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Additional Provisions




Assurances, Affirmations, and Declarations

[Charter School]Vaughn Next Century Learning Center (also referred to herein as “VNCLC”, “VAUGHN NCLC”,
“Vaughn” and “Charter Schoolalso referred to herein as “VNCLC*“[short form of school name]” and “Charter School”)
shall:

e Be nonsectarian in its programs, admission policies, employment practices, and all other operations. (California
Education Code (hereinafter “Ed. Code”) § 47605(e)(1).)

e Not charge tuition. (Ed. Code § 47605(e)(1).)

e Not discriminate against any pupil on the basis of disability, gender, gender identity, gender expression, nationality,
race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the definition of hate crimes
set forth in section 422.55 of the Penal Code, including immigration status. (Ed. Code § 47605(e)(1); Ed. Code § 220.)

e Except as provided in Education Code section 47605(e)(2), admission to a charter school shall not be determined
according to the place of residence of the pupil, or of his or her parent or legal guardian, within this state, except that
an existing public school converting partially or entirely to a charter school under this part shall adopt and maintain a
policy giving admission preference to pupils who reside within the former attendance area of that school. (Ed. Code §
47605(e)(1).)

e Admit all pupils who wish to attend Charter School. (Ed. Code § 47605(¢)(2)(A).)

e Except for existing pupils of Charter School, determine attendance by a public random drawing if the number of pupils
who wish to attend Charter School exceeds Charter School’s capacity. Preference shall be extended to pupils currently
attending Charter School and pupils who reside in the Los Angeles Unified School District (also referred to herein as
“LAUSD” and “District”). Preferences shall not result in limiting enrollment access for pupils with disabilities,
academically low-achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are
economically disadvantaged, as determined by eligibility for any free or reduced-price meal program, foster youth, or
pupils based on nationality, race, ethnicity, or sexual orientation, and shall not require mandatory parental volunteer
hours as a criterion for admission or continued enrollment. (Ed. Code § 47605(¢e)(2)(B).)

e Charter school shall not encourage a pupil currently attending the Charter School to disenroll from the Charter School
or transfer to another school for any reason, including, but not limited to, academic performance of the pupil or because
the pupil exhibits any of the characteristics described in Education Code section 47605(e)(2)(B)(iii). (Ed. Code §
47605(e)(4).)

e Ifapupil is expelled or leaves Charter School without graduating or completing the school year for any reason, Charter
School shall notify the superintendent of the school district of the pupil’s last known address within 30 days, and shall,
upon request, provide that school district with a copy of the cumulative record of the pupil, including a transcript of
grades or report card, and health information. (Ed. Code § 47605(e)(3).)

e Meet all statewide standards and conduct the pupil assessments required pursuant to Education Code sections 60605
and 60851 and any other statewide standards authorized in statute or pupil assessments applicable to pupils in non-
charter public schools. (Ed. Code § 47605(d)(1).)

e Consult, on a regular basis, with Charter School’s parents, legal guardians, and teachers regarding the school’s
educational programs. (Ed. Code § 47605(d)(2).)

Charter School hereby declares that Charter School, operated as or by its nonprofit public benefit corporation, is and shall
be the exclusive public school employer of Charter School’s employees for the purposes of the Educational Employment
Relations Act (EERA), Chapter 10.7 (commencing with Section 3540) of Division 4 of Title I of the Government Code.
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Charter School shall comply with all provisions of the EERA and shall act independently from LAUSD for collective
bargaining purposes. In accordance with the EERA, employees may join and be represented by an organization of their
choice for collective bargaining purposes.

NOTE: This Charter contains specific “Federal, State and District Required Language” (FSDRL), including the Assurances,
Affirmations, and Declarations section above. The FSDRL should be highlighted in gray within each Charter element or
section. The final section of the Charter provides a consolidated addendum of the FSDRL. This intentional redundancy
facilitates efficient charter petition review while ensuring ready access to the FSDRL for any given section of the Charter.
To the extent that any inconsistency may exist between any provision contained within the body of the Charter and the
FSDRL contained in the addendum, the provisions of the FSDRL addendum shall control.



Element 1 — The Educational Program

“The educational program of the charter school, designed, among other things, to identify those whom the charter school is
attempting to educate, what it means to be an “educated person” in the 21st century, and how learning best occurs. The
goals identified in that program shall include the objective of enabling pupils to become self-motivated, competent, and
lifelong learners.” (Ed. Code § 47605(c)(5)(A)(i).)

“The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant to Section 52052,
to be achieved in the state priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served,
and specific annual actions to achieve those goals. A charter petition may identify additional school priorities, the goals for
the school priorities, and the specific annual actions to achieve those goals.” (Ed. Code § 47605(c)(5)(A)(ii).)

“If the proposed charter school will serve high school pupils, a description of the manner in which the charter school will
inform parents about the transferability of courses to other public high schools and the eligibility of courses to meet college
entrance requirements. Courses offered by the charter school that are accredited by the Western Association of Schools and
Colleges may be considered transferable and courses approved by the University of California or the California State
University as creditable under the “A” to “G” admissions criteria may be considered to meet college entrance requirements.”
(Ed. Code § 47605(c)(5)(A)(1ii).)

LoCAL CONTROL FUNDING FORMULA (LCFF) AND LOCAL CONTROL AND ACCOUNTABILITY PLAN (LCAP)

VNCLC acknowledges and agrees that it must comply with all applicable laws and regulations related to AB 97
(2013) (Local Control Funding Formula), as they may be amended from time to time, which include the
requirement that Charter School shall annually submit a Local Control and Accountability Plan (LCAP)/annual
update to the Los Angeles County Superintendent of Schools and the Charter Schools Division (CSD) on or before
July 1. In accordance with Education Code sections 47604.33 and 47606.5, Charter School shall annually update
its goals and annual actions to achieve those goals identified in the charter pursuant to Education Code section
47605(c)(5)(A)(ii), using the Local Control and Accountability Plan template adopted by the State Board of
Education, as it may be changed from time to time. Charter School shall comply with all requirements of
Education Code section 47606.5, including but not limited to the requirement that Charter School “shall consult
with teachers, principals, administrators, other school personnel, parents, and pupils in developing the local
control and accountability plan and annual update to the local control and accountability plan.” (Ed. Code §
47606.5(d).)

ACADEMIC CALENDAR AND SCHEDULES

VNCLC shall offer, at a minimum, the number of minutes of instruction set forth in Education Code section
47612.5, and the number of school days required by California Code of Regulations, title 5, section 11960.

MATHEMATICS PLACEMENT

VNCLC shall comply with all applicable requirements of the California Mathematics Placement Act of 2015.

TRANSITIONAL KINDERGARTEN




VNCLC shall comply with all applicable requirements regarding transitional kindergarten. For purposes of
admission to Charter School, transitional kindergarten shall be considered a part of kindergarten, and therefore
students enrolled in transitional kindergarten at Charter School shall be considered existing students of Charter
School for purposes of Charter School’s admissions, enrollment, and lottery.

WASC ACCREDITATION

If VNCLC serves students in grades 9-12, before Charter School graduates its first class of students, Charter
School shall obtain, and thereafter maintain, Western Association of Schools and Colleges (WASC) accreditation.

ENGLISH LEARNERS

VNCLC shall identify potential English Learners in a timely manner in accordance with all applicable legal
requirements. Charter School must provide all English Learners with an effective English language acquisition
program that also affords meaningful and equitable access to Charter School’s core academic curriculum.
Instructional plans for English Learners must be (1) based on sound educational theory; (2) adequately supported
with trained teachers and appropriate materials and resources; and (3) periodically evaluated to make sure the
program is successful and modified when the program is not successful.

On an annual basis, upon request, VNCLC shall submit a certification to the LAUSD Charter Schools Division
(CSD) that certifies that Charter School has adopted and is implementing either the LAUSD Master Plan for
English Learners and Standard English Learners or Charter School’s own English Learner (EL) Master Plan. If
Charter School chooses to implement its own EL Master Plan, the plan shall provide a detailed description of
Charter School’s EL program, and shall address the following:

e How Charter School’s EL Master Plan provides all of its English Learners, including but not limited to
Long Term English Learners (LTELs) with an effective English language acquisition program as well as
meaningful and equitable access to Charter School’s core academic curriculum

e How English Learners’ specific needs will be identified

e What services will be offered

e How, where, and by whom the services will be provided

e How Charter School will evaluate its EL program each year, and how the results of this evaluation will be
used to improve the program, including the provision of EL services

Each year, VNCLC shall provide to the CSD a report on its annual evaluation of the effectiveness of its EL
program. Upon request, VNCLC shall provide a copy of its current EL Master Plan to the CSD.

VNCLC shall administer the CELDT/ELPAC annually in accordance with federal and state requirements.
VNCLC shall reclassify English Learners in accordance with federal and state requirements.

VNCLC shall provide parent outreach services and meaningfully inform parents with limited English proficiency
of important information regarding Charter School matters to the same extent as other parents.



STUDENTS WITH DISABILITIES

Federal Law Compliance

VNCLC shall adhere to all provisions of federal law related to students with disabilities including, but not limited
to, section 504 of the Rehabilitation Act of 1973, Title II of the Americans with Disabilities Act of 1990, and the
Individuals with Disabilities Education Improvement Act of 2004.

Special Education Program

VNCLC shall ensure that no student otherwise eligible to enroll in VNCLC shall be denied, directly or indirectly,
admission due to a disability or to VNCLC'’s inability to provide necessary services. VNCLC acknowledges that
policies and procedures are in place to ensure the recruitment, enrollment, service, and retention of students with
disabilities at LAUSD-authorized charter schools, including VNCLC.

Prior to LAUSD Board of Education approval of an initial Charter petition, and if a renewing VNCLC intends to
operate as a “school of the district” for special education services, Charter School shall execute a Memorandum
of Understanding (“MOU”) by and between LAUSD and Charter School regarding the provision and funding of
special education services consistent with applicable state law and the LAUSD Special Education Local Plan
Area (“SELPA”) Local Plan for Special Education and shall be considered a “public school of the District” for
purposes of Special Education pursuant to Education Code section 47641(b). However, VNCLC reserves the
right to make written verifiable assurances that it may become an independent local educational agency (LEA)
and join a SELPA pursuant to Education Code section 47641(a) either on its own or with a grouping of charter
school LEAs as a consortium following the requirements of Education Code section 56195.3(b). In this instance,
VNCLC will execute a MOU with LAUSD on provisions of special education as a member of a non-LAUSD
SELPA.

SELPA Reorganization

The Los Angeles Unified School District is approved to operate as a single-District SELPA under the provisions
of Education Code section 56195.1(a). As a single-District SELPA, the District has created two charter school
sections (District-operated Programs and Charter-operated Programs) under the administration of one single
Administrative Unit pursuant to a reorganization plan approved by the Board of Education on January 4, 2011
(149/10-11). Full implementation of the reorganized LAUSD SELPA commenced in the 2013-2014 school year
requiring all District-authorized charter schools to elect one of the three options available under the LAUSD
SELPA. Prior to an option election, all District-authorized charter schools were required to participate as a school
of the District under the District-Operated Programs Unit. Prior to the beginning of the 2013-2014 school year,
all District-authorized charter schools, other than those that had previously executed an Option 3 Memorandum
of Understanding (“MOU”), were required to execute a new MOU setting forth the LAUSD SELPA option
election for the remainder of the charter petition term. The Charter-operated Program schools do not have LEA
status for the purposes of special education but will function in a similar role in that each charter school will be
responsible for all special education requirements, including but not limited to services, placement, due process,
related services, special education classes, and special education supports. Charter schools that have elected to
participate in a District-operated programs option may apply for membership in the Charter-operated Program



section of the SELPA. Charter schools accepted for participation in the Charter-operated Programs section receive
support from a Special Education Director for the Charter-operated Programs.

Use of District’s Special Education Policies and Procedures and Data Systems

All charter schools approved by the LAUSD Board of Education are bound by and must adhere to the terms,
conditions and requirements of orders imposed upon the District pertaining to special education. All charter
schools are required to use the District’s Special Education Policies and Procedures Manual and Welligent, the
District-wide web-based software system used for online Individualized Education Programs (“IEPs”) and
tracking of related services provided to students during the course of their education.

All charter schools are required to interface with My Integrated Student Information System (MiSiS) via a web
based Application Programming Interface (API). MiSiS is a suite of applications which is designed to capture all

student data.

1 GENERAL INFORMATION

GENERAL INFORMATION

The name and title of the contact person for the Charter
School is:

Fidel Ramirez, CEO

The contact address for VAUGHN NCLC is:

13330 Vaughn Street, San Fernando,
CA 91340

The contact phone number for VAUGHN NCLC is:

818-896-7461

The current address of VAUGHN NCLC is:

13330 Vaughn Street, San Fernando,
CA 91340

This location is in LAUSD Board District: District 6
This location is in LAUSD Local District: North
The grade configuration of VAUGHN NCLC is: TK-12
The number of students in the first year will be: 2,738
The grade level(s) of the students in the first year will be: TK-12

VAUGHN NCLC’s scheduled first day of instruction in 2026-2027 is:

July 31, 2026

The enrollment capacity is:
(Enrollment capacity is defined as the total number of students who may

track/multi-track, extended day/year) will be:

be enrolled in VAUGHN NCLC regardless of student residency and 3,220
community school design use.)
The type of instructional calendar (e.g., traditional/year-round, single 180 days (traditional)

15 days (extended)

The bell schedule for VAUGHN NCLC will be:

Various (7:45 am — 4:30 p.m.)
Please see Bell Schedules on page
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The term of this Charter for Middle and High performing

schools: July 1, 2026 to June 30, 2031

If approved, the term of this Charter for Low performing
schools (ensure term consistency throughout the July 1, 2026 to June 30, 2028
document e.g., rollout plan, LCFF, etc.):

SCHOOL DESCRIPTION

Introduction

Vaughn Next Century Learning Center (“Vaughn”), an independent charter school located in Pacoima, is a
large urban public school within the boundaries Los Angeles Unified School District (LAUSD). Since the early
1970s, low student achievement had been a pattern. In 1993, tired of being helpless and hopeless, Vaughn
became the first conversion charter school in the nation and was authorized by LAUSD. The charter was
renewed in 1998, 2003, 2008, 2013 and again in 2018. Vaughn has over 32 years of experience as a successful
independent charter school serving the district’s low-income students. This previously failing elementary public
school is now a full-service, community-based, K-12" charter school that assures all students are college/career
ready, digitally literate, and globally competent. Vaughn operates five contiguous campuses under one charter.

e Mainland :: Conversion Elementary (13330 Vaughn Street, San Fernando, CA 91340, operational 1993)

e MIT :: Middle School of International Studies and Technology (12353-13247, Eustace Street, San
Fernando, CA 91340, operational 2000)

e Pandaland :: School Readiness Center (13241 Vaughn Street, San Fernando, CA 91340, operational
2003)

e VISA :: Vaughn International Studies Academy-High School (11505 Herrick Avenue, Pacoima, CA
91331, operational 2008)

e G3 :: Elementary Academy for a Global and Green Generation (11200 Herrick Avenue, Pacoima, CA
91331, operational 2012)

Vaughn currently serves 2,594 students (TK-12) and remains as the school of residence for elementary students
who live in the pre-charter geographic boundary designated by LAUSD. The above referenced sites all have the
ability to house and are prepared and effective to house all grades. Vaughn reserves the right to house students
at any campus based on student needs and schedule.

