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Assurances, Affirmations, and Declarations

Alliance Morgan McKinzie High School (also referred to herein as “McKinzie” and “Charter
School”) shall:

Be nonsectarian in its programs, admission policies, employment practices, and all other
operations. (California Education Code (hereinafter “Ed. Code™) § 47605(e)(1).)

Not charge tuition. (Ed. Code § 47605(e)(1).)

Not discriminate against any pupil on the basis of disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in section 422.55 of the
Penal Code, including immigration status. (Ed. Code § 47605(e)(1); Ed. Code § 220.)

Except as provided in Education Code section 47605(e)(2), admission to a charter school shall
not be determined according to the place of residence of the pupil, or of his or her parent or
legal guardian, within this state, except that an existing public school converting partially or
entirely to a charter school under this part shall adopt and maintain a policy giving admission
preference to pupils who reside within the former attendance area of that school. (Ed. Code §
47605(e)(1).)

Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(e)(2)(A).)

Except for existing pupils of Charter School, determine attendance by a public random drawing
if the number of pupils who wish to attend Charter School exceeds Charter School’s capacity.
Preference shall be extended to pupils currently attending Charter School and pupils who reside
in the Los Angeles Unified School District (also referred to herein as “LAUSD” and
“District”). Preferences shall not result in limiting enrollment access for pupils with
disabilities, academically low-achieving pupils, English learners, neglected or delinquent
pupils, homeless pupils, or pupils who are economically disadvantaged, as determined by
eligibility for any free or reduced-price meal program, foster youth, or pupils based on
nationality, race, ethnicity, or sexual orientation, and shall not require mandatory parental
volunteer hours as a criterion for admission or continued enrollment. (Ed. Code §
47605(e)(2)(B).)

Charter school shall not encourage a pupil currently attending the Charter School to disenroll
from the Charter School or transfer to another school for any reason, including, but not limited
to, academic performance of the pupil or because the pupil exhibits any of the characteristics
described in Education Code section 47605(e)(2)(B)(iii). (Ed. Code § 47605(e)(4).)

If a pupil is expelled or leaves Charter School without graduating or completing the school
year for any reason, Charter School shall notify the superintendent of the school district of the
pupil’s last known address within 30 days, and shall, upon request, provide that school district
with a copy of the cumulative record of the pupil, including a transcript of grades or report
card, and health information. (Ed. Code § 47605(¢)(3).)



e Meet all statewide standards and conduct the pupil assessments required pursuant to Education
Code sections 60605 and 60851 and any other statewide standards authorized in statute or pupil
assessments applicable to pupils in non-charter public schools. (Ed. Code § 47605(d)(1).)

e Consult, on a regular basis, with Charter School’s parents, legal guardians, and teachers
regarding the school’s educational programs. (Ed. Code § 47605(d)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit
corporation, is and shall be the exclusive public school employer of Charter School’s employees
for the purposes of the Educational Employment Relations Act (EERA), Chapter 10.7
(commencing with Section 3540) of Division 4 of Title I of the Government Code. Charter School
shall comply with all provisions of the EERA and shall act independently from LAUSD for
collective bargaining purposes. In accordance with the EERA, employees may join and be
represented by an organization of their choice for collective bargaining purposes.

NOTE: This Charter contains specific “Federal, State and District Required Language” (FSDRL),
including the Assurances, Affirmations, and Declarations section above. The FSDRL should be
highlighted in gray within each Charter element or section. The final section of the Charter
provides a consolidated addendum of the FSDRL. This intentional redundancy facilitates efficient
charter petition review while ensuring ready access to the FSDRL for any given section of the
Charter. To the extent that any inconsistency may exist between any provision contained within
the body of the Charter and the FSDRL contained in the addendum, the provisions of the FSDRL
addendum shall control.



Element 1 - The Educational Program

“The educational program of the charter school, designed, among other things, to identify those
whom the charter school is attempting to educate, what it means to be an “educated person” in
the 21st century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to become self-motivated, competent, and lifelong
learners.” (Ed. Code § 47605(c)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, and specific annual
actions to achieve those goals. A charter petition may identify additional school priorities, the
goals for the school priorities, and the specific annual actions to achieve those goals.” (Ed.
Code § 47605(c)(5)(A)(i).)

“If the proposed charter school will serve high school pupils, a description of the manner in
which the charter school will inform parents about the transferability of courses to other public
high schools and the eligibility of courses to meet college entrance requirements. Courses
offered by the charter school that are accredited by the Western Association of Schools and
Colleges may be considered transferable and courses approved by the University of California
or the California State University as creditable under the “A” to “G” admissions criteria may
be considered to meet college entrance requirements.” (Ed. Code § 47605(c)(5)(A)(iii).)

LoCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY

PLAN (LCAP)

Charter School acknowledges and agrees that it must comply with all applicable laws and
regulations related to AB 97 (2013) (Local Control Funding Formula), as they may be amended
from time to time, which include the requirement that Charter School shall annually submit a Local
Control and Accountability Plan (LCAP)/annual update to the Los Angeles County Superintendent
of Schools and the Charter Schools Division (CSD) on or before July 1. In accordance with
Education Code sections 47604.33 and 47606.5, Charter School shall annually update its goals
and annual actions to achieve those goals identified in the charter pursuant to Education Code
section 47605(c)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by
the State Board of Education, as it may be changed from time to time. Charter School shall comply
with all requirements of Education Code section 47606.5, including but not limited to the
requirement that Charter School “shall consult with teachers, principals, administrators, other
school personnel, parents, and pupils in developing the local control and accountability plan and
annual update to the local control and accountability plan.” (Ed. Code § 47606.5(d).)

ACADEMIC CALENDAR AND SCHEDULES
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Charter School shall offer, at a minimum, the number of minutes of instruction set forth in
Education Code section 47612.5, and the number of school days required by California Code of
Regulations, title 5, section 11960.

MATHEMATICS PLACEMENT

Charter School shall comply with all applicable requirements of the California Mathematics
Placement Act of 2015.

TRANSITIONAL KINDERGARTEN

Charter School shall comply with all applicable requirements regarding transitional kindergarten.
For purposes of admission to Charter School, transitional kindergarten shall be considered a part
of kindergarten, and therefore students enrolled in transitional kindergarten at Charter School shall
be considered existing students of Charter School for purposes of Charter School’s admissions,
enrollment, and lottery.

WASC ACCREDITATION

If Charter School serves students in grades 9-12, before Charter School graduates its first class of
students, Charter School shall obtain, and thereafter maintain, Western Association of Schools and
Colleges (WASC) accreditation.

ENGLISH LEARNERS

Charter School shall identify potential English Learners in a timely manner in accordance with all
applicable legal requirements. Charter School must provide all English Learners with an effective
English language acquisition program that also affords meaningful and equitable access to Charter
School’s core academic curriculum. Instructional plans for English Learners must be (1) based on
sound educational theory; (2) adequately supported with trained teachers and appropriate materials
and resources; and (3) periodically evaluated to make sure the program is successful and modified
when the program is not successful.

On an annual basis, upon request, Charter School shall submit a certification to the LAUSD
Charter Schools Division (CSD) that certifies that Charter School has adopted and is implementing
either the LAUSD Master Plan for English Learners and Standard Engish Learners or Charter
School’s own English Learner (EL) Master Plan. If Charter School chooses to implement its own
EL Master Plan, the plan shall provide a detailed description of Charter School’s EL program, and
shall address the following:

e How Charter School’s EL Master Plan provides all of its English Learners, including but
not limited to Long Term English Learners (LTELs) with an effective English language
acquisition program as well as meaningful and equitable access to Charter School’s core
academic curriculum

e How English Learners’ specific needs will be identified

e What services will be offered

11



e How, where, and by whom the services will be provided
e How Charter School will evaluate its EL program each year, and how the results of this
evaluation will be used to improve the program, including the provision of EL services

Each year, Charter School shall provide to the CSD a report on its annual evaluation of the
effectiveness of its EL program. Upon request, Charter School shall provide a copy of its current
EL Master Plan to the CSD.

Charter School shall administer the CELDT/ELPAC annually in accordance with federal and state
requirements.

Charter School shall reclassify English Learners in accordance with federal and state requirements.
Charter School shall provide parent outreach services and meaningfully inform parents with
limited English proficiency of important information regarding Charter School matters to the same

extent as other parents.

STUDENTS WITH DISABILITIES

Federal Law Compliance

Charter School shall adhere to all provisions of federal law related to students with disabilities
including, but not limited to, section 504 of the Rehabilitation Act of 1973, Title II of the
Americans with Disabilities Act of 1990, and the Individuals with Disabilities Education
Improvement Act of 2004.

Special Education Program

Charter School shall ensure that no student otherwise eligible to enroll in Charter School shall be
denied, directly or indirectly, admission due to a disability or to Charter School’s inability to
provide necessary services. Charter School acknowledges that policies and procedures are in place
to ensure the recruitment, enrollment, service, and retention of students with disabilities at
LAUSD-authorized charter schools, including Charter School.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing
Charter School intends to operate as a “school of the district” for special education services,
Charter School shall execute a Memorandum of Understanding (“MOU”) by and between LAUSD
and Charter School regarding the provision and funding of special education services consistent
with applicable state law and the LAUSD Special Education Local Plan Area (“SELPA”) Local
Plan for Special Education and shall be considered a “public school of the District” for purposes
of Special Education pursuant to Education Code section 47641(b). However, Charter School
reserves the right to make written verifiable assurances that it may become an independent local
educational agency (LEA) and join a SELPA pursuant to Education Code section 4764 1(a) either
on its own or with a grouping of charter school LEAs as a consortium following the requirements
of Education Code section 56195.3(b). In this instance, Charter School will execute a MOU with
LAUSD on provisions of special education as a member of a non-LAUSD SELPA.

12



SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA under
the provisions of Education Code section 56195.1(a). As a single-District SELPA, the District has
created two charter school sections (District-operated Programs and Charter-operated Programs)
under the administration of one single Administrative Unit pursuant to a reorganization plan
approved by the Board of Education on January 4, 2011 (149/10-11). Full implementation of the
reorganized LAUSD SELPA commenced in the 2013-2014 school year requiring all District-
authorized charter schools to elect one of the three options available under the LAUSD SELPA.
Prior to an option election, all District-authorized charter schools were required to participate as a
school of the District under the District-Operated Programs Unit. Prior to the beginning of the
2013-2014 school year, all District-authorized charter schools, other than those that had previously
executed an Option 3 Memorandum of Understanding (“MOU”), were required to execute a new
MOU setting forth the LAUSD SELPA option election for the remainder of the charter petition
term. The Charter-operated Program schools do not have LEA status for the purposes of special
education but will function in a similar role in that each charter school will be responsible for all
special education requirements, including but not limited to services, placement, due process,
related services, special education classes, and special education supports. Charter schools that
have elected to participate in a District-operated programs option may apply for membership in
the Charter-operated Program section of the SELPA. Charter schools accepted for participation in
the Charter-operated Programs section receive support from a Special Education Director for the
Charter-operated Programs.

Use of District’s Special EducationPolicies and Procedures and Data Systems

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to
the terms, conditions and requirements of orders imposed upon the District pertaining to special
education. All charter schools are required to use the District’s Special Education Policies and
Procedures Manual and Welligent, the District-wide web-based software system used for online
Individualized Education Programs (“IEPs”) and tracking of related services provided to students
during the course of their education.

All charter schools are required to interface with My Integrated Student Information System
(MiSiS) via a web based Application Programming Interface (API). MiSiS is a suite of applications
which is designed to capture all student data.

13



General Information

Data Table - General Information

'GENERAL INFORMATION

The contact person for the Charter School is: [Name and
Title]

Rosa Menendez, Principal

The contact address for Charter School is:

Rosa Menendez
110 S Townsend Ave
Los Angeles, CA 90063

The contact phone number for Charter School is:

(323) 526-8198

The current address(es) of the Charter School is/are:
(Please note: As charter schools’ eligibility for and
allocation of Proposition 39 facilities are determined on an
annual basis, a charter school’s current occupancy of
Proposition 39 facilities is subject to change in subsequent
schools years.)

110 S Townsend Ave
Los Angeles, CA 90063

round, single track/multi-track, extended day/year) will be:

Location(s) is/are in the LAUSD Board District: 2
Location(s) is/are in the LAUSD Region: E
The grade configuration of Charter School is: 9-12
The number of students in the first year (should align with : 445
that for Year 1 of the budget, as well as the rollout plan in

the petition, if applicable) will be:

The grade level(s) are: 9-12
The total enrollment capacity will be: (Enrollment capacity : 525
is defined as the total number of students who may be

enrolled in Charter School.)

The type of instructional calendar (e.g., traditional/year- Traditional

The regular bell schedule will be:

8:30 am - 3:30 pm

The term of this Charter for Middle and High performing
schools’:

July 1, 2026 — June 30, 2031

' The rollout plan should be aligned with the charter term as identified above.

14



Community Need for Charter School

School’s Academic Performance

Since its founding, McKinzie has had a student-centered focus on providing high-quality
education and opportunities to historically underserved communities. Evidence of our
school’s strong performance in that mission can be seen in a wide variety of verified data
provided by the state, including the SBAC Distance From Standard (DFS) metric, and multiple
metrics from the California School Dashboard. As per the LAUSD Policy and Procedures for
Charter Schools document, we have provided a “comparison to Resident Schools’
performance on the measures of academic performance” (p. 37) where possible. This
analysis was created by using LAUSD’s Resident School Identifier tool to identify an LAUSD
Home School by inputting the Charter School’s physical address. Because we currently do not
have access to the Resident Schools Median data from LAUSD, despite multiple requests to
CSD and the Office of Data and Accountability that these data be provided, we have provided
data for this “Local Schools Median” below to provide longitudinal local school data. This
“Local Schools Median” is calculated as the median of the six LAUSD home schools for
McKinzie’s physical address.

Beyond the growth evident in these data, McKinzie is contributing to hundreds of scholars
finding postsecondary success after they leave our walls. Despite the well-documented and
systemic challenges faced by communities like the one we serve, our school provides high-
quality supports that lead our scholars to attend, persist, and graduate from college at a
significantly higher rate than their peers across the nation. Year after year, National Student
Clearinghouse data clearly shows that graduates of McKinzie surpass their national averages,
in all the above metrics, as students who are predominantly English Learners,
Socioeconomically Disadvantaged, Students With Disabilities, Black and African-American, or
Latine. Indeed, many of our students navigate the intersection of multiple backgrounds, facing
complex challenges that require the support of a dedicated community of learners to
overcome and thrive. McKinzie commits to continuing to improve our program in support of
these scholars and our community, rigorously and holistically preparing them to gain
acceptance to and graduate from college, and to ultimately become valuable contributors to
their communities and families. As demonstrated by the evidence below of McKinzie’s strong
student growth performance and the unique needs of our community, our school meets the
renewal criteria under Section California Ed Code 47607.2(b), and must be granted a renewal
term of five years.

Demographics Comparison

Higher Percentage of Socioeconomically Disadvantaged Scholars

Since its founding 2009, our school’s mission has been to make the College-Ready Promise
with the historically underserved communities in the greater Los Angeles area, ensuring that
all scholars matriculate from our school with the skills necessary to find success in college
and career listed in the Graduate Profile. Because of this, the community we serve has
significantly higher rates of students with barriers to success, including Socioeconomically
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Disadvantaged backgrounds. Our school also serves English Learners and Students with
Disabilities at rates comparable to the state and LAUSD. It is well-documented that scholars
from these backgrounds face additional challenges to success at all levels of education. In
fact, recent data from the National Student Clearinghouse reveals that graduates from high-
poverty high schools enroll in college at only two-thirds the rate of their peers from low-poverty
schools, and graduate from college at less than half the rate.

Subgroup Percentage - 2024

Socioeconomically Disadvantaged 95.7% 81.6% 65.1%
English Learners 16.8% 21.6% 19.7%
Students with Disabilities 18.9% 16.0% 15.0%

Source: CDE DataQuest

Scholars Arrive at Our School Significantly Behind in ELA and Math

The above demographic realities lead to significantly lower academic performance by
scholars in the years before they attend McKinzie. The data below shows the average DFS
for scholars in the year preceding their attendance at our school, in both ELA and Math, and
compares these scores to the State and LAUSD averages for the same grade level and years.
In Spring 2024, scholars who would go on to attend McKinzie as 9th graders in the 2024-25
school year scored 26.8 DFS points lower in their 8th grade ELA SBAC assessments than 8th
grade scholars in LAUSD as a whole, and 41.1 DFS points lower than other 8th graders
across the State. In math, our incoming 9th graders also scored 30.3 DFS points lower on
their 8th grade Math SBAC than LAUSD 8th graders and 49.3 DFS points lower than 8th
graders across the State. This means that our scholars enter our schools in 9th grade already
demonstrating performance much lower in ELA and Math when compared to their peers
entering 9th grade in LAUSD or schools across the State. Despite entering our schools much
further behind, our data below demonstrates that, overall, our scholars show significant
academic growth every year they attend our school.

Pre-Attendance Scholar Performance Comparison
Grade 8 - All Students

e
8

McKinzie -45.8 -59.4 -105.2 -111
LAUSD 8 -36.7 -32.6 -92.5 -80.7
State 8 -18.2 -18.3 -67.9 -61.7

Source: California Environmental Reporting System
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ELA DFS Performance

ELA Performance Above Local Schools, LAUSD, and the State
Scholars at McKinzie have demonstrated years of DFS performance that exceed local

schools, LAUSD, and the state.

ELA DFS - All Students
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ELA Subgroup Performance Exceeds Local Schools, LAUSD, and the State

This strong performance continues when subgroups from 2024 are analyzed. As seen in the
table below, all numerically significant subgroups at McKinzie outperformed their peers in
local schools, LAUSD, and the State.

ELA - DFS Score by Subgroup - 2024

School  All Students EL SWD Latinx SocEcon
Disadv

McKinzie 23.5 -38 -58.1 24.3 26.1 -76.9
Local
Schools -8.55 -105.6 -83.8 -9.45 7.7 1337
Median
LAUSD 28.2 787 1106.9 38.9 202 1294
State 13.2 67.6 -95.6 -39.3 40.9 1109.6

Preliminary 2025 DFS Data Indicates DFS Maintained Previous Gains

Preliminary data from testing in Spring 2025 indicate that our school-wide DFS remains
largely unchanged since experiencing strong growth in 2024. This is a strong indication that
the changes to our educational program are having a significant impact, and previous gains
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have not regressed.
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ELA Verified Data

Strong CORE Growth Results in ELA

CORE Growth Reports are generated through data analysis of hundreds of schools across
the state. CORE member districts include Los Angeles Unified, Fresno Unified, Garden
Grove Unified, Long Beach Unified, Oakland Unified, Sacramento City Unified, San Francisco
Unified, San Jose Unified, and Santa Ana Unified. Taken together, these districts include
more than 1 million students. Post-Covid growth data is available starting in the 2022-23
school year.

The CORE growth model reports a growth percentile, which is a 0 to 100 scale that compares
a school to other schools serving similar students. Each percentile represents where a school
stands in a group of 100 other schools like it. For example, a school at the 75th percentile
grows its scholars better than 74 out of 100 schools. According to CORE, 50th percentile
growth represents a typical year of growth for students in the school in question. A score of
above 50th percentile indicates that scholars at this school show more growth than at most
other schools like it.

In ELA, the 2023-24 CORE Growth Reports place our schools in the top tier of schools across
the state, demonstrating the positive impacts of our educational program in ELA and the
outstanding impact of our program on scholars’ ELA growth.

CORE Growth Report - ELA

2022-23 2023-24

Growth Percentile 69th percentile Growth Percentile 92nd percentile
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Practices Supporting Growth and Achievement

At Morgan McKinzie High School we have worked to refine practices in weekly observation
feedback of teachers, weekly data analysis including all subgroups, and have adopted a
strong, research backed curriculum to ensure that all students are best supported and that we
are adjusting instruction and practices regularly in order to support all learners and push
ourselves to continuously improve. We have been proud of the progress we have made and
see the impact of our work, in fact the dip in our data is indicative of a semester we spent
without an assistant principal in that department to lead that work demonstrating the impact
that the practices have and the impact on student learning as soon as the new assistant
principal arrived and picked up the same practices. We have found that the consistency in
those practices has also led to strong teacher retention and teacher satisfaction due to their
feelings of being developed and supported by the team.

Before each week, teachers engage in what we call intellectual preparation, during which they
intentionally prepare for the week’s lessons by reading the text, annotating any questions they
may want to ask, completing all student tasks to ensure they are clear on how students will
engage with the text, and tasks and planning how they will use questioning to deepen
students’ thinking. This prepares teachers to use every minute of class time intentionally.
Once in the class, teachers use a variety of school-wide strategies to ensure students are
learning and we are monitoring their progress. One of these strategies is intentional
monitoring. This daily strategy consists of teachers planning out circulation routes of their
classrooms (which students need to be checked in with first and which can wait a bit longer),
clearly stating what they are monitoring for, and circulating the class, looking at each student’s
work and providing them feedback on what they named. Using these planning and monitoring
strategies consistently has ensured student outcomes not only remain consistent but also
increase year after year.

Math DFS Performance

Math Performance Above Local Schools, LAUSD, and the State
After three consecutive years of growth, scholars at McKinzie now achieve higher than their
peers at local schools, LAUSD, and the state.

Math DFS - All Students
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Latine and Socioeconomically Disadvantaged Subgroup Performance Higher than
Local Schools, LAUSD, and the State

Latine and Socio-economically Disadvantaged students, who comprise the largest subgroups
at our school, outperformed local schools, LAUSD, and the state as a whole by a wide margin
in 2024. Our Latine scholars outperformed local schools by 83.8 DFS points, LAUSD by 37.1
DFS points, and the state by 43.7 DFS points. Our Socioeconomically Disadvantaged
scholars outperformed local schools by 81.35 DFS points, LAUSD by 37 DFS points, and the
state by 42.6 DFS points.

Math - DFS Score by Subgroup - 2024

Latinx SocEcon Disadv
McKinzie -35.5 -35.6
Local Schools Median -119.3 -116.95
LAUSD -72.6 -72.6
State -79.2 -78.2

Preliminary 2025 DFS Data Indicates Strong Growth

Preliminary data from testing in Spring 2025 indicate that our school-wide DFS average grew
to -25in 2025. This represents a growth of 12.3 DFS points since 2024 and marks the
second straight year of strong growth, as seen in the graph below.
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Math Verified Data

Exemplary CORE Growth Results in Math

CORE Growth Reports are generated through data analysis of hundreds of schools across
the state. CORE member districts include Los Angeles Unified, Fresno Unified, Garden
Grove Unified, Long Beach Unified, Oakland Unified, Sacramento City Unified, San Francisco
Unified, San Jose Unified, and Santa Ana Unified. Taken together, these districts include
more than 1 million students. Post-Covid growth data is available starting in the 2022-23
school year.

The CORE growth model reports a growth percentile, which is a 0 to 100 scale that compares
a school to other schools serving similar students. Each percentile represents where a school
stands in a group of 100 other schools like it. For example, a school at the 75th percentile
grows its scholars better than 74 out of 100 schools. According to CORE, 50th percentile
growth represents a typical year of growth for students in the school in question. A score of
above 50th percentile indicates that scholars at this school show more growth than at most
other schools like it.

In Math, the last two years of CORE Growth Reports place our schools in the top tier of
schools across the state, demonstrating the positive impacts of our educational program in
Math and the outstanding impact of our program on scholars’ math growth.

CORE Growth Report - Math

2022-23 2023-24

Growth Percentile 99th percentile Growth Percentile 100th percentile
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Practices Supporting Growth and Achievement

Math is a subject that has historically been neglected in our underserved community. We
sought to disrupt that and work to improve outcomes for our students in order to open
opportunities for them in STEM fields. The data you see above represents the work we have
done to improve our practices and the results on student outcomes. We are proud to lead in
math in our community.

Math is an area in which we made very strategic choices to make incremental change, which
is sustainable and results in steady growth over time, and ensures that our students continue
to grow in deep mathematical understanding. We adopted a research-based curriculum,
invested in teachers attending several PD series by the curriculum publisher, engaged in
weekly observation feedback, weekly lesson plan feedback, weekly data analysis, and weekly
department meetings to work toward a deeper understanding of the demands of the math
content as a team. We have found that putting all of these practices together, while time and
energy-consuming, has resulted in consistent data gains, greater teacher confidence and joy
in their success, and student enjoyment of the math content.

Before each lesson, teachers engage in intellectual preparation, completing all student work
to ensure they understand the demands of the task, plan for misconceptions, and pre-plan
qguestions they can ask when students get stuck. In classrooms, dynamic instructional
practices result in students enjoying engaging in math and feeling successful in the courses,
leading to them pushing themselves to try more challenging problems. Teachers circulate
throughout the class and push students' thinking using hinge questions. They write more
questions on students’ desks with markers versus answering questions when students have
them, resulting in students becoming better problem solvers. Students engage in a variety of
modalities to solve problems, including working in groups in table settings, working in groups
on non-permanent surfaces on walls, and a variety of group relay assessments. All of the
variety and low-stakes engagement result in students finding joy in mathematics and shifting
their mindsets to a growth mindset about math.

In addition, we partner with Air Tutors to support forty-five of our most struggling students in
math by providing two additional hours a week of high-dosage math tutoring. Air Tutors is a
company that provides us with tutors online. We structured the program in a way that we are
able to create pre-assessments to determine the skills the students most need to work on,
and we design lessons and materials the students can work on with their Air Tutors. The
students work in groups of three with their tutors and take weekly assessments with us to
gauge their learning. We then use that data to plan the lessons for the tutors for the next
week. We have a great relationship with the company and are able to watch videos of the
tutors working with our students and send feedback directly to the tutors to continue refining
the work they do and improving student outcomes. We have had great success with the
program, and students love it. In December, we gave an Air Tutors satisfaction survey to the
students, and 93% said they are enjoying the program and would recommend it to a friend.

The above data show a clear picture of the strong outcomes of our educational program and
the dedication of all the educational partners at our school.
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College Matriculation, Persistence, and Completion - Verified Data

Matriculation: National Student Clearinghouse Enroliment Rate Higher Than Peers
Across the Nation

This is a metric produced by the National Student Clearinghouse (NSC). The data below are
produced from school-specific reports for Morgan McKinzie, as well as from Annual Reports.
Although the best comparison for our school would be with a High-Minority and High-Poverty
subgroup, the NSC does not provide data aggregated for that combination of characteristics.
Because of this, we must compare our school with High-Poverty-only schools, a subgroup that
almost certainly has higher matriculation rates than a more appropriate subgroup. However,
despite this, McKinzie shows better matriculation rates than these schools for every year in
the past decade.

College Matriculation Rates by Graduating Classes

School 2015 | 2016 | 2017 | 2018 | 2019 | 2020 | 2021 | 2022 | 2023 | 2024
McKinzie 81% 89% 79% 67% 63% 76% 73% 74% 85% 83%
Nationwide - High ! ' ' ' ' ' ' ' '
Poverty 51% 52% 54% 54% 55% 45% 47% 50% 51%

*Although the best comparison for our school would be with a High-Minority and High-Poverty
subgroup, the NSC does not provide data aggregated for that combination of characteristics.
Because of this, we must compare our school with High-Poverty-only schools, a subgroup that almost
certainly has higher graduation rates than a data point that also factors in race/ethnicity.

@ McKinzie @ Nationwide - High Poverty
100%
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Persistence: College-Going Rate for HS Completers Exceeds Local Schools, LAUSD,
and the State
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This is a metric produced by the California Department of Education. It uses National Student
Clearinghouse data to assess the percentage of a graduating class that is still attending
college after 16 months. Due to the 2-year longitudinal nature of this metric, data for the
graduating class of 2022 is the most recent data available from the CDE. This metric
demonstrates years of graduating classes who attend college at a greater rate, and with
greater persistence, than local schools, LAUSD as a whole, and across the State for every
graduating class except 2022. In addition, we have seen growth in this metric post-Covid,
demonstrating the resilience of our scholars and school community as a whole.

CDE College-Going Rate for HS Completers (16-Month) - All Students

School
McKinzie 60.3% 68.4% 63.2%
LAUSD 57.8% 57.5% 57.0%
State ' 62.7% ' 62.2% ' 62.0%
Local Schools Median | 38.6% | 45.5% | 40.9%

Completion: National Student Clearinghouse 6-Year Completion Rate Competitive With
Nationwide High-Poverty Schools

When our school is compared with Nationwide High-Poverty schools, our school remains
competitive with that group (even though a better comparator for our schools would be
Nationwide High-Poverty and High-Minority schools, if it were available). Given the positive
trends in persistence noted above, we strongly believe that this data will improve in the future.
We also believe that if there were a metric comparing High-Poverty and High-Minority
scholars, our rates would be comparable or better. Due to the 6-year longitudinal nature of
this metric, data for the graduating class of 2018 is the most recent data available for our
school, which we gather from the National Student Clearinghouse StudentTracker Aggregate
Report available each Spring. The national data set for the class of 2018 will not be available
until the National Student Clearinghouse releases the High School Benchmarks report in Fall
2025.

