizes the CommonlLit curriculum for grades 6-8. At the heart of the CommonlLit curriculum
is its extensive library of high-quality texts, carefully selected to engage students and align with
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grade-level standards. These texts cover a wide variety of genres, including fiction, nonfiction,
poetry, and primary sources, providing students with rich and diverse reading experiences. Each
text is accompanied by rigorous, text-dependent questions that encourage close reading and
analysis, helping students to develop a deep understanding of the material.

In addition to its text library, the CommonLit curriculum includes targeted instructional supports
that address key components of reading, such as fluency, vocabulary, and comprehension. These
supports are embedded throughout the curriculum, ensuring that students not only practice
reading but also acquire the skills necessary to decode and understand complex texts. This
systematic approach to literacy instruction is closely aligned with the Science of Reading, which
emphasizes the importance of explicit, structured teaching in developing proficient readers.

Writing lessons are thoughtfully structured to build students' skills progressively across the
academic year. Each lesson is designed to guide students through the writing process, from
brainstorming and outlining to drafting and revising. The curriculum emphasizes the development
of key writing skills such as argumentation, analysis, and narrative writing, aligning with grade-
level standards. Students engage with writing prompts that are often connected to the texts they
read, encouraging them to draw evidence from these sources to support their ideas. Teachers
conference with students regularly to provide individualized feedback and guidance through the
writing process. This approach not only strengthens their writing abilities but also deepens their
understanding of the material, fostering critical thinking and clear communication.

Additionally, ELA teachers may supplement the curriculum with state-vetted, standards-aligned
mini lessons and materials from the Smarter Balanced Digital Library. Teachers incorporate
blended learning lessons, allowing for stations and small group work time, often utilizing a variety
of technology. Students become proficient in Google Apps for Education, such as Google Docs,
Google Slides and Google Forms. Teachers utilize California State Interim Assessments and
ICEF Interim assessments to understand progress towards standards mastery and to support
students with becoming familiar with computer-based standardized assessments.

Intervention and Enrichment Programs

Our approach to academic intervention is grounded in a commitment to ensuring that all students
master grade-level standards in both English Language Arts (ELA) and Mathematics. We use a
multi-tiered system of supports (MTSS) that includes adaptive technology, targeted small group
instruction, and data-driven re-teaching cycles.

To support individualized student growth, we utilize i-Ready in both ELA and Math. This adaptive
program provides a personalized learning path based on diagnostic assessments administered
at least three times per year. The data from i-Ready diagnostics allows our educators to identify
specific skills gaps and monitor progress over time. Students engage in weekly online lessons
tailored to their unique needs, and teachers review usage and performance data weekly to make
informed instructional decisions.

In addition to i-Ready, our instructional model includes structured small group instruction. These
groups are designed based on both formative classroom assessments and i-Ready data. The
primary focus of small group instruction is re-teaching priority standards that students did not
master during initial core instruction. Teachers use a combination of scaffolded supports, high-
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leverage instructional strategies, and frequent checks for understanding to ensure that learning
is accelerated.

Intervention blocks are built into the master schedule to provide time for these supports without
compromising core instruction. Students receiving intervention support are monitored closely
through progress tracking systems.

This integrated model—combining personalized learning with responsive, teacher-led re-
teaching—ensures that all students, regardless of starting point, are provided with the time and
support necessary to reach grade-level proficiency.

Equitable Mathematics Instruction

IVMA believes the learning of mathematics is driven through a student’s curiosity about the world
and the relationship between math and their daily lives. IVMA teachers capitalize on this curiosity,
and approach all students as doers of mathematics that are capable of constructing mathematical
knowledge. By exploring mathematical relationships, students develop critical thinking and
problem solving skills. When IVMA students tackle rigorous tasks that balance conceptual
understanding, fluency and application, they are equipped with skills to help them tackle 21st
century challenges.