2 SELF-REFLECTION FOR CHARTER SCHOOL

For over 30 years, Vaughn Next Century Learning Century Learning Center has served a resilient community
of students and families in the Northeast San Fernando Valley. Nearly 100% of students attending Vaughn
qualify for free or reduced lunch, hundreds of students and families struggle through the daily hardships
associated with being homeless, and the large majority of students will be the first in their families to graduate
high school and to continue their education in a university or other post-secondary program. Vaughn is more
than a school in the eyes of the local community. It is a space wherein students can truly learn in a safe and
supportive space, both relative to physical and social-emotional security. The school serves as a critical hub for
community resources, providing a home for numerous partner agencies that offer services ranging from a
robust selection of after-school student programs, parent education courses addressing academics, health and
well-being, ESL, etc., and access to medical, social, and counseling services. Vaughn promotes educational
equity and the belief that every student, without exception, can succeed.



Vaughn conducted numerous school-wide self-studies and engaged stakeholders, including students, parents,
staff, community members, and Vaughn’s Board of Directors, to identify priorities for the future. Through these
processes, Vaughn analyzed current gaps in student performance, considered evolving community demographic
trends, and gathered feedback on the needs and aspirations of its diverse stakeholders. Based on this
comprehensive input, Vaughn Next Century Learning Center has committed to achieving the following goals
over the new charter term (2026—-2031):

Goal#1 in LCAP: Vaughn Next Century Learning Center will maintain high academic standards, increase
achievement, and work toward proficiency in English-Language Arts, Science, and Mathematics for all
students.

Goal#2 in LCAP: Vaughn Next Century Learning Center will cultivate a positive school culture, a welcoming
and safe school environment, and system of support for student personal and academic growth.

Goal#3 in LCAP: Vaughn Next Century Learning Center will engage families and the larger community.

Each of the aforementioned goals are aligned to Vaughn’s LCAP and are accompanied by specific outcomes
that the school and its stakeholders will use both to measure progress and to serve as sources for consistent
reflection and iterative improvement. Moreover, these new goals reflect Vaughn’s commitment to serving the
“whole student,” placing equal focus on and investment in academic achievement for all students, providing
targeted services and support for Vaughn’s significant population of English Language Learners (as well as
students in all significant subgroups), in preparing students with the skills and knowledge necessary to succeed
in a 21* century characterized by globalization and ever evolving technology, and in continuing to promote a
supportive and safe school culture and climate that will foster positive social and emotional development.

Vaughn has made significant progress toward achieving the goals established for the current charter term (2018-
2025) and has demonstrated a strong record of student achievement. The goals established in 2018 were:

2018-2025 Goal#1: Vaughn will maintain high academic standards, increase achievement, and work toward
proficiency in English-Language Arts and Mathematics for all students.

Measurable outcomes:
e % of students meeting or exceeding standards in grades 3-8 and 11 as measured by the annual SBAC in
ELA will increase the majority of the years of the charter
e % of students meeting or exceeding standards in grades 3-8, 11 as measured by annual SBAC in math,
will increase the majority of the years of the charter
e % of students that demonstrate growth annually in ELA (Reading and Language Usage), as measured
by Vaughn’s internal assessment system, will increase the majority of the years of the charter.

2018-2025 Goal#2: Vaughn will maintain high academic standards, increase achievement, and work toward
proficiency in English Language Arts for all limited-English proficient students.

Measureable outcomes:

e The % of Els who reclassify ast English Proficient will increase for a majority of the years of the
charter

e % of LTELs who demonstrate adequate progress on the ELPAC will increase the majority of the years
of the charter

e % Els who increase at least one performance level each academic year, as measured by the
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CELDT/ELPAC or other internal assessment (NWEA), will increase the majority of the years of the
charter

2018-2025 Goal#3: Vaughn graduates will be globally competent, digitally literate, and will be prepared with
the 21 century skills necessary to succeed in life, college, and career.

Measureable goals:

% of Vaughn’s High School graduates completing A-G requirements will increase the majority of the
years of the charter

Vaughn’s High School graduation rate will be maintained at 90% or higher annually

At least 90% of Vaughn’s graduates will be accepted to institutions of higher learning based on college
acceptance notification

% of students “Ready” or “Conditionally Ready” on EAP in Math and ELA will increase the majority
of the years of the charter

% of students who complete Vaughn Graduate Profile will be maintained at 90% annually
% of AP exam takers with scores of 3+ will increase the majority of the years of the charter

% of parents/guardians participating in student led conferences K-12 will be maintained at 90%
annually

2018-2025 Goal#4: Vaughn will cultivate a positive school culture and system of support for student personal
and academic growth.

Measurable goals:

Annual school wide student attendance will be maintained at 97% or better as measured by state-
defined average daily attendance procedures

The suspension and expulsion rate as a % of enrolled students will be maintained at 2% or less annually
The cohort drop-out rate will be maintained at 5% or less annually.

Each of the above listed goals were connected to specific outcomes that are still outlined in our LCAP across
the three consolidated goals listed above.
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ANALYSIS OF SCHOOLWIDE PROGRESS OVER THE CURRENT CHARTER TERM (2018-2025)

.

Measureable Outcomes:

The paicentage of studenis that meet or exceed standard in grades 3-8, 11 as
measured by the annual SBAC in ELA, will increase the majority of the years of the
charter,

The percentage of students that meet or exceed standard in grades 3-8, 11 as
maasured by the annual SBAC in Math, will increase the majorily of the years of the
charter.

The parcentage of students that demonstrate growth annually in ELA (Reading and

Measureable Outcomes:

. The percentage of English-Leamers who reclassify as English Proficient will increase
far a majarity of the years o the charier

#  The percentage of Long Term English Leamers who demonstrate adequate progress
on the ELPAC will increase the majority of the years of the charter.

. Tha percentage of English Learners wha increase at leas! one parformance level
each academic year; as measured by the CELDT/ELPAC or other internal
assessment (NWWEA), will increase the majority of the years of tha charter.

Language Usage), as measured by Vaughn's intemal assessment system, will
increasa the majority of the years of the charter,

. The of stud, that d
growih annually in Mathematics, as measured by
Waughn's inlarnal assessment system, will increase
the majarity of the years of the charler.

Goal #1: Goal #2:
Vaughn NCLC will Vaughn NCLC will
in high academi intain high
standards, increase standards, increase b,
achievement, and work achievement, and work N
toward proficiency in toward proficiency in
English-Language Arts English-Language Arts
and Mathematics for all for all limited-English
students. proficient students.

Goal #4:
Vaughn NCLC will
cultivate a positive
school culture and

Goal #3:
Vaughn graduates will
be globally competent,

digitally literate, and will

be prepared with the system of supports for /
Measureable Outcomes: 21st century skills student personal and
* % of Vaughn's High School graduates who necessary to succeed academic growth. Measureable Outcomes:

= Annual school wide student attendance will be
maintained at 97% or better as measured by
state-defined average daily allendance procedures.

complete the "a-g" requirements will

in life, college, and
Increase the majority of the years of the 98

career.

charler.
. Waughn's High sehool graduation rate will be maintained at 90% s The suspension and expulsion rale as a percent of
beatter annually. enrollad students will be maintained at 2% or less
. At least 90% of Vaughn graduates will be accepted to institutions of annually
higher lzaming based on college acceptance nolification, = The cohort drop-out rate will be maintained at 5% or
L % of students "Ready” or "Conditionally Ready” on EAP in Math less annually,

and ELA will increase the majority of the years of the charter

. % of students wha complete Vaughn Graduale Portfolio will be
maintained at 90% annually

- % of AP exam takers with score of 3+ will increase the majority of
the years of the charier,

. % of parents/guardians participating in stuedent led conferences
K-12 will be maintained at 90% annually

2018-2025 CHARTER GOAL 1: MEASURABLE OUTCOMES 1 AND 2 (SBAC ELA & MATH)

Summary/intro:

The data below provides an overview of student performance on the Smarter Balanced Assessment Consortium
(SBAC) tests, which measure proficiency in Math and ELA based on California Common Core State Standards
(CCSS) for Grades 3-8, and 11. SBAC data allows us to identify trends in performance, set targeted goals, and
ensure accountability for school-wide improvement efforts. Over the course of the past eight years Vaughn has
experienced variable achievement in regards to SBAC ELA and Math. Vaughn started off in the first couple of
years trending towards stronger performance in both ELA and Math. During the middle of the charter term
Vaughn experienced dramatic setbacks due to the Covid-19 Pandemic related closures and additional adverse
impacts despite extensive efforts to minimize learning loss. Over the course of the past three years Vaughn is
seeing a slight trend towards increased proficiencies in ELA; however, math has yet to return to pre-pandemic
levels and continues to be an area of focus for our program as we have only seen marginal growth. Compared
to LAUSD and state averages, Vaughn's students have demonstrated a need for targeted support and improved
strategies to enhance proficiency and engagement across most grades which is the focus of our professional
development and parent engagement. A highlight of our ELA performance is reflected in our Grade 11 ELA
Met and Exceeded scores that outperform state (Vaughn Gr. 11, 71.19% vs. State Gr. 11, 55.13%) and district
(Vaughn Gr. 11, 71.19% vs. District Gr. 11, 49.55%) proficiencies indicating our program’s ability to support
students across our span to be successful, demonstrating they are ready to move on to and be successful in their
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college and career choices post-graduation.

Data Across the Years (2017-2024) ELA:
CAASPP ELA Data by Grade 2017-2024
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ELA SBAC % Meeting and Exceeding Standards Through the Years
2017-18 2018-19 2021-22 2022-23 2023-24 2024-25

All  |45.1 46.0 37.8 35.1 38.5 40.0
3rd
Grade|43.9 40.1 25.2 27.8 29.7 35.0
4th
Grade|47.4 48.8 33.9 29.5 30.1 37.0
5th
Grade|48.3 48.1 23.6 30.4 31.6 30.0
6th
Grade|38.0 36.9 29.9 21.0 31.6 28.0
7th
Grade|38.2 49.6 50.0 37.0 32.7 39.0
8th
Grade|45.8 38.8 46.6 393 423 31.0
11th
Grade|56.7 65.6 64.5 69.5 71.2 61.0

ELA Data (all + subgroups) (2023-24):
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SBAC ELA 2023-24

Reporting Categories Grade3 | Grade4 | Grade5 | Grade6 | Grade7 | Grade8 |Grade 11 Gri:ges
Number of Students Enrolled 224 222 251 215 218 222 177 1,529
Number of Students Tested 222 219 248 215 217 222 177 1,520
Number of Students with Scores 222 219 248 215 217 222 177 1,520
Mean Scale Score 2380.8 2421.6 2450.8 2486.5 2500.2 2540.7 2629.5 N/A
Standard Exceeded (Level 4) 14.86% | 14.16% | 10.08% | 7.44% 5.99 % 9.46% |32.77% | 12.96 %
Standard Met (Level 3) 14.86% | 1598% |[21.77% |24.19% |[26.73% |32.88% |[38.42% |24.54%
Standard Nearly Met (Level 2) 2432% | 19.63% | 18.95% |30.70% |29.49% |29.73% |20.90% |24.80%
Standard Not Met (Level 1) 4595% |5023% [49.19% |37.67% [37.79% |2793% | 791% |37.70%
Subgroup Performance:

Subgroup Exceeded Met Nearly Met Not Met

SWD 1.56% 7.03% 22.66% 68.75%

SED 12.74% 24.26% 25.07% 37.94%

ELL 2.32% 6.96% 22.16% 68.56%

Hispanic/Latino 12.8% 24.33% 25.07% 37.80%

LTEL 0.0% 4.08% 17.35% 78.57%

Homeless 9.46% 21.62% 20.27% 48.65%
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English Language Arts Growth

Growth data measures the year-to-year imp it in stud scores in English Language Arts (ELA)
and mathematics. These aggregate student growth scores can provide a picture of average growth for students
within a school, local educational agency, or student groups within the Accountability system. The information

p d on the Dashboard is for informational purp only. For more details and frequently asked questions
about growth, please visit the Growth Model website.

Growth Score Growth Category
All Students All Students

Student Group Details (English Language Arts)

4 ( v > ( < ’\ ° All Student Groups by Growth

e A Below Typical Above 12 Total Student Groups
505201|05I51015202530
Below Typical Above The growth scores of students in the All Students
Growth group were on average above the typical growth of
students with the same scores in the previous grade
in the Al group g lly scored level. Below  Typical  Above Below  Typical  Above Below  Typical  Above
4 points above the typical growth of students with
similar test scores in the previous grade level. English Learriers b - Hispanic
Number of Students: 1,097 Understanding the Growth Category. Long-Term English Learners Socioeconomically Disadvantaged

Students with Disabilities

Comparison Data (2023-24) ELA:

Standard Exceeded (Level 4) 12.96 % 18.94% 21.02%
Standard Met (Level 3) 24.54 % 24.12% 26.02%
Standard Nearly Met (Level 2) 24.80 % 22.05% 21.8%
Standard Not Met (Level 1) 37.70 % 34.89% 31.15%
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Data Across the Years (2017-2024) MATH:
CAASPP Math Data by Grade 2017-2024

50
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28,44
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130.96)

1779

All

21.22)

30.75)

200EED)

3

B 2017-18 W 2018-19

(36 63)
3278)

2021-22 [ 2022-23 W 2023-24

124 47)

18.23)

e

5

1852

10.04}

6

£24.06)
21.29)

1295/

F20.21,30.84

o I 1694

28.93)

29.59)

Math SBAC % Meeting and Exceeding Standards Through the Years
2017-18 2018-19 2021-22 2022-23 2023-24 2024-25
All 28.4 31.0 17.8 21.2 22.5 23.0
3rd Grade 39.8 43.5 30.0 30.3 29.7 29.0
4th Grade 35.6 32.8 23.5 22.4 28.4 30.0
5th Grade 22.2 27.6 7.7 18.2 19.3 22.0
6th Grade 27.0 24.5 18.5 10.0 18.2 17.0
7th Grade 24.1 26.3 13.0 21.3 15.2 20.0
8th Grade 30.2 30.8 13.7 17.4 27.5 18.0
11" Grade 16.3 28.9 16.9 29.9 19.2 19.0
MATH Data (all + subgroups) (2023-24):
MATH 2023-24
Reporting Categories Grade3 |Grade4 |GradeS5S |Grade6 |Grade?7 |GradeS8 Grade All
11 Grades
Number of Students Enrolled 224 222 251 215 218 222 177 1,529
Number of Students Tested 222 222 249 214 217 222 177 1,523
Number of Students with 222 222 249 214 217 222 177 1,523
Scores
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M 2394.9 2436.3 2445.8 2460.0 2464.6 2508.1 25449 N/A
ean Scale Score
Standard Exceeded (Level 4) 1216 % | 9.01% | 8.03% | 6.54% 1.84% |10.81% | 226% | 7.42%
17.57% [1937% | 11.24% [11.68% |13.36% |[16.67% |16.95% |[15.17%
Standard Met (Level 3)
Standard Nearly Met (Level 2) 22.97% |36.04% [24.90% |30.37% |[28.57% |22.97% |[33.90% |28.30%
Standard Not Met (Level 1) 4730% |3559% |[55.82% |51.40% |[56.22% |49.55% [46.89% |49.11%
Subgroup Performance:
Subgroup Exceeded Met Nearly Met Not Met
SWD 1.57% 4.72% 10.24% 83.46%
SED 7.13% 15.0% 28.18% 49.70%
ELL 1.28% 6.89% 20.41% 71.43%
Hispanic/Latino 7.49% 14.92% 28.09% 49.50%
LTEL 0.00% 1.02% 13.27% 85.71%
Homeless 2.70% 12.16% 29.73% 55.41%
Comparison Data (2023-24) MATH:
Vaughn Next
Reporting Categories Century Learning LAUSD State of California
Center
Standard Exceeded (Level 4) 7.42 % 15.86% 17.89%
Standard Met (Level 3) 15.17 % 16.97% 17.65%
Standard Nearly Met (Level 2) 28.30 % 23.52% 23.91%
Standard Not Met (Level 1) 49.11 % 43.65% 40.55%
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Mathematics Growth

Growth data measures the year-to-year improvement in students’ assessment scores in English Language Arts (ELA)

and mathematics. These aggregate student growth scores can provide a picture of average growth for students
within a school, local educational agency, or student groups within the Accountability system. The information

presented on the Dashboard is for informational purposes only. For more details and frequently asked questions

about growth, please visit the Growth Mo

Growth Score
All Students

0
Points Typical

30 25 20 15 10 5 I 5 10 15 20 25 30
Below Typical Above
Growth

Students in the All Students group generally scored
0 points typical the typical growth of students with
similar test scores in the previous grade level.