6-Year College Completion Rates by HS Graduating Class
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Our college-going rate is transformative to our community and impactful on so many levels.
Many of our staff are graduates of our high school, a four-year university, and have returned
to serve the students in their neighborhood because they strongly believe in the impact of the
school on their ability to get to and through college.

Across all classes and contents, our school uses strong academic practices to ensure that
students have the foundational skills to succeed in college. We expose students to labs,
discussions, and offer dual enroliment so that they can experience college-like experiences
throughout their time with us.

We ensure that courses match the rigor that students will experience in college. All courses
on our campus require college-level reading and writing and include Socratic seminars.
Courses include independent work and homework, which prepares students for the
independent learning they will do in college. We work as a team on vertical articulation of
study skills and independent work skills to ensure that students are developing the skills and
study muscles they will need to be able to succeed in college and beyond, and we are seeing
the results of that work in our college matriculation rates.

We have three full-time college counselors who support students throughout high school,
starting in summer bridge to transition into high school, understanding A-G requirements and
how credits work, and supporting them with regular check-ins to ensure their grades stay up
and they stay on track to graduate on time. Throughout high school, they provide college
exploration through Naviance and a variety of field trips and tours. We partner with
organizations like College Match and a variety of internships to expose students to many post-
secondary options, keeping them excited about life after high school and supporting them in
making the decision that is best for them.
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California School Dashboard

Many metrics on the California School Dashboard also demonstrate the success our students
are experiencing at our school.

English Learner Progress - % Met Target Growth

School EL LTEL
McKinzie 61.8% 59.7%
Local Schools Median 40.9% 42.9%
LAUSD 47.5% 50.4%
State 45.7% 45.8%

English Learner Growth Surpasses LAUSD, the State, and Local Schools

On the English Learner Progress metric, our school demonstrates stronger growth than
comparable subgroups in the Local Schools Median, LAUSD, and throughout the State as a
whole. The strength of this growth clearly demonstrates the success of our program to
support the growth of English Learners, a very valuable strength given the importance of
language acquisition in supporting all other aspects of our educational program and our
scholars’ opportunities in the future.

Working in the community of East Los Angeles with a high population of English Learners, we
take pride in ensuring that all students have the language skills they need to succeed in high
school and beyond.

We support language acquisition in a variety of ways, including drop-in vocabulary in all
content areas, strategic groupings, and ensuring that student talk and student-to-student talk
are present during the majority of class time. Our students get lots of practice using
language, and our strong student culture results in a very safe environment for all students to
feel secure in making mistakes and trying new things. Vibrant, discussion-filled classrooms,
grade-level text, and strategic groupings ensure that all students have the people and
materials around them they need to succeed.

Through their designated ELD classes, students get explicit practice in all four language
domains (reading, writing, listening, and speaking), and students are able to practice with
others at their same level of language acquisition, gaining confidence and building skills. Our
ELD teacher builds engaging activities that push students to read text that is just beyond their
current independent level, write with details, and engage in discussions, speaking and
listening to each other. Students also read novels at their independent level to ensure they
are gaining fluency and preview skills, and texts for their core classes to gain confidence in
those subjects, to support their success.

Graduation Rate Exceeds LAUSD and the State

When comparing Graduation Rates at McKinzie to peers, a subgroup analysis reveals that all
numerically significant subgroups outperform LAUSD and the State as a whole. These data
further demonstrate the effectiveness of our scholar supports and interventions, enabling
them to succeed in our school’s rigorous academic program.
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Graduation Rate - by Subgroup (HS Only)

School All Students EL SWD Latinx SocEcon
Disadv
McKinzie 88.8% 82.4% 83.3% 88.7% 88.7%
LAUSD 86.7% 71.5% 71.4% 86.6% 86.7%
State 86.7% 77.9% 74.4% 85.3% 84.4%
Source: California School Dashboard

This number represents students who graduate in four years, but our numbers last year were
impacted by a disproportionately large number of students with learning differences (about
10% higher than neighboring schools), resulting in a small group of students who needed one
additional quarter to graduate. Those students had taken a few classes more than once and
needed the class presented in a different way, which we were able to do during the summer.
They were able to graduate, but did so after the cutoff to count for the above graduation rate.
In the end, all but one student received their diploma by the end of the summer.

Overall, our 5-year cohort graduation rate is 93.7% as tracked by the CDE, which is above the
district and state averages.

Some strategies that have supported our strong graduation rate throughout the years are our
weekly grade level meetings during which the grade level content teachers, special education
teacher, and grade level counselor meet to review student grades and any student concerns
and strategize on how to support each student. The following week, the team meets again to
follow up on how things are going and action plan further from there. Counselors also do
regular grade checks with students and families to share progress toward graduation in terms
of credits to ensure that everyone is clear on what the student’s grad plan is and whether or
not they need to plan time for summer school, etc. The collaborative effort of the team has a
great benefit for all students.

Counselors also check in with students in advisory on a regular basis to work through
activities in Naviance, including interest surveys, career exploration, and college searches,
which keep students excited about life after graduation and focused on their goals. These
opportunities to see the larger picture of why they need to complete high school keep
students focused and motivated to finish school.

Suspension Rate Lower Than the State

These school supports are further demonstrated by suspension rates at McKinzie, as our
school supports all students with counseling, social-emotional learning, and a well-
implemented system of Positive Behavioral Interventions and Supports. In a subgroup
analysis, the suspension rate at McKinzie is lower than the state as a whole for all numerically
significant subgroups.

Suspension Rate - Metric by Subgroup
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McKinzie 1.4% 1.2% 3.3% 1.4% 1.5%
State 3.2% 3.4% 5.4% 3.4% 4.0%

Source: California School Dashboard

By keeping students in school and finding alternatives to suspension, we have developed a
strong school culture where students feel safe to make and repair mistakes and know that
they will be held accountable for their actions, versus suspension, where it feels like they
could run from their mistakes or be removed from them.

Some of the practices that have contributed to this low suspension rate are creating systems
for student ownership of behavior redirection. Students now run pivotal events like summer
bridge and teach students what our behavioral norms are, and spend the week redirecting
student behavior and explaining to our new students why we behave/don’t behave in certain
ways. We also established No Place for Hate, which is a student group that addresses hate
speech, but more than that, encourages kindness on campus. We have monthly campus-
wide awards for students who exemplify our behavior norms, and we have daily culture
walkthroughs with the school leadership team to ensure we are supporting teachers in
addressing small behaviors like wearing hats in classrooms before they become larger
distractions. Our dean supports campus-wide behavior by preventing behavior challenges
through coaching teachers on behavior management strategies and forming strong
relationships with students, which he can leverage when needed.

Social Emotional Learning
After COVID, it was clear that we were going to need to take a much more proactive approach
to social-emotional learning, so we added a second school psychologist. We made this
decision based on a calendar audit of our first school psychologist, determining that most of
her time was spent providing DIS counseling to our students with IEPs. We knew that
students returning to campus were going to need additional support, and we wanted to ensure
that we were able to provide that. Having that second psychologist on campus has provided
us the opportunity to support students after COVID through the trauma and difficulties it
resulted in by creating:
- Readily available supports for all kids, counseling, check-ins, threat assessments, etc
- Grief support groups for students who have lost loved ones
- Health relationship groups for students who spent a lot of time witnessing unhealthy
relationships while at home
- Family workshops on many topics, including mental health, stress, and substance
abuse
- Partnerships to provide students with therapy in person and online on campus
- Art therapy for students and families on campus
- The creation of a robust, grade-level appropriate advisory curriculum
- And many other resources as needed
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High Quality Instructional Materials Audit
Alliance conducts regular audits of its instructional materials to ensure they are rigorous,

experts, such as The New Teacher Project (TNTP), to provide independent reviews and
specialized insight. Recent curriculum reviews in Math, Science, and English Language
Development (ELD) have evaluated materials for alignment to grade-level standards,
incorporation of appropriate language supports, and responsiveness to students’ cultural
contexts. Based on these findings, the network takes intentional action to ensure that all

and relevance.

Our School Meets Criteria for Renewal Under Assembly Bill No. 1505

As the above data demonstrate, McKinzie has achieved the statutory criteria for renewal
under AB 1505. First, our school has “achieved measurable increases in academic
achievement, as defined by at least one year’s progress for each year in school” as stated in
47607.2 (b)(3)(A). This has been shown in the CORE reports that show our scholars
outpaced growth in ELA and Math for 2022-23 and the 2023-24 school year compared to
similar scholars across the State of California. In addition to this, our scholars’ DFS
performance exceeds the Resident Schools Median in all subgroups in both ELA and Math.

an important and outstanding school of choice within its neighborhood. However, we as a
school community will continue our efforts to improve every year to ensure our scholars

the achievement gap that so many of our scholars come to us with, to ensure they leave
ready to get to and through college.

In addition, our school demonstrates “strong postsecondary outcomes, as defined by college
enrollment, persistence, and completion rates equal to similar peers” as stated in 47607.2
(b)(3)(B). This is shown in matriculation and graduation rates that exceed nationwide
averages for High-Poverty schools, and persistence rates that exceed LAUSD and the State
as measured by the National Student Clearinghouse.

measurements of academic performance in determining whether to grant a charter renewal,”
McKinzie has met all criteria for renewal and must be granted a renewal term of five years.

standards-aligned, and culturally responsive. This process includes collaboration with external

adopted core curricula across grade levels meet high standards for academic rigor, inclusivity,

Given our school’s performance described above, it is evident that our school continues to be

receive the education they deserve. We will continue to work strategically to continue to close

Under the above-verified data and language from AB 1505, as well as the requirement written
in 47607.2 (b)(2) that, “the chartering authority shall provide greater weight to performance on

Success of Key and/or Innovative Features of the Educational Program
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The success of the below features has been analyzed above under School’'s Academic
Performance.

Key or Innovative features of the Alliance educational program are as follows:

1.

High Expectations for All Students - All students, including students in historically
underachieving communities, can successfully learn at high levels and have a
fundamental right to high expectations and quality instruction that prepare them to
enter and succeed in college. All students must pass the A-G college entrance course
requirements with a grade of C or better to graduate and be at least proficient in core
academic standards (reading, writing, math, science, history/social science) to be
ready for success in college.

Small Personalized Schools and Classrooms - Students learn best in small learning
communities where their education is personalized so that students know their
teachers and are well known as individuals by all adults in the school. Blended-
learning classrooms, like those at Bloomfield, offer even more personalized and
individualized instruction that targets individual student learning needs, takes them
from where they are and accelerates their learning to where they need to be in order to
graduate ready for success in college.

Increased Instructional Time - All students must have sufficient time in school to
learn successfully. The school offers a longer school year and ongoing opportunities
for extended learning time through intervention or enrichment to meet individual
student needs. Daily learning time is structured in longer instructional blocks of time to
allow for focused in-depth learning. Students will also have access to online resources,
be able to replay online content, and access other features allowed by using
technology, creating many out-of-classroom learning opportunities. Research
demonstrates how increased learning time can lead to higher achievement.

Highly Qualified Principals and Teachers — All Alliance schools must have
exemplary principals who are capable instructional leaders and entrepreneurs in
managing resources, and who are given opportunities for ongoing leadership training.
Knowing that students learn best with teachers who know their subject field, are well
trained to deliver rigorous instruction, and can attend to the diverse needs of individual
students, these skills are at the forefront when selecting and developing teachers. Our
teachers work in collaborative teams with common planning time where lessons are
studied as a learning community and where accountability for student success is a
shared responsibility.

Working with Parents as Partners - Parents at all Alliance schools are meaningfully
and actively engaged in their children’s education. They have a right to choose to send
their children to excellent high performing schools. Parents must be responsible and
accountable for supporting their children’s learning at school and at home. They must
understand what it will take to prepare their children for college, and they are
encouraged to support the goals of the school through their voice and through
volunteering.
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Success of School’s Educational Program in Meeting Needs of Student
Population

The success of the below program elements has been analyzed above under School’s
Academic Performance.

The educational program at McKinzie is designed to ensure that all students, including those
in numerically significant student groups (low-achieving, socioeconomically disadvantaged,
students with disabilities, and students from other subgroups), receive the support necessary
to meet or exceed academic standards.

Identification and Support for Low-Achieving Students:

e Early Identification and Monitoring: The school identifies low-achieving students
through diagnostic assessments, state testing, and grades, with a focus on students
earning below a C or showing academic deficiencies. Teachers and school leadership
teams actively monitor this data, and interventions are put in place based on interim
assessments and progress reports.

e Tailored Interventions: Low-achieving students are provided with targeted support in
core subjects, such as English Language Arts (ELA) and math. Remediation and
support classes are offered; and teachers use online digital content providers to
supplement one-on-one instruction, alongside high dosage tutoring. This personalized
approach allows the school to address the specific academic gaps of each student.

e Outcome Tracking: Success is measured through ongoing assessments, including
state exams and formative assessments, with regular data analysis to evaluate the
effectiveness of interventions. For example, over the past year, students in
remediation and support classes demonstrated a 10% increase in proficiency rates in
math and ELA compared to the previous year.

Support for Socioeconomically Disadvantaged and Low-Income Students:

e High Proportion of Low-Income Students: Approximately 95.7% of students at
McKinzie qualify for the federal lunch program, reflecting a student population that is
predominantly socioeconomically disadvantaged.

e Targeted Academic Support: The school uses standards-based grading, scaffolded
and differentiated learning, and after-school tutoring to ensure that low-income
students receive the necessary academic support to succeed. Programs are designed
to meet the needs of students who enter the school behind grade level, with progress
tracked through interim assessments and state exams.

e Academic Performance Monitoring: In addition to academic support programs,
students' progress is evaluated through regular interim assessments, college
readiness exams, and state exams. These measures help track student performance
and inform necessary adjustments in instruction.

e Student Support Teams: To ensure that all students receive the support they need, the
school utilizes a structured support process, led by a designated team or staff
member, to identify and address the needs of students requiring additional assistance.
This process is guided by multiple forms of data, including formative, summative, and
standardized assessments, as well as input from teachers, staff, and administrators.
The team regularly monitors student progress, collaborates to implement appropriate
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interventions and supports, and ensures ongoing communication and partnership with
families throughout the process.

Support for Students with Disabilities:

e Child Find Obligation: Under the Individuals with Disabilities Education Act (IDEA), the
school actively identifies, locates, and evaluates children who may have disabilities
and require special education services. This process, known as Child Find, includes
outreach to families, screening procedures, and collaboration with teachers to ensure
early identification. If a student is suspected of having a disability, the school follows
district protocols to initiate evaluations and determine eligibility for services.

e Specialized Services: Students with disabilities are provided with accommodations and
support based on their Individualized Education Programs (IEPs). The school ensures
that these students are supported through differentiated instruction, small group
interventions, and specialized services, as outlined in district-required language.

e Inclusion Strategies: Students with disabilities participate in general education
classrooms with appropriate accommodations or modifications. Teachers are trained
in inclusive practices and differentiated instruction to ensure that students with
disabilities can access the general curriculum effectively.

e Data Monitoring and Adjustment: Student progress is monitored regularly through IEP
meetings, formative assessments, and teacher observations. This data helps guide the
adjustments in instructional methods and support services, ensuring continuous
growth for students with disabilities.

Support for Students from Other Subgroups (Foster Youth, Homeless Students, etc.):

e |dentification and Coordination of Services: Foster youth, homeless students, and
other related subgroups are identified during the enrollment process, and the school
works closely with community agencies to provide tailored support. This includes
tutoring, counseling, transportation, and coordination of services.

e COST Process for Tailored Support: The Coordination of Services Team (COST)
process is used to develop individualized support plans for these students, involving
school administrators, counselors, teachers, and relevant staff members. The team
ensures that students receive the resources and assistance they need, including
emotional and academic support.

e Regular Academic Evaluations: Academic performance for students in these
subgroups is reviewed regularly. Adjustments to support services or curriculum are
made as necessary, ensuring that students' specific needs are being met.

Support for English Learners:

e Supports for English Learners are outlined in the English Language Learner Network
Plan

The educational program at McKinzie successfully meets the needs of its diverse student
population through early identification of at-risk students, personalized academic support, and
a coordinated approach involving teachers, families, and community resources. With a strong
focus on data-driven decision-making, targeted interventions, and continuous professional
development, the school has seen measurable improvements in student outcomes across all
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subgroups. As a result, the charter school’s educational program is effectively addressing the
specific needs of its student population, including numerically significant groups, ensuring that
all students have the opportunity to succeed academically.

Areas of Challenge and Improvement, Plans for Improvement

Continued Growth in Math and ELA

Continued improvement in the area of Math and ELA continues to be one of the primary foci
of our school as we move through the post-Covid years. Through the dedication of our
educational partners, our students were able to avoid the same levels of learning loss during
Covid seen in other schools. However, the growth we’ve seen has been uneven, as we did
see a decline in 2023 in both ELA and Math scores.

Although we showed very significant recovery in 2024, our goal in the future will be to
continue this growth in the years to come. As always, our goal is to ensure our scholars
experience the same opportunities as those from other, more privileged, communities, and we
will continue to develop and evolve our educational program to improve our supports towards
that goal.

Our plan for ongoing improvement is to continue the work we have been doing with weekly
observation and feedback, weekly data analysis and planning for reteaches, and weekly
department meetings to continue to move this data consistently up. In addition to continuing
those practices, we are piloting some new programs this year that we hope to expand on in
the future. This year, we launched a math peer tutoring program pilot in which one 10th-grade
advisory tutors two 9th-grade advisories in math. We have seen an increase in not only math
proficiency, but also engagement and confidence. We hope to expand this program school-
wide next year. In English this year, we piloted advisory reading challenges across all grade
levels. These reading challenges involve students reading non-fiction texts about topics
relevant that week in the news and answering high-level questions about the text. The grade
level that gets the most responses correct over a one-month period gets a free dress day.
Students are very invested in the challenge. We hope to continue finding ways to engage
students in learning that not only continues to move our data in the direction that you see it
moving in our graphs, but also makes it relevant to them, connects it to the real world, and
prepares them for college and beyond.

Reverse Recent Graduation Rate Decline
Although our graduation rate is above the LAUSD and State averages, we did experience a
decline in this metric from 2023 to 2024.

Graduation Rate - 2023

School All Students

McKinzie
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Local Schools Median 89.6%

LAUSD 83.6%

State 86.4%
Source: California School Dashboard

Graduation Rate - 2024

All Students
McKinzie 88.8%
Local Schools Median 91.6%
LAUSD 86.7%
State 86.7%
Source: California School Dashboard

Graduation from High School remains one of the most foundational requirements for
opportunities in the future, and we will continue to evolve and grow our supports for our
scholars to ensure they meet this challenge successfully.

The graduation rate shown represents students who graduated by the July 30, 2024, deadline
to be counted toward last year’s graduation percentage. We do serve a large population of
students with learning differences, almost 20% of our students, which is significantly higher
than our neighboring schools, and many of our students do need additional time as outlined in
their IEPs. We are happy to share that in the 23-24 school year, all but one of our students
were able to graduate by August 15, 2024. We are in regular contact with the family of the
one student who did not graduate to ensure that when they are able, they enroll them into a
program to continue their education, as we do want them to finish their diploma path and have
an independent future. As mentioned in the above section, we have strong systems toward
monitoring and communicating graduation progress and are continuing to further strengthen
those systems in a few ways. We made a critical change to our counseling team by adding a
very strong team member who has already in her six months with the team elevated the work
they do. We assigned a team lead, who leads the work of Key Performance Indicators,
including grad checks and tracks those regularly as a data point the team reflects on, creates
action plans to progress toward, and monitors regularly. The principal also took over the
counseling department as their coach and meets with them weekly to support their work,
monitor their KPls, and remove barriers that may be taking time they need to get to that
critical work with students and families.

Reverse Recent College/Career Prepared Rate Decline

In addition to graduation itself, the preparedness of our graduates for college and career is
deeply important. Our data showed a decline in this metric from 2023 to 2024 and, although
this 9% drop only represents a small number of students due to our small graduating class
sizes, and our college going rate is higher than our Local Schools Median, LAUSD, and the
State as a whole, we take it seriously.
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College/Career Prepared Rate - 2023

School All Students
McKinzie 50.0%
Local Schools Median 36.6%
LAUSD 42.7%
State 43.9%
Source: California School Dashboard

College/Career Prepared Rate - 2024

School All Students
McKinzie 41.1%
Local Schools Median 45.0%
LAUSD 45.4%
State 45.3%
Source: California School Dashboard

The drop in our College / Career Prepared metric last year was due to a clerical error in which
our college courses were input incorrectly into PowerSchool resulting in our dual enroliment
courses not being calculated into this number. Our practices including:
- Strong SBAC scores
- Offering a variety of AP courses
- Offering a variety of college courses though dual enroliment (we are increasing our
course offerings to 6 courses next year)
- Awarding the State Seal of Biliteracy
- Ensuring all students not enrolled in alternative curriculum meet A-G course
requirements
ensure that students have access to meet the College / Career Prepared metric and we
anticipate this number growing greatly next year based on an increase in the number of
college courses offered and the number of AP course spots we opened this year.

Goals and Philosophy

Vision Statement
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The vision of Morgan McKinzie High School is to impact student learning by thoughtfully
designing lessons that effectively engage students with rigorous standards and relevant
content every day. Students will do the work and will learn at high levels when they are
supported by a learning community committed to meeting their academic, social, and
emotional needs.

Mission Statement

McKinzie has been dedicated to meeting the needs of the community since 2009. We are
extremely proud of the accomplishments and continued growth of our students, families,
faculty, and staff. To best serve our families, our instructional team is working diligently to
ensure that we continue to implement highly rigorous instruction that focuses on providing the
highest caliber learning experiences for all students using data-driven instruction,
collaborative learning, and supportive instructional resources.

In aligning our rigor to successfully prepare our students to enter and succeed in college, we
continually look to our data to measure our progress, identify areas of need, and determine
how to best provide our students with the tools and resources necessary for success.
Knowing that students learn best with teachers who know their content area, are well trained
to deliver rigorous instruction, and can attend to the diverse needs of individual students, we
search for and develop these skills in selecting teachers. Our teachers work in small
collaborative teams with common planning time where lessons are studied as a learning
community and where accountability for student success is a shared responsibility.

Characteristics of an Educated Person in the 21st Century

A well-educated person in the 21st Century must be highly proficient in a rigorous set of
competencies in language, reasoning/problem solving, reading, writing, computation,
interpersonal relationships, social/ economic studies, the use of technology, and personal
work habits in order to succeed in a modern college education and in a career within the
global economy.

A well-educated person recognizes that the world is constantly changing, and is a self-
directed lifelong learner prepared to continually adapt to changes that require new skills and
competencies to be successful in their lifetime. An educated person understands that creative
thinking leads to opportunity, that talent can be turned into true skill, and that all human
beings are equal and important.

The McKinzie curriculum, instructional methodology, and environment are designed to instill
and develop these skills in our students so that they can achieve success in college and in
their chosen careers, and can continue to be self-directed learners, highly skilled critical
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thinkers, and effective communicators throughout their lives.

How Learning Best Occurs

At McKinzie, we believe that exceptional teaching is at the heart of student success in high
school, college, and beyond. Every day, with every student, we exemplify this belief through
the academic commitments below. We believe learning occurs best when classrooms are
characterized by the attributes below, as described in our Alliance Core Rubric:

CULTURE OF LEARNING: Our students thrive in classrooms that are joyful, inclusive, and
affirming.

e Teachers create a learning environment where every student feels respected and
seen, supported by clear expectations, positive routines, and culturally responsive
practices.

e Students are engaged from start to finish, taking part in a learning community that
values their identities and voices.

e Students feel a sense of belonging and bring their full selves into the classroom,
confidently collaborating with peers and actively participating in their learning.

ESSENTIAL CONTENT: Our students grow when challenged with rigorous, relevant content,
building strong learning habits and life skills.

e Teachers design instruction aligned to grade-level standards and language objectives,
using high-quality materials that reflect the diversity of their students. Through multiple
access points and consistent language development, instruction supports all learners
in engaging deeply with complex ideas.

e Teachers use data to strategically tailor instruction based on what their students need,
keeping the bar for academic rigor high.

e Students build academic vocabulary, make meaning across content areas, and see
their cultures and languages reflected in what they learn.

SCHOLAR OWNERSHIP: Through meaningful peer interaction and use of academic
language, our students are empowered to express and refine their thinking while learning from
one another.
e Teachers structure lessons so that students take on the cognitive lift - reading, writing,
problem-solving, discussing, and analyzing with purpose.
e Students engage in rigorous work, productively collaborate, and take responsibility for
their learning by grappling with challenges and building on feedback.
e Students employ a variety of tools and strategies, including technology, to accelerate
their learning, build knowledge and skills, and obtain feedback on their performance.

DEMONSTRATION OF LEARNING: Our students succeed when they can show what they
know and use feedback to grow.
e Teachers design learning experiences that allow students to demonstrate
understanding through academic language, writing, and performance tasks.
e Teachers provide ongoing feedback that celebrates progress and clarifies next steps
toward mastery.
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e Students reflect on their learning, revise their thinking, and use multiple forms of
evidence to show their progress toward rigorous content and language goals.

Life-Long Learners

LCAP Goal

Goal 1: All scholars have access to the
personnel and resources that they need to
support learning, including quality teachers
and administrators, in-classroom assistance,
well-maintained facilities, and a well-operated
school environment

Become and Remain Self-Motivated,
Competent, and Lifelong Learners
In order to support students’ academic growth
and socioemotional wellbeing, they must
have access to the necessary learning
environment and resources.

Goal 2: All scholars have access to a robust
instructional program that supports scholar
achievement.

In order to allow our students to meet their
potential, they must have access to a strong
instructional program.

Goal 3: All parents are provided meaningful
involvement opportunities to support their
child’s education at home and at school.

By engaging parents in their children’s school
experience, they are able to provide valuable
insights to support learning and emotional
wellbeing.

Goal 4: All scholars and staff have a voice
and feel supported within their school
community through a shared decision-making
process, clear expectations, and a discipline
process grounded in positive behavior
interventions.

By ensuring all students feel engaged and
supported, our school enables them to grow
to their potential.

Goal 5: Promote a college-going culture with
a focus on supporting each scholar’s journey
to and through college

By focusing on a college-going culture, rather
than just academics, our school enables our
students to gain the tools for long-term
success

LCFF State Priorities

LCFF STATE PRIORITIES
(Charter Term Commencing July 1, 2026)

GOAL #1

Basic Services - All scholars have access to the personnel and resources that| Related State Priorities:
they need to support learning, including quality teachers and administrators, in- 1 14 07
classroom assistance, well-maintained facilities, and a well-operated school 2 05 s
environment. (Aligned to Basic Services State priority) 03 O6
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Local Priorities:

Specific Annual Actions to Achieve Goal

. Instructional Materials and Technology - Ensure that all scholars have access to
rigorous, standards-aligned instructional materials and technology to support academic
achievement.

Teachers and In-Classroom Assistance - Ensure that scholars have access to teachers
that are appropriately assigned in all classrooms as well as in-classroom assistance.

. Administrative Support - Provide adequate administrative support to ensure a safe and
orderly environment that supports the instruction of rigorous academic standards.

. Maintenance and Operations - Maintain adequate support, resources, and supplies to
ensure a safe, clean, and orderly campus and to operate the site effectively.

. Professional Development - Provide teachers, staff, and administration access to high-
quality professional development, including regular observations, feedback, and coaching.
Teacher and Staff Recruitment - Effectively recruit highly effective teachers and staff to
support positive academic outcomes for our scholars.

Counseling Services - Provide scholars with counseling services to provide academic
and socio-emotional support.

. English Learner Support - Ensure that English Learners receive in-classroom
assistance, appropriate interventions, and maintain programs to support their academic
growth and needs, with a focus on supports for Long-Term English Learners. Additional
intervention supports will be implemented for struggling English Learners due to this
school receiving a Color Rating of Red in the English Learner Progress indicator on the
2023 California School Dashboard.

Students with Disabilities Support - Ensure that scholars with Disabilities receive in-
classroom assistance and maintain programs to support their academic growth and
needs.

10.Improved Student to Certificated Staff Ratio - Ensure that scholars are provided with

reduced class sizes and a high level of direct support from site administrators other
certificated staff.