At IVMA math is taught in an inquiry-based manner as emphasized by the National Council of
Teachers of Mathematics (“NCTM”) Principles and Standards, and Common Core State
Standards for Math. To achieve these goals, teachers utilize the lllustrative Mathematics
curriculum. This curriculum is designed to help students develop important mathematical
concepts, skills, procedures, and ways of thinking and reasoning in number sense, geometry,
measurement, algebra, probability and statistics. The curriculum teaches students to reason and
communicate proficiently in mathematics through a unit-based approach. lllustrative Mathematics
explicitly integrates the CCSS eight Standards for Mathematical Practice, and are applied
individually, or together, depending on the lesson.

lllustrative Mathematics meets alignment expectations for all three grade levels, 6th-8th, per
EdReports.org. The curriculum was chosen at ICEF because the design aligns with the
philosophical foundations of an inquiry-based, real-world curriculum that provides students with
equitable mathematics instruction. “A school’s mathematics curriculum, the set of materials used
to craft instruction each day, is a significant teaching and learning tool that provides access to the
power and opportunities afforded by mathematical proficiency” (Baldwin, Cintron, Coe, Sebelski,
UnboundEd Learning 2021). Inadequate math instruction is a nationwide challenge, and its effects
fall disproportionately on students of color. As this demographic represents 100% of the IVMA
student population, the use of the lllustrative Mathematics curriculum serves as the foundation of
the math instructional program. IVMA believes that equitable mathematics instruction requires
that educators ensure all students have access to a standards-aligned curriculum that provides
opportunities for rich tasks and for developing deep understanding. lllustrative Mathematics
provides IVMA students with such an opportunity.

For example, there are eight Math Language Routines (“MLRs”) embedded in the lllustrative
Mathematics curriculum. These routines are designed to advance student thinking and increase
academic discourse. The principles of design aim to support students (1) demonstrate
understanding in multiple ways (2) make meaning of concepts and representation (3) share their
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thinking and revise their understanding and (4) develop reasoning through meta-cognition (Zwiers
et. al, 2017). The Math Language Routines are summarized below:

Math Language Routine

Description of Teacher and Student Actions

Stronger and Clearer Each Time

Teachers provide students with a question about a mathematical
concept. Students respond to the prompt in writing, pair/share,
and revise responses based on peer feedback.

Collect and Display

Teachers circulate the room and actively monitor academic
conversation. The goal is to capture words or phrases used in
student conversation so that they can make connections or
deepen understanding of math vocabulary. Students work in pairs
or small groups while the teacher listens in on academic
conversations.

Critique, Clarify, Connect

Teachers provide students with a written mathematical statement
and facilitates error analysis and revision process. Students
discuss the error in pairs then individually revise the statement.

Information Gap

Teachers provide students with cards. Partner A has the math
question. Partner B has the information needed to solve. Students
work in pairs to solve the problem. Partner B is expected to only
answer questions from Partner A.

Co-Craft Questions & Problems

Teachers give a hook to the learning target. Students write and
compare questions about the hook. The actual question is
revealed at the end of the routine.

Three Read

Teachers and/or students read the math question three times.
Each read has a specific focus:

1) What is the question about?

2) What are numbers/quantities in the question?

3) How might you solve the problem?

Compare and Connect

Teachers provide a problem that can be solved in multiple ways.
Students solve the problem using a strategy of their choosing.
Responses are reviewed with a focus on what is the same and
what is different in the mathematical approaches.

Discussion Supports

A collection of teacher moves that support students in engaging in
mathematical discussions. This includes, but is not limited to, (1)
providing independent think and/or group work time before the
whole group debrief, (2) introducing new vocabulary and practice
using the mathematical terms as choral response, and (3)
expecting students to justify their thinking and revise their answers
in oral and written form.

