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Figure 2.19. Three Interrelated Areas of Comprehensive ELD*

*Comprehensive ELD includes both integrated and designated ELD.
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Integrated ELD
This framework uses the term integrated ELD to refer to ELD taught throughout the day and 

across the disciplines. All teachers with ELs in their classrooms should use the CA ELD Standards in 
addition to their focal CA CCSS for ELA/Literacy and other content standards to support their ELs’ 
linguistic and academic progress. The goal statement for each set of grade-level and grade-span CA 
ELD Standards indicates that all ELs in California schools should read, analyze, interpret, discuss, 
and create a variety of literary and informational text types. Through these experiences, ELs develop 
an understanding of language as a complex and dynamic resource for making meaning, and they 
develop language awareness, including an appreciation for their primary language as a valuable 
resource in its own right and for learning English. They demonstrate knowledge of content through 
oral presentations, writing, collaborative conversations, and multimedia, and they develop proficiency 
in shifting language use based on task, purpose, audience, and text type.

As explained in chapter 1, the CA ELD Standards describe the key knowledge, skills, and abilities 
in critical areas of English language development that students learning English as an additional 
language need to develop in order to be successful in school. Along with the CA CCSS for ELA/Literacy 
and other content standards, they call for instruction that includes an abundance of collaborative 
discussions about content, meaningful interactions with complex texts, and engaging and intellectually 
rich tasks. Part I of the CA ELD Standards, “Interacting in Meaningful Ways,” provides guidance on 
instruction for ELs at different English language proficiency levels and sets the stage for deeper 
learning about the language used in texts and tasks. Part II of the CA ELD Standards, “Learning About 
How English Works,” offers guidance on instruction to help ELs develop proficiency in using academic 
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English  across a range of disciplines.  art  of the CA  ELD  tandards ides teac ers to su ort ELs 
LQ�ZD\V�DSSURSULDWH�WR�WKHLU�JUDGH�OHYHO�DQG�(QJOLVK�ODQJXDJH�SUR¿FLHQF\�OHYHO��WR�DFFRPSOLVK�WKH�
f ollow ing : 

x   Unpack  m eaning s in th e w ritten and oral tex ts th ey  enc ou nter in dif f erent c ontent areas in ord
to etter om rehend them  

x   M ake inform ed oices about ow  to se oral and w ritten English  ow erf lly  and ap ropriately 
b ased on disc ip line,  top ic ,  p u rp ose,  au dienc e,  and task  

P art I I I  of  th e CA  EL D  S tandards,  “ U sing  F ou ndational 
L iterac y  S k ills, ”  sig nals to teac h ers th at th ese sk ills are a 
f u ndam ental c om p onent of  reading  and w riting  and th at 
th e p artic u lar c h arac teristic s of  indiv idu al EL s are tak en 
into c onsideration in f ou ndational sk ills instru c tion.  T h ese 
FKDUDFWHULVWLFV�LQFOXGH�D�VWXGHQW¶V�SUR¿FLHQF\�LQ�OLWHUDF\�
in th e p rim ary  lang u ag e,  sim ilarities and dif f erenc es 
b etw een th e stu dent’ s p rim ary  lang u ag e and Eng lish ,  
DQG�WKH�VWXGHQW¶V�RUDO�ODQJXDJH�SUR¿FLHQF\�LQ�(QJOLVK��
G enerally  sp eak ing ,  f ou ndational sk ills instru c tion,  w h en 
needed,  oc c u rs du ring  EL A  instru c tion and not du ring  
desig nated EL D  tim e sinc e desig nated EL D  tim e f oc u ses 
p rim arily  on lang u ag e dev elop m ent in w ay s th at b u ild 
into and f rom  c ontent instru c tion.  H ow ev er,  som e newcomer EL s,  p artic u larly  in u p p er elem entary  
and sec ondary  setting s,  m ay  need ex p lic it instru c tion in f ou ndational sk ills du ring  desig nated EL D .  
T eac h ers and sp ec ialists c aref u lly  assess stu dents to m ak e th is determ ination.  G u idanc e on p rov iding  
f ou ndational sk ills instru c tion to EL s in transitional k inderg arten th rou g h  g rade tw elv e is p rov ided in 
FKDSWHUV��±���

B ec au se c ontent and lang u ag e are inex tric ab ly  link ed,  th e th ree p arts of  th e CA  EL D  S tandards— 
nteracting  in eaning l a s,  earning out ow  English  orks,  and sing oundational 

L iterac y  S k ills” — sh ou ld b e interp reted as c om p lem entary  and interrelated dim ensions of  a rob u st 
instru tional rogram  or ELs.  e integrated se of  arts  and  throu out the day  and across 
th e disc ip lines em p h asiz es th e interrelated roles of  content knowledge,  purposes  f or u sing  Eng lish  
( e. g . ,  ex p laining ,  entertaining ,  arg u ing ) ,  and th e language  resources  e.  ocab lary  ram m atical 

stru c tu res,  disc ou rse p rac tic es)  av ailab le in Eng lish .  P arts 

er 

 

Part III of the CA ELD Standards, 
“Using Foundational Literacy 
Skills,” signals to teachers that 
these skills are a fundamental 
component of reading and 
writing and that the particular 
characteristics of individual ELs 
are taken into consideration in 
foundational skills instruction. 