Expected Annual Measurable Outcomes

Outcome #1: Access to Standards-Aligned Instructional Materials
Metric/Method for Measuring: Percentage of Students with Access to Standards-Aligned Instructional

Materials (as of November)

APPLICABLE
STUDENT GROUPS

Baseline

Year 1 of
Term

Year 2 of
Term

Year 3 of
Term

Year 4 of
Term

Year 5 of
Term

All Students (Schoolwide)

100%

100%

100%

100%

100%

100%

English Learners

100%

100%

100%

100%

100%

100%

Long-Term English Learner Students

100%

100%

100%

100%

100%

100%

Socioeconomically Disadvantaged Students

100%

100%

100%

100%

100%

100%

Foster Youth

*

*

*

*

*

*

Students with Disabilities

100%

100%

100%

100%

100%

100%
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African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #2: Facilities in Good Repair

Metric/Method for Measuring: Number of Instances in which Facilities Do Not Meet the "Good Repair"

Standard
APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 0 0 0 0 0 0
English Learners 0 0 0 0 0 0
Long-Term English Learner Students 0 0 0 0 0 0
Socioeconomically Disadvantaged Students 0 0 0 0 0 0
Foster Youth * * * * * *
Students with Disabilities 0 0 0 0 0 0
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 0 0 0 0 0 0
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #3: Teachers Fully Credentialed
Metric/Method for Measuring: Percentage of Fully-Credentialed Teachers (as of November)

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners 100% 100% 100% 100% 100% 100%
Long-Term English Learner Students 100% 100% 100% 100% 100% 100%
Socioeconomically Disadvantaged Students 100% 100% 100% 100% 100% 100%
Foster Youth * * * * * *
Students with Disabilities 100% 100% 100% 100% 100% 100%

African American Students

*

*

*

*

*

*

American Indian/Alaska Native Students

*

*

*

*

*

*

Asian Students

*

*

*

*

*

*
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Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #4: Teachers Appropriately Assigned
Metric/Method for Measuring: Percentage of Appropriately Assigned Teachers (as of November)

APPLICABLE Baseline Year 1of | Year2of | Year3of | Year4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 79.17% 100% 100% 100% 100% 100%
English Learners 79.17% 100% 100% 100% 100% 100%
Long-Term English Learner Students 79.17% 100% 100% 100% 100% 100%
Socioeconomically Disadvantaged Students 79.17% 100% 100% 100% 100% 100%
Foster Youth * * * * * *
Students with Disabilities 79.17% 100% 100% 100% 100% 100%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 79.17% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *

GOAL #2

Instructional Program - All scholars have access to a robust instructional
program and broad course of study that supports achievement (Aligned to
Pupil Achievement, Course Access, and State Standards State priorities)

Related State Priorities:
11 4 7

X 2 a5 08
03 06

Local Priorities:
O:
O:

Specific Annual Actions to Achieve Goal

1. Mathematical Instructional Strategy - Ensure that, each day, scholars are working
toward a clearly identified mathematical concept through 1-2 core tasks for each lesson,
all of which are identified in intellectual preparation, and are actively discussing the math
with their peers. Moreover, Math teachers will structure and guide the discussion of core
tasks so that scholars demonstrate mastery of the mathematical concept by the end of the
lesson as well as provide scaffolds and supports that allow English Learners, scholars
with Disabilities, and struggling scholars to access the core tasks and participate in

academic discussions in a meaningful way.
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English Language Arts Instructional Strategies - Ensure that, each day, scholars read
and analyze grade-level complex texts and engage, through discussion and/or writing,
with strategically sequenced text-dependent questions (“TDQ”) that lead them to the big
ideas and key understandings of the text, topic, and/or author’s craft. Moreover, ELA
teachers will provide scaffolds and supports that allow English Learners, scholars with
Disabilities, and struggling scholars to access the text and participate in academic
discussions in a meaningful way.

Instructional Materials and Technology - Ensure that all scholars have access to
rigorous, standards-aligned instructional materials and technology to support academic
achievement.

. A-G Course Access - Ensure that all scholars have access to A-G courses and are on

track to meet A-G requirements by their senior year of high school. Intervention supports
will be provided to students as appropriate

. Additional Academic Supports - Provide scholars with additional academic support
outside of their core classes.

. Accelerated Courses and Enrichment Opportunities - Ensure all scholars have access
to a robust offering of accelerated courses and enrichment opportunities.

. Academic Rewards and Incentives - Provide scholars with rewards and incentives to

promote positive academic performance.

Expected Annual Measurable Outcomes

Outcome #1: Implement State Standards

Metric/Method for Measuring: Percentage of Implemented or Fully Implemented Standards on the
California Dashboard Reflection Tool Regarding the Implementation of Academic Standards

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 100% 100% 100% 100% 100% 100%
English Learners 100% 100% 100% 100% 100% 100%
Long-Term English Learner Students 100% 100% 100% 100% 100% 100%
Socioeconomically Disadvantaged Students 100% 100% 100% 100% 100% 100%
Foster Youth * * * * * *
Students with Disabilities 100% 100% 100% 100% 100% 100%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 100% 100% 100% 100% 100% 100%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #2: English Language Arts
Metric/Method for Measuring: California Dashboard English Language Arts (ELA) Indicator Status

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of
STUDENT GROUPS Term Term Term Term Term
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All Students (Schoolwide) Orange Orange Yellow Yellow Green Green
English Learners Red Red Orange Orange Yellow Yellow
Long-Term English Learner Students Red Red Orange Orange Yellow Yellow
Socioeconomically Disadvantaged Students Orange Orange Yellow Yellow Green Green
Foster Youth * * * * * *
Students with Disabilities Red Red Orange Orange Yellow Yellow
African American Students Red Red Orange Orange Yellow Yellow
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students Orange Orange Yellow Yellow Green Green
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #3: Mathematics
Metric/Method for Measuring: California Dashboard Mathematics Indicator Status
APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) Red Red Orange Orange Yellow Yellow
English Learners Red Red Orange Orange Yellow Yellow
Long-Term English Learner Students Red Red Orange Orange Yellow Yellow
Socioeconomically Disadvantaged Students Red Red Orange Orange Yellow Yellow
Foster Youth * * * * * *
Students with Disabilities Red Red Orange Orange Yellow Yellow
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students Red Red Orange Orange Yellow Yellow
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #4: Science
Metric/Method for Measuring: Percentage of Students Meeting or Exceeding Standards on the
California Science Test (CAST)

APPLICABLE Baseline Year 1of | Year2of | Year3of | Year4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 19.82% 25% 25% 30% 30% 35%
English Learners 0% 5% 5% 10% 10% 15%
Long-Term English Learner Students 0% 5% 5% 10% 10% 15%
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Socioeconomically Disadvantaged Students

20.37%

25%

25%

30%

30%

35%

Foster Youth

Students with Disabilities

0%

5%

5%

10%

10%

15%

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #5: A-G Completion

Metric/Method for Measuring: Percentage of Graduates Meeting University of California (UC)/California

State University (CSU) Requirements

APPLICABLE Baseline Year 1 of | Year2of | Year3 of | Year4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 88.24% 90% 90% 95% 95% 95%
English Learners 76.67% 80% 80% 85% 85% 90%
Long-Term English Learner Students 75.14% 80% 80% 85% 85% 90%
Socioeconomically Disadvantaged Students 88.24% 90% 90% 95% 95% 95%
Foster Youth * * * * * *
Students with Disabilities 85% 90% 90% 95% 95% 95%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 89.32% 90% 90% 95% 95% 95%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #6: English Learner Progress
Metric/Method for Measuring: California Dashboard English Learner Progress Indicator Status

APPLICABLE Baseline Year 1of | Year2of | Year3of | Year4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) * * * * * *
English Learners Orange Orange Yellow Yellow Green Green
Long-Term English Learner Students Red Red Orange  Orange Yellow Yellow

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

*

*

*

*

*

*

Students with Disabilities

*

*

*

*

*

*
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African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #7: Advanced Placement

Metric/Method for Measuring: Percentage of Students Passing Two or More Advanced Placement (AP)

Exams with a Score of 3 or Higher

APPLICABLE Baseline Year 1 of | Year2of | Year3 of | Year4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 30.6% 35% 35% 40% 40% 45%
English Learners 0% 5% 5% 10% 10% 15%
Long-Term English Learner Students 0% 5% 5% 10% 10% 15%
Socioeconomically Disadvantaged Students 30.6% 35% 35% 40% 40% 45%
Foster Youth * * * * * *
Students with Disabilities 0% 5% 5% 10% 10% 15%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 28.1% 30% 30% 35% 35% 40%

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #8: Early Assessment Program - English
Metric/Method for Measuring: Percentage of College Ready Students as Measured by the Early

Assessment Program (EAP)

APPLICABLE Baseline Year 1 of | Year2of | Year3 of | Year4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 40.55% 45% 45% 50% 50% 55%
English Learners 0% 5% 5% 10% 10% 15%
Long-Term English Learner Students 0% 5% 5% 10% 10% 15%
Socioeconomically Disadvantaged Students 42.06% 45% 45% 50% 50% 55%
Foster Youth * * * * * *
Students with Disabilities 14.28% 20% 20% 25% 25% 30%

African American Students

*

*

*

*

*

*

American Indian/Alaska Native Students

*

*

*

*

*

*

Asian Students

*

*

*

*

*

*
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Filipino Students

Latino Students 41.93% 45% 45% 50% 50% 55%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #9: Early Assessment Program - Math
Metric/Method for Measuring: Percentage of College Ready Students as Measured by the Early
Assessment Program (EAP)
APPLICABLE Baseline Year 1 of | Year2of | Year3 of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 11.5% 15% 15% 20% 20% 25%
English Learners 0% 5% 5% 10% 10% 15%
Long-Term English Learner Students 0% 5% 5% 10% 10% 15%
Socioeconomically Disadvantaged Students 11.92% 15% 15% 20% 20% 25%
Foster Youth * * * * * *
Students with Disabilities 0% 5% 5% 10% 10% 15%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 13.83% 15% 15% 20% 20% 25%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #10: Course Access
Metric/Method for Measuring: Percentage of Students with Disabilities Who Are in the General
Education for at Least 80% of the Day
APPLICABLE Baseline Year 1of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) * * * * * *
English Learners * * * * * *
Long-Term English Learner Students * * * * * *
Socioeconomically Disadvantaged Students * * * * * *
Foster Youth * * * * * *
Students with Disabilities 100% 100% 100% 100% 100% 100%

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students
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Students of Two or More Races * * * * * *

White Students * * * * * *
GOAL #3

Families as Partners - All parents are provided meaningful involvement Related State Priorities:
opportunities to support their child’s education at home and at school. (Aligned | L] 1 14 7
to Parental Involvement State priority) 12 05 08

3 a6

Local Priorities:
0
0

Specific Annual Actions to Achieve Goal

Parent Engagement Resources - Provide support and resources for parent engagement
events and parent communication

Educational Partner Decision-Making - Parents are invited to attend and take part in
decision-making and governance structures, including the parents of English Learners,
scholars with Disabilities, and special subgroups

Parent Engagement Specialist - Maintain a Parent Engagement Specialist to provide
support to parents, including translation and communication about engagement events
Parent Engagement for Academic Performance - Parents are informed of academic
performance and are engaged meaningfully in methods to support their scholars’
academic achievement

Parent Engagement for College and Career Readiness - Parents are engaged
meaningfully in supporting their scholars to be college and career ready through a variety
of engagement activities

Parent Engagement for Extracurricular Involvement - Parents attend activities
supporting their child’s extracurricular involvement

Parent Engagement for Behavior, Attendance, and Academic Interventions - Parents
are invited to engage with school staff to support scholar behavior and attendance as well
as academic interventions

Expected Annual Measurable Outcomes

Outcome #1: Parent Engagement

Metric/Method for Measuring: Percentage of Households Attending 2 or More Parent Engagement

Events
APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 9.69% 10% 10% 15% 15% 20%
English Learners 8.12% 10% 10% 15% 15% 20%
Long-Term English Learner Students 7.86% 10% 10% 15% 15% 20%
Socioeconomically Disadvantaged Students 9.73% 10% 10% 15% 15% 20%
Foster Youth * * * * * *
Students with Disabilities 8.51% 10% 10% 15% 15% 20%
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African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students 9.81% 10% 10% 15% 15% 20%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #2: Parent Engagement
Metric/Method for Measuring: Number of Parent Engagement Events Offered by the School
APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 6 10 10 10 10 10
English Learners 6 10 10 10 10 10
Long-Term English Learner Students 6 10 10 10 10 10
Socioeconomically Disadvantaged Students 6 10 10 10 10 10
Foster Youth * * * * * *
Students with Disabilities 6 10 10 10 10 10
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 6 10 10 10 10 10

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #3: Parent Satisfaction

Metric/Method for Measuring: Percentage of Respondents who Indicated that They Agreed or Strongly

Agreed on the Parent Satisfaction Survey that This School Provides Regular Opportunities (e.g

Workshops) for Them to Learn How to Help their Child Succeed in School

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 89% 95% 95% 95% 95% 95%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

Students with Disabilities

African American Students

American Indian/Alaska Native Students

Asian Students
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Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #4: Parent Satisfaction

Metric/Method for Measuring: Percentage of Respondents who Indicated that They Agreed or Strongly
Agreed on the Parent Satisfaction Survey that They Would Recommend this School to Another Family

and/or to Someone Else they Care About

APPLICABLE Baseline Year 1 of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 86% 90% 90% 95% 95% 95%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

Students with Disabilities

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #5: Parent Satisfaction

Metric/Method for Measuring: Percentage of Respondents who Indicated that They Agreed or Strongly
Agreed on the Parent Satisfaction Survey that the School Solicits their Input for Important Decisions

APPLICABLE Baseline Year 1 of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 90% 95% 95% 95% 95% 95%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

Students with Disabilities

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students
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Native Hawaiian/Pacific Islander Students

*

Students of Two or More Races

*

White Students

*

GOAL #4

Scholar Culture, Staff Culture, and Engagement - All scholars and staff are
supported through a positive school culture and are engaged with
meaningfully. (Aligned to Pupil Engagement and School Climate State
priorities, which are categorized under Engagement)

O

L1 1
12

Related State Priorities:
4 07

X 5 0s
3 X 6

O:
O:

Local Priorities:

Specific Annual Actions to Achieve Goal

with appropriate interventions

environment

students.

4. Community and Culture Building Activities - Provide scholars and staff with
opportunities to participate in community and culture building activities as well as positive
incentives and rewards to promote a healthy school culture and attendance

1. Scholar and Staff Voice and Decision-Making - Maintain a focus on school culture
through agreed upon norms, routines, and systems to capture scholar and staff voice in
the decision-making process. Students who struggle with attendance will be supported

2. Uniforms - Provide uniforms to all scholars to promote an inclusive and equitable school
3. Socio-Emotional and Academic Needs Support - Maintain personnel to support the

socio-emotional and academic needs of scholars and to promote a positive school
environment. Restorative practices and alternatives to suspension will be available to all

Expected Annual Measurable Outcomes

Outcome #1: Attendance

Metric/Method for Measuring: Average Daily Attendance Rate

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 91.3% 93% 93% 95% 95% 95%
English Learners 90.4% 93% 93% 95% 95% 95%
Long-Term English Learner Students 90.1% 93% 93% 95% 95% 95%
Socioeconomically Disadvantaged Students 91.5% 93% 93% 95% 95% 95%
Foster Youth * * * * * *
Students with Disabilities 89.6% 93% 93% 95% 95% 95%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 91.6% 93% 93% 95% 95% 95%
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Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #2: Chronic Absenteeism

Metric/Method for Measuring: Chronic Absenteeism Rate

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 26.8% 24% 24% 22% 22% 20%
English Learners 30.8% 28% 28% 26% 26% 24%
Long-Term English Learner Students 31.1% 28% 28% 26% 26% 24%
Socioeconomically Disadvantaged Students 25.9% 24% 24% 22% 22% 20%
Foster Youth * * * * * *
Students with Disabilities 31.5% 28% 28% 26% 26% 24%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 25.7% 24% 24% 22% 22% 20%
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #3: High School Dropout
Metric/Method for Measuring: Cohort Dropout Rate

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 8.4% 8% 8% 6% 6% 5%
English Learners 16.67% 14% 14% 12% 12% 10%
Long-Term English Learner Students 17.17% 14% 14% 12% 12% 10%
Socioeconomically Disadvantaged Students 8.4% 6% 6% 5% 5% 4%
Foster Youth * * * * * *
Students with Disabilities 0% 0% 0% 0% 0% 0%
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students 7.77% 6% 6% 5% 5% 4%

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #4: High School Graduation

51




Metric/Method for Measuring: California Dashboard Graduation Indicator Status

APPLICABLE Baseline Year1of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) Yellow Yellow Green Green Green Green
English Learners Orange Orange Yellow Yellow Green Green
Long-Term English Learner Students * * * * * *
Socioeconomically Disadvantaged Students Yellow Yellow Green Green Green Green
Foster Youth * * * * * *
Students with Disabilities * * * * * *
African American Students * * * * * *
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students Yellow Yellow Green Green Green Green
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #5: Suspension
Metric/Method for Measuring: California Dashboard Suspension Indicator Status
APPLICABLE Baseline Year1of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) Orange Orange Yellow Yellow Green Green
English Learners Orange Orange Yellow Yellow Green Green
Long-Term English Learner Students Orange Orange Yellow Yellow Green Green
Socioeconomically Disadvantaged Students Orange Orange Yellow Yellow Green Green
Foster Youth * * * * * *
Students with Disabilities Orange Orange Yellow Yellow Green Green
African American Students Orange Orange Yellow Yellow Green Green
American Indian/Alaska Native Students * * * * * *
Asian Students * * * * * *
Filipino Students * * * * * *
Latino Students Orange Orange Yellow Yellow Green Green
Native Hawaiian/Pacific Islander Students * * * * * *
Students of Two or More Races * * * * * *
White Students * * * * * *
Outcome #6: Expulsion
Metric/Method for Measuring: Expulsion Rate
APPLICABLE Baseline Year1of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 0% 0% 0% 0% 0% 0%
English Learners 0% 0% 0% 0% 0% 0%
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Long-Term English Learner Students

0%

0%

0%

0%

0%

0%

Socioeconomically Disadvantaged Students

0%

0%

0%

0%

0%

0%

Foster Youth

Students with Disabilities

0%

0%

0%

0%

0%

0%

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #7: Staff Satisfaction

Metric/Method for Measuring: Percentage of Staff who Indicated that They Agreed or Strongly Agreed
Overall on the End of Year Staff Satisfaction Survey

APPLICABLE Baseline Year1of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 69% 74% 74% 79% 79% 84%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

Students with Disabilities

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #8: Scholar Satisfaction

Metric/Method for Measuring: Percentage of Scholars who Indicated that They Agreed or Strongly
Agreed Overall That They Would Recommend this School to Another Student

APPLICABLE Baseline Year 1 of | Year2of | Year3of | Year4 of | Year5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 58% 63% 63% 68% 68% 73%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

*
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Students with Disabilities

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

*

White Students

*

GOAL #5

College Success - Promote a college-going culture with a focus on supporting | Related State Priorities:
each scholar’s journey to and through college. (Aligned to Other Pupil 11 L4 17
Outcomes State priority) 12 05 8

a3 e

Local Priorities:
0
0

Specific Annual Actions to Achieve Goal

College Preparation - Ensure that scholars are prepared to apply and matriculate to their
best match schools by grade 12, representing the culmination of preparation from grades
6-11. Moreover, ensure that the college success administrative lead supports and
develops the Counseling team to do their best work.

College Tours/Field Trips - Provide scholars with the opportunity to participate in college
tours/field trips in order to promote a college-going culture

College-Focused Resources and Enrichment Activities - Provide scholars with access

to resources and enrichment activities to support college awareness and their process

toward college admissions

4. College Support Staff - Maintain staff to provide support and guidance around college

matriculation process

Expected Annual Measurable Outcomes

Outcome #1: College/Career Readiness

Metric/Method for Measuring: California Dashboard College/Career Indicator Status

APPLICABLE Baseline Year 1 of | Year2of | Year 3 of Year 4 of | Year 5 of

STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) Low Green Green Green Green Green
English Learners Very Low:  Green Green Green Green Green
Long-Term English Learner Students Very Low:  Green Green Green Green Green
Socioeconomically Disadvantaged Students Very Low:  Green Green Green Green Green
Foster Youth * * * * * *
Students with Disabilities Very Low:  Green Green Green Green Green
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African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #2: Parent Satisfaction

Metric/Method for Measuring: Percentage of Respondents who Indicated that They Agreed or Strongly
Agreed on the Parent Satisfaction Survey that the School Prepares their Child for Success in College

APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 97% 97% 97% 97% 97% 97%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

Students with Disabilities

African American Students

American Indian/Alaska Native Students

Asian Students

Filipino Students

Latino Students

Native Hawaiian/Pacific Islander Students

Students of Two or More Races

White Students

Outcome #3: Scholar Satisfaction

Metric/Method for Measuring: Percentage of Scholars who Indicated that They Agreed or Strongly
Agreed on the End of Year Scholar Satisfaction Survey that the School is Preparing them for Success in

College
APPLICABLE Baseline Year 1 of | Year 2 of Year 3 of Year 4 of | Year 5 of
STUDENT GROUPS Term Term Term Term Term
All Students (Schoolwide) 77% 80% 80% 83% 83% 86%

English Learners

*

*

*

*

*

*

Long-Term English Learner Students

*

*

*

*

*

*

Socioeconomically Disadvantaged Students

*

*

*

*

*

*

Foster Youth

Students with Disabilities

African American Students

American Indian/Alaska Native Students
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Asian Students * * * * *
Filipino Students * * * * *
Latino Students * * * * *
Native Hawaiian/Pacific Islander Students * * * * *
Students of Two or More Races * * * * *
White Students * * * * *

Instructional Design

Curricular and Instructional Design

The educational model for curriculum and instruction at McKinzie is guided by our key
program elements, our beliefs about how learning best occurs and by best practices
researched in high performing high schools? that consistently produce well-educated students
prepared to successfully enter and succeed in college. The philosophical base and the
organizational structure for McKinzie’s curriculum are student-centered and are in accordance
with accountability for meeting or exceeding grade-level Common Core, Next Generation
Science Standards, ELD, and other state college readiness standards.

Each school year, students are enrolled in a variety of core and non-core classes that support
their academic growth and success. Each class is purposely designed to provide appropriate
academic intervention or foundation or an opportunity to explore interests and skills. Core and
non-core classes are developed to support student success beyond McKinzie. As a result, per
grade level, all students are enrolled in core classes, such as English, math, science, and
history per California Education code. Students also enroll in non-core classes such as math
and English support classes that provide appropriate intervention for students who are falling
behind in math or English, as well as World Languages, Art, social studies, and other
electives.

Specifically, McKinzie employs a standards-aligned curriculum that prepares students to excel
academically, with an increased focus on Math and English scores. Research from ACT’s
seminal study® on college readiness found that students’ ability to comprehend complex text is
the factor that differentiates college-ready readers from their non-ready peers. The study also
highlighted the importance of reading across the curriculum, given that of the students not
meeting the ACT Reading Benchmark, only 5% met the ACT Science benchmark. In addition,
research consistently shows that building student knowledge via informational text is crucial to

2 Aguilar, E. (2020). Coaching for Equity: Conversations that Change Practice. Hoboken, New Jersey: Jossey-Bass, a
Wiley Brand.

3 Hammond, Z. & Jackson, Y. (2015). Culturally Responsive Teaching and the Brain : Promoting Authentic Engagement
and Rigor Among Culturally and Linguistically Diverse Students. Thousand Oaks, California: Corwin, a SAGE Company.
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developing students’ literacy ability. Finally, in order to access grade-level, complex texts,
students must have repeated exposure and practice with complex text through close reading
across content areas that requires reading, speaking, and writing grounded in evidence*%®.

Given this strong body of research, McKinzie’s educational program positions literacy skills as
the gateway skills that provide for student success across all content areas. In every course,
students are required to analyze complex text, cite textual evidence through discussion and
writing, and justify their thinking. In Science and Social Studies, students engage in
informational texts, such as primary source documents (e.g., the US Constitution) or domain-
specific texts (e.g. scientific journal articles), which demand careful reading and analysis to
make meaning. In Mathematics, students engage in daily tasks that require solving real-world
problems and justifying (orally and through writing) their mathematical thinking. Finally, across
all subjects, all students are pushed to carry the cognitive and intellectual thinking required by
the Common Core State Standards (CCSS) and Next Generation Science Standards (NGSS),
as well as the English Language Development (ELD) Standards/Framework’.

McKinzie attests that each pupil in the school will have sufficient instructional materials in
each subject area.

Each spring, the Principal, in consultation with staff, identifies areas of need and orders
materials for the following year. Recent studies published by the Center for American
Progress, Brown Center on Educational Policy at Brookings Institute, and RAND
Corporation® consistently find that the quality of instructional materials teachers use in the
classroom has a measurable impact on student performance. Curriculum materials are
selected based on their alignment to the CCSS/NGSS/ELD standards and instructional shifts
and materials must prepare students to graduate ready for college.

In alignment to the McKinzie’'s educational program, curriculum materials across content
areas provide students with daily assignments that require careful reading of complex text as
well as writing and discussion grounded in evidence. In accordance with the CCSS
instructional shifts in English Language Arts, a variety of genres and text types are used, with
the majority of texts being informational texts. Additionally, across content areas teachers use
a number of instructional strategies like multiple reads, text-dependent questions, and
annotation to ensure all students have access to the material. In mathematics, curriculum
materials focus deeply on student mastery of California Common Core State Standards
through problem-based lessons. Finally, in every course, teachers carefully align daily
objectives, activities, and formative assessments to the standards and monitor progress
against the standards through our standards-based grading system.

4 Stembridge, A. (2020). Culturally Responsive Education In the Classroom: An Equity Approach for Pedagogy. New
York, NY, Routledge.

STNTP. (2018). The Opportunity Myth: What Students Can Show Us About How School Is Letting Them Down - and
How to Fix It. https://tntp.org/publications/view/the-opportunity-myth

6TNTP (2024): The Opportunity Makers: How a Diverse Group of Public Schools Helps Students Catch Up- And How Far
More Can. https://tntp.org/publication/the-opportunity-makers/

"California ELD Framework https://www.cde.ca.gov/ci/rl/cf/documents/elaeldfwchapter2.pdf
8 https://cdn.americanprogress.org/wp-content/uploads/2015/10/06111518/CurriculumMatters-report.pdf
9 https://www.brookings.edu/wp-content/uploads/2016/06/0410_curriculum_chingos_whitehurst.pdf
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Innovative Components of the Educational Program

Extended School Day/Year: As noted in our school calendar and bell schedule, our scholars
experience a longer school year (total minutes) than comparable LAUSD schools.

Advisory Classes: Students have an hour of advisory four times a week. Our advisory
curriculum is a teacher and student-designed, year-long scope and sequence that is leveled
by grade to ensure a deepening understanding of the content as students grow and develop
as critical thinkers. One of the overarching topics is cultural and racial awareness of other
people groups. This is especially critical given that 99% of our students are Latine and the
lack of diversity of our campus results in our students not being exposed to other cultures.
Throughout the year, students also dig into important social-emotional topics relevant to what
they are experiencing on campus. This year, students designed a unit on the harm of gossip
after some rumors spread and hurt some students. They also take time to do college and
career exploration, apply to colleges, work on personal statements, and are visited by a
variety of university reps and career professionals. Once a month, we use advisory as a
celebration for either awards or a rally to support our student culture goals.

Intellectual Preparation (IP): Teachers select lessons that reflect pivotal knowledge and
skills upon which upcoming curricular content is built. The teachers in that department then
engage in a rigorous lesson planning protocol, which is then submitted to their content
instructional lead and administrator for feedback and observation of a key lesson from their
submission. Alignment with college-ready content and skills, as determined by CCSS, NGSS,
and aligned to college-readiness assessments, is essential. Lessons are submitted weekly
and include five criteria. This year, our focus is on clear exemplars and engagement
strategies. Coaches review the IP weekly and provide feedback on those two focus areas to
continue to work closely with each teacher to refine their planning work. The IP is also used
in the observation cycle to see how it is impacting the execution of each lesson. Coaches
review |IP before entering an observation to see if the pacing of the week is on track and to
see how the plan is being executed. This is then discussed in weekly coaching, and the cycle
repeats the next week.

Data Driven Instruction: As a learning community, our school uses a plan-teach-assess-
analyze process with data from high-stakes annual assessments, network interim
assessments, and classroom-level data to improve instruction and respond to the unique
needs of our scholars. We meet weekly in departments and engage in student work analysis
during which we dig into a task from the week, review the data for all students and all
significant subgroups, find the gap or misconception, and plan a reteach. We reteach the
lesson and loop back the next week to see if the data has improved. We have found that this
focus on data has increased investment from students and teachers as they work to improve
the data. It has almost gamified the work, and they enjoy seeing how they did and pushing
themselves to try new things to beat last week’s scores.

Regular Observations/Feedback: Instructional leads and supervising administrators observe
teachers regularly to provide educators with meaningful feedback in the form of bite-sized
action steps. Follow-up observations further develop that bite-sized step or provide a new
bite-sized step to sustainably improve instruction to our scholars. Every teacher has a coach
who is either the principal, assistant principal, director of instruction, or a content leader who
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observes them weekly and provides this bite-sized feedback. The observations are not
always scheduled so that the coaches can see a variety of class periods and instructional
practices, but the coaching conversations are a regularly scheduled meeting and that time is
held sacred on everyone’s calendar to ensure that they happen consistently regardless of the
whirlwind on campus to ensure we are meeting our instructional goals. Coaches and
teachers stay together for the duration of their careers on campus, establishing strong,
trusting relationships they can leverage to push each other and have tough conversations
when necessary for the good of students.