Additionally, teachers can use sentence stems as a structure for amplifying language and helping
students articulate their mathematical understanding. This is a list of sample sentence frames:

Language
Function

Sample Sentence Frames

Language

- Sample Sentence Frames
Function
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Describe ® It looks like... Justify ® | know because...
® | notice that... ® | predict because...
® | wonder if... o |f then because...
® letstry.. e Why did you...?
® A quantity that varies is ® How do you know...?
e \What do you notice? e Can you give an example?
® \What other details are
important?
Explain ® First, | because... Generalize | o reminds me of
e Then/Next, I... because...
® | noticed sol... o _ willalways
® | tried and what because...
happened was... e _ willnever
e How did you get...? because...
® \What else could we do? ® |s it always true that...?
® s a special case?
Critique ® That could/couldn’t be true Compare e Both and are
because... And alike because...
® This method works/doesn’t Contrast ) and are different
work because... because...
® We can agree that... ® One thing that is the same is...
° ’s idea reminds me of... ® One thing that is different is...
® Another strategy would be ® How are and
because... different?
® |s there another way to e Whatdo and
say/do...? have in common?
Represent | o represents Interpret ® We are trying to...
° stands for ® \We will need to know...
° corresponds to ® \We already know...
® Another way to show ® |tlooks like represents...
is... ® Another way to look at it is...
® How else could we show this? e \What does this part of
mean?
® \Where does show...?

History Instruction That Challenges Students To Think Critically About The World and
Their Place In It

IVMA'’s history curriculum incorporates the acclaimed History Alive! (6-8) Teachers Curriculum
Institute (TCI) program. This curriculum meets the instructional materials criteria noted in the
California History Social Science Framework. The TCI curriculum includes structured, research-
based lessons that are highly interactive and build critical reading and thinking skills.

The History Alive curriculum includes the following components in grades 6-8:
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History Alive! The Ancient World - Grade 6: The sixth grade history curriculum includes
the study of major Western and non-Western ancient civilizations including Mesopotamia
and Egypt, the Ancient Hebrews, Ancient Greece, Rome, China and early Indian
civilizations. Within studies of each of these cultures, students focus on how the people,
events, and geography of each civilization helped develop its social, economic and
political structures. Students examine reasons behind the rise and fall of civilizations and
will analyze the ways in which ideas from these civilizations transformed the world in which
IVMA students live. Students access information from a wide variety of sources, including
textbooks, primary sources, novels, internet sources, maps, and graphs. In this way,
students constantly reinforce and utilize skills learned in other content areas.

History Alive! The Medieval World and Beyond — Grade 7: Seventh Grade History
teaches students about the social, cultural, and technological changes that occurred in
Europe, Africa, and Asia from 500 A.D. to 1789. The course begins with a study of the fall
of the Roman Empire in the Middle Ages. Students then study the geographic, political,
economic, religious, and social structures of China, Ghana, Mali, Japan, the rise of Islam
in the Middle East as well as Europe in the Middle Ages and Meso-American and Andean
civilizations. They analyze the origins, accomplishments, and diffusion of the
Renaissance, Reformation, Scientific Revolution, Age of Exploration, Enlightenment, and
Age of Reason.

History Alive! The United States Through Industrialism — Grade 8: Eighth Grade
history covers American history from colonization of the Americas up to the rise of
industrialization in the early 1900s. Students study the foundations of Constitutional ideals
and principles from Britain and the American Revolution. They study the causes, course,
and consequences of the Civil War and the Industrial Revolution. Students also study the
change and continuity of American politics, citizenship, and society. Throughout the
course, students make connections to contemporary social, political, and economic issues
through instructional strategies such as pinwheel discussions, Socratic seminars,
simulations, and re-enactments

In addition to the primary curriculum (History Alive!), there are a number of other means by which
IVMA challenges students to think critically about the world and their place in it.

Document Based Questions (“DBQ”)

For a number of years, IVMA students have engaged regularly in grades 6-8 with
Document-Based Questions from The DBQ Project.

With this resource, students begin with a main prompt or focus question (ex: The Maya:
What was their most remarkable achievement?) and a series of related primary and
secondary texts. The texts they are given might be political, social or economic
documents, literary texts, maps, or other pictures or photographs of relics. In response to
the prompt, using the texts and knowledge of the subject, students are required to craft
Informational, Explanatory and Argumentative responses to answer the prompt.

On a basic level, through these questions, students have the opportunity to engage with
and enhance their understanding of core Social Studies grade level content. Secondly,
s