Number of Students: 1,096

Growth Category

All Students
O—0—®
Below Typical Above

The growth scores of students in the All Students
group were on average similar to typical growth of
students with the same scores in the previous grade
level.

Understanding the Growth Category

Student Group Details (Mathematics)
All Student Groups by Growth

12 Total Student Groups

Below Typical Above Below Typical Above

English Learners Homeless
Long-Term English Learners
Hispanic
Socioeconomically Disadvantaged

Students with Disabilities

O->-0

Below

Typical Above

No Student Groups

Areas of Strength:
ELA

Reflecting on the performance of students meeting English Language Arts (ELA) standards across grades 3-11,
it is evident that our students are showing a promising trend when compared to both district and statewide data
in California. The percentage of students meeting the ELA standards is closely aligned with district averages,
suggesting that our educational strategies and curriculum are effectively supporting student achievement at the
local level. Furthermore, when we compare our students’ scores to those of students across California, we see
that they are approaching the statewide averages. This indicates that while there is still room for growth, our
students are performing at a competitive level, and their progress reflects the collective efforts to improve
literacy skills. Students in Grade 11 are achieving at high levels with over 71% of students meeting or
exceeding standard with only 7.91% not meeting standard and ~21% have nearly met the standard. Vaughn
also sees strength in Growth Data as highlighted on the CA Dashboard Growth Comparison Charts shown
above. We are supporting most of our student groups to grow at typical or higher rates in ELA than other
students attending other schools who start at the same level in the previous year. Furthermore, our Homeless,
Hispanic/Latino, and SED subgroups perform at levels close to All Students.

At the elementary level, our literacy program is designed and continually revised to ensure student success and
continuous growth. Our pacing plans provide a clear roadmap for teachers, ensuring that essential literacy
standards are consistently covered across all grade levels. Regular grade level meetings foster collaboration,
allowing teachers to align instruction, share best practices, and address student needs. Utilizing the Data-Driven
Instruction (DDI) Tool, we analyze student performance data to inform targeted instruction and identify areas
for improvement. Our instructional coaches offer invaluable support, guiding teachers in implementing effective
literacy strategies. With the use of a state-adopted curriculum, we provide a rigorous and cohesive foundation
for literacy instruction. Small group Instruction and targeted Intervention sessions allow for differentiated
support, meeting the diverse needs of all learners. Additionally, our Lexia Language Essentials for Teachers of
Reading and Spelling (LETRS-trained teachers bring a deep understanding of the Science of Reading, ensuring
evidence-based practices are embedded in daily instruction. These strengths collectively contribute to the

literacy growth of our students.
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At the secondary level students are provided with high levels of instruction leading to achievement that reflects
that. Students are equipped by the time they leave our span to be college and career ready as evidenced by the
high performance of students either meeting or exceeding standard.

The data underscores the importance of continued focus on enhancing instruction and providing targeted
support, particularly for students who are on the cusp of meeting the standards. These students, while not yet
fully proficient, are making strides and may benefit from additional resources and interventions that can help
bridge the gap. Overall, the trends suggest that we are on the right path, with our students demonstrating
resilience and growth, and with continued emphasis on refining educational practices, we are poised to see even
greater improvements in the coming years.

MATH

The Math data highlights several strengths including grades four, six and eight having significant growth in the
23-24 data. While we haven’t returned to pre-pandemic proficiency levels, we are showing steady growth
across all students in math achievement. Grade 8 is the grade that is closest to pre-pandemic performance and
tracking this cohort across the years of data shows a strong performance year after year. Additionally, we see
that we are demonstrating growth at typical rates for most student groups indicating that Math is a statewide
area of opportunity.

At the elementary level, Vaughn has worked to ensure instruction meets the rigor of the standards. We have
done this by implementing a new curriculum Ready Math K-5. Over the past three years we have done
extensive professional development to support teachers in using the materials with fidelity to ensure a cohesive
and robust instructional program During the 23-24 school year Ready Math supported our sites to conduct
instructional walkthroughs with a focus on monitoring implementation and to determine professional
development needs. After each set of walkthroughs sites determined what next steps would be to support staff in
their instructional practices. During the 23-24 school year Vaughn also partnered with UCLA Center X in order
to host Math Labs which allowed a cohort of teachers to collaboratively plan, implement and refine math
lessons aligned to the standards with an emphasis on highlighting mathematical practices. Additionally, Vaughn
sent a cohort of teachers and leaders to 2024 Mathematical Framework Overview that supported staff to better
understand the shifts in the revised Framework and plan for implementation of instructional practices aligned
with the Framework.

At the secondary level Vaughn has leaned into the use of our iReady Individualized Instruction platform in
order to support students getting what they need to succeed in regards to math. This has proven to provide
responsive support for gaps that may be contributing to underperformance. Additionally, Vaughn sent two
cohorts of teachers to UCLA Center X Math Labs allowing for teachers to experience similar planning,
delivering and refining of math instruction with a secondary lens. Secondary teachers also attended the CA
Math Framework sessions leading to increased understanding and implementation of the shifts in math
instruction that the framework outlines.

Areas of Growth and Reflection:

ELA

The ELA data highlights the need for continued focus on improvement of our program to ensure that all
students are able to meet standards. Vaughn will need to continue to focus on supporting our underperforming
subgroups: English Learners, SWD, and LTELS.

At the elementary level, we recognize areas for continued growth in our literacy program and are taking
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strategic steps to address them. Currently, we are in our ELA adoption year, seeking a curriculum aligned with
the Science of Reading to ensure evidence-based instruction across all grade levels. To support this process,
we’ve established a dedicated Literacy Team to evaluate and guide the selection of a new program. In the
meantime, the Getting Reading Right program is enhancing instructional practices and preparing teachers for
the transition. To further strengthen support, we’ve hired two literacy coaches who provide ongoing
professional development and classroom guidance. Consistency in classroom management is being improved
with universal hand signals, fostering clarity and focus across all classrooms. To that end we have created a
Foundational Skills Scope and Sequence that we will use to ensure that every grade level has clarity on the
skills that they need to teach over the course of the year. This also allows for greater vertical articulation across
grade levels by giving us a map that we can use to share what we have covered with the subsequent grade and
areas of strength and growth so that the next grade level can plan accordingly. We’ve also introduced a
Universal Diagnostic Screener to better identify student needs and inform targeted Tier 1 and Tier 2 instruction.
Additionally, our school-wide literacy goals create a unified focus on improving reading outcomes and fostering
accountability. These initiatives demonstrate our commitment to addressing challenges and ensuring continuous
literacy growth for all students.

Vaughn will continue to focus on ensuring literacy is a part of all secondary instructional practices regardless of
the course. Secondary instructional practices will highlight academic discourse and scaffolds that allow all
students to achieve at high levels. As we continue to align our program to the rigor of the state standards
Vaughn will continue to use the SBAC Interim assessments for subjects that are available as this provides a
valuable opportunity to monitor progress and to plan for reteach opportunities for skills that are still showing
need for support. Vaughn will also continue to support our ELA focused instructional coaches to provide
valuable professional development to our staff in regards to their ELA instructional in all content areas.

MATH

The data reveals important growth areas for Vaughn Next Century Learning Center in regards to Math
instruction and student performance. CA Dashboard growth measures indicate that most student subgroups are
demonstrating typical growth in math; however, English Learners are currently showing below typical growth,
which highlights a critical area of focus. Underperforming subgroups include Students with Disabilities (SWD),
English Learners (ELs), Long-Term English Learners (LTELSs), and students experiencing homelessness. To
address these gaps, Vaughn will continue to explore and implement targeted strategies that support subgroup
achievement, leveraging both state frameworks and internally identified promising practices.

At the elementary level, there are several instructional strengths supporting mathematics learning. Teachers are
engaging in training around Ready Math problem-solving routines such as Try-Discuss-Connect, which
encourage students to make sense of problems and persevere. The consistent use of SBAC Interim Assessments
to guide instruction is helping to align lessons to assessed standards. Additionally, iReady Math walkthroughs
have begun focusing on fidelity of implementation for the 2024—25 curriculum, ensuring that core instructional
practices are being consistently delivered. Students benefit from access to manipulatives, structured intervention
blocks, individualized learning through iReady, and enrichment opportunities such as Math Camp during the
Extended School Year (ESY). These interventions are complemented by remediation and acceleration labs and
structured tutoring. Despite these supports, continued work is needed to better align instruction to the rigor of
the standards, deepen teacher understanding of grade-level expectations, and streamline the intervention
programs and instructional systems across campuses.

At the secondary level, co-teaching with paraeducators supports access to grade-level math content, particularly
for students who need more individualized or scaffolded instruction. Digital access to course materials,
including textbooks and learning platforms like Delta, helps ensure that students can engage with content both
in and out of the classroom. A designated math intervention block has been established, and interim assessments
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are administered three times a year to guide instructional planning. However, challenges remain in articulating
and aligning standards across grade levels and campuses, ensuring all students are exposed to consistent
cognitive rigor, and equitably accessing high-quality interventions.

Looking ahead, Vaughn is committed to utilizing the guidance of the newly revised California Mathematics
Framework to support differentiated instruction and address the specific needs of underperforming subgroups.
Structured Student Talk and the intentional use of language scaffolds will continue to be areas of emphasis,
especially as teachers support English Learners in accessing and demonstrating their understanding of
mathematical concepts. Placing the cognitive load on students and building their capacity to reason, discuss, and
problem-solve will remain a foundational focus. This work will be supported by efforts to build teacher
capacity, enhance collaboration across grade spans, and ensure coherence and rigor in math instruction across
the entire LEA.

2018-2025 Charter Goal 1: Measurable Qutcomes 3 and 4 (Internal Assessment ELLA & Math)
Summary/intro:

Vaughn has implemented iReady Diagnostic for the past three years after coming out of the pandemic as an
internal assessment and Verified Data source. The data highlights strong growth performance improvements in
Reading and Math over the past three years for the majority of grade levels while also revealing a need for
increased growth in kindergarten and 6th grade. Overall, there is a positive growth trend in student
performance, suggesting effective educational strategies and interventions are in place to support positive
student growth outcomes. iReady is used as a diagnostic tool but also as a Tier 1 support to help provide
students instruction at their individualized level in order to fill in learning gaps. The data suggests continuous
growth, school-wide, in both reading and math as we approach our growth target of 50% in both subjects year
after year.

Data (all + subgroups):
iReady Reading Typical Growth Report

B % Met Annual Typical Growth 21-22 [ll % Met Annual Typical Growth 22-23 % Met Annual Typical Growth 23-24 [l % Met Annual Typical Growth 24-25 == Target 50%
80%

60%

e 4%
] 56%
ET3 = 55 =
40% =
20%
%
0%
1 2 3 4 5 6 7 8 ALL

K

Grade

SUBGROUP PROGRESS TOWARDS ANNUAL TYPICAL GROWTH: iReady ELA

W 2122 W 2223 W 2324 24-25

60%

60%

40%

20%

0%

ALL SED SWD EL Hisp/Latino Homeless

Subgroup
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iReady ELA Kindergarten Final Diagnostic Results
Year Percent of Students | Number of Students
At or Above Grade Tested
Level (Final
Diagnostic)
24-25 79% 163/163
23-24 67% 184/185
22-23 68% 197/197

iReady Math Typical Growth Report

B % Met Annual Typical Growth 21-22 [l % Met Annual Typical Growth 22-23 % Met Annual Typical Growth 23-24 [l % Met Annual Typical Growth 24-25 == Target 50%
80%

60%

67%
54% o
40% = i = = ax
36%
20%
12%
0% — - -
1 2 3 4 5 6 7 8 A

LL
Grade

SUBGROUP PROGRESS TOWARDS ANNUAL TYPICAL GROWTH: iReady MATH
W 2122 W 2223 W 2324 [0 2425
50%
48%

40%

30%

20%

10%

0%

ALL

SED

SWD EL

Subgroup

iReady Math Kindergarten Final Diagnostic Results
Year Percent of Students | Number of Students
At or Above Grade Tested
Level (Final
Diagnostic)
24-25 65% 163/163
23-24 51% 184/185
22-23 49% 197/197
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Math: All

V.L.S.A.
2023-2024
#
Sél::::t Students
Enrolled
All Grades 695
9 175
10 179
11 178
12 163

#
# %
St::te'.'nts Students # School
» Participation |with Growth | Met Growth o or and Rating
Baseline Proficiency .. =
Target Proficiency | Proficiency

Score

695 100% 691 336 66 349 53 48% 9% 50% Average

175 100% 175 bl | 27 113 25 63% 15% 65% Average

179 100% 176 88 sl 92 7 49% 6% 51% Average

178 100% 178 95 18 97 16 53% 10% 54% Average

163 100% 162 42 10 47 5 26% 6% 29% Ineffective

Math: English Language Learner

V.I.S.A.
2023-2024

#
Students
Enrolled

Student

Grade

All Grades 55
cl 23
10 16
11 10

#
Student i 4 # # %
\ll‘viteh 8 % Students Met Growth | Met Growth Met Growth School
" Participation |with Growth i or and or Rating
Baseline Proficiency -
Target Proficiency
Score
55 100% 53 30 6 31 5 55% 11% 56% Average
23 100% 23 13 8 14 2 57% 13% 61% Average
16 100% 14 9 1 9 1 56% 6% 56% Average
10 100% 10 7 2 U 2 70% 20% 70% Average

Math: Hispanic or Latino

V.I.S.A.
2023-2024

#
Students
Enrolled

Student

Grade

All Grades 681
B 172

10 176

11 173

12 160

#
# %
Students
:lith Students % Met Growth| School
N Participation |with Growth .. or and Met Growth .. or Rating
Baseline Proficiency A < Proficiency i
Target Proficiency | Proficiency Proficiency
Score
681 100% 677 328 64 341 51 48% 9% 50% Average
172 100% 172 108 26 110 24 63% 15% 64% Average
176 100% 173 85 10 89 6 48% 6% 51% Average
173 100% 173 93 18 95 16 54% 10% 55% Average
160 100% 159 42 10 47 5 26% 6% 29% Ineffective
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Math: Special Education
V.LS.A.