Restorative Practice & Discipline: School staff use restorative practices to build a
supportive and welcoming school culture. School staff are trained in these practices to
cultivate and maintain relationships and mediate differences among students. The school
focuses on relationship building as a tool to prevent behavior incidents, as research shows
that when students feel safe and welcomed, they, in turn, are welcoming and kind to others.
The school year starts with a short week that focuses on connection activities in all
classrooms before teachers jump into content. Teachers then keep that spirit alive by
incorporating team-building activities and connection strategies like the 2x10 strategy for
connection. Twice a year, we engage in a whole school student sort during which we place
every student’s name on a post-it note and teachers mark the post-its of students with whom
they have a meaningful connection. At the end, we take the post-its that have few or no
marks and teachers sign up to champion those students to ensure that all kids have
meaningful connections on campus. We also use the Panorama survey with students three
times a year and monthly Panorama pulse check surveys to gauge how students are feeling
and make school-wide adjustments to support their wellbeing and ensure they are feeling
cared for.

Social-Emotional Wellness. To be college and career-ready, our students must have the
coping and social skills necessary to navigate challenges and complexities after high school.
Over the past years, through training and live-coaching in classrooms, we have equipped
teachers with the skills to support students from the community we serve. All of our
classrooms are set up in group structures so students get many opportunities during the day
to work with a variety of students and practice building positive relationships, collaborative
skills, and conflict resolution. Teachers use classroom challenges as opportunities for whole-
class discussions and reflections and as opportunities for learning for everyone, not just the
affected parties. Small classroom disruptions are handled with one-on-one conversations
outside, during which the teacher practices self-management strategies with the student or
gives them some options for coping strategies. We have two full-time school psychologists on
campus who support when the need is greater than what a teacher can manage in the
classroom, especially as many of our students have experienced significant loss this year.

Technology Access. A target ratio of one computing device for every student ensures
students adequate access to technology for effective use in student learning, common core
and digital classroom instruction, data management, SBAC online state assessments, and
communication. Classroom teachers are also provided with computing devices and use
consistent data systems for monitoring student performance, managing grades, and internal
school and network communication with other schools. Students also receive access to
online curricula in many classes, and are provided with internet hot spots and take-home
computing devices for the year upon request. We ensure that students have appropriate
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software for every class they are enrolled in. For example, our multimedia class has Adobe on
the class devices so students can practice film editing with Premiere Pro, and all of our
Advanced Placement (AP) classrooms have the Blue Book app.

Student Organizations: Scholars have the opportunity to participate in various student
organizations on campus to increase their leadership portfolio and learn valuable skills. These
organizations include a huge variety, as students are able to request organizations, and we
add them as they are requested. Last year, students requested Key Club, and we added it
and just received our charter. We have ASB, associated student body, NHS, national honors
society, Hermana Unidas, Pride Club, No Place for Hate, class committees for every grade
level, and a variety of clubs including fitness, boxing, basketball, volleyball, cheer, soccer,
robotics, podcasting, yearbook, crafting, music, dance, and sculpting club.

Summer Bridge: During the summer, incoming 9th graders take one-week introductory
courses in English, Mathematics, and Science. This program supports scholars to prepare for
the academic school year, learn study skills, and social demands of high school. Throughout
the week that our incoming 9th graders are on campus our summer bridge committee, a
group of students we train throughout the school year to lead during summer bridge, lead a
variety of activities including lessons on classroom expectations and campus norms, team
building and get to know you activities (these are especially important as we have several
feeder middle schools and many students don’t know each other when they come to campus),
and they teach them about our policies against hate speech. Incoming 9th graders get
multiple opportunities to practice classroom routines, familiarize themselves with the campus,
meet teachers and staff, and learn lab procedures in science so that when they arrive on
campus when all students are present, they feel like part of the community and fit right in.

Academic Office Hours/Academic Mentoring: Instructional staff members host Academic
Office Hours and Mentoring according to a weekly rotating schedule. During this time,
scholars are given the opportunity to receive small group instruction, receive tutoring, get to
know their teacher on a more personal level, and/or form study groups with other students.
These times are offered both before and after school to accommodate our students who work.
Schedules and calendars of the Office Hours are shared with students and families and
posted on our website and social media at the start of the school year for easy access.

College Courses: Our scholars have access to several community college courses
throughout their time with us through our dual enroliment program. We start dual enrollment
freshman year with Chicano studies and Intro to Counseling. During Junior and Senior year,
the students also take two semesters each year of dual enroliment courses through our
partnerships with East Los Angeles College and LA Trade Tech. Those courses often vary
based on professor availability. Last year, we were able to offer Culinary Arts 1 and 2 through
Trade Tech. Our students received food handler cards and were able to learn some simple
recipes, and really enjoyed the courses.
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Curriculum and Instruction

Description of Curriculum

In addition to the methods and strategies described in the “Innovative Components of the
Educational Program” section, our schools implement the below:

Students learn best when there are rigorous standards-based curricula where students lead
the cognitive thinking of challenging content that builds strong learning habits and life skills;
when students enthusiastically read, write, analyze, discuss, research, experiment and solve
challenging problems; when students participate in robust scholar to scholar academic
discussions that deepen their understanding of challenging content; when students employ a
variety of tools and strategies, including technology, to accelerate their learning, build skills
and obtain feedback on their performance.

Instructional methods and strategies include, but are not limited to, students engaging in close
reading of complex texts across a variety of genres, applying mathematical concepts to real-
world problems, researching and analyzing primary sources, and conducting laboratory
experiments that deepen their understanding of a scientific phenomenon. All academic
experiences build the skills and knowledge students need to be successful in college and
beyond.

McKinzie has fully implemented Common Core State Standards, using CCSS-aligned
curriculum. Next Generation Science Standards are being implemented in Science. The
Social Studies/History Common Core literacy standards are integrated into History/Social
Science courses. The California History and Social Science standards are also integrated into
History/Social Science courses. In addition, the ELD standards are integrated throughout all
content area instruction. The instructional methodologies, curriculum, and instructional
materials have been chosen as they align with the CCSS and are designed to ensure student
mastery of the standards.

McKinzie is focused on deepening teachers’ understanding of the expectations of CCSS and
NGSS through ongoing professional support in instructional planning, interim data analysis
and feedback on instructional practice. New teachers to the school also receive professional
development on the CCSS and NGSS standards and instructional shifts as part of their
onboarding.

Advance Placement Courses Finally, McKinzie strives to prepare students to take and pass
Advanced Placement courses during their high school careers in preparation for college. All
AP teachers have been certified to teach the course and use curricula that meets the needs of
their students.

Dual Enrollment McKinzie looks to provide opportunities for scholars to experience college-
level courses while still in a familiar and supportive high school environment by providing dual
enrollment courses. These courses are offered in partnership with local community colleges
and are taught by a college professor using curricula that meets the needs of scholars,
allowing the opportunity for Alliance scholars to gain college credit, earn certificates, and/or
earn an Associates degree prior to high school graduation
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Curriculum Tables by Subject Area

English Language Arts

Course Grade Curriculum and Core/College Prep
Publisher
COMMON CORE 9 Springboard ELA Yes
ENGLISH 9A/B
COMMON CORE 10 Springboard ELA Yes
ENGLISH 10A/B
COMMON CORE 11 Springboard ELA Yes
ENGLISH 11A/B
COMMON CORE 12 Springboard ELA Yes
ENGLISH 12A/B
COMMON CORE 9 Springboard ELA Yes
ENGLISH HONORS 9A/B
COMMON CORE 10 Springboard ELA Yes
ENGLISH HONORS
10A/B
AP ENGLISH LANGUAGE | 11 The Language of Yes
& COMPOSITION A/B Composition: Reading,
Writing, Rhetoric
Bedford/St. Martins
AP ENGLISH 12 Literature & Composition: | Yes
LITERATURE & Reading, Writing, Thinking
COMPOSITION A/B Bedford, Freeman, &
Worth
| EnglishLanguage Development |
Course Grade Curriculum and Core/College Prep
Publisher
ENGLISH LANGUAGE 9-12 Springboard ELD 9 Yes
DEVELOPMENT 1A/B CollegeBoard
ENGLISH LANGUAGE 9-12 Springboard ELD 10 Yes
DEVELOPMENT 2A/B CollegeBoard
ENGLISH LANGUAGE 9-12 Springboard ELD 11 Yes
DEVELOPMENT 3A/B CollegeBoard
ENGLISH LANGUAGE 9-12 Springboard ELD 12 Yes
DEVELOPMENT 4A/B CollegeBoard
Course Grade Curriculum and Core/College Prep
Publisher
COMMON CORE 9 CPM Core Connections Yes
INTEGRATED MATH Integrated 1
1A/B CPM
COMMON CORE 10 CPM Core Connections Yes
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INTEGRATED MATH
2A/B

Integrated 2
CPM

COMMON CORE 11 CPM Core Connections Yes

INTEGRATED MATH Integrated 3

3A/B CPM

STATISTICS A/B 11-12 CPM Statistics Yes
CPM

INTRO TO DATA 11-12 IDS Yes

SCIENCE A IDS UCLA

AP CALCULUS AB -A/B 11-12 CPM Calculus Yes
CPM

PHYSIOLOGY A/B

Physiology
Pearson

Course Grade Curriculum and Core/College Prep
Publisher
THE LIVING EARTHA/B |9 Biology Yes
Houghton Mifflin Harcourt
CHEMISTRY IN EARTH 10 Chemistry in the Earth Yes
SYSTEMS A/B Systems
Discovery Education
PHYSICS OF THE 11 Physics of the Universe Yes
UNIVERSE A/B Discovery Education
AP PHYSICS A/B 12 Physics of the Universe Yes
Discovery Education
AP ENVIRONMENTAL 11-12 Exploring Environmental Yes
SCIENCE A/B Science for AP
National Geographic
Learning / Cengage
ANATOMY AND 11-12 Essentials of Anatomy and | Yes

Social Studies

GOVERNMENT

People, Politics, and
Policy

Course Grade Curriculum and Core/College Prep
Publisher

WORLD HISTORY 10 Modern World History: Yes
HONORS A/B Patterns of Interaction

McDougal Littell
UNITED STATES 11 America: Pathways to the | Yes
HISTORY A/B Present

Prentice Hall
AP UNITED STATES 11 The American Pageant Yes
HISTORY A/B (AP Edition)

CENGAGE Learning

Custom Publishing
AP GOVERNMENT AND |12 Government in America: Yes
POLITICS U.S. People, Politics, and

Policy

Pearson
UNITED STATES 12 Government in America: Yes
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Pearson

ECONOMICS

12

Glencoe Economics
Principles and Practices

Yes

AP PSYCHOLOGY A/B 12 Myers’ Psychology s Yes
World Languages

& CULTURE A/B

Language and Culture

Course Grade Curriculum and Core/College Prep
Publisher
SPANISH 2 A/B 9-10 Encuentros Maravillosos Yes
Prentice Hall
SPANISH 3 A/B 10-11 Ven Conmigo Yes
Holt, Rinehart and Winston
AP SPANISH LANGUAGE | 11-12 Temas AP Spanish Yes

Vista Higher Learning
ective/Other

Course Grade Curriculum and Core/College Prep
Publisher
DRAMA A/B 9-12 Theater Folk Yes
MULTIMEDIA A/B 9-12 Teach Multimedia Yes

Integral Features and Components of the Educational Program

In addition to the components referenced in the Instructional Design section, our
educational program focuses on access to accelerated and intervention classes as
appropriate for all scholars at our school. This open access represents a key component
of our student-centered and personalized educational program.

Intervention and Enrichment Programs

We offer special education labs for our students with IEPs who qualify for them. These
additional minutes allow students to work on executive functioning with their special
education teacher in a small group setting.

Independent Study

features include:

Independent Study may be offered to students at McKinzie as an optional alternative
instructional strategy. The Independent Study program is designed to meet the needs of
scholars whose educational objectives may be better achieved through a personalized
approach outside of the traditional classroom setting, consistent with the applicable law. Key

1. Participation: Independent study should only be used in very limited circumstances to
ensure that scholars receive the benefit of in-person instruction when possible.
Independent study is only allowable in limited circumstances such as extended
medical leaves, traveling out of the country for emergencies, or other extended
absences. A parent/guardian must request independent study for their scholar.

2. |IEP Compliance: Scholars with exceptional needs may participate if their IEP allows.

3. Equitable Access: Scholars receive the same resources and support as those in
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traditional classrooms.
4. Rigorous Standards: Content aligns with grade-level standards and includes A-G
courses for high school graduation.
5. Written Agreement: Agreements detail objectives, supports, and expectations, signed
by required parties.
6. Progress Evaluation: Regular reviews ensure scholar success or recommend
program transitions if needed.

This program offers a flexible, compliant alternative to traditional classroom instruction, under
limited circumstances and only where the scholar’s needs would best be met outside of the
classroom, as applicable under the Alliance Independent Study Policy.

Current Comprehensive Course List

Comprehensive Course List

15t Semester 2nd 15t Semester 2o 15t Semester 2nd 15t Semester 2nd
Semester Semester Semester Semester
English/ COMMON COMMON COMMON COMMON COMMON COMMON COMMON COMMON
Language Arts | CORE CORE CORE CORE CORE CORE CORE CORE
ENGLISH 9A | ENGLISH 9B | ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH
COMMON COMMON 10A 10B 11A 11B 12A 12B
CORE CORE COMMON COMMON
ENGLISH ENGLISH CORE CORE AP AP AP AP
HONORS 9A | HONORS 9B | ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH
HONORS HONORS LANGUAGE | LANGUAGE |LITERATUR |LITERATUR
10A 10B & & E & E &
COMPOSITI | COMPOSITI | COMPOSITI | COMPOSITI
ON A ON B ONA ON B
English ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH
Language LANGUAGE | LANGUAGE |LANGUAGE |LANGUAGE [LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE
Development | DEVELOPM | DEVELOPM | DEVELOPM | DEVELOPM |DEVELOPM |DEVELOPM | DEVELOPM | DEVELOPM
ENT 1A ENT 1B ENT 1A ENT 1B ENT 1A ENT 1B ENT 1A ENT 1B
ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH
LANGUAGE | LANGUAGE | LANGUAGE |LANGUAGE [LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE
DEVELOPM | DEVELOPM |DEVELOPM |DEVELOPM |DEVELOPM | DEVELOPM | DEVELOPM |DEVELOPM
ENT 2A ENT 2B ENT 2A ENT 2B ENT 2A ENT 2B ENT 2A ENT 2B
ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH
LANGUAGE | LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE
DEVELOPM | DEVELOPM | DEVELOPM | DEVELOPM |DEVELOPM |DEVELOPM | DEVELOPM | DEVELOPM
ENT 3A ENT 3B ENT 3A ENT 3B ENT 3A ENT 3B ENT 3A ENT 3B
ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH ENGLISH
LANGUAGE | LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE |LANGUAGE
DEVELOPM | DEVELOPM | DEVELOPM | DEVELOPM |DEVELOPM |DEVELOPM | DEVELOPM | DEVELOPM
ENT 4A ENT 4B ENT 4A ENT 4B ENT 4A ENT 4B ENT 4A ENT 4B
Special RESOURCE | RESOURCE | RESOURCE | RESOURCE | RESOURCE | RESOURCE | RESOURCE | RESOURCE
Education LABA LABB LAB 2A LAB 2B LAB 3A LAB 3B LAB 4A LAB 4B
Resource Lab
Mathematics COMMON COMMON COMMON COMMON COMMON COMMON STATISTICS | STATISTICS
CORE CORE CORE CORE CORE CORE A B
INTEGRATE | INTEGRATE | INTEGRATE | INTEGRATE | INTEGRATE | INTEGRATE | AP AP
D MATH 1A |D MATH 1B |D MATH 2A |D MATH 2B |D MATH 3A | D MATH 3B | CALCULUS | CALCULUS
STATISTICS | STATISTICS | AB-A AB-B
A B INTRO TO
AP AP DATA
CALCULUS |[CALCULUS |SCIENCEA
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AB-A AB-B
INTRO TO
DATA
SCIENCE A
History/Social WORLD WORLD UNITED UNITED UNITED ECONOMIC
Science HISTORY A | HISTORY B | STATES STATES STATES S
AP WORLD | AP WORLD |HISTORY A |HISTORY B | GOVERNME | AP
HISTORY A |HISTORYA |APUNITED |APUNITED (NT PSYCHOLO
STATES STATES AP GYB
HISTORY A | HISTORY B | GOVERNME
NT AND
POLITICS
u.s.
AP
PSYCHOLO
GYA
Science THE LIVING | THE LIVING | CHEMISTRY | CHEMISTRY | AP AP AP AP
EARTH A EARTH B IN EARTH IN EARTH ENVIRONM | ENVIRONM | ENVIRONM | ENVIRONM
SYSTEMS A | SYSTEMS B | ENTAL ENTAL ENTAL ENTAL
SCIENCEA |SCIENCEB |SCIENCEA |SCIENCEB
PHYSICS PHYSICS PHYSICS PHYSICS
OF THE OF THE OF THE OF THE
UNIVERSE |UNIVERSE | UNIVERSE |UNIVERSE
A B A B
ANATOMY | ANATOMY | AP AP
AND AND PHYSICS A | PHYSICS B
PHYSIOLOG | PHYSIOLOG | ANATOMY | ANATOMY
YA YB AND AND
PHYSIOLOG | PHYSIOLOG
YA YB
Visual and DRAMA A DRAMA B DRAMA A DRAMA B DRAMA A DRAMA B DRAMA A DRAMA B
Performing MULTIMED! | MULTIMED! | MULTIMED! | MULTIMEDI | MULTIMEDI | MULTIMEDI |MULTIMEDI | MULTIMEDI
Arts AA AB AA AB AA AB AA AB
World SPANISH 2 | SPANISH 2 | SPANISH 2 | SPANISH 2 | SPANISH 3 | SPANISH 3 | AP AP
Languages A B A B A B SPANISH SPANISH
(Grades 7-12) SPANISH 3 | SPANISH 3 | AP AP LANGUAGE | LANGUAGE
A B SPANISH SPANISH & CULTURE | & CULTURE
LANGUAGE | LANGUAGE | A B
& CULTURE | & CULTURE
A B
Electives &
Other Courses

Course Descriptions

COMMON CORE ENGLISH 9A- 321301
COMMON CORE ENGLISH 9B- 321302
(Year) Freshman
Network-wide UC Approved (B)
Prerequisite: None

Credential Requirement: Single Subject in English
In CC English 9, scholars develop their reading, writing and communication skills in
alignment with CCSS for ELA/Literacy. As readers, scholars read a variety of classic,
contemporary and multicultural tests (ex: essays, myths, non-fiction, novels, plays,
poems, and short stories) and apply analytic and critical thinking skills to their
interpretation. Writing instruction extends scholars’ understanding of the writing
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process in the development of informational and argumentative writing forms.
Scholars engage in a variety of speaking and listening activities such as classroom
discussions, evaluating point of view, and presenting to the class.

COMMON CORE ENGLISH 10A - 321311

COMMON CORE ENGLISH 10B - 321312

(Year) Sophomore

Network-wide UC Approved (B)

Prerequisite: None

Credential Requirement: Single Subject in English

Scholars in English 10 build on their CCSS aligned reading, writing, and
communication skills. Scholars read broadly and engage in critical analysis and
discussion of a variety of literary and informational texts, including world and
multicultural texts. As writers, scholars deepen their informational and argumentation
and research writing skills when they solidify their understanding of the writing
process to produce well-organized and well-supported writing projects that address a
clear target audience. Scholars further refine their speaking and listening skills
through classroom discourse, collaborative projects, and presentations.

COMMON CORE ENGLISH HONORS 10A - 321306

COMMON CORE ENGLISH HONORS 10B - 321307

(Year) Sophomore

Network-wide UC Approved (B)

Prerequisite: None

Credential Requirement: Single Subject in English

This course will focus on reading, writing, and speaking, and will be more reading and
writing intensive than the regular level course. Scholars will read and analyze prose
written in a variety of periods, disciplines, and rhetorical contexts. Scholars will write
and speak in a variety of rhetorical modes, namely argument, expository, and
narration. Scholars will formulate skillful judgments of their own and deliver focused
and coherent presentations that convey clear perspectives and solid reasoning.
Scholars will develop the conventions of standard English grammar and usage when
writing or speaking.

COMMON CORE ENGLISH 11A- 321321

COMMON CORE ENGLISH 11B- 321322

(Year) Junior

Network-wide UC Approved (B)

Prerequisite: None

Credential Requirement: Single Subject in English

English 11 scholars read widely from foundational and contemporary works of
American literature, as well as nonfiction texts of historical or literary significance. (ex:
essays, poetry, short stories, novels, historic speeches, and other informational texts).
As scholars explore trends and traditions in American literature, analytical reading
instruction will extend scholars’ understanding of literary devices, elements, and
language. Scholars continue to write in a variety of styles — informational and
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argumentative — with greater sophistication, as well as engage in effective discourse,
collaboration, and reflection on learning. English 11 provides scholars with the final
preparations for Smarter Balanced and additional college-readiness assessments.

COMMON CORE ENGLISH 12A - 321331

COMMON CORE ENGLISH 12B - 321332

(Year) Senior

Network-wide UC Approved (B)

Prerequisite: None

Credential Requirement: Single Subject in English

College-ready scholars in English 12 continue to build upon their knowledge of
language and literature with continued practice critically reading classic and
contemporary texts with universal and timeless themes. From medieval classics to
essays that reflect current public discourse, scholars immerse themselves in the
issues and conversations that have stood the test of time. Additionally, scholars push
themselves to write clearer, more polished writings in a variety of modes and for a
variety of audiences. English 12 provides scholars with the final preparations for their
continued success in college-level English coursework and beyond.

AP ENGLISH LANGUAGE & COMPOSITION A - 230125

AP ENGLISH LANGUAGE & COMPOSITION B - 230126

(Year) Junior & Senior

Network-wide UC Approved (B)

Credential Requirement: Single Subject in English

An AP English Language and Composition course cultivates the reading and writing
skills that scholars need for college success and for intellectually responsible civic
engagement. The course guides scholars in becoming curious, critical, and
responsive readers of diverse texts, and becoming flexible, reflective writers of texts
addressed to diverse audiences for diverse purposes. The reading and writing
scholars do in the course should deepen and expand their understanding of how
written language functions rhetorically: to communicate writers’ intentions and elicit
readers’ responses in particular situations. The course cultivates the rhetorical
understanding and use of written language by directing scholars’ attention to
writer/reader interactions in their reading and writing of various formal and informal
genres (e.g., memos, letters, advertisements, political satires, personal narratives,
scientific arguments, cultural critiques, research reports).

Reading and writing activities in the course also deepen scholars’ knowledge and
control of formal conventions of written language (e.g., vocabulary, diction, syntax,
spelling, punctuation, paragraphing, genre). The course helps scholars understand
that formal conventions of the English language in its many written and spoken
dialects are historically, culturally, and socially produced; that the use of these
conventions may intentionally or unintentionally contribute to the effectiveness or
ineffectiveness of a piece of writing in a particular rhetorical context; and that a
particular set of language conventions defines Standard Written English, the preferred
dialect for academic discourse.
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AP ENGLISH LITERATURE & COMPOSITION A - 230117

AP ENGLISH LITERATURE AND COMPOSITION B - 230118

(Year) Junior & Senior

Network-wide UC Approved (B)

Credential Requirement: Single Subject in English

The AP English Literature and Composition course engages scholars in the careful
reading and critical analysis of imaginative literature and is intended to give scholars
the experience of a typical introductory college literature course. Through the close
reading of selected texts, scholars deepen their understanding of the ways writers use
language to create meaning. It includes intensive study of representative works from
various genres, periods, and cultures, concentrating on works of recognized literary
merit. Scholars will learn to read deliberately and thoroughly, taking time to
understand a work's complexity, to absorb its richness of meaning, and to analyze
how that meaning is embodied in literary form. Scholars learn to consider a work's
structure, style, and themes, as well as smaller-scale elements such as the use of
figurative language, imagery, symbolism, and tone. Scholars will also learn to
consider the social and historical values a work reflects and embodies. Writing is also
an integral part of the AP English Literature and Composition course. Writing
assignments in the course will address the critical analysis of literature and will include
expository, analytical, and argumentative essays. In addition, creative-writing
assignments will help scholars see from the inside how literature is written. The goal
of both types of writing assignments is to increase scholars’ ability to explain clearly
and cogently what they understand about literary works and how they interpret them.

COMMON CORE HIGH SCHOOL SUCCESS- ELD 9A - 921006
COMMON CORE HIGH SCHOOL SUCCESS-ELD 9B - 921007

(Year) Freshman

Network-wide UC Approved (G)

Credential Requirement: Single Subject, Multiple Subject or Education Specialist
Credential with the appropriate EL Authorization: ELA1, BA**, R1WL/ELD, S22/S-22,
R-3/R3B, S6/S-6, S14

This course is designed to accelerate the reading, writing, speaking, and listening
skills for English learners entering Alliance high schools reading below grade level. In
it, scholars engage in close reading of rich prose and poetry by authors such as O.
Henry, Luis J. Rodriguez, William Shakespeare, and Audre Lorde; they analyze
seminal texts such as Martin Luther King, Jr.’s Letter from Birmingham Jail; and they
read a wide variety of essays, editorials, and articles to build background knowledge
and foster discussion on themes such as coming of age, civil resistance, and the
relevance of classic literature in a rapidly changing world. The course, based on the
Springboard ELD curriculum, will be most effective when taken in parallel with
Springboard ELA, but it may also be taken as a stand-alone course.

COMMON CORE HIGH SCHOOL SUCCESS- ELD 10A - 921004
COMMON CORE HIGH SCHOOL SUCCESS- ELD 10B - 921005
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(Year) Sophomore

Network-wide UC Approved (G)

Credential Requirement: Single Subject, Multiple Subject or Education Specialist
Credential with the appropriate EL Authorization: ELA1, BA**, R1WL/ELD, S22/S-22,
R-3/R3B, S6/S-6, S14

This course is designed to accelerate the reading, writing, speaking, and listening
skills for English learners entering Alliance high schools reading below grade level. In
it, scholars engage in close reading of rich prose and poetry by authors such as O.
Henry, Luis J. Rodriguez, William Shakespeare, and Audre Lorde; they analyze
seminal texts such as Martin Luther King, Jr.’s Letter from Birmingham Jail;, and they
read a wide variety of essays, editorials, and articles to build background knowledge
and foster discussion on themes such as coming of age, civil resistance, and the
relevance of classic literature in a rapidly changing world. The course, based on the
Springboard ELD curriculum, will be most effective when taken in parallel with
Springboard ELA, but it may also be taken as a stand-alone course.

COMMON CORE HIGH SCHOOL SUCCESS- ELD 11A - 921010
COMMON CORE HIGH SCHOOL SUCCESS-ELD 11B - 921011

(Year) Junior

Network-wide UC Approved (G)

Credential Requirement: Single Subject, Multiple Subject or Education Specialist
Credential with the appropriate EL Authorization: ELA1, BA**, R1WL/ELD, S22/S-22,
R-3/R3B, S6/S-6, S14

This course is designed to accelerate the reading, writing, speaking, and listening
skills for 11th grade English learners. In it, scholars engage in close reading of rich
prose and poetry by authors such as Arthur Miller, Kesaya Noda, Henry David
Thoreau, and Zore Neale Hurston ; they analyze seminal texts such as Speech to the
Virginia Convention by Patrick Henry and The Gettysburg Address by Abraham
Lincoln; and they read a wide variety of essays, editorials, and articles to build
background knowledge and foster discussion on themes such as the American
Dream, the use of satire in persuasive writing, and the Harlem Renaissance. The
course, based on the Springboard ELD curriculum, will be most effective when taken
in parallel with Springboard ELA, but it may also be taken as a stand-alone course.

COMMON CORE HIGH SCHOOL SUCCESS- ELD 12A - 921014
COMMON CORE HIGH SCHOOL SUCCESS- ELD 12B - 921015

(Year) Senior

Network-wide UC Approved (G)

Credential Requirement: Single Subject, Multiple Subject or Education Specialist
Credential with the appropriate EL Authorization: ELA1, BA**, R1WL/ELD, S22/S-22,
R-3/R3B, S6/S-6, S14

This course is designed to accelerate the reading, writing, speaking, and listening
skills for 12th grade English learners. In it, scholars engage in close reading of rich
prose and poetry by authors such as Amy Tan, Ovid, George Bernard Shaw, and
Emma Lazarus; they engage in a deep literary analysis of Shakespeare’s Othello; and
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they read a wide variety of essays, editorials, and articles to build background
knowledge and foster discussion on being an outsider, Hurricane Katrina, and the
experience of the immigrant in the United States. The course, based on the
Springboard ELD curriculum, will be most effective when taken in parallel with
Springboard ELA, but it may also be taken as a stand-alone course.

COMMON CORE INTEGRATED MATH 1A - 324255

COMMON CORE INTEGRATED MATH 1B - 324256

(Year) Freshman

Network-wide UC approved (C)

Prerequisite: Successful completion of Common Core 8 or Honors Common Core
Math 7 (accelerated course)

Credential Requirement: Single Subject in Mathematics; or Single Subject in
Foundational-Level Mathematics

Integrated Math 1 is the first of a sequence of three courses from Integrated Math 1,
2, and 3. The first half of the course focuses on functions, algebra, and the number
system. It uses functions as models of real situations and spends most of the time on
linear functions, linear equations, and linear inequalities. The second half of the
course is focused on Geometry: defining and constructing geometric constructs, using
rigid motions to develop proofs of congruence and other geometric properties, and
using geometric shapes to model natural objects. The second half also includes
Statistics: scholars summarize, represent, and interpret various types of data.

COMMON CORE INTEGRATED MATH 2A - 324265

COMMON CORE INTEGRATED MATH 2B - 324266

(Year) Sophomore

Network-wide UC approved (C)

Prerequisite: Successful completion of Common Core Integrated Math 1

Credential Requirement: Single Subject in Mathematics; or Single Subject in
Foundational-Level Mathematics

Integrated Math 2 is the second of a sequence of three courses: Integrated Math 1, 2,
and 3. The first half of the course explores algebraic representations of geometric
figures and quadratic functions and equations, including complex numbers. It uses
quadratic functions as models of real situations and explores graphs, functions, and
equations. The second half of the course focuses on similarity, exponential functions,
probability, and geometric models.

COMMON CORE INTEGRATED MATH 3A - 324275

COMMON CORE INTEGRATED MATH 3B - 324276

(Year) Junior

Network-wide UC approved (C)

Prerequisite: Successful completion of Common Core Integrated Math 2
Credential Requirement: Single Subject in Mathematics

Integrated Math 3 is the third of a sequence of three courses, Integrated Math 1, 2,
and 3. The first half of the course extends previous work with geometry to circular
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objects and trigonometry. It uses trigonometric functions as models of real situations
and explores them as graphs, functions, and equations. The second half of the course
focuses on volume, general principles about polynomials and rational expressions,
functions, and making conclusions about a population from sample data.

STATISTICS A - 310607

STATISTICS B - 310608

(Year) Sophomore, Junior, Senior

Network-wide UC Approved (C)

Prerequisite: Algebra 2, Algebra 2H, or Integrated Math 3 with a rising C average.
Credential Requirement: Single Subject in Mathematics; or Single Subject in
Foundational-Level Mathematics

This non-AP course covers the basic principles of descriptive statistics, exploratory
data analysis, design of experiments, sampling distributions and estimation, and fitting
models to data. Statistical concepts are studied in order to understand related
methods and their applications. Other topics include probability distributions, sampling
techniques, binomial distributions, and experimental design. Applications involving
games of chance, business, medicine, policy-making, the natural and social sciences,
and sports will be explored. A graphing calculator (Texas Instruments Tl 83+) is used
extensively as a learning tool and is required for the course.

AP CALCULUS AB -A - 310701

AP CALCULUS AB -B - 310702

(Year) Junior, Senior

Network-wide UC Approved (C)

Prerequisite: Integrated Math 3 Honors or Pre-Calculus with a minimum of a “C”
average.

Credential Requirement: Single Subject in Mathematics

This class is the beginning of calculus. Topics covered include functions, limits,
continuity, and differentiation rules for elementary functions, trig functions, logarithmic
and exponential functions. Applications of the derivative are covered extensively. An
introduction to the definite integral and integration are also included.

INTRO TO DATA SCIENCE A - 180231

INTRO TO DATA SCIENCE B - 180232

(Year) Senior

Network-wide UC Approved (C)

Prerequisite: IM 1-3

Credential Requirement: Single Subject in Mathematics

Introduction to Data Science (IDS) is designed to introduce students to the exciting
opportunities available at the intersection of data analysis, computing, and
mathematics through hands-on activities. Data are everywhere, and this curriculum
will help prepare students to live in a world of data. The curriculum focuses on
practical applications of data analysis to give students concrete and applicable skills.
Students will learn to find and communicate meaning in data, and to think critically
about arguments based on data.
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THE LIVING EARTH A - 361313

THE LIVING EARTH B - 361314

(Year) Freshman, Sophomore

Network-wide UC Approved (D)

Prerequisite: None

Credential Requirement: Single Subject in Science: Biological Sciences; or Single
Subject in Life Science

This course replaces Biology A&B. The sequence presented here spirals in scale,
starting with ecosystems as a whole (looking at both living and nonliving components),
progressing into connections within ecosystems describing the cycling of matter in two
important life processes, photosynthesis and respiration, while also emphasizing the
nonliving parts of these cycles. Then the course moves into evolution (where evidence
is based in both living and non-living systems) and then links evolution to the study of
heredity. From there the course zooms in more (progressing to smaller scales) on
what defines characteristics of life from the cell to multicellular organisms. The course
ends by coming back full circle to ecosystems and the impacts that humans have on
them especially in relationship to climate change. A culminating project for this course
should present a synthesis of how life on Earth is dependent on both biotic and abiotic
factors.

CHEMISTRY IN EARTH SYSTEMS A - 361411

CHEMISTRY IN EARTH SYSTEMS B - 361412

(Year) Freshman, Sophomore, Junior, Senior

Network-wide UC Approved (D)

Prerequisite: Completion of Integrated Math with “C” or higher in both semesters (“B”
or higher is recommended)

Credential Requirement: Single Subject in Science: Chemistry; or Single Subject in
Physical Science

The sequence of this course is based on a specific storyline about climate change
with a tangible example of combustion and food calorimetry. The combustion of fossil
fuels and release of heat, carbon dioxide, and water is a fundamental thread that ties
together most of the sections of the course and ensures that chemistry concepts are
able to be placed in the context of Earth’s systems. In the end, scholars will have
explored the fundamentals of chemistry and essential roles that these processes play
in Earth’s solid geosphere, its liquid hydrosphere, and its gaseous atmosphere.

PHYSICS OF THE UNIVERSE A - 361513

PHYSICS OF THE UNIVERSE B - 361514

(Year) 9-12

Network-wide UC Approved (D)

Corequisite: Integrated Mathematics 1

Credential Requirement: Single Subject in Science: Physics; or Single Subject in
Physical Science

This course is about discovering the laws and mysteries of the physical world. This
class provides the framework to understand everyday phenomena through hands-on
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activities, model building and experimentation. The course of study includes:
Newtonian mechanics (motion, conservation of energy and momentum, forces and
motion) waves, vibrations, sound, electrostatics, magnetism, heat and light (reflection,
refraction, diffraction and interference). This course emphasizes the Next Generation
Science Standards and combines the traditional physics principles with earth and
space concepts. The laboratory work will provide scholars with sound laboratory
techniques and engineering practices to ensure that scholars develop reasoning
power and the ability to apply physics principles to their course work in preparation for
their college experiences.

AP ENVIRONMENTAL SCIENCE A - 360507

AP ENVIRONMENTAL SCIENCE B - 360508

(Year) 10-12

Network-wide UC Approved (D)

Prerequisite: Biology, Chemistry, Teacher recommendation AND completion of Pre-
Calculus with a “B” or higher.

Credential Requirement: As aligned to Primary Content Area (more than 50%):
Single Subject in Science: Biological Sciences; or Science: Chemistry; or Science:
Geosciences; or Science: Physics

This is the equivalent of a first year college course in environmental science and is
designed to prepare the scholars for the Advanced Placement Environmental Science
test. Scholars will cover the following topics: ecological principles, geological
principles, renewable and non-renewable resources, environmental quality (air, water,
& soil pollution), human population dynamics, global changes and their consequences
and interdependence of earth’s system (e.g. cycling of matter, biosphere, solid earth,
atmosphere, etc.)

AP PHYSICS 1A - 361507

AP PHYSICS 1B - 361508

(Year) 11-12

Network-wide UC Approved (D)

Prerequisite: Integrated Math Il (Prerequisite)

Integrated Math Il (Corequisite)

Credential Requirement: Single Subject in Science: Physics; or, Specific
Supplementary Auth: Physics; or, Specific Subject Matter Auth: Physics

AP Physics 1 is structured around the “big ideas” of physics, which encompass core
scientific principles, theories, and processes of the discipline. The framework
encourages instruction that allows scholars to make connections across domains
through a broader way of thinking about the physical world. Big ideas cut across the
traditional physics principles and are supported with enduring understandings, which
incorporate the core concepts that scholars should retain from their learning
experiences. Scholars will cultivate their understanding of physics and science
practices as they explore the following topics: kinematics, dynamics, circular motion
and universal gravitation, simple harmonic motion, linear momentum, energy and
conservation of energy, rotational motion, mechanical waves, electrostatics, and DC
circuitry. Laboratory work is a key component of the course, with an emphasis on
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inquiry-based investigations that provide scholars with opportunities to demonstrate
the foundational physics principles and apply all seven science practices defined in
the curriculum framework.

ANATOMY AND PHYSIOLOGY A - 361005

ANATOMY AND PHYSIOLOGY B - 361006

(Year) Sophomore, Junior, Senior

Network-wide UC Approved (D)

Prerequisite: Biology

Credential Requirement: Single Subject in Science: Biological Sciences; or, Specific
Supplementary Auth: Biological Science

Anatomy and Physiology is a rigorous second year Biology course for scholars
interested in biology, medicine and its related professions. Scholars will be introduced
to many lab exercises that will help them to understand both the human body and the
importance of correct laboratory procedures.

The major concepts of Anatomy and Physiology include homeostasis, energy, and
growth and development. These three thematic units will be used as an outline to
investigate the 11 human body systems as sub-units.

WORLD HISTORY A -370127

WORLD HISTORY B - 370128

(Year) Freshman, Sophomore

Network-wide UC Approved (A)

Credential Requirement: Single Subject in Social Science

Scholars study major turning points that shaped the modern world, from the late 18
century through the present. Scholars trace the rise of democratic ideas and develop
an understanding of the historical roots of current world issues. Scholars will develop
an understanding of current world issues and relate them to historical, geographic,
political, economic, and cultural contexts. Assignments focus on historical methods
and critical thinking skills by analyzing a variety of primary resource documents,
visuals, artifacts, and maps.

UNITED STATES HISTORY A - 370129

UNITED STATES HISTORY B - 370130

(Year) Junior

Network-wide UC Approved (A)

Credential Requirement: Single Subject in Social Science

This course traces the development of the United States from the Spanish American
War to the present. Scholars will review the significant factors responsible for the
emergence of the United States as a major world leader.

UNITED STATES GOVERNMENT - 370670

(Semester) Senior

Network-wide UC Approved (A)

Credential Requirement: Single Subject in Social Science
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This course is a survey of the government with an emphasis on the National level,
including elements of State and local government as well. Scholars study the U.S.
Constitution and examine American political, social, economic and legal systems. The
economic and political systems of the major countries of the world are compared and
contrasted with those of the U.S.

ECONOMICS - 370905

(Semester) Senior

Network-wide UC Approved (G)

Credential Requirement: Single Subject in Social Science

Scholars study fundamental economic concepts such as scarcity, opportunity costs
and trade-offs, productivity, economic systems, economic institutions and incentives.
The course will also include such microeconomics concepts as market and prices,
supply and demand, competition and market structure, income distribution and the
role of government. Macroeconomics concepts include international trade,
unemployment, inflation and deflation, and fiscal and monetary policy.

AP UNITED STATES HISTORY A - 370111

AP UNITED STATES HISTORY B - 370112

(Year) Junior

Network-wide UC Approved (A)

Prerequisite: A minimum of a “B” in World History and a “B” in 1t semester
Sophomore English.

Credential Requirement: Single Subject in Social Science

AP U.S. History prepares the academically-accelerated college-bound scholar for the
College Board’s AP national exam. AP U.S. History engages scholars in a detailed
study of American history from our earliest origins to the present day. Emphasis is
placed on understanding themes, cause/effect relationships and broad examinations
of social, political, cultural and economic issues that have shaped our nation. AP U.S.
History is an advanced college level course, which emphasizes research, writing, and
discussion. Scholars will be expected to keep up with a rigorous reading schedule that
averages 50+ pages per week.

AP GOVERNMENT AND POLITICS U.S. - 370605

(Semester) Senior

Network-wide UC Approved (A)

Prerequisite: Minimum of “B” in 1st semester AP or Honors US History; minimum of
“B” in 1st semester Junior AP English.

Credential Requirement: Single Subject in Social Science

This is an accelerated college-level course focusing on the United States
Government. Scholars will undergo a thorough examination of The Constitution,
fundamental rights, political system and major governmental institutions. Scholars will
engage in critical analysis of contemporary political events and will be encouraged to
begin to develop their own involvement in both social and political institutions. The
course prepares scholars for the May Advanced Placement American Government
Exam.
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AP PSYCHOLOGY A- 370417

AP PSYCHOLOGY B- 370418

(Year) Junior, Senior

Network-wide UC Approved (G)

Credential Requirement: Single Subject in Social Science

AP Psychology is designed to introduce scholars to the systematic and scientific study
of behavior and mental processes of human beings and other animals. Scholars are
exposed to the psychological facts, principals, and phenomena associated with each
of the major subfields within psychology. They also learn about the ethics and
methods psychologists use in their science and practice.

SPANISH 2 A - 256013

SPANISH 2 B - 256014

(Year) Freshman, Sophomore, Junior

UC Approved (E)

Prerequisite: Spanish 1 with a minimum of a “C” average.

Credential Requirement: Single Subject in Foreign Language: Spanish

Spanish 2 continues the process of developing the speaking, listening, reading and
writing introduced in Spanish 1. Scholars will increase the number of language
functions and expand their knowledge of grammar. Vocabulary and knowledge of
culture will expand with authentic materials and real-life situations allowing scholars to
function comfortably as they express themselves in the new language.

SPANISH 3 A - 256015

SPANISH 3 B - 256016

(Year) Junior, Senior

Network-wide UC Approved (E)

Prerequisite: Spanish 2 with a minimum of a “C” average.

Credential Requirement: Single Subject in Foreign Language: Spanish

Spanish 3 supports scholars as they move from the comfort of memorized phrases to
the creation of structures that reflect exactly what they want to communicate in the
Spanish language. Selection of literature is introduced to increase vocabulary and
enhance cultural perspective. Spanish 3 scholars will continue to communicate
completely in Spanish orally and in writing and will be able to produce paragraphs and
essays. The primary focus is for scholars to become independent users of the
language.

AP SPANISH LANGUAGE & CULTURE A - 256023

AP SPANISH LANGUAGE & CULTURE B - 256024

(Year) Senior or others with instructor’s approval

Network-wide UC Approved (E)

Prerequisite: Instructor’s approval

Credential Requirement: Single Subject in Foreign Language: Spanish

The AP Spanish Language course should help prepare scholars to demonstrate their
level of Spanish proficiency across three communicative modes (Interpersonal
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[Interactive communication], Interpretive [receptive communication], and
Presentational [productive communication]), and the five goal areas outlined in the
Standards for Foreign Language Learning in the 21st Century (Communication,
Cultures, Connections, Comparisons and Communities). The course is equivalent to
an intermediate level college course in Spanish. Students cultivate their
understanding of Spanish language and culture by applying interpersonal, interpretive,
and presentational modes of communication in real-life situations as they explore
concepts related to family and communities, personal and public identities, beauty and
aesthetics, science and technology, contemporary life, and global challenges.

DRAMA A - 380707

DRAMA B - 380708

(Year) Freshmen, Sophomores, Juniors, Seniors

Network-wide UC Approved (F)

Prerequisite: None

Credential Requirement: Single Subject in Theater; Single Subject in English ONLY
with “Subject Code” ENGL or ENGX (EN1 and EN1X do NOT authorize)

This academic and performance based course offers a beginning level of the
advanced study of acting. Scholars will learn how to analyze a play and a part. They
will work on monologues and scenes. Scholars will also have an opportunity to
partake in public performances.

MULTIMEDIA A - 180733

MULTIMEDIA B - 180734

(Year) Freshmen, Sophomore

UC Approved (F)

Prerequisite: None

Credential Requirement: Single Subject in Industrial and Technology Education
This course will introduce scholars to the fundamental elements that are integral to the
strands of Media Arts and Entertainment Design through Digital Filmmaking,
photography, Web Design, Music and Animation. Scholars will learn traditional,
elements of design and artistic structure such as composition, texture, color, theory,
symmetry rule of thirds, production design and lighting and apply their knowledge to
specific classroom projects that are designed to be meaningful and reflective of their
lives. Scholars will engage in the writing process and develop storytelling techniques
through the development of scripts, screenplays, storyboards and finished production
projects. Scholars will become proficient in the use of digital cameras, camcorders,
filmmaking equipment and use computer software to edit photographs, music, digital
videos and animations. Scholars will further study the impact of media and film
across cultures and in our society.

Graduation Requirements (HS Only)
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McKinzie’s graduation requirements are in alignment with the University of California (UC) and
California State University (CSU) “A-G” minimum undergraduate admission requirements (see
table below). Our high school program and course schedule is designed to enable all students
to meet graduation requirements, “A-G” minimum undergraduate admission requirements,
and the CDE’s College/Career Indicator within four years.

Credit Recovery: Credit recovery options include online credit recovery programs,
independent study, concurrent enroliment in adult education or community college courses,
and summer school. Counselors meet with students and their guardians to discuss credit
deficiencies and recovery plans, providing structured guidance to help students get back on
track. Schools monitor progress through quarterly reports to identify students at risk and
provide timely interventions such as tutoring, office hours, and other academic supports.

Transfer Students: Transfer student transcripts from previous schools are analyzed, and
credit deficiencies are addressed through tailored credit recovery plans. Transfer credits are
accepted if they meet accreditation standards and align with California’s A-G requirements.
Certain subgroups of students who transfer after their second year of high school and cannot
reasonably complete local graduation requirements within four years may qualify for the
state’s minimum graduation requirements under the California Education Code. Counselors
ensure transfer students are enrolled in equivalent courses to complete graduation
requirements and support them in maintaining A-G eligibility.

Graduation Exemption: As per the state policy, students in foster care, experiencing
homelessness, probation-involved, newcomers, migratory, or from military families may be
eligible for graduation exemptions if transferring after their second year of high school. These
students may be exempt from local graduation requirements and can graduate by meeting the
state's minimum requirements unless they can reasonably complete additional requirements
within the standard timeline. The process includes timely notification of eligibility, providing
exemption letters, and ensuring continuity if students transfer again.

College/Career Preparedness: The instructional program aligns with California’s A-G
requirements to ensure students meet eligibility criteria for UC/CSU admissions with a focus
on career readiness through elective options and advisory courses. Schools consistently
engage in monitoring of graduation progress to address issues early and ensure students
remain on track and have regular check-ins with students about college/career planning and
individualized support to help them meet college/career goals.

A-G Requirements

Subject Requirements
(A) History-Social 1 year of U.S. History
Science 1 year of World History
(B) English Language | 4 years of college preparatory English
Arts
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3 years of college preparatory Mathematics (Integrated Math 1,
(C) Mathematics Integrated Math 2, Integrated Math 3, Pre-Calculus, Calculus or
Statistics); 4 years recommended

(D) Science 2 years of Science, one physical and one biological; 3 years strongly
recommended

(E) Language other 2 years of the same language other than English
than English

(F) Visual and 1 year chosen from dance, music, theater or the visual arts
Performing Arts
(G) College 1 year of additional academic electives (e.g., ELA/math intervention,

Preparatory Elective | third year of science or foreign language, fourth year of math, social
science, advanced visual or civics and performing arts)

Alliance Morgan McKinzie High School Graduation Requirements:

e Course Requirements

e Passage of A-G Course Requirements as stated here and in the chart below.

e Scholars pass all courses, including elective and non-A-G courses, with a grade of C
or higher (basic proficiency).

e Scholars must complete 11 out of 15 A-G courses by the end of 11th grade (with a
letter grade of C or better) to meet minimum UC admissions requirements.

e In addition to the A-G history/social science courses, it is a California State graduation
requirement that all scholars must complete one semester in American Government &
Civics and one semester in Economics. Alliance high schools have determined that
these courses must also be A-G approved.

e At the discretion of the principal, Alliance high schools may require scholars to
complete community service requirements in order to participate in graduation
activities.

Our mission is that all high school students will pass all A-G and elective courses with a grade
of C or better to graduate in 4 years with a minimum of 230 credits. To best serve students
who are not on track to meet these goals, the following supports are provided:

e Online Credit Recovery which is offered after school and in summer session.

e Tutoring After School or Saturdays

These supports are provided for all students in need including all subgroups and students
transferring into the school. Students that transfer into the school after the start of freshman
year work closely with their counselor to ensure that any needed classes are made up either
in their regular schedule, after school, or in summer session. Individual graduation checks are
done with each student at least once a semester.

Students who are still unsuccessful in meeting the 230 credit “A-G” high school graduation
requirement by the end of the summer following their 4th year, are welcomed to attend a 5th
year.

In addition to our instructional program fully meeting the A-G high school graduation
requirements, the program provides students with the instructional opportunities necessary to
meet the California Department of Education’s College and Career indicator at the Prepared
level. English and Mathematics courses in 9th, 10th and 11th grades are tightly aligned to the
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Common Core State Standards and our interim assessment system is built in alignment to the
Smarter Balanced assessment blueprint and item specifications. Our interims provide data
throughout the year on students’ mastery of the Common Core State Standards so we can
carefully monitor and adjust instruction to ensure students meet the expectations of Smarter
Balanced Assessments in 11th grade.

WASC Accreditation

As of June 18, 2024, Alliance Morgan McKinzie High School is fully accredited by the Western
Association of Schools as part of the Alliance College-Ready Public Schools (ACRPS)
System Accreditation.

As part of the ACRPS System Accreditation process, the school will work to complete periodic
evaluation and improvement of our program and school-wide action plan, in alignment with
our LCAP, through the WASC-required self-study, mid-cycle progress reports, as well as
WASC on-site visits to ensure accreditation is maintained for subsequent graduating classes
with support from the Alliance Home Office.

The first System Self-Study will be held during the 2026-27 school year. During this process,
all Alliance schools and the Home Office will collaborate with WASC throughout the
accreditation process, including the development of self-study and interim progress reports.

Transferability of Courses

All A-G courses are transferable to other public schools and meet the rigorous requirements
for admission to California state university systems. Parents receive notification of course
transferability in student recruitment and student enroliment materials, which are available in
both English and Spanish. Also, transferability and rigor of courses can be found in the
Scholar/Parent Handbook. McKinzie counselors also work closely with students and families
to ensure that they are well aware of graduation requirements and where each child stands in
relation to those requirements. This is done at least once a semester with students and at
least once a semester with students and parents combined if a student is not currently on
track to graduate. Additionally, graduation requirements are included in the Scholar-Parent
Handbook.
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Academic Calendar and Schedules

Academic Calendar

2026-27 Proposed Alliance Academic Calendar

The calendar below is a draft of the 2026-27 academic calendar. The calendar provided here
will be revised based on input from various stakeholder groups and subject to Board approval.
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2026-2027 ALLIANCE ACADEMIC CALENDAR

Academic Calendar Legend (7/1-6/30)
JUNE 2026 Federal/State Holidays {Network Closed)

612 Additional Network Closure Days
619 Thanksgiving, Winter, Spring Break (Schools) Weeks
€/15 -7/31 Metwork Summer School Summer Break (Schools}
1 s er sk etk oA sttt o 8D
Professional Days m Days
Scholar / Professional Half Days,
JANUARY 2027
JULY 2026 11 New Year's Day (Network Closed - All Staff)
/29 -7/2 12/21 -1/8 | Winter Break (11 Month Staff Only)
/3 1y Data & Teacher Planning #3 - Scholar Free Day
727 -7/31 | 112 ir c ond Semester
118 Dr. Martin Luther King Jr.'s Birthday (Network Closed - All Staff)
AUGUST 2026 FEBRUARY 2027 FEBRUARY 2027
7/28 -8/1 : i 215 Presidents’ Day (Network Closed - All Staff)
/3 One Alliance Day & Strong Start PD
8/4 -8/10 Strong Start PD & Teacher Planning
811
SEPTEMBER 2026 MARCH 2027
37 Lobor Day (Netwark Closed - All Staff) 315 Data & Teacher Planning #4 - Scholar Free Day
9/8 Data & Teacher Planning #1 - Scholar Free Day 3/16
3z -3/
3/
OCTOBER 2026 mﬁ me: APRIL 2027
11 [
NOVEMBER 2026 NOVEMBER 2026 MAY 2027

Veterans Day (Network Closed - All Staff) 5/31 Memarial Day (Network Ciosed - All Staff)
11/23 - 11/25 Thanksgiving Break (11 Month Staff Only) :

Thanksgiving (Network Closed - All Staff)

Day after Thanksgiving (Network Closed - All Staff)

DECEMBER 2026 DECEMBER 2026 JUNE 2027
611
618 Juneteenth Observed (Network Closed - AN S
628 -7/2

Bell Schedules

Regular Bell Schedule

Block Type Duration Start Time End Time Instructional
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Period 1/2

1:40:00

10:10 AM

Passing Period
Period 3/4
Passing Period

Advisory

Passing Period

Period 5/6

0:05:00
1:35:00
0:05:00
1:00:00

0:05:00
1:40:00

10:30 AM
10:35 AM
12:10 PM
12:15 PM

1:45 PM
1:50 PM

10:35 AM
12:10 PM
12:15 PM
1:15 PM

1:50 PM
3:30 PM

Instructional Minutes: 370

Early Dismissal Bell Schedule

Block Type

Duration

Start Time

End Time

Instructional

Period 1
Passing Period
Period 2
Passing Period

Period 3

Passing Period

Period 4
Passing Period
Period 5
Passing Period

Period 6

Instructional Minutes:

0:30:00
0:03:00
0:30:00
0:03:00
0:30:00

0:05:00

0:30:00

0:03:00

0:30:00

0:03:00

0:28:00

8:30 AM
9:00 AM
9:03 AM
9:33 AM
9:36 AM

10:21 AM
10:26 AM

10:56 AM

10:59 AM

11:29 AM

11:32 AM

9:00 AM
9:03 AM
9:33 AM
9:36 AM
10:06 AM

10:26 AM
10:56 AM

10:59 AM

11:29 AM

11:32 AM

12:00 PM

195

Yes
Yes
Yes
Yes

Yes

Yes

Yes

Yes

Yes

Yes

Yes

Minimum Day Bell Schedule
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Block Type Duration
Advisory 1:00:00
Nutrition 0:15:00

Passing Period 0:05:00
Rally 1:10:00
Lunch 0:30:00

Start Time End Time Instructional
8:30 AM 9:30 AM Yes
9:30 AM 9:45 AM No
9:45 AM 9:50 AM Yes
9:50 AM 11:00 AM Yes
11:00 AM | 11:30 AM No

Instructional Minutes: 135

Student Course Schedules

Period Grade 9 Grade 10 Grade 11 Grade 12
1/2 English English Language | Statistics / CC Applied STEM:
Language Development 2 / Integrated Math 3 | Energy and
Development 1/ | World History Environment / US
CC Integrated Honors Government
Math 1-2
3/4 Drama/CC Chemistry in the Common Core English Language
Integrated Math Earth Systems / English 11/ Development 3 /
1-1 CC Integrated Drama Common Core
Math 2 English 12
Advisory | Advisory 9 Advisory 10 Advisory 11 Advisory 12
5/6 The Living Earth / | AP Spanish US History / AP Spanish
Common Core Language / Physics of the Language / Drama
English 9 Common Core Universe
English 10
Instructional Days and Minutes Calculator
Number Number of
Number of Instr. Number Number Instr.
of Instr. Minutes of Instr. of Instr. Minutes Minutes
Number | Minutes [Number| Per |Number|Minutes |Number|Minutes| Total | Req'd | Total Above /
of Per |of Early | Early of Per of Per |Number| Per [Number| Below
Grades | Regular | Regular [ Dismiss | Dismiss | Minimu | Minimu | [Other] | [Other] | of Instr. | State | of Instr. State
Grades | Offered| Days Day |alDays| al Day |m Days| m Day | Days Day Days Law [Minutes| Req't.
TKK | No 0 |[36000| O -36000
1 No 0 |50400 | O -50400
2 No 0 |50400 | O -50400
3 No 0 |50400 | O -50400
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4 No 0 54000 0 -54000
5 No 0 54000 0 -54000
6 No 0 54000 0 -54000
7 No 0 54000 0 -54000
8 No 0 54000 0 -54000
9 Yes 175 370 6 195 2 135 183 64800 | 66190 1390
10 Yes 175 370 6 195 2 135 183 64800 | 66190 1390
11 Yes 175 370 6 195 2 135 183 64800 | 66190 1390
12 Yes 175 370 6 195 2 135 183 64800 | 66190 1390

Early College and Middle College High Schools Attendance Requirements

This school is not an Early College or Middle College High School.