#
#
Student Stu:e = St:?tehnts % Students
Grade N Participation |with Growth
Enrolled Baseline
Target
Score

All Grades 56 56 100% 56
9 19 19 100% 19

10 13 13 100% 13

il 15 15 100% 15

Math: Homeless Youth

V.I.S.A.
#

# Students ¥

Student STidants with Students

Grade = Participation |with Growth | Met Growth
Enrolled Baseline
Target
Score

All Grades 68 68 100% 68
9 22 22 100% 22
10 20 20 100% 20
11 13 13 100% 13
12 13 13 100% 13

Reading: All

27

11

41

12

14

10

27

11

#
Met Growth

or

Proficiency | Proficiency

41

12

14

10

#
Met Growth

or

Profici
roriciency Proficiency | Proficiency

%

Met Growth

48%

58%

46%

47%

%

Met Growth

60%

55%

70%

77%

38%

%

Met Growth

%

Met
Proficiency

2%

5%

0%

0%

%

Met
Proficiency

5%

8%

0%

%

Met Growth

or

Proficiency

48%

58%

46%

47%

%

Met Growth

or

Proficiency

70%

77%

38%

%

Met Growth

or

EIOHCiEncY Proficiency

School
Rating

Ineffective

Average

Ineffective

Ineffective

School
Rating

Average

Average

Average

Effective

Ineffective

V.L.S.A.
#
# Students 3
Student S % Students
Students with i
Grade " Participation
Enrolled Baseline
Target
Score

All Grades 695 16 2% 8
9 175 9 5% 3
10 179 2 1% 1
11 178 4 2% 3
12 163 1 1% 1

19%

11%

0%

25%

100%

0%

0%

0%

0%

0%

19%

11%

0%

25%

100%

Ineffective
Ineffective
Ineffective
Ineffective

Highly Effective
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Reading: Hispanic or Latino

Profici
Target roticiency Proficiency | Proficiency

%
% Met Growth| School

Met Growth or Rating

Froficiency Proficiency

#
#
Student i Stut.ients % Students
Grade Students i Participation
Enrolled Baseline P
Score
All Grades 681 15 2% 8 3 0
9 172 8 5% 3 1 0
10 176 2 1% 1 0 0
11 173 4 2% 3 1 0
12 160 1 1% i 1 0

Reading: English Language Learner
V.LS.A.

Proficienc
Target TOTCIEncy Proficiency | Proficiency

20% 0% 20% Ineffective
13% 0% 13% Ineffective
0% 0% 0% Ineffective
25% 0% 25% Ineffective

100% 0% 100% Highly Effective

%
% Met Growth| School

Met Growth or Rating

Proficiency Proficiency

2023-2024
#
# Student: #
Student Studants :Ivitehn S Students
Grade _ Participation |with Growth
Enrolled Baseline
Score

All Grades 55 5 9% 3 0 0
9 23 3 13% 1 0 0
10 16 1 6% 1 0 0
11 10 1 10% 1 0 0

Reading: Homeless Youth

0% 0% 0% Ineffective
0% 0% 0% Ineffective
0% 0% 0% Ineffective
0% 0% 0% Ineffective

% %

% Met Growth

Met Growth et or

s s Proficiency

V.L.S.A.
#
# Students 2 #
Student " Students
Students with PR, ; Met
Grade . Participation |with Growth ..
Enrolled Baseline Proficiency
Target
Score
All Grades 68 2 3% 1 0 0
9 22 4 5% 0 0 0
10 20 1 5% 1 0 0
11 13 0 0%
12 13 0 0%

0% 0% 0% Ineffective
0% 0% 0% Ineffective
0% 0% 0% Ineffective
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Math: All

V.L.S.A.
#
# Student 2 %
Student Students \:liteh - Students % Met Growth| School
Grade o > Participation |with Growth o or and Met Growth =5 or Rating
Enrolled Baseline Proficiency .. .. Proficiency ..
Target Proficiency | Proficiency Proficiency
Score
All Grades 682 682 100% 678 366 46 379 33 54% 7% 56% Average
9 201 201 100% 200 113 10 115 8 56% 5% 57% Average
10 158 158 100% 156 100 7 101 6 63% 4% 64% Average
11 157 157 100% 157 104 14 104 14 66% 9% 66% Average
12 166 166 100% 165 49 15 59 5 30% 9% 36% Ineffective

Math: Economically Disadvantaged

# St : nt: i # # %
Student Stutlents u';‘ S Students # Met Growth | Met Growth % Met Growth School
Grade 4 W . Participation |with Growth | Met Growth .. or and Met Growth .. or Rating
Enrolled Baseline Proficiency g S Proficiency e
Target Proficiency | Proficiency Proficiency
Score
All Grades 648 648 100% 644 345 41 356 30 53% 6% 55% Average
9 189 189 100% 188 106 7 106 7 56% 4% 56% Average
10 153 153 100% 151 96 7 97 6 63% 5% 63% Average
11 145 145 100% 145 95 12 95 12 66% 8% 66% Average
12 161 161 100% 160 48 15 58 5 30% 9% 36% Ineffective
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Math: English Language Learner

Proficienc
iclency Proficiency | Proficiency

o
% %

% Met Growth| School

Met Growth et or Rating

or and o
Proficiency ..
Proficiency

V.L.S.A.
#

# Students '

Student St onts \l:lith Students

Grade . Participation |with Growth
Enrolled Baseline
Target
Score

All Grades 55 55 100% 53
9 26 26 100% 25
10 16 16 100% 15

Math: Homeless Youth

#
#
Student i Stut§ents Students
Students with sl v £
Grade = Participation |with Growth
Enrolled Baseline
Target
Score
All Grades 77 7/ 100% 77
9 26 26 100% 26
10 20 20 100% 20
11 19 19 100% 19
12 12 12 100% 12

Math: Special Education
V.L.S.A.

31

15

#

Met Growth

42

15

14

11

Proficiency | Proficiency

32 4 56% 9% 58% Average
15 1 58% 4% 58% Average
10 2 56% 19% 63% Average

o %
% Mt Met Growth| School
Met Growth Proficiency or Rating
Proficiency

42 5 55% 6% 55% Average
15 fl 58% 4% 58% Average
14 2 70% 10% 70% Average
11 2 58% 11% 58% Average
2 0 17% 0% 17% Ineffective

# # %
Met Growth | Met Growth %

2 Met Growth| School
Met

or Met Growth s or Rating
Proficiency ot
Proficiency

#
#
Student Stu:ents St:v?tehnts % Students
Grade = Participation |with Growth
Enrolled Baseline
Target
Score

All Grades 58 58 100% 58
9 15 15 100% 15

10 14 14 100% 14

11 16 16 100% 16

12 13 13 100% 13

27

27 3 47% 5% 47% Ineffective
8 al 53% 7% 53% Average
7 0 50% 0% 50% Average
8 1 50% 6% 50% Average
4 1 31% 8% 31% Ineffective
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Reading: All

#
# %
L
Student < :ents Stu(:ltehnts % Students % M/; . Met Growth| School
Grade " W . Participation |with Growth .. or and Met Growth . . or Rating
Enrolled Baseline Proficiency .. .. Proficiency ..
Target Proficiency | Proficiency Proficiency
Score
All Grades 682 682 100% 675 333 60 360 33 49% 9% 53% Average
9 201 201 100% 198 101 32 117 16 50% 16% 58% Average
10 158 158 100% 156 90 17 97 10 57% 11% 61% Average
41 157 157 100% 156 81 10 84 7/ 52% 6% 54% Average
12 166 166 100% 165 61 1 62 0 37% 1% 37% Ineffective

Reading: Two or More Races

V.L.S.A.
#

# Students # # # 4

Student ) Students Met Growth | Met Growth % Met Growth| School
Students with <

Grade = s or and Met Growth b or Rating

Enrolled Baseline Proficiency i o Proficiency el

Proficiency | Proficiency Proficiency
Score

All Grades 21 21 100% 21 14 0 14 0 67% 0% 67% Average
9 10 10 100% 10 6 0 6 0 60% 0% 60% Average

Reading: Hispanic or Latino

V.I.S.A.
#
# # # %
L7
Student Stu:ents St::tehnts Students % Met Growth | Met Growth % M/:at Met Growth| School
Grade = Participation |with Growth | Met Growth = or and Met Growth = or Rating
Enrolled Baseline Proficiency s e Proficiency ..
Target Proficiency | Proficiency Proficiency
Score
All Grades 667 667 100% 660 327 56 351 32 49% 8% 53% Average
9 196 196 100% 193 98 30 112 16 50% 15% 57% Average
10 156 156 100% 154 90 16 96 10 58% 10% 62% Average
11 154 154 100% 153 80 9 83 6 52% 6% 54% Average
12 161 161 100% 160 59 1 60 0 37% 1% 37% Ineffective
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Reading: Economically Disadvantaged

V.I.S.A.
2024-2025

#

#
# Students

%
% Met Growth| School
or ELL Met Growth or Rating

Profici Profici
roriciency Proficiency | Proficiency TRIEREY Proficiency

Student
Grade

Students with
Enrolled Baseline
Score

All Grades 648 648 100% 641 311 54 335 30 48% 8% 52% Average
g 189 189 100% 186 93 27 106 14 49% 14% 56% Average
10 153 153 100% 151 85 17 92 10 56% 11% 60% Average
11 145 145 100% 144 74 9 77 6 51% 6% 53% Average
12 161 161 100% 160 59 1 60 0 37% 1% 37% Ineffective

Reading: English Language Learner

V.L.S.A.
#
# # # . %
Student # Stu(?ents Students i Met Growth [ Met Growth % - Met Growth| School
Students with L 5 Met Met K
Grade N Participation |with Growth .. ELL Met Growth .. or Rating
Enrolled Baseline Proficiency o - Proficiency s
Target Proficiency | Proficiency Proficiency
Score
All Grades 55 55 100% 53 27 1 27 1 49% 2% 49% Ineffective
9 26 26 100% 25 14 0 14 0 54% 0% 54% Average
10 16 16 100% 15 8 1 8 4! 50% 6% 50% Average

Areas of Strength:
ELA

iReady defines Typical Annual Growth as the average annual growth for students at that grade level and
baseline placement level each student is provided a growth target based on their placement on the beginning of
year assessment. The i-Ready Reading Typical Growth Report reveals a mixed landscape of achievement and
opportunity across grade levels. Several areas stand out as strengths, particularly in the upper grades. Grades 6
through 8 demonstrated strong performance during the 2023-24 school year, with each of these grades not only
meeting but exceeding the 50% target for students meeting typical annual growth. Grade 7 showed the most
impressive growth, increasing from 47% the previous year to 65%. Similarly, Grade 8 improved from 50% to
64%, and Grade 6 showed a steady upward trend, reaching 56%. Grade 2 also remained a consistent area of
strength, maintaining high performance across all three years and finishing 2023-24 with 57% of students
meeting their growth target.

Students in grades 6—8 demonstrated improved outcomes on i-Ready ELA assessments across years due to an
intentional focus on interventions and student engagement. A dedicated intervention block provided targeted
supports, allowing students to utilize i-Ready more effectively as both an instructional and assessment tool.
Staff also emphasized the importance of taking assessments seriously, reinforcing a culture of effort and
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persistence. In addition, celebrations and special events recognized students who were on track with
achievement and growth, further motivating students to stay engaged and committed to their progress.

There were also signs of positive growth in other grade levels. Grade 3 improved to reach the target threshold of
50%, up from 41% two years ago. The overall performance across all grade levels rose from 44% in 2022-23 to
49% in 2023-24, and 50% in 2024-25 signaling broad progress across the school.

Subgroups have historically shown growth consistent with all students on the iReady Diagnostic over the past
three years. This shows that while our students might not yet be at grade level our program supports growth
towards proficiency. The SWD subgroup has shown significant growth from 23-24 SY to the 24-25 SY moving
from 30% meeting typical growth to 43% meeting typical growth. Additionally, the Homeless Subgroup shows
higher levels of meeting typical growth than all other subgroups including all students with 48% meeting typical
growth in 24-25.

Overall, while the school is approaching its goal of having at least half of all students meet their annual typical
growth in reading, continued focus on early grade interventions and maintaining momentum in the upper grades
will be critical for sustained success.

MATH

One of the most prominent areas of strength is Grade 2, where 67% of students met their typical growth goals—
an increase from already strong performances in previous years (62% in 2021-22 and 60% in 2022-23). This
consistency and upward trend suggest that effective instructional strategies are in place for this grade level.
Similarly, Grades 7 and 8 performed above the 50% target line, with 54% and 52% of students meeting their
growth goals, respectively. Grade 8, in particular, has maintained solid performance across all three years,
showing sustained support in upper-grade math development.

Students in grades 7-8 demonstrated improved outcomes on i-Ready Math assessments across years as a result
of a stronger emphasis on interventions and student accountability. The implementation of a focused
intervention block allowed students to receive targeted support and to use i-Ready more intentionally as a
learning tool. Teachers reinforced the importance of approaching assessments with seriousness and persistence,
helping to build a culture of effort around math growth. Celebrations and special events recognized students
who were meeting achievement and growth goals, motivating them to remain engaged and committed to their
progress.

There are also encouraging signs of growth in several other areas. Grade 1 showed steady improvement across
all three years, climbing from 35% in 2021-22 to 44% in 2023-24. Grade 3 made a moderate gain this year,
increasing from 36% to 41%. Overall, the district average rose from 34% last year to 43% this year, marking a
meaningful step closer to the 50% target. These gains suggest a positive trend in math instruction and student
progress, particularly in early and upper elementary.

The consistent successes in Grade 2 and the upper grades provide a model that can inform strategies across
other levels. By building on these strengths and addressing the areas of concern, continued growth in student
outcomes is within reach.