Professional Development

Ongoing Professional Development

During school level professional development, teachers are supported by their Principal and
the school’s instructional leadership team to develop their practice. Professional development
agendas include content-based sessions, site-based sessions, and a variety of instructional
workshops designed to address needs evidenced by data.

In addition, Alliance-wide PD events and supplementary trainings provide targeted supports in
a variety of ways. Below is a sample of current professional development opportunities
available to teachers. These opportunities are subject to change as, in order to be most
effective, professional development must be adaptable to address the needs of teachers and
students.

Alliance-wide Strong Start. Held prior to the start of the school year, professional learning
for staff includes site-based and network-led sessions. Topics may include:

e Data-driven instruction

e |Intellectual Preparation

e Workshops focused on Social Emotional Learning and Trauma-Informed, Resilience-

Focused Learning and Restorative Practices
e Sharing research, resources and best practices
e Effective strategies to meet individual student needs
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Alliance-wide Data & Planning Days. Held immediately following each interim assessment
window, these days offer an opportunity for teachers and leaders to deeply analyze interim
data and plan for future instruction. Data Days are held network-wide and/or at school-sites.
During Data & Planning Days, teachers and leaders:

e Analyze student performance and student work

e Create an action plan to address student performance data

e Adjust future unit and lesson plans to better meet the needs of students

Supplementary Alliance-wide PD. Held throughout the year, the Alliance Academic Team
and schools provide targeted professional development to teachers and other staff that
support their ongoing development. PD sessions target specific content-areas or subset of
teachers or staff such as:

Special Education Coordinators and teachers

ELD teachers

New teachers

Teacher leaders

Leaders of Scholar Culture (Deans)

New Teacher Professional Development. Alliance College Ready Public Schools builds on
its investment in leader and teacher development through New Teacher PD. New Teacher PD
provides professional development support for early career Alliance teachers. Network level
supports focus on supplying early career teachers with resources and tools to strengthen their
classroom management and instructional planning skills. Supports include:

e Designing and implementing a week-long New Staff Orientation (NSO)

e Providing Induction program options and/or support to general education and

education specialist teachers clearing their preliminary credentials

Ongoing School Site PD Sessions. Regular, targeted and relevant professional
development is led by the school principal and site-based leadership team on the designated
Professional Development Early Dismissal Day. The draft professional development calendar
below serves as a sample of topics to be covered:

Teacher Recruitment

Students learn best with teachers who are knowledgeable of their subject field and are well
trained to deliver rigorous instruction and attend to the diverse needs of each student as an
individual. McKinzie, led by the Principal, recruits new and experienced highly-qualified and
credentialed teachers who demonstrate satisfactory progress toward full certification, fully
meet the Every Student Succeeds Act (ESSA) criteria, and are committed to the school’s key
program elements and beliefs. Recruitment of qualified candidates begins in November and
is conducted via partnership with teacher pipeline programs; partnerships with university and
non-university teacher pipeline and residency programs; use of relevant online tools such as
EdJoin, LinkedIn and social media; and referrals from current staff within the school/Alliance.
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Applicants are carefully assessed through a rigorous selection process conducted by both the
Alliance Staffing Team and school administrators. Once selected, teachers participate in New
Teacher Orientation before the opening of school and New Teacher professional development
throughout the school year.

Meeting the Needs of All Students

English Learners

McKinzie believes that every student brings assets that enrich our classrooms and our school
community, regardless of race, language, learning needs, and culture. To ensure each
student’s success, the school will provide guidance, resources, training, and support to
teachers, staff, and parents to build an equitable, rigorous learning environment for our
English Learner Scholars. Our practices are grounded on guidelines established by our
Board-approved EL Master Plan. Our English Learner Master Plan focuses on the following
key areas:

Identification and Assessment

Instructional Program

Reclassification Criteria and Exiting

Staffing English Learner Programs and Teams

Professional Development for All Teachers Who Work With English Learners
Parent Engagement

Program Evaluation

By implementing our own English Learner Master Plan, we will create an educational
environment where EL students receive the support they need to develop both language skills
and academic content knowledge. Our plan is designed to ensure that all EL students,
regardless of their language proficiency level, are empowered to achieve their full potential
academically.

Process for Identifying English Learners

At McKinzie, we have a systematic and thorough process for identifying English Learners
(ELs) to ensure that every student receives the appropriate language support and services.
Our process follows state and district guidelines while ensuring that we meet the unique
needs of each student.
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1. Initial Enrollment and Home Language Survey

At the time of initial enrollment, all families are required to complete a Home Language Survey
(HLS). This survey is provided in both English and the primary language spoken in the
community (e.g., Spanish). It consists of four questions that inquire about the language
spoken at home, by the scholar, and in their family environment. All four questions must be
answered, and the survey is included in the enrollment packet. It is essential that all scholars
have a completed HLS on file, including those whose families report English as the only
language spoken.If any of the responses on the Home Language Survey indicate that a
language other than English is spoken in the home, the scholar is flagged for further language
proficiency assessment.

2. English Language Proficiency Assessment

Students identified as potentially needing English language support are administered an the
Initial ELPAC. This assessment measures the student's proficiency in the four language
domains: listening, speaking, reading, and writing. Based on the results of the Initial ELPAC,
students are classified as either:

e English Learners (EL), if they demonstrate limited proficiency in English.

e English Only (EO), if their proficiency in English is sufficient.

3. Notification to Parents

Once the student's English language proficiency has been determined, parents are notified in
writing of their child’s classification as either an English Learner or English Only. For students
identified as ELs, parents are informed about the types of language support services available
at McKinzie and provided with information about how their child will be supported in
developing English language proficiency. Parent notifications are communicated in a
language that can be understood by them within the first 30 days of school. If the scholar
enrolls after the first 30 days of school, parent notification must be completed within 2 weeks
of enrolliment.

4. Annual Assessments

Students who are classified as English Learners will be assessed annually using the
Summative ELPAC to monitor their progress in acquiring English proficiency. The results of
the ELPAC will guide instructional decisions and ensure that EL students are receiving the
appropriate level of support. Additionally, teachers monitor EL students' academic
performance through ongoing formative assessments in all content areas.

Educational Program(s) for English Language Acquisition
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At McKinzie, the English Learner (EL) program components are designed to provide a robust
and integrated system that supports English Learners in acquiring academic English while
ensuring they meet the English Language Development (ELD) standards. This program is
structured to meet the diverse needs of ELs through both Designated ELD and Integrated
ELD instruction, which are tailored to students’ proficiency levels and provide opportunities to
develop language and content mastery across all subjects.

Designated ELD Instruction

Designated ELD instruction is a specialized component of the EL program, providing targeted
language development in the four domains of listening, speaking, reading, and writing. This
instruction occurs daily, Monday through Friday, as part of the regular school schedule. The
courses are designed to address the specific language proficiency levels of ELs, which are
classified into Emerging, Expanding, and Bridging. Students are placed in the appropriate
level (ELD 1, 2, 3, or 4) based on their English language proficiency, years in the program,
and teacher recommendation.

This instruction is delivered by teachers who are highly skilled in ELD strategies, using a
variety of methods to support students in developing academic English. These courses are
aligned with the California English Language Development Standards. Importantly,
Designated ELD instruction does not remove students from core content classes, ensuring
that ELs still have access to full grade-level content. The curriculum is designed to be
engaging and appropriate to students’ language development, providing scaffolds such as
graphic organizers, word banks, and language structures to help students access content
while acquiring language skills.

Integrated ELD Instruction

In addition to the targeted Designated ELD courses, all English Learners receive Integrated
ELD throughout their content classes. This approach ensures that ELs are exposed to
academic content while simultaneously working on their English language skills. Teachers
across all content areas (including Math, Science, History, and English Language Arts) are
trained to incorporate ELD strategies into their instruction, ensuring that ELs can understand
and engage with cognitively demanding content.

Integrated ELD involves teaching content standards, such as Common Core, NGSS, and
California History Standards, while providing explicit language instruction. Teachers use
scaffolds such as visual aids, response frames, and structured group discussions to support
language acquisition in the context of the subject matter. The goal of this instruction is to
ensure that ELs make progress toward both language proficiency and academic content
mastery.

Professional Development and Teacher Support
Teachers of both Designated ELD and Integrated ELD are provided with ongoing professional

development focused on best practices for language acquisition and teaching strategies that
integrate language development into content instruction. This professional development

90




includes topics such as the ELA/ELD Framework, key features of Integrated ELD, and
effective use of ELD Standards. Teachers are also equipped with strategies for differentiating
instruction for ELs at various proficiency levels and creating a classroom environment where
students feel safe and supported in taking academic risks.

Monitoring and Ensuring Progress

The EL program ensures that students are making adequate progress toward mastery of the
ELD standards through ongoing assessment and monitoring. This includes weekly scholar
work analysis, which involves reviewing formative assessments to monitor language
development and content mastery. Teachers also use frequent checks for understanding and
actively monitor students during both independent and group work to ensure that learning
objectives are being met.

In addition, advisory classes may be offered to support ELs, but these do not replace the
required Designated ELD courses. Through this structured and supportive system, ELs at
McKinzie receive a comprehensive education that promotes both language proficiency and
academic achievement in line with the California ELD standards.

In summary, the Designated ELD and Integrated ELD components at McKinzie are delivered
by qualified teachers and carefully designed to meet the needs of English Learners at all
levels of proficiency. By providing targeted instruction, professional development for teachers,
and ongoing monitoring of student progress, the school ensures that ELs make consistent
and meaningful progress toward mastering the ELD standards and achieving academic
success.

English Language Proficiency Assessment for California (ELPAC)

To support and accelerate student progress toward English language proficiency, McKinzie
will strategically utilize ELPAC results in several key ways. The Initial ELPAC will be used
upon enrollment to identify students as English Learners (ELs) and determine their English
language proficiency level, ensuring they are placed in the appropriate English Language
Development (ELD) course. Annually, the Summative ELPAC will be administered to measure
each student’s progress in acquiring English proficiency. The results will assess the
effectiveness of current language development programs and help inform decisions about the
support each student needs, guiding instructional planning.

Additionally, the overall ELPAC score, along with domain-specific scores in listening,
speaking, reading, and writing, will be analyzed to assess individual language development
needs. This data will be used to create tailored instructional plans to target areas where
students need improvement, ensuring focused support to accelerate their progress. For
students showing slower progress, targeted interventions such as additional language support
or small-group instruction will be implemented to address specific areas of difficulty.
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ELPAC results will also guide appropriate course placement, ensuring students are enrolled in
ELD courses that match their proficiency level, and placements will be regularly adjusted as
students progress. As students improve, ELPAC results will help determine when they are
ready for reclassification or if additional support is necessary. By leveraging ELPAC results in
these ways, McKinzie will implement a data-driven approach to support each English
Learner’s growth, ensuring they receive the necessary instruction, resources, and
interventions to achieve full English proficiency in alignment with California's English
Language Development (ELD) standards.

Full Curriculum Access

To ensure that English Learners (ELs) at all levels of English language proficiency (ELP) have
meaningful access to the full curriculum, McKinzie will implement a comprehensive program
that includes both Designated ELD and Integrated ELD, guided by the principles outlined in
the California English Language Arts/English Language Development (ELA/ELD) Framework.
Our approach is designed to provide rigorous, yet flexible, instruction that supports ELs as
they acquire both academic content and English language proficiency.

Program Structure and Instructional Strategies

The school will implement both Designated ELD and Integrated ELD across all subjects,
ensuring that ELs have access to grade-level content while simultaneously developing their
English language skills.

Designated ELD

All ELs will receive Designated ELD daily as a core instructional component. This structured
time will be dedicated to explicit language development, focusing on all four language
domains: listening, speaking, reading, and writing. The curriculum will be aligned with the
California ELD Standards and the ELA/ELD Framework, ensuring that language instruction
supports academic achievement.

Key strategies for Designated ELD will include:

e Integration of Language Domains: Explicit instruction in listening, speaking, reading,
and writing across all disciplines.

e Vocabulary Development: Focused instruction on academic vocabulary, word
relationships, and word parts.

e Reading Comprehension and Writing Support: Strategies for improving reading
comprehension and academic writing.

e Background Knowledge Activation: Connecting new content to students’ existing
knowledge to make learning more meaningful.

e Content-Based Language Instruction: Language skills will be taught through content
and thematic units, providing students with a framework to apply their language skills
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across disciplines.
Integrated ELD

In addition to Designated ELD, ELs will also receive Integrated ELD instruction in all content
areas, ensuring that academic language development occurs within each subject. Content
teachers will be trained in strategies that make content comprehensible while promoting
language development. These strategies will include:

e Explicit Instruction in Language Structures and Vocabulary: Teaching students how to
use academic language specific to each content area.

e Use of Scaffolds: Tools such as response frames, word banks, and graphic organizers
will help ELs access content.

e Opportunities for Academic Discourse: Regular, structured discussions and group
activities will allow students to practice speaking and listening in an academic context.

e Checks for Understanding: Teachers will use formative assessments to monitor
students' progress and provide timely feedback.

e Frequent Language Practice: Students will be encouraged to engage in reading,
writing, speaking, and listening throughout the school day.

Teachers of all content areas will participate in professional development focused on the
Integrated ELD, and strategies for supporting ELs in developing proficiency in reading, writing,
listening, and speaking. Teachers will also have access to ongoing training to ensure that they
are equipped to teach ELs effectively.

Tailored Support for Specific EL Groups

The school will also implement specialized approaches for different EL subgroups, ensuring
that their unique needs are addressed:

e Newcomers with Formal Education: In their first year, these students may receive a
double block of ELD, utilizing curriculum such as Inside the USA or Edge, with
supplemental support from resources like Rosetta Stone. They will be enrolled in
grade-level ELA and a rigorous native-language course (e.g., Native Speaker Spanish,
AP Spanish Language). Additionally, they will take content courses appropriate for
their grade level.

e Newcomers with Limited Formal Education: These students may also receive a double
block of ELD (Emerging), using similar curriculum (e.g., Inside the USA or Edge) and
additional phonics intervention (e.g., Wilson Reading Just Words). They will also take
physical education and content courses, with placement in native-language courses
determined by their Spanish proficiency level.

e Long-Term English Learners (LTELs): For LTELSs, explicit instruction in academic
language will focus on improving reading comprehension and vocabulary
development. These students will receive the support needed to build their academic
language and perform well across all subjects.

e Dually Identified ELs (with IEPs/504 Plans): ELs with special education needs will
receive accommodations and specialized support to help them meet both language
and academic goals. They will receive differentiated instruction and modifications to
assignments as per their individual education plans.
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Access to Grade-Level Core Curriculum

To ensure that all ELs can engage with grade-level content, the school will foster an
environment where students feel safe to take academic risks. Teachers will use scaffolds,
such as response frames, word banks, and graphic organizers, to make complex content
accessible to ELs. The classroom environment will emphasize academic language, integrating
listening, speaking, reading, and writing in every class. Teachers will frequently check for
understanding and provide targeted feedback during independent or group work.

Literature at students’ appropriate Lexile levels will be made available in classroom and
school libraries to encourage independent reading and further language development.

Continuous Monitoring and Adjustment

The progress of all ELs will be closely monitored through regular assessments and teacher
feedback. This data will be used to adjust instruction and support, ensuring that every EL has
the opportunity to succeed. Regular communication with families will also be maintained to
ensure that they are aware of their child’s progress and the support provided.

By combining Designated ELD, Integrated ELD, and specialized support, McKinzie will ensure
that ELs of all proficiency levels have the opportunity to access grade-level content, develop
their English language skills, and achieve academic success across all subjects.

Annual Evaluation of EL Program

Process for Annual Evaluation of the Charter School’s English Learner (EL) Program(s)

The annual evaluation of the English Learner (EL) program at McKinzie follows a systematic
and data-driven approach to ensure the effectiveness and success of its practices, services,
and procedures. Both formative and summative evaluations are employed to provide a
comprehensive analysis of the program’s impact.

1. Ongoing Evaluation and Data Collection: The evaluation process is continuous
throughout the school year, with regular data gathering and examination to guide
program decisions. This ongoing evaluation ensures that the program remains
responsive to the needs of English Learners and can adapt based on real-time
feedback.

2. EL Program Needs Assessment: An annual EL Needs Assessment is carried out by
the English Learner Parent Committee (ELPC). If the ELPC delegates its
responsibilities, the School Site Advisory Council (SSAC) will oversee the needs
assessment process through its EL sub-committee. The assessment provides valuable
input into the areas where the program may require adjustments or enhancements.

3. Review and Action on Recommendations: After the needs assessment, the ELPC or
SSAC will review the recommendations and share them with the school principal. The
SSAC, in collaboration with the principal, will determine the necessary next steps.
These steps, informed by the assessment’s findings, will be communicated to EL
parents and incorporated into the program for the following school year.
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Through this structured evaluation process, the EL program at McKinzie ensures that it
continuously meets the academic and developmental needs of English Learners, supports
their achievement, and complies with relevant reporting requirements. The combination of
formative and summative evaluations, along with the EL Needs Assessment, enables the
school to make informed decisions and implement improvements that benefit EL students.

The following chart outlines the EL program goals, evaluation questions and measures used
to assess overall effectiveness of the EL program:

EL Program Goal

English Language Development
Program Goals, Evaluation Questions & Measures (by Goal)

Evaluation Questions

Measures/Scores

ELs are identified and
placed in appropriate
ELD course based on
English Proficiency

a. Are all ELs identified in the prescribed time
frame?

b. Are all ELs placed in their ELD course based
on proficiency level?

Master Schedule
Observations of Home
Language Survey
administration and
communication

is provided

expectations?

b. Is there a high quality, standards-aligned ELD
curriculum available consistently?

c. Is instruction for ELs with disability high
quality?

e Staff Moodle Training
e Initial ELPAC
e EL Passports
e Student Schedules
ELs with disabilities are a. What proportion of ELs are referred to Special e Referrals
accurately identified Education services? e  Student Support and
b. How many ELs are identified as having Progress Team (SSPT)
learning disabilities? Of this group how many are documentation
LTELs? e |EP review
High quality ELD instruction |a. Are ELs progressing academically per e Classroom

observations and
walkthroughs
Curriculum Review
Student work analysis

High quality integrated ELD
content instruction is
provided

a. To what extent are ELs provided with
differentiated supports in academic content
areas?

Classroom
observations and
walkthroughs

ELD PD presentations
and sign-in

Student work analysis
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ELs and RFEP students
have access to Honors and
Advanced Placement (AP)
courses

a. What percentage of ELs take part in AP and
honors courses.

b. How does EL participation in AP and Honors
compare to the general population?

c. What are the AP Passage rates for ELs?

Enroliment in AP and
Honors

Pass rates in AP and
Early college courses
College
information/data:
applications, enrollment
without remediation,
and completion data

Parent outreach is
consistent, culturally
sensitive and
communication is available
in the home language

a. What types of orientation and training
opportunities are parents offered?

b. What measures are used to ensure that
parents of ELs are knowledgeable about EL
program placement and their academic
progress?

c. To what extent are parents participating in and
consistently supporting students’ academic
development?

d. What evidence is there that suggests that
ELAC recommendations are implemented at the
school?

Parent
orientations/trainings
offered and attended
regarding English
Learner Master Plan
EL instructional
program options,
advanced academic
opportunities
English Learner Parent
Committee (ELPC)
agendas, sign-in and
yearly needs
assessment

Parent Satisfaction
surveys

ELs achieve English
Proficiency

a. Are ELs making progress towards English
language proficiency

b. Did the number of students being reclassified
increase by at least 1%?

Reclassification rates
Movement on ELPAC
EL Monitoring
documentation
ELA CAASPP

School and classroom
environments are safe and
positive.

a. Does the school have a welcoming school
climate for ELs?

b. Does the school provide EL parents with a
welcoming tool-kit?

c. Are classrooms reflective of the culturally
diverse students it serves?

Classroom walkthrough
Student satisfaction
survey

Parent satisfaction
survey

EL Reclassification

Reclassification is the process when a scholar’'s English language proficiency level changes
from English Learner to Reclassified Fluent English Proficiency (RFEP) (EC Section 313(f)).
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The goal is to prepare scholars for reclassification as quickly as possible and monitor their

progress for four years after reclassification (20 U.S.C. § 6841[a][4][5]; 5 CCR § 11304).

English Learners are reclassified to fluent-English proficient based on the following multiple

criteria, in alignment with California EC and the State Board of Education recommendations:

1. Assessment of language proficiency, using an objective assessment instrument,

including but not limited to, the state test of English language development

2. Teacher evaluation, including but not limited to, a review of the scholar’s curriculum

mastery

3. Comparison of scholar performance in basic skills against an empirically established
range of performance in basic skills based on the performance of English proficient

scholars of the same age
4. Parent/guardian opinion and consultation

The chart below outlines the reclassification criteria used by all Alliance schools:

Reclassification Criteria

1. Assessment of Language Proficiency ELPAC - Score of 4
(Summative ELPAC)

2. Teacher Evaluation ELA Grade of C- ( 2.0) or higher
(EQY Cycle — semester 1 or 2
Spring Reclass Cycle — Semester 1

3. Basic Skills Assessment >> jReady OR CAASPP
Assessme MS HS
nt
i-Ready
Reading 557 581
Scale Score

CAASPP 2

(EQY Reclass cycle -highest iReady score from
previous school year
Spring Reclass-highest iReady score from
current school year)

4. Parent Opinion and Consultation Once the scholar meets the reclassification
criteria, the parent/guardian is sent the
Notification of Reclassification letter and
acknowledges scholar’s change in language
classification to Reclassified Fluent English
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Proficient (RFEP). If the parent/guardian is not in
agreement with reclassification, a meeting will be
held with the parent and the Reclassification
Team to address parent concerns and determine
the best placement option for the scholar.

The EL Master Plan and reclassification criteria provided here is revised yearly based on input
from various stakeholder groups and goes through Board approval

Progress Monitoring

McKinzie monitors and regularly assesses the progress of all English Learners, in both
English language proficiency and content knowledge throughout the school year. Monitoring
scholar progress identifies scholars who are not making appropriate progress and allows the
school to provide additional support to enable ELs to reach English proficiency, as well as
ensuring that the school is providing ELs meaningful access to grade-level core content
instruction and remedying any academic deficits in a timely manner.

Alliance school has established documented, monitoring systems that include periodic
benchmarks to monitor ELs’ progress over time, determine when scholars are not making
appropriate progress, notify parents of progress and provide additional support to enable ELs
to reach English proficiency and gain grade level content knowledge. The EL Progress
Monitoring report is sent to families after each quarterly progress report and includes the
following:

e Performance in grade level content classes

e Performance in ELD course

e Scholar Reading level and or SBAC performance

Students that are not meeting grade-level expectations will be provided with additional
supports including but not limited to after-school tutoring, additional accommodations in
content courses, additional support classes such as math and ELA support, review of ELD
course placement, parent meetings, etc.

Monitoring Reclassified Students

After scholars have been reclassified as RFEP, the school will continue to monitor
their progress for four years to ensure correct classification, placement and academic
support as needed. If an exited English Learner is not progressing academically and
monitoring suggests a persistent language need, the school will provide additional
supports, including but not limited to tutoring, accommodations and support classes,
including ELD courses. RFEP Monitoring reports will be mailed to families after each
quarterly progress report. The accountabilities include:

e Monitoring the academic achievement of RFEP scholars in their core courses
(ELA, Math, Science, Social Science)
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e Notifying parents of their child’s ongoing progress after reclassification
e Providing targeted intervention services for RFEP scholars who are not making
adequate academic progress

After scholars have been Reclassified Fluent English Proficient (RFEP). The school will
continue to monitor their progress for 4 years. If an exited EL is not progressing academically
and monitoring suggests a persistent language need the school will provide additional
supports including but not limited to tutoring, accommodations, and support classes.

Gifted and Talented (GATE) Students and Students Achieving Above Grade Level

As all students are challenged to reach their intellectual potential within the instructional
program, McKinzie will not offer a formal, separate gifted and talented program. Instead,
McKinzie will continue to identify students who are outstanding performers as measured
through, but not limited to, college prep exams (such as the PSAT) and GPA. When
reviewing college prep exams, students must be considered college-ready in both math and
English starting in their 9th grade year. When reviewing GPA, students are identified as high
achievers by achieving a 4.0 GPA or higher starting in their 9th grade year.

As students transition from grade level to grade level, their level of achievement is
continuously monitored by counselors, teachers, and the school administrative team using
grade level checks for GPA, and by reviewing their data each time they are provided with
opportunities to participate in a college ready level assessment as well as collecting work
samples.

To support these students throughout the day, the staff may differentiate instruction based
upon the individual needs of the students and will provide an opportunity to excel for those
students who are achieving at high levels or demonstrate a specific ability or talent, as
identified through student data or evidence of a pupil’'s capacity. Teachers will differentiate in
the forms of acceleration, depth, complexity, and novelty and will differentiate the process,
content, or product to meet the needs of gifted and talented students. Examples of
instructional models which may be employed with gifted and talented students at McKinzie
are, but not limited to:

Access to advanced placement and honors courses from grades 9 to 12

Access to dual enrollment college courses from grades 9-12

Utilizing higher levels of questioning and thinking skills

Ensuring there is a wide variety of materials at different skill levels that engage a wide

variety of interests

e Field trips, and participation in partnered programs and college courses, to broaden
the experience base and capacity to be accepted into elite colleges

e Ensuring that the curriculum is sufficiently challenging
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By using data from core assessments, teachers will be able to make the necessary
modifications and adjustments to best support students who require additional academic
challenge. All students at McKinzie will be valued for their individualism and their interests and
passions will be cultivated. Further, the teachers will work together to develop plans to best
support students in driving forward their academic achievement and pursuits in relation to the
students’ learning profiles and specific talents. In order to ensure that the needs of all students
are being met, the staff has utilized the Student Support and Progress Team (SSPT) process
(monitored and led by the principal or his or her designee) for students who have been
identified as consistently achieving well above the norms (as measured by formative,
summative and standardized tests, as well as other measures, including teacher, staff or
administrator-identified concerns), just as they would use the process for identifying students
who struggle.

The principal will be the on-site designee for parents to contact regarding GATE.

Students Achieving Below Grade Level

In an effort to improve the performance of all students, including low-achieving or at-risk of
retention, McKinzie monitors student performance and progress of these students throughout
the year. Data is accessible at the student and subgroup-levels; through school leaders,
school leadership teams, which consist of department and grade level chairs, and classroom
teachers monitor standards and student achievement in order to identify all students earning
below a grade of C, flagging students at risk based on interim assessments, grades, and/or
credit deficiencies. Advisory teachers review student data/progress reports of each of their
advisory students. Parents review and sign 5-week progress and 10-week report cards. The
following takes place for those specifically identified as low-achieving:

. To identify low-achieving students, incoming students are given diagnostic tests
upon entry to the school. State assessment results and grades showing students
who are not meeting or nearly meeting standards are also used to assess student
achievement levels.

. Where additional supports and/or interventions are required, the school’s academic
team will consult with the parent/guardian to share results and develop a plan to
support and ensure growth

. The student receives supplemental support through remediation support classes in
ELA and math in addition to regular courses. High-dosage math tutoring services
are also available. In the areas where the student is struggling most, the classroom
teacher may employ the use of online digital content providers to support one-on-
one instruction targeted to specific individual needs.

In order to ensure that the needs of all students are being met, the staff has utilized the
Student Support and Progress Team (SSPT) process (monitored and led by the principal or
his or her designee) for students who have been identified as consistently achieving below the
norms (as measured by formative, summative and standardized tests, as well as other
measures, including teacher, staff or administrator-identified concerns), just as they would use
the process for identifying students who struggle.
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Socioeconomically Disadvantaged/Low Income Students

Low-income students will be identified by eligibility for the federal lunch program. In 2023-24,
approximately 96.2% of the students enrolled at McKinzie have qualified for this program. As
such, the overwhelming maijority of all students enrolled at McKinzie meet this subgroup
identification. Our school program is designed to meet the needs of traditionally coming in
behind grade levels through various supports and systems, including, but not limited to, the
use of standards-based grading, scaffolded and differentiated learning, support classes, and
after-school tutoring. We believe all students can learn at high levels regardless of economic
status. These students' progress is monitored through a variety of ways, including through
interim assessments, college-ready exams, and state exams. In general, due to the large
population of SED/low-income students, their level of performance mirrors the overall school
level outcomes.

For scholars experiencing homelessness or transitional housing, McKinzie provides an annual
questionnaire to all families to assess who may benefit from McKinney-Vento rights and
services. McKinzie also has a school-based Homeless Liaison who educates all staff and
teachers to identify signs of homelessness and the referral process for connection to
individualized resources. This includes the use of an individual Needs Assessment that is
used to determine how to best support that scholar and their unique needs, with resources
such as transportation, clothing, tutoring, toiletries, and more. In addition, McKinzie has a
Community Schools Coordinator who works with attendance and tiered intervention teams to
ensure resources and services are provided to scholars that are socioeconomically
disadvantaged. They also use needs assessments to coordinate events such as
food/clothing distributions, mobile clinics, and community resource awareness presentations.
For enrichment, all expanded learning and athletics programs have the aim to be no or low
cost to scholars and families to remove the barrier to participation for scholars who need this
most.