Many factors are contributing to the growing success of students across the grade levels. There has been an
initiative to increase student discourse during core lessons in order to deepen understanding of content. Students
are also encouraged to set personal growth goals during goal-setting meetings so that they take ownership of
their learning. Additionally, students have weekly instructional use goals of the iReady platform so that they are
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engaging in personalized instruction. Tutoring, interventions, and acceleration are being implemented to support
and enhance instruction at all levels.

Areas of Growth and Reflection:
ELA

Kindergarten continues to show low percentages, with only 9% of students meeting typical growth in 202324
and 8% meeting in 2024-25, down slightly from 10% in the 22-23 school year. This could be due, however, to
the limited assessment data available since the students only test in the middle of the year and the end of year,
not allowing for us to see the growth from the beginning of the year to the end of the year as with the other
grade levels. Grade level analysis of Kindergarten performance year over year shows that while their growth is
not at the levels we are expecting we do see that proficiency levels and percentage of students score at or above
grade level is increasing year over year (chart above outlines Kindergarten Final Diagnostic Results for the past
three years). Grade 1 remains stagnant, with 37% of students meeting growth targets for two consecutive years,
highlighting a need for renewed instructional strategies in early literacy. This school year (2024-2025), all
elementary teachers were trained in early literacy through Getting Reading Right in order to address the literacy
needs that have been demonstrated in this area over the past several years. Additionally, we have hired two
literacy coaches to support with early literacy instruction which we project will support increased achievement.

Grade 4 showed little change across the three years, staying below the target, and Grade 5 experienced a dip
from 46% in 2021-22 to 39% in 2022-23, before recovering slightly to 51% in 2023—-24. While that recovery is
promising, consistent support will be needed to maintain and build upon that gain. During the 2022-23 school
year, staffing challenges significantly impacted Grade 5, with multiple long-term substitutes and teachers on
permits filling classrooms. These circumstances disrupted instructional consistency and likely contributed to the
dip in student performance, as reflected in the decline from 46% in 2021-22 to 39% in 2022-23. Recognizing
this, the school implemented a renewed focus on professional development to build staff capacity, particularly
through targeted training in i-Ready. This training ensured that teachers were equipped to use the program
effectively to address student needs and support growth. While Grade 4 performance showed little change over
three years and remained below the target, Grade 5 demonstrated promising recovery, increasing to 51% in
2023-24. This improvement highlights the importance of consistent staffing and sustained instructional support.
Continued investment in teacher training and stability will be critical to maintain and build upon these gains.

MATH

There remain several areas of reflection that call for renewed focus and targeted interventions. Kindergarten
shows significant decline, dropping from 30% in 2021-22 to just 12% in 2023-24, signaling the need to re-
evaluate math readiness strategies for our youngest learners. Grades 4 and 5 also remain consistently below the
target, with Grade 4 increasing slightly to 39% but still falling short, and Grade 5 remaining low at just 19% of
students meeting growth. Grade 6, despite starting strong in 2021-22 at 48%, has seen a steady decline to just
36% this year. In summary, while we continue to make progress toward its goal of 50% of students meeting
typical growth in math, sustained attention is needed in Kindergarten, Grade 5, and Grade 6. And while
Kindergarten has seen a dip in percentage of students meeting their Typical growth goals due to a reduced
number of testing opportunities we have also noted that the percentage of students performing at or above grade
level on the final diagnostic has steadily increased over the past three years from 49% to 65%

OTHER ASSESSMENT INDICATORS

SCIENCE
Summary/intro:
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The CAST data below indicates that Vaughn has increased proficiencies in science instruction over the past
three years however, there is still much growth to be achieved and we will continue to ensure that teachers have
the support they need in order to deliver effective science instruction. During the 2021-22 school year, Vaughn
administered the CAST to both 11th and 12th grade students to ensure that all eligible seniors were assessed
prior to graduation, as part of our recovery efforts following the pandemic. As a result, no high school students
participated in CAST during the 2022-23 school year, allowing us to realign our assessment schedule and
return to testing a single grade level moving forward. We now assess CAST for all 12th graders as reflected in

the 23-24 SY scores.

Data (all + subgroups):

CAST Met & Exceeded Historical Performance
21-22 22-23 23-24
All 20.60% 18.71% 24.16%
Grade 5 ‘ 10.57% 20.89% 21.29%
Grade 8 ‘ 18.55% 15.94% 20.45%
Grade 12 ‘ 30.77% * 33.98%
Academi Students Average |Standard S;u:iz;rd Standard |Standard
Grade cacemic Subgroup Scale Not Met y Met Exceeded | M&E
Year Tested Met
Score Level 1 Level 3 Level 4
Level 2
ALL 2023-24 All 626 14% 62% 20% 4% 24%
5 2023-24 All 249 196 + 1 18% 59% 16% 4% 20%
8 2023-24 All 221 398 £1 15% 63% 16% 4% 20%
12 2023-24 All 156 605+1 2% 63% 30% 3% 33%
Academic Students Average |Standard S;&;;:ﬁrd Standard |Standard
Grade Subgroup Scale Not Met y Met Exceeded | M&E
Year Tested Met
Score Level 1 Level 3 Level 4
Level 2
5 2023-24 Overall 249 196 + 1 18% 59% 16% 4% 20%
Ethnicity:
5 2023-24 Hispanic/Latino 245 196 £ 1 19% 59% 16% 4% 20%
5 2023-24 ELAS: English 73 197 £2 21% 53% 19% 5% 24%
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Fluent English

Proficient
12 2023-24 SWD 7 - g o g o @
12 2023-24 SED 151 605.2 3% 63% 31% 3% 34%

Comparison School Data:

Vaughn Next
Reporting Categories Century Learning LAUSD State of California
Center

Standard Met + Exceeded 24.16% 23.96% 30.70%
0 0 0

Standard Exceeded (Level 4) 4.16% 6.73% 9.89%
0, o V)

Standard Met (Level 3) 20.0% 17.23% 20.81%
o, 0 0

Standard Nearly Met (Level 2) 62.08% 64.41% 53.85%
0 o V)

Standard Not Met (Level 1) 13.76% 14.5% 15.45%

Areas of Strength:

There has been a general upward trend in performance from the 2021-2022 to the 2023-2024 school years, with
the percentage of students meeting the standard increasing from 20.6% to 24.16%. This growth reflects positive
momentum and progress across grade levels. One area of strength is the performance of 12th-grade students,
who are achieving in the 30% range which is significantly higher than other grade levels. By comparison, 8th-
grade students are performing in the 16-20% range, while Sth-grade students are showing growth with scores
between 10% and 21%.

Vaughn students meeting or exceeding the standard reached 24.16%, surpassing the LAUSD average of
23.96%. Additionally, 62% of students fell into the “Standard Nearly Met” category, which is above the state
average and suggests a strong foundation for continued growth.

Among students with disabilities (SWD) in 8th grade, 6% met or exceeded the standard, and 63% were
classified as “Standard Nearly Met.” While there is room for further progress, these figures indicate emerging
strengths and promising potential within this student group. Overall, the data highlights steady improvement
and several encouraging signs of academic advancement across the school.

Several key initiatives have contributed to our recent increases in student performance. The consistent
implementation of SBAC interim assessments three times a year has allowed educators to make data-driven
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decisions, tailoring instruction to address specific student needs. At the high school level, the piloting of CAST
interim assessments has further strengthened science instruction by aligning teaching with assessment
expectations. Across all grade levels, students experience hands-on, inquiry-based curriculum on a consistent
yearly basis, which has deepened engagement and conceptual understanding. Our robust STEM programs have
enriched learning through real-world applications and problem-solving. During Extended School Year (ESY),
CAST labs have provided additional support, reinforcing science content in a focused setting. The availability
of high-quality science kits for all teachers and classrooms has ensured equitable access to materials and
enriched instruction. Additionally, structured student talk time has been integrated into daily lessons, promoting
academic discourse, critical thinking, and collaborative learning. Together, these strategies have created a
dynamic and supportive learning environment that continues to drive student growth and achievement.

Areas of Growth and Reflection:

Although there was a 3.6% overall increase in performance from the 20222023 school year, bringing the
percentage of students meeting or exceeding the standard to 24.16%, the data reveals several key areas of
growth and reflection. Vaughn continues to perform 6.5% below the state average in the combined standard met
and exceeded categories, highlighting a need for continued instructional focus and support.

Performance among student subgroups also presents important opportunities for reflection. The majority of
students with disabilities (SWD) in both 5th and 8th grades scored near or below standard, indicating limited
progress toward grade-level expectations. Similarly, English Learners in grades 5, 8, and 12 predominantly
performed near or below standard, underscoring persistent challenges in language acquisition and academic
achievement.

These performance patterns call for strategic reflection on instructional practices, targeted interventions, and
enhanced support systems for science instruction to ensure that all student groups are progressing toward
proficiency. Addressing these areas will be essential in closing achievement gaps and promoting equitable
academic achievement.

To address performance gaps for Students with Disabilities (SWD) and English Learners (EL), Vaughn is
implementing a multi-layered system of targeted supports. These include differentiated strategies within the
classroom, dedicated intervention blocks designed to provide focused skill development, and extended learning
opportunities through after-school tutoring. Teachers are supported through ongoing professional development
focused on meeting the needs of these subgroups, participation in outside training opportunities, and coaching
provided by instructional coaches at all sites and literacy coaches at the elementary level. Collectively, these
efforts ensure that SWD and EL students receive the individualized support needed to accelerate growth and
close achievement gaps.

We have faced several challenges in increasing performance on the CAST assessment. One ongoing area of
growth is supporting teachers to have enough time to plan and implement more project-based learning (PBL)
experiences that align with Global Competency, ensuring students can apply scientific knowledge in real-world,
culturally relevant contexts. The recent adoption of a new science curriculum has required significant time and
professional development for teachers to adjust and fully integrate new materials and instructional approaches;
however, we are confident that the time and diligence will lead to us having more NGSS standard aligned
materials to use in our secondary classrooms. Additionally, there has been an increased focus on differentiated
instruction to meet the diverse needs of all learners, which demands thoughtful planning and resource
allocation. Incorporating more hands-on labs and structured lab reports has also been a challenge, particularly in
ensuring students develop and use the precise language of the discipline. These efforts are essential for
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deepening content understanding and improving scientific communication, but they require continued support
and collaboration to implement effectively across classrooms. outcomes across the school.

2018-2025 Charter Goal 2: Measurable Outcomes 1 (RFEP Rate)

Summary/intro:

Vaughn has consistently demonstrated a steady increase in RFEP percentages across all grade levels, reflecting
significant progress in supporting students toward reclassification. Over the past two years, Vaughn has
maintained RFEP percentages that closely align with those of the state of California, showcasing a commitment

to meeting state benchmarks. This data provides a valuable tool for evaluating the effectiveness of current

interventions and supports, as well as identifying additional strategies to further assist students in achieving
reclassification. Vaughn remains dedicated to strengthening these efforts and closing any remaining gaps, with

the goal of meeting and potentially exceeding the California state RFEP rate.

Data (all + subgroups):

School Year Grade | Grade | Grade | Grade | Grade | Grade | Grade | Grade | Grade | Grade | Grade | Grade | Grade
K 1 2 3 4 5 6 7 8 9 10 11 12
2020-2021 * 117% | 8% | 5% | 3% [10% [10% [12% | 5% | 7% | 5% | 9% | 8%
2021-2022 2% | 7% | 4% | 8% | 8% [12% | 9% | 8% | 8% |11% | 9% | 4% | 7%
2022-2023 1% | 7% | 6% | 8% |15% | 8% |7% |14% | * |8% |8% |7% | *
2023-2024 6% | 1% | 6% | 6% |[11% [24% | 5% | 7% | 9% |3% | 6% [* 1%
Comparison School Data:
School Year Vaughn Next Century State of CA
Learning Center
2019-2020 9.4% 13.8%
2020-2021 0.1% 6.9%
2021-2022 15.3% "
2022-2023 15,39 "
2023-2024 10% *
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* State RFEP rates have not been released for 21-22, 22-23, and 23-24 School Year

Areas of Strength:

Over the 2021-2022 and 2022-2023 school years, Vaughn maintained a Reclassified Fluent English Proficient
(RFEP) rate of 15.3%, closely aligning with statewide trends in California during this period. This consistency

represents a marked improvement compared to earlier years, showcasing the effectiveness of targeted strategies
and interventions.

In the 2023-2024 school year, Grade 5 achieved the highest RFEP rate at 24%, standing out as a notable
success. This significant achievement reflects the impact of enhanced English Language Development (ELD)
support at Mainland, where the ELD specialist has played a pivotal role in advancing RFEP outcomes. The
specialist’s work is particularly impactful in the lower grades, focusing on supporting newcomer students
during dedicated intervention blocks. These sessions emphasize essential skills such as vocabulary acquisition
and mastery of high-frequency words, laying a strong foundation for language development and reclassification.
This approach not only benefits lower grade levels, where RFEP rates have shown consistent progress, but also
contributes to overall student growth. By leveraging the expertise of the ELD specialist and maintaining a focus
on early intervention, we have demonstrated how strategic support can drive meaningful gains in
reclassification rates, setting a precedent for other grade levels to follow.

Additionally, we provide comprehensive support for our English Learners across both elementary and
secondary campuses. In elementary grades, an ELL paraprofessional works with newcomers through push-in
and pull-out support, while our EL teachers serve upper elementary students to reinforce language development.
During Extended School Year (ESY), we offer ELPAC tutoring to target language proficiency and assessment
readiness. Students also have access to technology-based resources like Lexia and Core5, which provide
personalized literacy and language skill development.

At the secondary level, EL paraprofessionals support English Learners in content-area classes, ensuring that
students receive designated ELD instruction alongside their grade-level coursework. Structured student talk
practices are embedded in classrooms to foster academic language development and peer collaboration. For
newcomers, we also provide curriculum access in their home language, which supports content understanding
while English proficiency develops.

Together, these multi-tiered supports create a strong foundation for our English Learners, helping to sustain and
build upon reclassification progress across grade levels and ensuring equitable access to rigorous instruction.

Areas of Growth and Reflection:

While our RFEP percentages showed a slight dip compared to the previous school year, the lowest in the past
five years, this presents a valuable opportunity to refine and strengthen our strategies to support sustained
growth across all grade levels. Secondary grade levels, in particular, continue to face some challenges with
reclassification rates, highlighting areas where we can provide additional focus and support.

One area for enhancement is increasing opportunities for ongoing, structured intervention during the school day
to better support EL students as they progress toward reclassification. Exploring ways to adjust instructional
practices and schedules will help ensure these students receive the targeted support they need.

At the elementary level, we see great potential in expanding professional development for novice teachers
focused on effective EL instructional strategies such as Thinking Maps and Specially Designed Academic
Instruction in English (SDAIE). Developing and implementing a dedicated ELL curriculum—such as Read 180
for lower elementary—would further enhance our ability to meet the specific needs of English Learners.
Additionally, consistent implementation of designated ELD instruction across classrooms remains a focus area
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to provide structured and effective language development.

In our secondary program, providing additional training for content-area teachers to support newcomer students
will empower them to better scaffold content while fostering language acquisition. Strengthening vertical
articulation of the ELD program across grade levels will also support continuity and ensure that EL students
receive appropriately tailored support as they advance through school.