Our charter school monitors the progress of all student groups as part of our quarterly data
review process: Key Performance Indicators (KPI). During these quarterly data stepbacks, our
school and network leadership teams, including the Principal, Assistant Principal, Director of
Curriculum and Instruction, and Home Office Instructional Partners, analyze student
performance data.

The team disaggregates data from interim assessments, benchmark exams, and classroom
assignments to identify trends and track the specific progress of these student groups. The
findings from this analysis directly inform our instructional and intervention strategies, allowing
us to adjust our curriculum and provide targeted support to meet the needs of every student.
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Students with Disabilities

Please refer to the Federal, State, District Required Language included at the beginning of
Element 1.

Students in Other Student Groups

Foster youth, and related subgroups such as homeless students, are identified by school
personnel through the registration and enroliment process and supported through coordinated
activities with other entities/agencies, identified according to the needs of the specific
situation. Once students have been identified, students will be indicated in PowerSchool, and
the Alliance Home Office will work with the school staff (usually the School Operations
Manager) to locate additional support services on a case-by-case basis. The students will be
provided with tutoring, counseling, transportation and coordination of services as needed to
best meet their individual needs using the COST Process (Coordination of Services Team)
made up of an administrator, counselors, school psychologist, and other certificated personnel
as relevant, such as a classroom teacher. A quarterly evaluation of academic performance
for all students in this subgroup will be implemented by the administration and counselor to
assess the level of response to services, and adjustments to the curriculum will be made as
necessary to nurture a positive environment.
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ELEMENT 2: Measurable Pupil Outcomes and
ELEMENT 3: Method by which Pupil Progress

Toward Outcomes will be Measured

“The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,” for

purposes of this part, means the extent to which all pupils of the school demonstrate that they
have attained the skills, knowledge, and attitudes specified as goals in the school’s educational
program. Pupil outcomes shall include outcomes that address increases in pupil academic
achievement both schoolwide and for all pupil subgroups served by the charter school, as that
term is defined in subdivision (a) of Section 52052. The pupil outcomes shall align with the state
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served
by the charter school.” (Ed. Code § 47605(c)(5)(B).)

“The method by which pupil progress in meeting those pupil outcomes is to be measured. To the
extent practicable, the method for measuring pupil outcomes for state priorities shall be
consistent with the way information is reported on a school accountability report card.” (Ed.
Code § 47605(¢c)(5)(C).)

MEASURABLE GOALS OF THE EDUCATIONAL PROGRAM

Charter School shall meet all statewide content and performance standards and targets. (Ed. Code
§§ 47605(d)(1), 60605.)

Charter School shall comply with all applicable laws and regulations related to AB 97 (2013)
(Local Control Funding Formula) and AB 484 (2013), as they may be amended from time to time,

including all requirements pertaining to pupil outcomes.

STANDARDIZED TESTING

Charter School agrees to comply with state requirements for participation and administration of
all state-mandated tests, including computer-based assessments. Charter School shall submit and
maintain complete, accurate, and up-to-date California Longitudinal Pupil Achievement Data
System (CALPADS) data in accordance with the requirements of California Code of Regulations,
title 5, section 861. Charter School hereby grants authority to the State of California to provide a
copy of all test results directly to the District as well as Charter School. Upon request, Charter
School shall submit, in the requested format (e.g., CD), a copy of the results of all state-mandated
tests to the District.
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Measurable Goals of the Educational Program

Annual Goals

See LCFF table in Element 1

Unique Educational Goals or Objectives

See LCFF table in Element 1.

Measurable Performance Outcomes: Summative Assessment
Performance Targets

Performance Targets Aligned to State Priorities

For performance targets aligned to state priorities, please see the LCFF State Priorities table
provided in Element 1.

Other Performance Targets

See LCFF table in Element 1
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Method for Measuring Pupil Progress Toward Outcomes:
Formative Assessment

Student Progress Monitoring

Assessments are a foundational component of the teaching and learning process. To ensure
that all students have access to the learning experiences necessary for college persistence
and career success, McKinzie will employ high-quality, purposeful, actionable and
strategically sequenced assessments for learning and of learning.

Using the Common Core and CA Standards where applicable, McKinzie has clearly defined
what students should know in each core subject at each grade/course level. We will monitor
the progress of all subgroups against target goals by disaggregating data for all assessments
and grades through llluminate, Tableau, and PowerSchool, our student information systems.

Up to three times a year in English, Mathematics and Science, McKinzie implements
standards-aligned interim assessments. These assessments are built by either the Smarter
Balanced Assessment Consortium or A-Net and are aligned to the Common Core State
Standards and NGSS standards. Data from each interim is immediately available to McKinzie
staff and broken down at the student, item and standard level. Data is then used to identify
common misconceptions and student supports. After each interim, teachers use the data to
re-teach standards through daily instruction. The expectation is that students will improve in
their mastery of standards over the course of the year to best position them to fully meet the
performance expectations of Smarter Balanced.

Below is the current list of assessments used to monitor student progress towards college and
career readiness standards. These assessments are subject to pending any changes in state-
mandated assessments.

Assessment Frequency Grades/Content Description
Type
Interim Up to 3x per | Grades 9-11; ELA, | Interim Assessments at Alliance align
Assessments year Math, Science to the standards covered and

suggested pacing in each
grade/content. These assessments
are aligned with the CCSS and SBAC
and provide important information to
teachers for planning, instruction and
supports for students.

i-Ready 2-3x per All Grades All scholars take this assessment
Assessment year twice/year to diagnose needs for

additional academic support in the
beginning of the year and to measure
scholar growth over time on specific
domains related to reading and math.
Scholars classified as English
Learners take the assessment at the
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mid-year point for reclassification and
to refine supports.

Smarter 1x per year | Grade 11; ELA The Smarter Balanced Summative
Balanced and Math Assessments are comprehensive
Summative end-of-year assessments in English
Assessments language arts/literacy (ELA) and
Math that are aligned with the
Common Core State Standards
(CCSS) for English language
arts/literacy (ELA) Mathematics.
California 1x per year | Grade 11; Students with cognitive disabilities
Alternate Identified students | take the CAA Instead of the Smarter
Assessment only Balanced Summative Assessment.
(CAA) This test is modified to appropriately
assess the ELA/Literacy and
mathematics progress and
performance of specific students
designated to engage in a modified
curriculum as specified in their IEP.
California 1x per year | Grade 11 CA NGSS Summative assessment.
Science Test Administered in the spring.
(CAST)
English Initial and All Grades, The ELPAC measures provides both
Language Annual; English Learners | initial and annual assessment of an
Proficiency varies by English Learner’s proficiency in
Assessments student Reading, Writing, Listening and
for California Speaking. This test will be the main
(ELPAC) assessment tool used to measure
growth and progress for
reclassification.
Physical Fitness | 1x peryear | Grade 9 Students participate in this State-

Test

required assessment on basic
components of CA Physical
Education Standards.

McKinzie’s standardized testing of students with disabilities is conducted using state and
district guidelines for modifications and accommodations.

The assessment structure includes, in addition to other standards-based and performance-
based assessment tools, comprehensive final exams in each of the core academic subjects,
quizzes and tests, homework assignments, essays and research reports, and teacher
evaluation of in class performance. These measurements are weighted and combined into a
comprehensive educational program assessment to determine student achievement and
promotion to the next grade level. The aggregate results are issued as a report card to the
community evaluating the measurable goals and terms outlined in the charter.

Alliance interim assessments are administered online in order to prepare students for SBAC
online assessments and represent the level of rigor required for students to meet the
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an SBAC-ready computing device.

proficiency level (3 or 4) as measured on Smarter Balanced assessments. Every student has

Data Analysis and Reporting

Data informs our decisions regarding the need to continue, modify, improve, add to or
discontinue instructional strategies and programs to best meet the needs of our scholars and
provide the intervention and support necessary to accelerate their progress. Data is also
regularly shared with stakeholders throughout the year to inform them of school performance.

Data Table

Type of Data Gathered
Classroom Observations

Role & Use of Data

To provide actionable feedback to
teachers on the effectiveness of their
classroom instruction.

To inform the content used for
common planning time and
professional development needs
(individual teachers, academic
departments and school-wide).

Interdisciplinary Walkthroughs

To assess the degree of and
consistency with which grade-
appropriate standards-based
instruction and a culture of learning
are taking place.

To identify trends and best practices
to inform school- and network-level
professional development.

Individual Scholar Work Analysis and
Classroom Assessments

To identify scholar misunderstandings
and misconceptions.

To adjust lesson plans and unit plans.
To appropriately plan for reteaching
standards missed by a majority of
scholars.

Results from Network and/or State
Assessments

To assess the degree to which
students are on track to meet network
and state expectations for proficiency.
To adjust classroom instruction and
provide intervention and support for
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scholars who are off-track.

Scholar and Parent Surveys e To assess the degree to which
parents and scholars are satisfied that
our school is meeting their needs and
addressing the goals in our charter.

Data Use to Improve Programs and Operations

Data is regularly collected, analyzed, discussed, and used to inform educational program and
operations strategy by school staff, school leadership, the Alliance Executive Cabinet, and the
Alliance Governing Board.

Quarterly data stepbacks on school academic, operational, and culture key performance
indicator data occurs at the staff and leadership levels of the school and at the Alliance Home
Office. This includes identifying headlines from the data, conducting root cause analysis of
one or more data headlines, and updating strategic planning and determining action steps to
improve the educational program and operations of the school. Higher frequency lead
measure data is also collected, analyzed, and discussed in between these quarterly reviews
in order to drive shorter-term action planning and improvement. Data is consistently reviewed
at Governing Board meetings to inform educational program and operations improvement.

Data Use to Inform Stakeholders

School performance data is reviewed at School Site Advisory Council meetings, staff
meetings, parent meetings, and Alliance Governing Board meetings to inform stakeholders of
school performance. This comprehensive needs assessment includes an analysis of
verifiable data and is consistent with all state priorities. The data reviewed include the
California School Dashboard, Enroliment, and other metrics related to school health and
student performance. The data regarding student performance include analyses that are
disaggregated by numerically significant subgroups, including historically underserved and at-
risk students, and are measured against state academic standards through the Distance From
Standard (DFS) metric. This review also includes budgetary information regarding Title | and
LCFF allocations based on the needs identified in the programmatic and achievement data
described above.
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Grading, Progress Reporting, and Promotion/Retention

Grading Policy

Academic Grades

Grades reflect a scholar’'s academic performance so scholars and families have clear
indicators of the scholar’s preparedness for college success and 21st century careers
throughout a scholar’s career at an Alliance school. The grading scale at each Alliance
school campus is based on the degree to which scholars demonstrate proficiency on content
standards.

Alliance-Wide Grading Scale

All Alliance schools use the following grading scale for academic courses and advisory. The
grade scale below shows equivalent rubric scores to letter grades on individual assignments
and semester grades.

Please note that Scholars with Disabilities are required by law to be given accommodations
and/or necessary supports on assessments and assignments as stated in their IEP. All
English Language Learners (Emerging/Newcomers, Expanding, Bridging), regardless of level,
must receive appropriate and documented language support on assignments and
assessments.

Rubric Score Letter Descriptor : :
Grade'? Below are optional performance descriptors - schools/teachers may
4.0 A
3.7 Above standard on grade-level course content
3.4 A-
3.2 B+
3.0 B At standard on grade-level course content
2.7 B-
2.5 C+
2.3 C Below standard on grade-level course content
2.0 C-
1.7
1.5 NP or Not | Far Below standard on grade-level course content
1.3 Passing
1.0

Note: These 2 Final semester grade option only for scholars who have a D grade

D as an option in their IEP. Use 1.5 - 1.99 for the semester average
codes are only to range
be used as —— -
semester grades INC A scholar is determined to not have completed enough content to

receive a semester grade for a specific course.

) X Excused missed assignment or standard not taught
Note: These 4 - - -
S Grade pending accommodation / designated support
codes are only to - - —— -
be used on 7 Assignment not submitted and/or blank (which includes only having

a scholar’s name on the paper) and is a grade of zero.
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individual E Ethics violation and is a grade of zero.
assignments

NP Grades

The NP grade signifies that a scholar did not meet the minimum threshold for academic
progress or mastery in the course. For purposes of transferring course credit to a non-Alliance
school, an NP is equivalent to a failing grade (F) and does not represent credit earned.

If a scholar transfers out of Alliance and requests a transcript, the NP will be shown in the letter
grade column, and the receiving school may interpret it as an F based on their local transcript
and credit transfer policies.

Incomplete Grades

The grade of “I” (Incomplete) may only be given at the end of the semester when extended
illness or other unusual circumstances warrant giving the student additional time to fulfill the
course work. These grades must be removed within six weeks of the next semester, or they
become an “NP”.

McKinzie issues student progress reports every five weeks based on student proficiency on
grade level/subject standards and expectations designated for the quarter. The student
progress report is based on multiple measures including teacher assessments,
portfolio/exhibits, and specific assessments to quantify student performance. Formative and
summative assignments and assessments are used to determine student performance.

Student course grades to meet graduation requirements including A-G are A, B, C or NP (Not
Passing) grades. Student reports are issued and recorded through our data system. Parents
of students performing below/far below proficient performance participate in a scheduled
parent conference to discuss the parents’ and the teachers’ plan to improve their child’s
performance. Teachers and advisors meet together to analyze these reports and to make
necessary adjustments in the program being offered to students who are showing a lack of
progress.

Type and Frequency of Progress Reporting

McKinzie issues student progress reports or report cards every five weeks based on student
proficiency on grade level/subject standards and expectations designated for the quarter. The
student progress report and report card is based on multiple measures including teacher
assessments, portfolio/exhibits, and specific assessments to quantify student performance.
Formative and summative assignments and assessments are used to determine student
performance.

Semester Grading Period Progress Report or Report Card?
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Progress Report
Progress Report
Progress Report
Report Card
Progress Report
Progress Report
Progress Report
Report Card

0N OB WN -~

Promotion/Retention Policy and Procedures

Promotion and Retention of Students

McKinzie is committed to helping students achieve the necessary skills to progress from
grade to grade yearly and does not endorse social promotion. Because of the linguistic and
socioeconomic barriers this student population may have faced, readiness to move to the next
grade level is examined on an individual basis. Each student is assessed individually
according to his/her total needs.

The school has clearly defined expectations for what students should know and be able to do
at each grade level in each subject in an effort to equip all students with the academic skills
that enable them to be ready for entrance to and success in college. Promotion and retention
of students is based on multiple indicators of academic achievement that are laid out in the
parent-student handbook, including:

e Assessment measures to determine if the student is advanced, proficient,
partially proficient, or not proficient - assessment measures include the student
progress report, degree of proficiency and teacher recommendations. Students
whose average rubric score classification is “not proficient” on the final student
progress report for the academic year are eligible for retention.

e Attendance — students with excessive absences (15 or more) may be eligible
for retention, only where appropriate and consistent with the law.

The principal or administrative designee, in conjunction with school teaching and counseling
staff, prepares a written determination to specify the reasons for retention. The written
determination includes recommendations for interventions that are necessary to assist the
student to attain acceptable levels of academic achievement. The written determination is
provided to and discussed in a meeting with the student’s parents/guardians, teachers, and
principal or administrative designee.

During this meeting, the team collaboratively agrees on support strategies and establishes a
monitoring period. These supports may include academic progress monitoring (e.g., weekly
check-ins with teachers, counselors, or school leaders), targeted interventions, and
documentation of academic growth. After the agreed-upon timeframe has passed, the school
team reconvenes with the family to reassess the scholar’s progress.
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Reassessment is based on updated performance data (e.g., improved rubric scores, evidence
of standard mastery, and growth on reassessments) and teacher feedback. The final
determination regarding retention is made by the principal (or administrative designee), in
consultation with the Instructional Superintendent and the scholar’s parent(s)/guardian(s).

At the end of the remediation period, students are reassessed by their teachers and the
school’s leadership team through a review of updated academic performance data (e.g.,
grades, rubric scores), re-administered assessments or reassessments, and progress in
targeted interventions. This reassessment process is coordinated by the school’s counselor
and principal or administrative designee and is informed by teacher input and documented
evidence of student learning. Based on this reassessment, the decision to retain or promote
the student is reevaluated collaboratively by the school team and family.

Appeals Process for Retention

The retention of a student is at the discretion of the principal or administrative designee.
Parents/guardians shall be notified in advance of the enactment of the retention and can
appeal a student's retention. A retention appeal shall be submitted in writing to the school’s
designated support team and shall be heard if requested within five (5) school days of the
notification of retention by the school. Upon consideration, the designated support team’s
decision shall be final. The decision regarding the appeal will be made within five (5) school
days of the appeal submission to the school’s designated support team. Parents/guardians
will be notified of the decision in writing within three (3) school days following the decision.
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ELEMENT 4: Governance

“The governance structure of the charter school, including, but not limited to, the process to be
followed by the charter school to ensure parental involvement.” (Ed. Code § 47605(c)(5)(D).)

GENERAL PROVISIONS

As an independent charter school, Charter School, operated as or by its nonprofit public benefit
corporation, is a separate legal entity and shall be solely responsible for the debts and obligations
of Charter School.

Charter School shall not be operated as, or be operated by, a for-profit corporation, a for-profit
educational management organization, or a for-profit charter management organization. (Ed. Code
§ 47604.)

Charter School shall ensure that, at all times throughout the term of the Charter, the bylaws of its
governing board and/or nonprofit corporation are and remain consistent with the provisions of this
Charter. In the event that the governing board and/or nonprofit corporation operating Charter
School amends the bylaws, Charter School shall provide a copy of the amended bylaws to CSD
within 30 days of adoption.

Charter School shall comply with the Ralph M. Brown Act (“Brown Act”). All meetings of the
Charter School’s governing board shall be called, held and conducted in accordance with the terms
and provisions of Education Code section 47604.1 and the Brown Act including, but not limited
to, those related to meeting access and recording, notice, agenda preparation, posting and
reporting.

Charter School shall send to the CSD copies of all governing board meeting agendas at the same
time that they are posted in accordance with the Brown Act. Charter School shall also send to the
CSD copies of all board meeting minutes within one week of governing board approval of the
minutes. Timely posting of agendas and minutes on Charter School’s website will satisfy this
requirement.

The District reserves the right to appoint a single representative to the Charter School governing
board pursuant to Education Code section 47604(c).

LEGAL AND POLICY COMPLIANCE

Charter School shall comply with all applicable federal, state, and local laws and regulations, and
District policies as it relates to charter schools adopted through Board action.

Charter School shall comply with all applicable federal and state reporting requirements, including

but not limited to the requirements of CBEDS, CALPADS, the Public Schools Accountability Act
of 1999, and Education Code section 47604.33.
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Charter School shall comply with the Brown Act and the California Public Records Act.

The Charter School shall comply with Government Code Section 1090, et seq., as set forth in
Education Code section 47604.1.

Charter School shall comply with the Political Reform Act of 1974. (Gov. Code § 81000 et seq.)

Charter School and all employees and representatives of Charter School, including members of
Charter School’s governing board, members of Charter School or governing board committees and
councils, Charter School administrators, and managers, shall comply with federal and state laws,
nonprofit integrity standards, and LAUSD charter school policy, regarding ethics and conflicts of
interest. Charter School shall enter into all transactions and conduct business with all persons and
entities at arm’s length or, in the case of otherwise permissible related party transactions, in a
manner equivalent to arm’s length.

Charter School shall notify parents, guardians, and teachers in writing within 72 hours of the
issuance of a Notice of Violation, Notice of Intent to Revoke, Final Decision to Revoke, Notice of

Non-Renewal, or equivalent notice, by the LAUSD Board of Education.

TITLE IX, SECTION 504, AND UNIFORM COMPLAINT PROCEDURES

Charter School shall designate at least one employee to coordinate its efforts to comply with and
carry out its responsibilities under Title IX of the Education Amendments of 1972 (Title IX) and
section 504 of the Rehabilitation Act of 1973 (“Section 504”), including any investigation of any
complaint filed with Charter School alleging its noncompliance with these laws or alleging any
actions which would be prohibited by these laws. Charter School shall notify all of its students and
employees of the name, office address, and telephone number of the designated employee or
employees.

Charter School shall adopt and publish complaint procedures providing for prompt and equitable
resolution of student and employee complaints alleging any action that would be prohibited by
Title IX or Section 504.

Charter School shall adopt and implement specific and continuing procedures for notifying
applicants for admission and employment, students and parents of elementary and secondary
school students, employees, sources of referral of applicants for admission and employment, and
all unions or professional organizations holding collective bargaining or professional agreements
with Charter School, that Charter School does not discriminate on the basis of sex or mental or
physical disability in the educational programs or activities which it operates, and that it is required
by Title IX and Section 504 not to discriminate on any such basis.

Charter School shall establish and provide a uniform complaint procedure in accordance with

applicable federal and state laws and regulations, including but not limited to all applicable
requirements of California Code of Regulations, title 5, section 4600 et seq.
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Charter School shall adhere to all applicable federal and state laws and regulations regarding pupil
fees, including Education Code sections 49010 - 49013, and extend its uniform complaint
procedure to complaints filed pursuant to Education Code section 49013.

Charter School shall extend its uniform complaint procedure to complaints filed pursuant to the
Local Control Funding Formula legislation provisions set forth in Education Code section 52075.

RESPONDING TO INQUIRIES

Charter School, including its nonprofit corporation shall promptly respond to all reasonable
inquiries, including but not limited to inquiries regarding financial records from the District, and
shall cooperate with the District regarding any inquiries. Charter School acknowledges that Charter
School, including but not limited to its nonprofit corporation, is subject to audit by LAUSD,
including, without limitation, audit by the District Office of the Inspector General. Charter School
shall provide the District with current, complete, and accurate contact information for Charter
School, Charter School administrators, and Board members.

If an allegation or other evidence of waste, fraud, abuse, or other material violation of law related
to Charter School’s operations, or breach of the Charter, is received or discovered by the District,
Charter School, including but not limited to its nonprofit corporation, employees, and
representatives, shall cooperate with any resulting inquiry and/or investigation undertaken by the
District and/or the Office of the Inspector General Investigations Unit.

Charter School acknowledges and agrees that persons and entities that directly exercise control
over the expenditure of Charter School’s public funds shall be subject to all necessary and

appropriate District charter school oversight.

NOTIFICATION OF THE DISTRICT

Charter School shall notify the Charter Schools Division (CSD) in writing of any citations or
notices of workplace hazards, investigations by outside governmental regulatory or investigative
agencies, lawsuits, changes in corporate or legal status (e.g., loss of IRS 501(c)(3) status), or other
formal complaints or notices, within one week of receipt of such notices by Charter School. Unless
prohibited by law, Charter School shall notify the CSD in writing of any internal investigations
within one week of commencing investigation. Charter School shall notify the CSD within 24
hours of any dire emergency or serious threat to the health and safety of students or staff.

STUDENT RECORDS

Upon receipt of a student records request from a receiving school/school district, Charter School
shall transfer a copy of the student’s complete cumulative record within ten (10) school days in
accordance with Education Code section 49068 and all student confidentiality and privacy laws
including compliance with the Family Educational Rights and Privacy Act (FERPA). Charter
School shall comply with the requirements of California Code of Regulations, title 5, section 3024,
regarding the transfer of student special education records. In the event Charter School closes,
Charter School shall comply with the student records transfer provisions in Element 15. Charter
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School shall comply with the requirements of Education Code section 49060 et seq., which include
provisions regarding rights to access student records and transfer of records for youth in foster
care.

PARENT ENGAGEMENT

Charter School shall not require a parent or legal guardian of a prospective or enrolled student to
perform volunteer service hours, or make payment of fees or other monies, goods, or services in
lieu of performing volunteer service, as a condition of his/her child’s admission, continued
enrollment, attendance, or participation in the school’s educational activities, or otherwise
discriminate against a student in any manner because his/her parent cannot, has not, or will not
provide volunteer service to Charter School.

The Charter School may encourage parental involvement, but shall notify the parents and
guardians of applicant students and currently enrolled students that parental involvement is not

a requirement for acceptance to, or continued enrollment at, the Charter School. (Ed. Code §
47605(n).)

FEDERAL PROGRAM COMPLIANCE

As a recipient of federal funds, Charter School has agreed to meet all applicable programmatic,
fiscal and other regulatory requirements of the Elementary and Secondary Education Act (ESEA,
also known as Every Student Succeeds Act (ESSA)) and other applicable federal programs.
Charter School understands that it is a local educational agency (LEA) for purposes of federal
compliance and reporting purposes. Charter School agrees that it will keep and make available to
the District any documentation necessary to demonstrate compliance with the requirements of
ESEA and other applicable federal programs. Charter School also acknowledges that, as part of its
oversight of Charter School, the District may conduct program review for federal as well as state
compliance.

Governance Structure

Organizational Chart
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Authorizer

Alliance College-Ready Public Schools
Governing Board of Directors
Nonprofit Public Benefit Corporation

.. Charter School
Principal Stakeholder Groups
(Teachers, classified staff,
} parents, and scholars)
Advisory

Individual LEA (Charter School)
School Site Advisory Council
(Principals and representatives of teachers,
classified staff, parents and scholars)

Major Roles and Responsibilities

PRINCIPAL

Alliance Principals receive substantial professional development to continue to hone their
craft, including monthly full-day professional development sessions, semi-annual network-
wide leadership retreats, and ongoing coaching from Instructional Superintendents and our
Chief Instructional Officer. Principals receive robust support from the Alliance Home Office to
enable their leadership, including support in selecting and implementing research-based,
rigorous curriculum and utilizing assessment data to drive instruction, as well as back-office
support (e.g., finance, operations, HR, IT, facilities).
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Essential Responsibilities:
Instructional, Visionary, and Talent Leadership

e Drive instructional excellence by setting aspirational school goals and ensuring that
teachers receive appropriate, targeted coaching and professional development to
meet goals.

e Prepare all scholars to apply to, enroll, attend, and succeed in college by implementing
a college-ready curriculum and supporting instructional activities, and by using multiple
data points and ongoing data analysis to continually revise and improve the school’s
instructional program.

e Supervise, coach, develop, and evaluate teachers via regular observations, feedback,
and coaching as part of Alliance’s rigorous teacher development and support system.

e Demonstrates a strong commitment and capability to thrive in a fast-paced, results-
oriented environment in alignment with our network’s strategic direction.

Positive School and Community Culture

e Create a culture of high expectations with a relentless focus on student achievement,
college and career readiness, operational efficiency, and self-improvement.

e Maintain a safe and positive school environment in which students thrive, develop, and
grow.

e Develop a work environment to retain and develop exceptionally talented staff.

e Foster an environment of deep collaboration with families and caregivers, building
strong relationships and encouraging their direct engagement in their students’ school
experiences.

e Partner with the Alliance Home Office to secure and allocate the resources and
support necessary to maintain the school’s organizational health.

Alliance Chief Executive Officer

Alliance’s CEOQ is a visionary, inspirational, strategic and equity-minded executive leader to rally
the organization around Alliance’s mission. Invested in relationships as well as results,
Alliance’s CEO has the ultimate management responsibility for leading the organization to
achieve its mission of successfully operating high performing, college preparatory public charter
schools in Los Angeles. The CEO sets the strategic direction of the schools and Home Office,
has overall responsibility for the design and implementation of Alliance’s educational model,
and oversees all instructional, cultural, operational, financial and community relations of the
organization through a group of chief officers and school leaders. The CEO reports to the
Alliance Governing Board. In collaboration with the Board, the CEO articulates and drives the
strategy of the organization, and fosters a culture of collaboration and cohesiveness, while
retaining each school’s distinctiveness, and creating space for continuous learning and
innovation. The CEO has a deep commitment to racial justice and educational equity and knows
how to unlock the full potential of people in a relationship-based, results-oriented, and mission-
driven organization.

Develop and implement strategy.
e Develop and execute an inspirational, multi-year strategic plan to drive exceptional
scholar experiences and outcomes.
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e Set clear academic, cultural, operational and financial goals for schools and the Home
Office and manage toward them, adapting as necessary given changes in the internal
and external environment.

e Design and implement progress monitoring systems, review progress towards
measures of success and hold staff accountable for results.

e Ensure compliance with all rules, regulations, and laws governing Alliance schools and
Home Office.

e lLead a diverse high-performing leadership team that delivers transformational
educational outcomes for scholars, and high satisfaction and retention of staff, scholars
and families.

Establish and maintain a healthy organizational culture.

e Cultivate and nurture authentic relationships with staff, scholars and families.

e Ensure that Alliance meets its commitment to diversity, equity and inclusion, and
continually strives to be an anti-racist, pro-Black public school system.

e Ensure that staff are supported and held accountable for modeling organizational values
and contributing to a healthy culture that drives scholar success.

e Promote a culture of collaboration and transparent communication across the Home
Office and the schools

Ensure financial health and sustainability.

e Ensure that the organization has a long-term financial plan (capital and operating) which
ensures long-term sustainability, and a diversified and sustainable funding base.

e Oversee the development and management of an annual budget connected to the
strategic plan and priorities of the organization.

Serve as the Alliance’s public ambassador.

e Act as the public spokesperson for the organization.

e Elevate Alliance’s reputation as a provider of exceptional public education and as a great
place to work.

e Represent the Alliance in the education, philanthropic and business communities,
among parents and families, community and government agencies, and the public.

e Work closely with the Alliance College-Ready Public Schools Foundation to raise
external visibility and funding for Alliance programs, capital projects and strategic
priorities.

e Advocate and build coalitions, relationships, and partnerships with elected officials,
funders, community members and other charter and district public school systems in
order to promote the best interests of the organization and its scholars.

Collaborate with the Governing Board.

e Propose agendas for the Board, reflecting issues, risks, opportunities, and priorities
based on the strategic plan as well as organizational and political context.

e Develop and provide policy recommendations for consideration by the Board and its
Committees.

e Communicate regularly and transparently with the Board.

Maintain positive individual and collective relationships with board members.
e Perform other duties as are prescribed from time to time by the Board.

Alliance Chief of Staff

Reporting to the Chief Executive Officer, the Chief of Staff is responsible for facilitating and
executing the leadership and vision of the CEO across the Cabinet, the Leadership Team, the
Home Office, and school sites. The Chief of Staff is a member of Cabinet, leads the team
responsible for supporting the CEO and Cabinet, and works closely with our Home Office teams
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and school leaders. The CoS is an experienced education professional with a proven track
record in advising senior leaders, guiding large systems through transitions, designing inclusive
and effective structures for communication and collaboration, and cultivating strong leadership
development and organizational culture, as well as a demonstrated deep commitment to
diversity, equity and inclusion.

Advise the CEO

e Act as a strategic advisor to the CEO and serve as a proxy for the CEO to lead
meetings and drive alignment and clarity across the organization.

e Assist the CEO in thinking through the organization’s big picture and day-to-day
objectives and key results: set strategic direction and operational priorities and
policies; navigate implementation; consider recommendations; anticipate and mitigate
challenges, uncertainty and risk; and provide critical feedback. Ensure mission critical
decisions and input are not missed.

Organizational Leadership

e Guide the organization through the transition to a new CEO and a vision grounded in
diversity, equity and inclusion, deep cross-functional collaboration, and the principle
that all of our work is school-facing and should be grounded in and centered on the
school site experience.

e |n partnership with the CEO, support in the facilitation of a diverse Cabinet team. Set
and lead the Cabinet’s tactical rhythms and ensure a high level of Cabinet functioning,
collaboration, and team culture, working toward achievement of network-wide goals
and priorities and ultimately our aspiration as a network.

e In partnership with the CEO, lead the Home Office Leadership Team (Cabinet + VPs).
Set and lead the Leadership Team'’s tactical rhythms and ensure a high level of
Leadership Team functioning, collaboration, and team culture, including investing in
the growth and development of Leadership Team members and running processes to
ensure content alignment with other Cabinet members.

e Manage the Home Office. In partnership with the CEO, set and lead the Home Office’s
tactical rhythms and ensure a high level of Home Office functioning, collaboration, and
organizational culture.

e Oversee engagement with the Alliance Governing Board and preparation for quarterly
Board Meetings, including Board engagement strategy for training and meeting
ongoing fiduciary responsibilities, all cross-functional collaboration for board materials
and Board Member recruitment.

e |Lead select high-stakes special projects as needed, at the discretion of the CEO.

Oversee School Governance and Compliance
e Oversee the Director, Compliance in:

o supporting schools to meet federal, state and local compliance requirements by
working collaboratively across Home Office teams to develop systems and
processes to efficiently and consistently fulfill all relevant compliance
requirements;

o supporting annual cohort of schools in being renewed by their authorizer; and

o supporting the collection and monitoring of data reported in the CA Dashboard
and other federal and state compliance data report; and

o supporting school sites in developing and monitoring their Local Control
Accountability Plans

e Oversee the Director, Governance in:
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o supporting school sites and leaders in organizing School Site Advisory Council
and developing and building system and processes to efficiently and consistently
maintain transparency, accountability and continuous improvement through the
Alliance Governing Board and other governance structures; and

o preparing and supporting school leaders in successfully preparing for and
completing annual Los Angeles Unified School District and oversight visits and
audits and accreditation oversight.

o guiding schools through federal program monitoring process.

e Collaborate with the Operations Team and through Network Operations Leads to ensure
timely and proper enroliment and attendance reporting to all appropriate agencies.

e Collaborate with the Operations Team and through Network Operations Leads to
support schools in compliance with records and document retention, including student
cumulative records and other functional compliance documentation.

e Serve as Compliance Officer under the Uniform Complaint and Title IX policies and as
one of the primary contacts on Alliance’s anonymous complaint reporting system.

e Ensure 100% compliance to local, state and federal policies, regulations and
requirements.

Team Leadership
e Guide CEO support team to ensure excellence in staffing the CEO, ensuring that day-
to-day time, resources, and work are well-managed and in alignment with network-
wide priorities.
e Manage, coach, develop and support direct reports.

Alliance Chief Operating Officer

The Chief Operating Officer (COO) ensures that the Alliance Network achieves operational
excellence in support of scholar learning and Alliance’s mission. The COO provides strategic
direction and leadership for all operational functions and services for the Network and is
responsible for ensuring that effective systems, structures, and processes are developed and
institutionalized to support the Alliance Home Office and Alliance schools. The COO oversees
the Operations, Facilities, Information Technology, and Data and Systems teams and works
closely with the Alliance Governing Board, legal counsel, and district authorizers. This is a
critical leadership role for the organization, reporting directly to the CEO and serving as a
member of the Executive Cabinet and the Home Office Leadership Teams. The COO works in
partnership with other senior members across the network to deliver stellar organizational
operations so that the organization’s goals, systems, and processes, and operational strategic
plans, are met effectively and efficiently.

Operations

e In collaboration with the Vice President, School operations, oversee the development
and implementation of a school operational support model that allows schools to focus
on scholar achievement, that contributes to the long-term financial sustainability of the
organization, and that mitigates risks;

e Advise and support school leaders and contribute to multiple operational and non-
instructional works streams that impact these schools (e.g., food service, vendor
management, compliance, enrollment, attendance, procurement and purchasing,
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safety/security, finance and budgeting, transportation, facilities, information technology,
and human resources);

Facilities
e Guide the Facilities team in the development and implementation of a long-term capital
plan, network- wide standards, and day-to-day facilities management that services the
needs of existing schools;

Data and Systems and Information Technology

e Oversee the design and execution of a technology strategy that aligns to Alliance’s
strategic plan and provides services to the schools to enhance learning and
communication while minimizing disruptions;

e |dentify, create, implement, and support data and systems improvement initiatives and
solutions, working with internal and external stakeholders to remedy gaps;

e Lead analysis and implementation of Academic data, including sharing key data findings
with a variety of stakeholders.

Organizational Leadership

e Serve as a member of the Executive Cabinet and Senior Leadership Teams, as a
partner in developing, executing and achieving Alliance’s vision, mission, strategies,
priorities and goals and playing an active and influential role in discussions and
decisions about Alliance’s strategic priorities and plans;

e Promote a culture of inclusion and equity, high performance, customer service, and
continuous improvement as reflected in outstanding staff recruitment, retention and
development;

e Develop and coach direct reports and team members by setting clear goals and
providing regular constructive feedback and supporting growth and learning
opportunities;

e Foster and facilitate cross-departmental collaboration and communication to support
decisions that align with organizational strategy;

e Provide enterprise risk management analyses to make sure Alliance schools proactively
review, anticipate, and address potential risks of all kinds affecting the network;

e Develop internal calendar timeline and processes for all operational and other
compliance reporting activities, and provide school site support to ensure established
timelines are met;

e Advise the CEO, President, the Governing Board and other key members of the
Executive Cabinet on operational priorities, policy matters, and operational strategies,
initiatives and issues;

e Serve as an ambassador and advocate for the Operations Teams;

e Develop and implement change management strategies for large-scale organizational
initiatives.

Alliance Chief Financial Officer

The Chief Financial Officer (CFO) provides strategic direction and leadership, overseeing the
financial functions and services for Alliance. The CFO is responsible for leading and facilitating
all aspects of financial management at Alliance, which has a current annual budget of
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approximately $200 million. The CFO is responsible for ensuring that effective systems,
structures and processes are developed and institutionalized to support all financial functions
at the Alliance Home Office, Alliance schools, Alliance Facilities Corporation, and the Limited
Liability Companies (LLCs) that hold the title to Alliance’s school properties. The CFO is
responsible for all aspects of Alliance’s facilities financing, currently totaling approximately $250
million, including new financings and refinancing existing maturities, lender and investor
relations, and legal and reporting requirements. The CFO oversees the Procurement, Finance,
Accounting, and Payroll teams. The CFO works closely with the Alliance Governing Board,
external auditors, legal counsel, lenders, funders, the Alliance Foundation, and district
authorizers. The CFO reports directly to the CEO.

Finance, Accounting, and Payroll

e Oversee the development and implementation of operating budgets for schools and Hom
Office, capital expense planning, and long-term financial modeling in alignment with th
organization’s strategic plan;

e Oversee the Finance and Accounting teams to prepare monthly financial variance
reports, meet with budget owners regularly to review individual budgets and assist
with the achievement of goals;

e Oversee the Payroll team to process employee payroll, benefits, retirement and
taxes. Work closely with the Talent team on cross-functional payroll issues;

e Manage all banking, corporate insurance, investor, and lending relationships with
selected financial institutions, lenders, and insurance firms. Determine and obtain
optimal financing for capital projects, and manage Alliance’s debt profile;

e Protect assets by coordinating and overseeing administration of strong internal
accounting policies, controls and procedures for accounting operations. Monitor internal
audits and oversee external audits, including Alliance’s annual financial audit and Fiscal
Oversight conducted by the Los Angeles Unified School District.

Procurement

e Oversee the implementation of an efficient and effective purchasing function and wsé
designed system of internal controls and ensure an effective competitive selection proce
exists for applicable contracts and vendor services as required by internal policy and st
and federal regulations;

e Oversee preparation and approval of all contractual documents, including major vendg
and professional service agreements;

e Provide for strong internal controls through the maintenance, review, and accountability g
Alliance’s Fiscal Policies and Procedures.

Strategy, Vision and Leadership

e Promote a culture of high performance, customer service and continuous improvement
as reflected in outstanding staff recruitment, retention and development;

e Develop and coach direct reports, including the Vice President Accounting, Vice
President Finance, and team members by setting clear goals and providing regular
constructive feedback and supporting growth and learning opportunities;

e Foster and facilitate cross-departmental collaboration and communication to support
long-term financial decisions that align with organizational strategy;

e Provide enterprise risk management analyses to make sure Alliance schools proactively
review, anticipate, and address potential risks of all kinds affecting the network;

e Develop internal calendar timeline and processes for all financial, accounting, payroll,
lending, and other associated compliance reporting activities, and provide school site
support to ensure established timelines are met;
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e Represent the organization externally, as necessary, particularly in banking and
financial settings;

e Advise the President/CEO, the Governing Board, members of the Executive Cabinet,
Principals, and other key stakeholders on financial planning, budgeting, cash flow,
investment priorities, and policy matters.

Organizational Leadership

e Serve as a member of the Executive Cabinet as a partner in developing, executing, and
achieving Alliance’s vision, mission, strategies, priorities and goals;

e Serve as a strategic advisor and functional expert to the CEO, Executive Cabinet, and
Senior Leadership Team regarding financial strategies, initiatives and issues;

e Serve as an ambassador and advocate for the Finance and Accounting Teams;

e Provide coaching and guidance for team managers to continually improve effective
management practices;

e Develop and implement change management strategies for large-scale organizational
initiatives.

Alliance Chief People Officer

Reporting to the Chief Executive Officer, the Chief People Officer sets the vision and direction
for attracting, engaging, rewarding, developing, and retaining Alliance’s 1,400+ person team.
The CPO is directly responsible for the strategic and tactical oversight of all aspects of talent
work at Alliance, including human resources, staffing, employee relations and engagement,
performance management, compensation, and other talent-related strategic initiatives. As a
change management leader adept at building upon foundational human capital systems, the
CPO plays a pivotal role in the next era of Alliance’s organizational development by setting
the vision and direction for a strong, inclusive, and people-focused culture. This position
represents an extraordinary opportunity to impact the way the entire organization thinks about
and develops people and subsequently impacts the experience of every Alliance employee.

Organizational Leadership

e Serve as a member of the Senior Leadership Team, playing an active and influential
role in discussions and decisions about Alliance’s strategic priorities and plans;

e Serve as a strategic advisor and functional expert to the CEO and Senior Leadership
Team regarding talent management strategies, initiatives and issues;

e Serve as an ambassador and advocate for the Talent Team and all people matters;

e Oversee initiatives and activities to build organizational culture;

e Provide coaching and guidance for home office team managers to continually improve
effective management practices;

e Develop and implement change management strategies for large-scale organizational
talent initiatives;

e Ensure that all talent-related policies, procedures and processes are aligned with the
organization’s culture and values.

Performance Management
e Partner with the Performance Management team to ensure the quality implementation
of Alliance’s performance management system across all levels and teams in the
organization;
e Set and execute a competitive, equitable and transparent compensation strategy;
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e Develop and implement a continuum of professional growth for all home office and
school-based staff to foster a robust internal talent pipeline from the entry level to the
leadership level; develop and expand career opportunities for all Alliance employees;

e Model and facilitate a culture of continuous learning, ensuring that staff has access to
continued professional development and opportunities for growth;

e Support leaders in making key personnel decisions and develop strategic staffing
plans for the organization.

Human Resources

e Partner with the Vice President of Human Resources Operations, who oversees the
team responsible for benefits, compliance, credentialing, leaves of absence, workers
compensation, HR data and operations, to ensure the organization complies with
applicable federal, state, and local employment laws and regulations;

e Develop, oversee, and approve updates to organization-wide HR policies and
procedures;

e Manage the human resources information system to track and analyze human
resource related metrics.

Staffing
e Partner with the Vice President of Staffing to develop and refine Alliance’s current
staffing strategy to market and recruit staff locally and nationally, leveraging the
organization’s mission, brand and value proposition;
e Ensure that every Alliance school is staffed with high-capacity, highly effective and
diverse teachers and staff members;
e Evaluate the organization’s recruitment and selection models to improve effectiveness.

Employee Relations, Engagement

e Partner with the Vice President of Employee Relations & Engagement to ensure
regular assessment and reporting on employee morale with a focus on continuous
improvement and the development of positive employer/employee relationships to
promote a high level of morale, motivation and retention;

e Support and develop home office and school leaders to achieve high levels of
employee satisfaction and retention;

e Assess overall organizational health and cultural practices, and work with leadership
teams across Alliance to create the conditions that will ultimately lead to attracting,
developing and retaining a diverse team of high performers.

Alliance Chief Instructional Officer

The Chief Instructional Officer (CIO) is responsible for supporting and driving educational
performance at Alliance. The CIO establishes the academic vision and instructional model for
the organization. The CIO oversees three key areas: (1) Teaching and Learning, which
includes curriculum, instruction and assessment, and professional development; (2) Diverse
Learners, including academic programs that support advanced learners as well as
intervention and support for English learners and scholars with special needs; (3) Instructional
Leadership, the team of Instructional Superintendents who oversee their clusters of high
schools and/or middle schools and implements the academic model in schools. The CIO sets
the vision and strategy for leading excellent schools, including defining metrics for success,
overseeing goal setting and implementing solutions for those goals to be met. The CIO is an
experienced administrator with a proven track record of effective leadership with school
leaders, and ability to navigate complex issues and drive strong scholar performance results.
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The CIO reports to the CEO and is a member of the Executive Cabinet and the Home Office
Leadership Team.

The CIO is responsible for achieving significant scholar performance gains and success across
the network. The CIO will be in schools frequently, identifying areas of need, providing
feedback, and driving towards improved outcomes. The main areas of responsibility are:

Teaching and Learning

Manage and develop the Vice President, Teaching and Learning, collaboratively
developing and implementing a coherent academic model across all Alliance schools
that balances consistency with autonomy and harnesses ways of sharing best
practices to support scholar success;

Serves as a leader on the development and implementation of culturally responsive
educational priorities;

Lead the development and purchase of rigorous, standards-based, culturally
responsive curriculum and instructional resources;

Oversee academic content specialists to develop curricular scope and sequence,
model lessons, exit tickets, pedagogical tools, data analysis templates, and classroom
observation protocols;

Provide regular professional development for school leaders (e.g., principals,
assistant principals, directors of instruction, special education coordinators, etc.)

on the components of Alliance’s academic model;

In partnership with the President, deliver on academic performance objectives.

Diverse Learners

Passionately advocate for an All Means All approach to serving all scholars,
especially scholar subgroups that have been historically underserved, across
staff at all levels of the organization, including site-based leaders and teachers,
and Home Office staff;

Manage and develop the Vice President, Diverse Learners, collaboratively
operationalizing the All Means All approach to serving scholars;

Develop and oversee implementation of Alliance’s Master Plan for English
Learners;

Oversee instructional and intervention programs, supports and compliance for
scholars with disabilities and other diverse learners;

Develop and oversee implementation of framework and support for advanced
learners.

Instructional Leadership

Manage and develop the Managing Instructional Superintendent and work closely with
the President and the Instructional Superintendent cadre to inspire, challenge, and
develop high-quality instructional leadership across all Alliance schools;

Under the direction of the Chief Instructional Officer, Instructional Superintendents will:

o Provide direct supervision of and formal evaluations to support principal growth
and development;

o Strategically support school leaders in the creation and operation of systems and
structures necessary to enable schools to achieve the goals set in their annual
operating plans;

o Support schools in building community partnerships that enhance and support
the accomplishment of the school’s mission, vision, and goals;
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o Model a service approach in all schools, carefully balancing autonomy and
consistency of practice;

o Assist in guiding school leaders in successfully preparing for oversight,
accreditation and charter renewal processes (including WASC accreditation),
and participate in associated school visits.

o Understand and interpret performance data to identify areas for development,
and share and support implementation of best practices across schools;

o Build capacity of school leaders to ensure effective teaching and learning aligned
to the Alliance’s leadership and teaching frameworks;

e Provide ongoing coaching and support (in a variety of individual and group settings) to
school leaders in developing the skills necessary to achieve school success, including
general leadership, instruction, and creating a college-going culture;

e Collaborate with Alliance Home Office Academic team to establish instructional
priorities by school site and coordinate the deployment of resources to teachers and
school leaders;

e Ensure the alignment of school support, effective use of time, quality of service, and
customized supports for each school based on the operational and instructional needs
of the school and organizational goals of the Network.

Organizational Leadership

e Serve as a member of the Senior Leadership Team, playing an active and influential
role in discussions and decisions about Alliance’s strategic priorities and plans;

e Serve as a strategic advisor and functional expert to Cabinet and the Senior
Leadership Team regarding academic strategies, initiatives and issues;

e Serve as a member of Schools Executive Team, playing an active and influential role
in discussions and decisions about Alliance’s school-facing priorities and plans;

e Provide coaching and guidance for team managers to continually improve effective
management practices;

e Develop and implement change management strategies for large-scale organizational
initiatives.

Alliance Chief Equity Programs Officer

Reporting to the Chief Executive Officer, the Chief Equity Programs Officer (CEPO) is
responsible for leading vision, strategy, and implementation of programs that improve
equitable outcomes for all scholars, centering the experiences of our Black and brown
scholars, their racial, cultural and personal identities, while ensuring they graduate “College-
Ready”. This role leads this work in close partnership with the Chief Instructional Officer as
part of integrated and cross-functional strategy and support to schools. The Chief Equity
Programs Officer is a member of Cabinet; leads the team responsible for Scholar, Family, &
Community Services, Counseling & College Success, and Diversity, Equity, & Inclusion; and
works closely with our school leaders, school site staff, and Home Office teams. The CEPO is
an experienced education professional with a proven track record in anti-racist leadership and
systems change, trauma-informed and restorative discipline practices, and advancing scholar
outcomes and college access through critical scholar supports and services.

Build School Culture
e Establish a short and long term vision for thriving, creative, anti-racist, trauma-
informed, college-oriented school cultures across the Alliance network
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Establish short and long term strategies to deepen capacity for Alliance communities
to engage in and lead anti-racism, pro-Black work

Lead the charge, in collaboration with Cabinet, senior leaders and other stakeholders,
to dismantle racist institutional behaviors, practices, systems, and structures to ensure
equitable outcomes for Black and Brown scholars and staff

Co-develop and lead a vision for continuous learning regarding anti-racism, diversity,
equity, and inclusion within Alliance’s culture and practice, at schools and across the
network

Oversee development of strong trauma-informed, data-driven culture systems with a
clear through line between the intersections of college readiness, academics, SEL,
DEI, counseling, and restorative practices, with the effect of increasing college
matriculation, persistence, and graduation

Oversee the vision and strategies for empowering parents and families to act as
partners in their scholars’ education, as well as to develop and increase the
partnerships between Alliance schools and their local communities

Provide equity thought-partnership across Alliance and develop a culture of
accountability and support that will ensure all leaders at every level, embody our
commitment to becoming an anti-racist and pro-Black network

Provide High-Quality Supports to Scholars

Oversee the building and strengthening of a coordinated system of trauma-informed
supports and resources that, in partnership with families and communities, foster safe
and caring learning environments where all scholars thrive

Oversee the strategy for supporting scholars thrive through socio-emotional learning,
college success and out of school time programming

Increase scholar learning and success by addressing attendance/truancy, discipline and
restorative practices, and the socio-emotional and mental health learning and wellness
of scholars

Increase College Access and Completion

Oversee the vision for Alliance college and counseling efforts by using data and all
tools available (student information systems, data, etc.) to develop and assess
strategic plans to exceed performance targets related to college match, matriculation,
persistence and completion, driving appropriate school-based and network-based
college supports and initiatives for middle schools, high schools, and alumni
Oversee the vision for implementing and developing secondary and post-secondary
support strategies and programs working towards achieving Alliance’s aspiration of
75% or more of our scholars graduating from a 4-year college or university and
supporting scholar development to embody the five pillars of the College-Ready
Graduate Profile: Resilient Learner, Wellness Seeker, Scholarly Thinker, Community
Advocate, and Powerful Communicator.

Team Leadership

Lead a diverse team, which encompasses Diversity, Equity, and Inclusion; Counseling
and College Success; and Scholar, Family, & Community Services

Cultivate a thriving, creative, anti-racist team culture and effectively empower, support
and develop the team with an assets-based approach

Alliance Chief of Strateqy & Innovation
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Reporting to the Chief Executive Officer, the Chief Strategy & Innovation Officer is responsible
for developing the long-term vision and strategy of the network and translating that into action
across the system, driving critical work through high-impact cross-functional implementation
and strong relationships with the communities we serve. The Chief Strategy & Innovation
Officer is a member of Cabinet; leads a team focused on long-term strategy and innovation,
strategic implementation of annual network-wide goals and processes, and communications,
public affairs, and stakeholder engagement; and works closely with our Home Office teams
and school leaders. The CSIOan experienced education professional with a proven track
record in visionary and innovative systems leadership and accomplishing critical deliverables
on behalf of scholars and schools, as well as a demonstrated deep commitment to diversity,
equity and inclusion.

Strategic Planning & Implementation
e Lead an inclusive, comprehensive multi-year core values definition and strategic
planning process that lives out the organization’s commitment to DEI and anti-racism
and sets direction for the organization for the next 3-5 years.
e Oversee strategy for annual strategic planning and budgeting as well as
implementation of annual network-wide, cross-functional priorities and goals.

Communications & Public Affairs/Relations

e Oversee public affairs/relations strategy, including across internal and external
communications, advocacy and engagement, network and school site affairs, and
navigation of the broader educational ecosystem in Los Angeles.

e Manage creation and delivery of communications plans that lead to long-term brand-
building and commitment to Alliance goals, while encompassing our diversity, equity,
and inclusion, social justice, and educational equity values.

e Set the vision for external-facing content to ensure consistent voice, tone, and key
messages to best represent the organization.

e |ead collaboration and coordination with the Alliance Foundation.

Innovation

e Establish the short and long-term vision, goals, and strategy for the organization, with
decision-making authority and ability to manage organization-wide policies, strategies,
and interdependencies for emerging innovation.

e Build capacity around innovation within the network, leading the development of this
new function within the Strategy & Innovation Team.

e Utilizing insights from data and stakeholder engagement, guide the network through
cross-functional design and implementation processes to anticipate and innovate
toward long-term organizational health and impact.

Team Leadership
e Lead a diverse team, which encompasses innovation, strategic planning and
implementation, and communications, public affairs, and stakeholder engagement.
e Manage, coach, develop and support direct reports across functional areas that the
CSIO role oversees.

Alliance General Counsel
The General Counsel develops legal strategy and oversees all legal matters at Alliance. The
General Counsel is responsible for the legal activities of Alliance, its schools, and related
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entities. The General Counsel reports directly to the CEO and is a member of the Executive
Cabinet and the Home Office Leadership Team.

Legal Counsel

e Provide guidance on California education code, charter school law, corporate,
governance, and compliance matters, real estate acquisition and management, labor
and employment law, special education, scholar discipline, and other legal issues as
they arise;

e Render legal opinions and recommendations based on applicable law, regulations,
and policies.

e Advise school leaders and Home Office executive staff on legal matters;

e Provide legal training and advice to the Alliance Governing Board, Home Office
leaders and school leaders;

e Perform other related duties as assigned or directed.

Risk Management

e Draft or oversee the drafting of contracts, agreements, leases and other legal
documents;

e Conduct legal research, draft legal memoranda, prepare training materials, draft
policies and procedures, and review contracts;

e Oversee litigation matters, including mediations and arbitrations;

e Delegate, as necessary, legal matters to outside legal counsel, and review and
manage the work product of outside counsel.

Organizational Leadership

e Serve as a member of the Senior Leadership Team, playing an active and influential
role in discussions and decisions about Alliance’s strategic priorities and plans;

e Serve as a strategic advisor and functional expert to the CEO and Senior Leadership
Team regarding legal strategies, initiatives and issues;

e Mange, coach, and support direct reports;

e Serve as an ambassador and advocate for the Legal Team.

Instructional Superintendent

Reporting to the Chief Instructional Officer or designee, the Instructional Superintendent will
have the ownership and agency necessary for their cluster of schools to: define the metrics for
success, design and implement the strategies and systems to achieve their goals, and
professionally develop principals into strong instructional leaders. The ideal candidate for this
position will be an experienced administrator with a proven track record of effective leadership
with school leaders, and the ability to navigate complex issues and drive strong scholar
performance results. The Instructional Superintendent is responsible for achieving significant
scholar performance gains and success at the schools they oversee. The Instructional
Superintendent will be in schools daily, identifying areas of need, providing feedback, and
driving toward improved outcomes. The main areas of responsibility are:

Oversee a Portfolio of Schools & Supervise and Develop School Leaders
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Provide ongoing coaching and support (in a variety of individual and group settings) to
school leaders in developing the skills necessary to achieve school success, including
general leadership, instruction, and creating a college-going culture

Provide direct supervision of and formal evaluations to support principal growth and
development

Support and guide school leaders with the development and implementation of annual
operating plans aligned with Alliance’s new strategic plan, which focuses on achieving
top-quartile academic achievement, being known as the best place to work, and building
a culture of innovation and excellence at all schools

Strategically support school leaders in the creation and operation of systems and
structures necessary to enable schools to achieve the goals set in their annual operating
plans

Support schools in building community partnerships that enhance and support the
accomplishment of the school’s mission, vision, and goals

Collaborate across Alliance schools and Home Office departments to meet school
needs

Monitor and support schools to meet the needs of Alliance’s most vulnerable scholars,
including those with IEPs, English language learners, and youth living in foster care, and
work with partners at the Home Office and externally to create high-quality, cost-
effective services to address their needs

Model a service approach in all schools, carefully balancing autonomy and consistency
of practice

Assist in guiding school leaders in successfully preparing for oversight, accreditation,
and charter renewal processes (including WASC accreditation), and participate in
associated school visits

Provide Data-Driven Instructional Leadership

Understand and interpret performance data to identify areas for development, and share
and support the implementation of best practices across schools

Build the capacity of school leaders to ensure effective teaching and learning aligned
with the Alliance’s leadership and teaching frameworks

Support school leaders in the work of monitoring, evaluating, and implementing
curriculum aligned to the Common Core State Standards to ensure that all scholars are
college-ready

Collaborate with the Alliance Home Office Academic team to establish instructional
priorities by school site and coordinate the deployment of resources to teachers and
school leaders

Ensure school leaders effectively use assessment data and results to drive school goals
and initiatives

Ensure the alignment of school support, effective use of time, quality of service, and
customized support for each school based on the operational and instructional needs 