By addressing these areas thoughtfully and proactively, we look forward to building on our successes and

continuing to improve outcomes for our English Learners.

2018-2025 Charter Goal 2: Measurable Qutcomes 2 (LTEL Adequate Progress)
Summary/intro:

At Vaughn, we have maintained a relatively consistent number of Long-Term English Learners (LTELSs) over
the past two school years. Across grade levels, many students are demonstrating solid performance at
proficiency Level 3, indicating steady progress in their English language development. While challenges
remain in supporting more students to reach the highest proficiency Level 4 and ultimately exit the EL
program, our data trends closely align with those of LAUSD and the State of California, reflecting that our
progress mirrors broader district and state benchmarks. This consistency highlights our capacity to meet
expectations while underscoring the ongoing need for targeted strategies to help more students advance beyond
Level 3 and achieve full reclassification.

Data (all + subgroups) (2022-2023):

oo g Grade 6 Grade 7 Grade 8 Grade 9 Grade 10 Grade 11 Grade 12 All Grades
Categories
2223 [23-24 |2223 |23-24 [22:23 |23-24 |22:23 |23-24 |22-23 |23-24 |22-23 |23-24 [22:23 |23-24 |22-23 [23-24
# of

Students 35 34 15 35 9 25 7 6 11 9 * 4 5 5 83 118
Enrolled

# of
Students 35 34 15 35 9 25 7 6 11 9 * 4 5 5 83 118
Tested

Feromance | 1705 |9% |13% |20% |* [16% |*[* [o% |x ko ko x s 120% [16%

Performance

Level 3 51% |53% |40% |34% |* 64% | * * 45% | * * * * * 46% |49%

Peomance | 1405 35% (33% |29% |* [16% |*  [* [36% |* |x |x |xx[23% [26%

Performance

Level 1 17% 3% |13% |17% |* 4% |* * 9% | * * * * * 11% |8%

Comparison School Data (2022-2023):
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Performance Level Vaughn Next ST LAUSD State of California
Learning Center
Level 4 20.48% 19.85% 17.22%
Level 3 45.78% 36.39% 36.67%
Level 2 22.89% 28.81% 32.08%
Level 1 10.84% 14.95% 14.03%
Comparison School Data (2023-2024):
Performance Level Vaughn Next Loy LAUSD State of California
Learning Center
Level 4 16.10% 20.09% 15.07%
Level 3 49.15% 38.73% 37.25%
Level 2 26.27% 28.84% 32.80%
Level 1 8.47% 12.34% 14.25%

Areas of Strength:

Our school consistently outperforms LAUSD and the State of California in the percentage of students
performing at Level 3, a strong indicator of language proficiency growth. In the 2023-2024 school year,
Vaughn’s Level 4 performance exceeded the State of California’s percentage, demonstrating progress toward
the highest proficiency level. Additionally, we have observed significant growth from Level 1 to Level 2
proficiency, with a 22% improvement compared to district and state data, which may reflect the effectiveness of
our initial interventions and the quality of our ELD teachers. The decline in Level 1 percentages to 8% in 2023-
2024 from 10% the previous year further suggests that more students are advancing out of the lowest
proficiency category.

At the elementary level, our support structure includes an ELL paraprofessional who provides push-in and pull-
out services for newcomer students, an EL teacher dedicated to upper elementary grades, ESY ELPAC tutoring,
and student access to adaptive programs such as Lexia and Core5. We also focus on professional development
for novice teachers in EL instructional strategies such as Thinking Maps and SDAIE, along with consistent
implementation of designated ELD.

At the secondary level, EL paraprofessionals support students directly in content classes, and all EL students
receive designated EL instruction. Structured student talk is regularly practiced to enhance language acquisition
in all classrooms. Newcomer students benefit from access to curriculum in their home language, ensuring they
remain engaged and supported. Moreover, training for content-area teachers and vertical articulation of the ELD
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program are key priorities to further strengthen EL support. Specialized digital programs such as iReady (for
grades 6-8) and Lexile-guided instruction at the high school level help tailor reading comprehension,
vocabulary, and word analysis to students’ individual needs, reinforcing our multi-tiered approach to EL
success.

Areas of Growth and Reflection:

While the number of LTEL students has remained steady, indicating consistent enrollment, it also signals that
we need to continue enhancing strategies that help these students exit the EL program successfully. Our
school’s lower percentages in Level 4 proficiency in 2023-2024, compared to the previous year, point to
opportunities for further support to close the gap between Level 3 and Level 4 achievement.

At the elementary level, we are working to expand and refine professional development for novice teachers,
focusing on daily EL instructional strategies and curricular resources such as Read 180 for lower elementary
students. Consistent implementation of designated ELD remains a focus to ensure all ELs receive high-quality
language instruction.

In secondary grades, additional training for content teachers is underway to improve support for newcomer
students in their courses, and we are committed to vertically articulating the ELD program to provide seamless
support as students progress through grade levels.

By addressing these areas with focused and collaborative efforts, we are confident that our school will continue
to improve LTEL outcomes and support English Learners in reaching their full academic potential.

2018-2025 Charter Goal 2: Measurable Outcomes 3 (% ELs making Adequate Progress on ELPAC)
Summary/intro:

At Vaughn Next Century Learning Center, our percentage of English Learners (ELs) making adequate progress
on the ELPAC has fluctuated over the years, generally aligning with statewide trends. In 2022, 55.1% of our
ELs made adequate progress, surpassing the state average, though we experienced a notable decline in 2023
and 2024. Despite this dip, our school consistently maintains a higher proportion of students at Level 3 and
fewer at Level 1 compared to both LAUSD and the State of California, indicating a stable base of intermediate
proficiency among our EL population.

We continue to implement a range of structured supports across grade levels, such as designated ELD blocks,
paraprofessional support, curriculum in students’ home languages, and targeted tutoring opportunities. These
practices reflect our schoolwide commitment to English language development. Nonetheless, the recent decline
in overall progress and fewer students reaching Level 4 highlight a need to further refine and expand our
strategies to support both beginning and advanced ELs.

Comparison School Data (2022-2024):

Percent of ELs Making Adequate Progress towards English Language Proficiency (% of ELs that progressed one
ELPI level or that maintained a level 4)

Year Vaughn Next Century Learning State
Center
2019 46.5% 48.3%
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2022 55.1% 50.3%

2023 42.3% 48.7%

2024 41.3% 45.7%

Performance Level Vaiigﬁnﬁeg)(tcgggrury LAUSD Cii?gr(r)lfa
Level 4 14.39% 17.54% 16.50%
Level 3 38.69% 33.27% 33.77%
Level 2 30.87% 28.34% 29.40%
Level 1 16.06% 20.86% 20.33%

Areas of Strength:

Our school has seen several consistent strengths in our approach to supporting English Learners. One of the
most notable indicators of success is that we continue to outperform both LAUSD and the state in the
percentage of students performing at Level 3, while maintaining a lower percentage at Level 1. This suggests
that our supports are successfully moving students from the beginning stages of English language acquisition to
more stable, intermediate levels of proficiency.

We have built a strong foundation of designated ELD instruction, particularly at the elementary level, where
students receive 240 minutes of targeted instruction each week. These blocks are supported by trained EL
teachers and paraprofessionals and are supplemented with digital tools such as Lexia and Core5, as well as with
differentiated tutoring sessions that begin in January and are grouped by ELPAC performance levels. These
tutoring blocks allow for more tailored instruction and provide students with additional practice and support
aligned to their specific needs.

Our instructional staff is trained to use EL-focused strategies. Elementary teachers engage with Thinking Maps
and SDAIE approaches to scaffold instruction, while secondary content teachers integrate structured student
talk to promote academic discourse. At the secondary level, a dedicated EL paraprofessional also provides
push-in support, and newcomers have access to curriculum in their home language to ensure accessibility and
engagement. These instructional approaches are further supported by a vertically aligned ELD program across
grade spans, allowing us to monitor progress and maintain program continuity across our campuses.’

Areas of Growth and Reflection:
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Despite the strengths noted above, our school has also seen a recent decline in the percentage of English
Learners making adequate progress on the ELPAC. From a peak of 55.1% in 2022, this figure dropped to 42.3%
in 2023 and then slightly again to 41.3% in 2024. These declines place us just below the state average and
prompt us to reflect deeply on potential root causes. A comprehensive review of our program design,
instructional implementation, and external factors influencing student progress is needed to understand and
address this downward trend.

Another area that requires attention is the relatively low percentage of students achieving Level 4 proficiency.
In the most recent year, only 14.39% of our ELs reached this level, which is below the percentages reported by
both LAUSD and the State. While many of our students are successfully reaching and maintaining Level 3, we
recognize the importance of increasing the number of students advancing to Level 4, as this is a key indicator of
readiness for reclassification and long-term academic success.

We also recognize that while our tutoring programs provide meaningful support, their mid-year start may limit
their full impact. Offering these interventions earlier in the school year or increasing their duration could
provide more consistent scaffolding for students at Levels 1 and 2 who require intensive support over a longer
period of time. To strengthen this approach, we are integrating a more formal Coordination of Services Team
(COST) process within our Multi-Tiered System of Supports (MTSS). This structure will allow us to analyze
student needs earlier, provide timely interventions, and deliver more targeted Tier 2 supports. By intervening at
Tier 2 with greater precision, we aim to reduce the number of students requiring more intensive Tier 3
interventions and ensure that students receive the right level of support at the right time.

At the secondary level, one structural challenge is our current model of placing students into ELD classes based
on grade level rather than English proficiency. This can limit our ability to group students strategically and
target instruction appropriately. Transitioning to a placement model that is proficiency-based may help
accelerate student growth and provide a more personalized learning experience.

Finally, as our English Learner population grows increasingly diverse—with newcomers, Long-Term ELs
(LTELs), and students with interrupted formal education—we see a clear need to further differentiate our
programs and supports. Continued refinement of our approach will help ensure that we are meeting the distinct
needs of all students across the spectrum of language development.

2018-2025 Charter Goal 3: Measurable Outcomes 1-3 (A-G Completion Increase, Graduation Rate, and
college acceptance)

Summary/intro:

Vaughn consistently maintains a graduation rate at or above 90%. Beginning in 9th grade, all students receive
individualized monitoring, academic advisement, and guidance to ensure they remain on track to complete A-G
course requirements and meet Vaughn’s rigorous graduation standards. To support credit recovery and
academic progress, Vaughn offers two annual intersessions (January and July) utilizing both online platforms
like Edgenuity and in-person partners such as Assurance Learning or our own teaching staff. VISA supplements
these supports with zero-period Edgenuity courses that include in-class teacher supervision, alongside teacher-
led credit recovery options. Vaughn’s four-year cohort dropout rate has steadily declined over the current
charter term and remains significantly below both District and State averages.

To further support college and career readiness, Vaughn invests in comprehensive postsecondary preparation
efforts, including GEAR UP grants, dedicated college counselors, and expanded access to career exploration
and planning resources. Students benefit from regular university campus tours, workshops on financial aid and
scholarships, and ongoing support throughout the college application process. All graduates who walk the stage
at commencement are required to make a formal postsecondary commitment—whether it be through submitting
a college application, enlisting in the military, or enrolling in a trade or vocational program. Counselors at each
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middle and high school campus provide critical social-emotional and academic support, with high school
counselors placing additional emphasis on monitoring student progress toward graduation and A-G completion.

Data:

2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
COLLEGE & CAREER
READY #olw |# |w [# % |# |% |# |% |# |%
TOTAL IN SENIOR CLASS 154 N/A 142 N/A 156 N/A 157 N/A 162 N/A 163 N/A
TOTAL STUDENTS 154 100 134 94% | 154 99% | 155 99% | 161 99% | 162 99%
GRADUATING %
STUDENTS 93 60% | 93 65% | 95 61% | 111 71% | 102 63% | 126 77%
GRADUATING A-G
ELIGIBLE
STUDENTS COMPLETING | 40 26% | 71 50% | 39 25% | 39 25% | 41 23% | 60 37%
CTE PATHWAYS
TOTAL APPLIED FOR 152 99% | 134 94% | 153 98% | 151 96% | 154 95% | 158 97%
COLLEGE
POST-SECONDARY PLANS
ATTENDING UC 9 6% 17 12% | 21 13% | 8 5% 21 13% | 24 15%
ATTENDING CSU 57 37% | 47 33% | 36 23% | 62 39% | 56 35% | 71 44%
PRIVATE/OUT OF STATE 3 2% 1 1% 5 3% 3 2% 7 4% 9 6%
COMMUNITY COLLEGE 71 46% | 60 42% | 80 51% | 73 46% | 67 41% | 51 31%
US ARMED FORCES 4 3% 5 4% 0 0 3 2% 1 1% 1 1%
TRADE SCHOOL 5 3% 3 1% 3 2% 3 2% 2 1% 2 1%

Comparison Data
Vaughn Next Century Learning Center State of CA
YEAR
Graduation Rate A-G Completion Graduation Rate A-G Completion

2019-2020 | 97.3% 45.8% 84.2% 50.9%
2020-2021 | 98.7 61.7% 83.6% 52.1%
2021-2022 | 98.7% 71.8% 87.0% 51.4%
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2022-2023 | 97.5% 63.9% 86.4% 52.4%

2023-2024 | 98.2% 77.2% 86.4% 51.9%

Areas of Strength:

Vaughn has consistently demonstrated strong performance in college and career readiness metrics, maintaining
a graduation rate of 97% in the 2023—2024 school year—well above the statewide average of 86.4%. Over the
past five years, Vaughn’s graduation rate has remained above 95%, reflecting a stable and supportive academic
environment. The percentage of students meeting A-G requirements has shown marked improvement, rising
from 45% in 2018-2019 to 77% in 2023-2024, a growth of 32 percentage points. This is significantly higher
than the most recent statewide average of 51.9%.

One notable success is the increase in four-year university admissions, particularly at CSU and UC campuses,
where admission rates have increased by 16% since 2018. In the 2023-2024 school year, 44% of graduates
enrolled in CSU, and 15% in UC campuses. Dual enrollment opportunities continue to support academic growth
and increase competitiveness for university admissions, while annual intersession offerings in January and July
provide flexible credit recovery options.

Vaughn leverages strategic partnerships with Edgenuity and Assurance Learning, alongside our own teaching
staff to support diverse academic pathways, including credit recovery and CTE completion (25% in 2022—
2023). The school also offers zero-period Edgenuity courses with in-class supervision to maximize student
access. Additionally, two GEAR UP grants have served the classes of 2020 through 2024, increasing college-
going resources. We are excited to have been approved for a new GEAR UP grant starting in the 2024-25
school year. The presence of a dedicated College Adviser and a comprehensive college center ensures that
students and families receive continuous support throughout the college application and financial aid process.
Vaughn’s requirement that all students who walk the stage at graduation must make a formal post-secondary
commitment further affirms its commitment to future readiness.

Areas of Growth and Reflection:

While the overall graduation rate remains strong, Vaughn continues to see gaps in A-G completion among
certain student groups. Despite an increase to 77% in 2023—-2024, this indicates that nearly one-quarter of
graduates are not A-G eligible, which may limit their immediate access to four-year universities. Vaughn
recognizes that early academic preparation is critical to student success and is considering the implementation
of a targeted summer bridge program for incoming 9th-grade students who require intensive support in reading
and math.

Post-secondary plans show a significant proportion of students still attending community colleges (31% in
2023-2024), which, while beneficial, may reflect continued barriers in meeting four-year university eligibility
or access. Finally, although CTE pathway completion has increased, consistent tracking and intentional
expansion of pathway offerings will be essential to broaden post-secondary readiness for all students.

2018-2025 Charter Goal 3: Measurable Outcomes 4 (EAP Ready/Conditionally Ready)
Summary/intro:

Vaughn monitors 11th-grade student performance on the Early Assessment Program (EAP) as a key measure of
college and career readiness in English Language Arts (ELA) and Mathematics. ELA outcomes have shown
steady growth over the charter term, while Math performance continues to reflect areas for improvement. To
address these needs, Vaughn is investing in expanded academic supports, enhanced instructional practices, and
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stronger alignment between core content and college and career pathways. These efforts aim to strengthen
foundational skills and better prepare all students for postsecondary success.

Data (all + subgroups):

2019-20 and 2020-21 we did not complete EAP status due to COVID Pandemic.

EAP Ready/

2018-19

2021-22

2022-23

2023-24

Conditionally
Ready

%

%

%

%

% 11th Meet+
Exceed on ELA
SBAC

160

65.63%

183

64.48%

174

69.54%

177

71.19%

% 11th Meet+
Exceed on ELA
SBAC (SWD)

12

8.33%

17

11.76%

NA

14

28.57%

% 11th Meet+
Exceed on ELA
SBAC (EL)

NA

NA

NA

10

% 11th Meet+
Exceed on ELA
SBAC (HISPANIC)

159

65.41%

182

64.83%

171

70.17%

172

70.35%

% 11th Meet+
Exceed on ELA
SBAC (SED)

156

65.39%

180

64.45%

170

69.41%

175

70.85%

% 11th Meet+
Exceed on ELA
SBAC
(HOMELESS)

12

50%

15

46.67%

18

72.22%

11

72.72%

% 11th Meet+
Exceed on MATH
SBAC

159

28.93%

183

19.94%

174

29.88%

177

19.21%

% 11th Meet+
Exceed on MATH
SBAC (SWD)

12

0%

17

0%

NA

14

0.00%

% 11th Meet+
Exceed on MATH
SBAC (EL)

NA

NA

NA

10

% 11th Meet+
Exceed on MATH
SBAC (HISPANIC)

158

28.48%

182

17.04%

171

29.82%

172

18.61%
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% 11th Meet+
Exceed on MATH 155 129.03% 180 17.22% 170 30% 175 19.43%

SBAC (SED)

% 11th Meet+
Exceed on MATH
SBAC
(HOMELESS)

12 0% 15 6.67% 18 27.78% 11 18.18%

Comparison School Data:

ELA MATH
Vaughn Vaughn
Next Next
Year Century LAUSD Sttt Century LAUSD Sttt
. California . California
Learning Learning
Center Center
2018-19 65.63% 51.70% 57.27% 28.93% 25.34% 32.24%
2021-22 64.48% 47.09% 54.80% 16.94% 18.88% 26.97%
2022-23 69.54% 48.92% 55.41% 29.88% 19.99% 27.35%
2023-24 71.19% 49.55% 55.73% 19.21% 21.42% 27.90%

Areas of Strength:

Vaughn students consistently outperform both LAUSD and state averages on the Early Assessment Program
(EAP) for English Language Arts (ELA), with a clear trend of improvement over the charter term. From 2018—
2019 to 2023-2024 (excluding 2020-2021), the percentage of Vaughn 11th-grade students meeting or
exceeding ELA standards increased from 65.63% to 71.19%, positioning Vaughn well above the 2023-2024
LAUSD (49.55%) and state (55.73%) benchmarks. Notably, targeted instructional strategies and supports have
led to marked gains among historically underserved student groups. Students with Disabilities (SWD) improved
from 8.33% meeting or exceeding standards in 2018-2019 to 28.57% in 2023-2024. Similarly, students
identified as homeless saw an increase from 50% to 72.72% during the same period.

These outcomes reflect Vaughn’s strategic investments in instructional quality and academic intervention. ELA
teachers receive ongoing curriculum-specific training and implement the ERWC (Expository Reading and
Writing Curriculum), which has proven to be a strong anchor for instructional alignment and student success.
The school also incorporates a designated reading intervention period into its master schedule and administers
interim assessments three times annually to monitor progress and adjust instruction. Together, these efforts have
contributed to sustained improvement in ELA readiness and a robust foundation for postsecondary success.

Areas of Growth and Reflection:
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Vaughn’s 11th-grade Mathematics performance during the 2023-2024 school year highlights opportunities for
focused instructional improvement. In 2023-2024, 19.21% of students met or exceeded standards on the SBAC,
which represents a 10.67% decrease from the prior year and a 9.72% difference from the 20182019 baseline.
This trend is consistent across several student subgroups—including Reclassified Fluent English Proficient
(RFEP), Students with Disabilities (SWD), and English Learners (EL)—and indicates a need for continued
emphasis on building math readiness and proficiency.

When compared to external benchmarks, Vaughn’s performance was 2.2% below LAUSD and 8.69% below the
state average. While the difference with LAUSD remains close, the broader gap with the state suggests that
targeted support in Mathematics can help accelerate student progress. It is important to note that this cohort of
students experienced significant portions of their middle school years during the COVID-19 distance learning
period—a formative time for developing core mathematical skills. Limited hands-on experiences and reduced
peer collaboration during that time may have contributed to existing gaps.

In response, Vaughn has implemented several strategies to strengthen instructional practice and student learning
in Mathematics. The use of i-Ready diagnostics and SBAC interim assessments provides teachers with timely,
actionable data that allows for differentiated instruction based on individual student needs. These tools support
continuous monitoring of progress and adjustment of instructional strategies to promote growth.

Structured talk routines such as Think-Pair-Share have also been introduced to enhance student engagement and
conceptual understanding. These practices foster academic discussion, allowing students to articulate their
thinking, address misconceptions, and build deeper comprehension of mathematical content. By integrating
data-informed decision-making with interactive classroom strategies, Vaughn is working toward a well-rounded
approach to instructional improvement.

Vaughn has also expanded professional development opportunities for teachers to support post-pandemic
classroom re-engagement and instructional effectiveness. While this has had a positive impact on school culture
and ELA achievement, continued emphasis on math-specific pedagogy will be essential to strengthening student
outcomes in this area. The introduction of Instructional Coaches provides an added layer of instructional
support for teachers, and ongoing development in Mathematics will further enhance the effectiveness of
teaching and learning across all grade levels.

2018-2025 Charter Goal 3: Measurable Qutcomes 5 (Graduate Portfolio Completion)
Summary/intro:

At Vaughn International Studies Academy, our mission is to graduate students who are globally competent and
well-prepared for both college and career pathways. As part of the culmination of their high school experience,
seniors are expected to reflect on their personal and academic growth, highlighting the ways in which their work
and experiences illustrate their development and strengths. Each student will present a culminating reflective
piece, known as the Senior Retrospective, to either a panel of adults or the student body. This presentation
offers students the option to focus on their growth as global citizens or on how they have become college- and
career-ready, allowing them to articulate their journey and readiness for post-secondary success.

Data:
GRADUATE 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
PORTFOLIO
ORI LI 100% 94% 99% 99% 99% 99%
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Areas of Strength:

Vaughn’s strong graduate portfolio completion rate of 99% is a testament to our comprehensive approach to
student development and the intentional structures we have in place to support reflection and growth. Central to
this success is our four-year advisory program, which serves as a consistent and supportive space for students to
engage in regular reflection, goal-setting, and personal development. Through advisory, students have ongoing
opportunities to assess their academic progress, examine their choices, and consider their growth in areas such
as empathy, self-awareness, and decision-making.

Over the course of their high school experience, students are guided in recognizing and articulating how they
have developed the academic and life skills necessary for success in all content areas. The advisory structure
fosters a strong sense of accountability and connection, allowing students to build trusting relationships with
staff and peers while exploring their own identities and aspirations. As a result, by the time they reach their
senior year, students are not only prepared to complete their graduate portfolio but are also equipped to
thoughtfully reflect on their high school journey and confidently share how their experiences have shaped them
into college- and career-ready individuals.

Areas of Growth and Reflection:

Vaughn’s graduation portfolio completion rate has remained consistently high—at or above 99% since 2018,
with the only notable dip occurring during the 2019-2020 school year due to the impacts of the global
pandemic. This strong completion rate reflects our commitment to developing well-rounded graduates who can
thoughtfully articulate their growth over time, both academically and personally.

While senior year currently includes a strong focus on student reflection through the graduate portfolio and
senior retrospective process, Vaughn recognizes the value of deepening this reflective practice throughout the
entire high school journey. Building on our advisory program and schoolwide emphasis on social-emotional
learning (SEL), we aim to more strategically embed structured reflection opportunities in grades 9 through 11.
These touchpoints will allow students to track their growth in academic skills, character development, decision-
making, and emotional intelligence over time—ultimately leading to a richer, more meaningful culmination in
their senior portfolio. By scaffolding reflection across all four years, we intend to further support students in
developing the self-awareness and competencies necessary for lifelong success.

2018-2025 Charter Goal 3: Measurable QOutcomes 6 (% AP w/ 3+)
Summary/intro:

Students at Vaughn have access to a variety of Advanced Placement (AP) courses, which are open to any
student interested in enrolling. These courses offer the opportunity to earn college or university credit upon
successful completion of the AP exam with a score of 3 or higher (on a scale of 1 to 5). Each AP course is
rigorously audited and approved by the College Board and fulfills A-G subject requirements for college
admission.

As an Early College High School, Vaughn integrates high school and college curricula into a cohesive
educational experience, allowing students to earn college credit through dual enrollment with a local college
campus while completing their high school diploma. Students may take college courses either on the Vaughn
campus or at the nearby college, with classes taught by college instructors or qualified school staff approved by
the partnering college.

Vaughn employs a dedicated college adviser who supports and guides students through the college preparation
and application process. In addition, high school counselors provide ongoing academic monitoring and social-
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emotional support, ensuring students receive comprehensive assistance as they navigate the critical final years
of high school and meet graduation requirements.

Data:
AP PASS RATE 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
% AP w/ 3+
Vaughn NCLC 37% 44% 34% 33% 53% 49%
State of CA 60.1% 65.7% 55.6% 62.4% 63% 67.7%

Areas of Strength:

At Vaughn, all students have access to Advanced Placement (AP) courses, which are taught by teachers who
have undergone rigorous, specialized training and demonstrate strong passion and investment in their subject
areas. Our committed educators work diligently to deliver high-quality AP instruction, supporting students’
academic growth and college readiness. To further support student success, Vaughn offers AP tutoring services
to help students master challenging content and improve their exam performance. Over the past six years,
Vaughn’s AP pass rate (scores of 3 or higher) has fluctuated between 33% and 53%, with the most recent rates
at 49% in 2023-24 and a peak of 53% in 2022-23, reflecting steady progress in student achievement.

The advisory program at Vaughn emphasizes college readiness, encouraging students to apply for college
courses and enroll in AP coursework to challenge themselves academically. Vaughn also employs a dedicated
College Adviser who manages a comprehensive college center that guides students through the college
application process, educates families, and supports students with dual enrollment opportunities throughout
their high school years.

Areas of Growth and Reflection:

While Vaughn has made significant strides in Advanced Placement (AP) achievement, there remain clear
opportunities to enhance student preparedness and success in these rigorous courses. One key area of focus is
the expansion of our honors program for ninth graders, which will provide earlier access to higher-level
coursework and foster critical skills in reading and writing. Strengthening literacy and analytical abilities at
these foundational levels is essential to better equip students for the demands of AP classes.

To support students during this crucial transition, we are exploring the implementation of a summer bridge
program for incoming ninth graders. This initiative would offer targeted academic support to build essential
skills and confidence prior to the start of high school.

Additionally, we recognize the importance of sustained independent reading practices and on-task engagement
across all grade levels. To this end, Vaughn is committed to reinstating Sustained Silent Reading (SSR)
throughout the campus as a strategy to strengthen reading habits, focus, and comprehension skills.

Finally, to increase AP course engagement and relevance, we are working toward shifting the curriculum
toward a more project-based and student-centered approach. This instructional shift aims to foster deeper
critical thinking, collaboration, and real-world application, thereby enhancing students’ motivation and success
in AP coursework.

Together, these efforts are designed to build a stronger foundation for students, improving AP outcomes and
overall academic achievement.
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2018-2025 Charter Goal 3: Measurable Outcomes 7 (Parent Conference Participation)
Summary/intro:

Vaughn prioritizes strong family engagement as a key component of student success. Parent conferences serve
as essential opportunities for parents and guardians to connect with teachers, discuss academic progress, and
collaborate on strategies to support student learning. Over the past three years, Vaughn has implemented
multiple approaches to increase participation, including enhanced communication through the Parent Square
app, flexible scheduling options such as virtual conferences, and the introduction of student-led conferences at
higher grade levels. These efforts have contributed to a steady rise in parent conference attendance, reflecting
growing parent commitment and active involvement in their children’s education.

Data:

PARENT 2021-22 2022-23 2023-24
CONFERENCE
PARTICIPATION

83% 88% 89%

Areas of Strength:

The steady growth in our school’s parent conference participation reflects an increasing level of engagement
and commitment from parents in their children’s education. We have made intentional efforts to boost
participation, and this consistent improvement indicates that our initiatives to involve parents and families in the
educational process are yielding positive results. For example, the introduction of the Parent Square app has
enhanced direct and timely communication with parents about upcoming events, including conferences. The
ability to schedule conferences directly within the app has made it easier for parents to attend at their
convenience, thereby increasing attendance. Additionally, offering virtual or telephone conferences has
provided further flexibility, helping to accommodate parents and further boosting attendance. Overall, our
efforts are fostering a collaborative environment that benefits student learning and development.

One key strategy we have implemented has been the creation of multiple minimum days, offering greater
flexibility in scheduling conferences. Additionally, school staff sends out personalized messages to parents of
students who are struggling academically, ensuring their attendance at these important meetings. At higher
grade levels, our school has introduced student-led conferences. This enhances students' presentation skills
while strengthening their connection with their parents or guardians.

Areas of Growth and Reflection:

Although a participation rate of 89% at parent conferences is impressive, we aim to increase this figure into the
high 90s. One potential strategy to boost participation is integrating parent conference attendance into the
school’s existing recognition systems, such as classroom or grade-level competitions. This approach will foster
a healthy competitive atmosphere and motivate students to encourage their parents to attend. Additionally, we
would like to recognize parents at the end of the year with a celebration for meeting a target of 30 involvement
hours at our school, including events like parent conferences.

2018-2025 Charter Goal 4: Measurable Outcomes 1 (Attendance 97%+)
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Summary/intro:

Vaughn has maintained consistently strong attendance rates throughout the past several years, including during
the pandemic when remote learning was implemented. Attendance rates remained high at 98.25% in 2019-20
and 98.79% in 2020-21, although these years reflected more flexible criteria for attendance due to online
learning. In the subsequent years, as in-person expectations returned, attendance rates adjusted, declining to
93.32% in 2021-22 and 92.57% in 2022-23. Despite this, Vaughn’s attendance rates remained above local
district and state averages during this period. In 2023-24, attendance rebounded to 94.84% as schools stabilized
in a post-pandemic environment, signaling progress toward pre-pandemic levels while highlighting ongoing
opportunities to further improve consistent student attendance.

Data:
2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
ALL 97.65% 98.25% 98.79% 93.32% 92.57% 94.84%
Comparison School Data:
ATTENDANCE 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
Vaughn NCLC 97.65% 98.25% 98.79% 93.32% 92.57% 94.84%
State of California 86.3% 95.9% 95.9% 91.01% 92.5%
LAUSD 72% 95.9% 95.9% 91.01% 89.5%

Areas of Strength:

Vaughn’s attendance success is supported by proactive, comprehensive strategies combining strong family
engagement and targeted monitoring. Attendance rates above 90% since 2021-22 demonstrate consistent
commitment. Annual Meet and Greet events and multilingual welcome letters help build early connections with
families, emphasizing daily attendance importance. Dedicated attendance clerks monitor absences and conduct
timely outreach, contributing to effective follow-up with families. Home visits and administrative support
meetings address attendance barriers, while campus teams analyze data regularly to create tailored action plans.
These strategies are complemented by recognition awards that motivate students, collectively fostering a culture
of attendance accountability and community partnership.

Areas of Growth and Reflection:

While maintaining attendance rates above 92% post-pandemic reflects solid progress, Vaughn aims to increase
rates further toward the 97%+ goal outlined in the charter. To achieve this, expanding meaningful incentives
and recognition programs will encourage sustained daily attendance and reinforce positive behaviors.
Additionally, strengthening the multi-tiered system of support (MTSS) specifically for attendance is a priority.
Enhanced early identification processes and a more robust Student Attendance Review Board (SARB) will
enable timely interventions for students and families needing additional support. By refining these systems,
Vaughn intends to better address attendance challenges, minimize chronic absences, and promote consistent
engagement across all student groups.
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2018-2025 Charter Goal 4: Measurable Outcomes 2 (Suspension/Expulsion Rates <2%)
Summary/intro:

The following data demonstrates the rarity of expulsion and suspension of our school. The data indicates that
while there has been some fluctuation throughout that period, overall, there has been a continued decline in the
rates of suspension and no instances of expulsions from 2018-2025. In comparison to the State of CA, Vaughn
NCLC has consistently had a smaller percentage of suspensions.

Data (all + subgroups):
SUSPENSION 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
ALL 2.0% 0.4% * 1.2% 1.6% 0.9%
SWD 3.4% 1.7% * 2.1% 3.6% 3.3%
EL 2.2% 0.7% * 1.1% 1.4% 1%
LTEL N/A N/A N/A N/A N/A 2.8%
SED 2.0% 0.6% * 1.1% 1.6% 1%
HOMELESS 3.8% 1.8% * 0.6% 2.6% 1.5%
FOSTER 3.4% 7.4% 0.0% 0.0% 0.0% 0%
HISPANIC/ 2.0% 0.4% 0.0% 1.1% 1.5% 1%
LATINO
African 0.0% 0.0% 0.0% 0.0% 7.7% 0%
American
White 0.0% 0.0% 0.0% 7.1% 0.0% 0%
EXPULSION 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
ALL 0% 0% 0% 0% 0% 0%
SWD 0% 0% 0% 0% 0% 0%
EL 0% 0% 0% 0% 0% 0%
SED 0% 0% 0% 0% 0% 0%
HOMELESS/ [ 0% 0% 0% 0% 0% 0%
FOSTER
HISPANIC/ 0% 0% 0% 0% 0% 0%
LATINO

52



Comparison School Data:

2018-19 2019-20 2020-21 2021-22 2022-23 2023-24

SUS |[EXP |SUS |EXP |SUS EXP |SUS |EXP |SUS |EXP |SUS |EXP

Vaughn 2.0% | 0% 0.4% | 0% 0.0% |[0% 1.2% | 0% 1.6% | 0% 1% 0%
NCLC

State of CA 3.5% | 0% 2.5% | 0% 02% | 0% 3.2% | 0% 3.6% | 0% 3.2% | 0%

LAUSD 0.7% | 0% 0.4% [ 0% 0.0% [ 0% 0.5% | 0% 0.5% | 0% 0.4% | 0%

Areas of Strength:

The consistently low suspension and expulsion rates at Vaughn are a direct result of an integrated, multi-tiered
approach to student support that combines strong mental health services, restorative practices, Positive
Behavioral Interventions and Supports (PBIS), and effective alternatives to suspension. Over the past six years,
our suspension rate has never exceeded 2%, aligning with our goal, and dropped as low as 0.4% in 2019-20 and
0.9% in 2023-24. By contrast, the statewide average was 3.2% in 2023-24, more than three times our rate.

Vaughn has had zero expulsions for six consecutive years (2018-2025), maintaining this outcome across all
student subgroups including Students with Disabilities (SWD), English Learners (EL), and Socioeconomically
Disadvantaged (SED) students. In contrast, the State of California reports non-zero expulsion rates across many
districts during the same time frame.

At the foundation of this approach are Vaughn’s comprehensive mental health teams, which include social
workers and counselors at each campus. Additionally, at the secondary level, we also have restorative justice
coordinators and deans of culture. These professionals provide Tier 1 support through classroom-based social-
emotional learning lessons and by being present and responsive throughout the school day. Their preventive
presence ensures that students receive timely emotional and psychological support, reducing the likelihood of
behavioral escalations.

Restorative practices are embedded across all campuses to foster a culture of accountability, empathy, and
community. Rather than resorting to punitive discipline, students engage in practices that emphasize repairing
harm, rebuilding relationships, and learning from their actions. These practices are essential to maintaining trust
and connection within the school community.

PBIS further reinforces a positive and respectful school climate. Tier I teams develop school wide systems to
teach, model, and reward expected behaviors, encouraging students to make positive choices. For students
requiring additional support, Tier II teams provide targeted interventions such as Check-In/Check-Out (CICO),
Breaks Are Better, or skill-building groups. These supports are continuously monitored and adjusted to meet
individual student needs.

These strategies contributed to a decline of over 1 percentage point in the suspension rate from 2.0% in 2018-19
to 0.9% in 2023-24, illustrating the long-term impact of our MTSS and SEL implementation.
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Areas of Growth and Reflection:

One area for growth is to consistently engage in more in-depth analysis of our data to better identify and
understand specific subgroups that may require additional support. While our overall suspension rate was only
0.9% 1n 2023-24, disaggregated data show that certain subgroups had disproportionately higher rates:

e Students with Disabilities (SWD): 3.3%
e Long-Term English Learners (LTEL): 2.8%
e Homeless students: 1.5%

For example, although SWD represents approximately 12% of our student population, they accounted for over
36% of suspension incidents in 2023-24, indicating a need to more deeply explore the root causes and potential
intervention strategies specific to this population. Likewise, while ELs overall had a low suspension rate of
1.0%, LTELs had a rate nearly three times higher.

By taking a more intentional and nuanced approach to subgroup analysis, we can uncover patterns and
disparities that might otherwise go unnoticed. This will enable us to ensure that these students are not
disproportionately represented in negative outcomes and that they receive the targeted, equitable support
necessary for their success.

Moreover, refining our Tier III supports and strengthening fidelity to intervention plans—especially for students
with chronic behavioral challenges—will help us maintain low suspension rates while ensuring fairness and
equity across all demographic groups.

2018-2025 Charter Goal 4: Measurable Outcomes 3 (Dropout Rate <5%)

Summary/intro:

At Vaughn Next Century Learning Center (VNCLC), we are proud to report that we have consistently met our
charter goal of maintaining a dropout rate below 5%. From 2018 to 2024, only six students have dropped out
across all of our secondary programs, with two academic years (2020-21 and 2021-22) recording zero
dropouts. Even in our highest year, only four students left, representing just 2.7% of our total secondary
enrollment—still far below both state and district rates. During this same period, dropout rates for the State of
California ranged from 7.8% to 9.4%, while LAUSD ranged from 7.8% to 10.9%. These numbers highlight the
strength of our community-based, student-centered approach in keeping students engaged, supported, and on
track for graduation.

Data:
DROP 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
OUT
BT % 4 % 4 % 4 % " % 4 %
Vaughn 1 0.6% 4 2.7% 0 0% 0 0% 1 0.6% 3 1.8%
NCLC
State of 44,496 9% 43,765 8.9% 47,021 9.4% 39,065 7.8% 40,823 8.2% 44 859 8.9%
CA
LAUSD 4,908 10.9% 3,945 8.9% 3,498 8.1% 3,378 7.8% 3,658 8.5% 2,734 6.5%
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Areas of Strength:

At Vaughn, our smaller school size allows us to provide more personalized attention to each student. With
fewer students, we are able to more easily identify individual needs and offer targeted support. This
environment fosters stronger relationships between students and staff, builds a sense of community, and
positively impacts overall student outcomes.

We are proud of our robust credit recovery program, which offers students the opportunity to make up essential
credits and stay on track for timely graduation. Our commitment to college awareness and readiness further
supports students in maintaining focus on their academic goals. In addition, our mental health team is available
to support students who may be struggling or at risk of disengaging from school. By creating individualized
plans, we help these students refocus on their long-term success and path to graduation.

Our efforts are reflected in consistently low dropout rates. From 2018-2024, our dropout rates have remained
well below those of both the State of California and LAUSD. In 2022-23, for example, our dropout rate was
just 0.6%, compared to 8.2% statewide and 8.5% within LAUSD. Even in years with a slight increase, such as
1.8% in 202324, we continue to outperform the state (8.9%) and the district (6.5%). Notably, we achieved a
0% dropout rate in both 202021 and 2021-22. These results speak to the strength of our collective efforts to
keep students connected, supported, and on a path to success.

Areas of Growth and Reflection:

While our dropout rates remain low and consistently outperform state and district averages, we recognize the
importance of continuous reflection and proactive planning. The increase to 1.8% in 2023-24, while still well
below broader trends, reminds us that student needs are constantly evolving, and our systems must evolve as
well.

We remain committed to identifying students who may be at risk early on and offering the support they need to
stay engaged. This includes expanding family communication, refining our intervention strategies, and ensuring
that all students have access to the academic and socio-emotional supports necessary to thrive. As we grow, we
are focused on preserving the personalized supports that have made a difference for our students while scaling
these systems to reach every learner. Our collective goal is to ensure that every student who starts with us has
the opportunity to graduate prepared for postsecondary success.

Innovative Features of the Educational Program

Vaughn continues to work toward the fulfillment of the school’s Mission Statement, namely to graduate students
that are both globally competent and digitally literate. In support of this work, Vaughn has invested in
instructional resources, technology, professional development, and instructional coaching designed to prepare
both teachers and students to engage with academic content through the lens of global issues, multiple
perspectives, and through 21st century technology. Vaughn’s long-term relationship with the International
Studies School Network (ISSN) started with the high school campus and now involves all grade levels TK-12.
Vaughn has taken proactive steps to invest in an internal capacity building model of support, and, as of the 2017-
18 school-year, 23 teachers representing the TK-12 span have received at least 2, and, in some cases, 4 or more
full days of mentor training and coaching designed to support the development of authentic, real-world, and
standards aligned learning experiences for all students.

Teacher representatives from each campus have been selected to meet with an International Studies School
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Network consultant once each semester to design, implement, and refine Globally Focused, Project Based units
of study developed through the lens of the Understanding by Design (UbD) model. The gradual
implementation of Project Based Learning and Understanding by Design, as vehicles designed to facilitate the
planning and execution of authentic, CCSS aligned learning experiences, has taken shape in various forms
throughout the TK-12 span. Teachers and administrators at Vaughn operate under the clear understanding that
comprehensive units of study, designed using UbD and implemented with PBL as the methodology by which
students will consume and experience skills and knowledge, should be purposefully woven into pacing plans
and curriculum maps. Teachers retain the creative freedom to determine, in collaboration with grade level
peers and/or colleagues in discipline specific departments, when and where within the curriculum to plan for a
comprehensive PBL experience. At times, individual teachers will design and implement a unit in the fashion
of a PBL in order to offer students an authentic, real world learning experience relative to one discipline, such
as English Language Arts, that is limited to the scope of their individual roster of students. Frequently, teachers
will collaborate within grade level teams to design cross-curricular PBL experiences in order to strengthen
student understanding through exposure to common themes, concepts, skills, or knowledge in multiple
contexts across the curriculum. In any case, teachers engage in the process of prioritizing standards, of
developing one or more essential questions and enduring understandings, derived from and aligned with the
standards to be addressed within the scope of the unit, and, with these key elements in mind, a Project Based
Learning experience is designed with the intent of teaching students to engage in inquiry, research, and higher
order thinking in order to solve real world problems or to take meaningful action.

In order to build capacity within our sites and develop school leadership, each of the site-selected teachers
serve as mentors and as models in support of assisting their colleagues in their own efforts to develop and
implement Globally Focused UbD/PBL units within grade levels and departments. In addition, shortened
school days have been added to the academic calendar in order to provide teachers with additional time to meet
with Vaughn/ISSN mentors to develop curriculum that is globally focused and standards-aligned.

All students in grades 6-12 create a digital portfolio that highlights PBL projects and personal reflections that
demonstrate their growth as students and as global citizens. In the 12th grade, students are required to defend
their digital portfolio by demonstrating how they have grown as global citizens. Vaughn seeks to achieve a
goal of at least 90% portfolio completion, annually, for 12th grade Vaughn graduates. This would entail
successful defense of the portfolio in-front of a panel of at least 1 teacher and 1 student, and, for those students
wishing to apply for Distinguished Graduate status, a portfolio defense delivered to the entire student body at
Vaughn’s high school campus. In addition to the portfolio, students are evaluated through their classwork and
project submissions, in which teachers are encouraged to include elements of the four pillars of the ISSN
(recognizing perspectives, taking action, communicating ideas, and investigating the world), as well as global
competency standards (referred to as Global Leadership Performance Outcomes).

GLPOs are integrated into units of study and projects throughout grades K-12. Vaughn can proudly report that
at least 90% of all Vaughn 12 grade graduates have successfully completed all elements of the Graduate
Portfolio for the past five-years of the charter.

Global Competency and Digital Literacy are very much interconnected, and, as such, Vaughn continues to
build, develop, and enrich programs that prepare students for life and work in the 21st century. All K-5th grade
students will be “exposed” to the basics of computer “coding” through dedicated and consistent time in STEM
labs at Vaughn’s Primary Center (K-1), G3 (gr