P II S gu h pp

“I M fu W y ” “L Ab H W ” “U F

c p f Th u P I II gh

( g., v u , g

The integrated use of Parts I  I

and II throughout the day and 
kacross the disciplines emphasizes 

the interrelated roles of content  
knowledge, purposes for m
using English (e.g., explaining, 
entertaining, arguing), and 
the language resources (e.g., 
vocabulary, grammatical 
structures, discourse practices) 
available in English. 

f

  and I I  are p resented sep arately  to h ig h lig h t th e need to 
ocu s both  on m eaning  and interac tion and  on b u ilding  
 now ledg e ab ou t th e ling u istic  resou rc es av ailab le in 
Eng lish . 

7KH�&$�(/'�6WDQGDUGV�DUH�RUJDQL]HG�WR�IRFXV�¿UVW�RQ�
 eaning  and interac tion and th en f oc u s on k now ledg e 
ab ou t th e Eng lish  lang u ag e and h ow  it w ork s afterw ard.  

ordingly  the standards in art I  are not sed in 
isolation b u t rath er are seen as nested w ith in th e c ontex t 
of  th e standards in P art I.  n oth er w ords,  th ey are u sed in 
th e c ontex t of  intellec tu ally  and disc ou rse-ric h ,  m eaning f u l
interac tions,  as ou tlined in P art I .  I n tu rn,  all th ree p arts 
of  th e CA  EL D  S tandards are nested w ith in th e CA  CCS S  
 or EL A / L iterac y  and are ap p lied in all c ontent areas. 

f

Acc , P I u

I

b c p
ch h u p u p
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A F ocus on L ang uag e Dev elopment and Content: Promoting Collaborativ e 
Discussions About Content 

e CA  ELD  tandards am li y  the CA  CCSS  or EL iterac s em asis on lang age and 
c ontent dev elop m ent th rou g h  c ollab orativ e literac y  task s,  inc lu ding  disc u ssions ab ou t th e c om p lex  
literary  and inf orm ational tex ts stu dents read and th e c ontent th ey  learn th rou g h  a v ariety  of  task s 
and artner/ rou  riting  rojects.  n the ollaborative ode of  art  of the CA  ELD  tandards,  

Th S p f f A/L y’ ph u

p g p w p I c m P I S
ex c h ang ing  inf orm ation and ideas,  interac ting  v ia w ritten 
Eng lish ,  of f ering  op inions,  and adap ting  lang u ag e c h oic es 
are h ig h lig h ted as c ritic al p rinc ip les c orresp onding  to th e 
CA   CCSS  or EL iterac  or exam le, the standards in 
WKH�FROODERUDWLYH�PRGH�RI�3DUW�,�FDOO�IRU�(/V�WR�UH¿QH�WKHLU�
ab ilities to ac tiv ely  and ap p rop riately  c ontrib u te to ac adem ic  
disc u ssions ( e. g . ,  f ollow ing  tu rn-tak ing  ru les,  ask ing  relev ant 
TXHVWLRQV��DI¿UPLQJ�RWKHUV��DGGLQJ�UHOHYDQW�LQIRUPDWLRQ��
b   ilding  on resp onses) .  R ic h  c ollab orativ e disc u ssions
in w h ic h  stu dents dev elop  b oth  c ontent k now ledg e and 
lang age m ost often oc r w en the topics students are 
ask ed to disc u ss are w orth  disc u ssing  or th e tex ts stu dents 
are ask ed to read are w orth  reading . 

Rich collaborative discussions 
in which students develop 
both content knowledge and 
language most often occur 
when the topics students are 
asked to discuss are worth 
discussing or the texts students 
are asked to read are worth 
reading. 

f A/L y. F p

u

u cu h

The CA  ELD  tandards ide teac ers in su orting  their ELs at di erent English  lang age 
SUR¿FLHQF\�OHYHOV�WR�SDUWLFLSDWH�LQ�FROODERUDWLYH�GLVFXVVLRQV�DERXW�ULFK�FRQWHQW��)RU�H[DPSOH��WHDFKLQJ�
req u ently  u sed p h rases e.g ,  Can you say more? Can you explain that again? Yes, I agree with you.) 

and sentenc e stem s ( Why do you think ____? What is your idea about ____? How do you ____?) to 
(/V�ZKR�DUH�DW�WKH�HDUO\�(PHUJLQJ�OHYHO�RI�(QJOLVK�ODQJXDJH�SUR¿FLHQF\�VXSSRUWV�DFWLYH�SDUWLFLSDWLRQ�
in c onv ersations and lang u ag e dev elop m ent.  P osting  th ese p h rases and sentenc e stem s,  along  
ZLWK�GRPDLQ�VSHFL¿F�YRFDEXODU\��ZLWK�D�SLFWXUH�RU�GUDZLQJ��ZKHQ�QHHGHG���SURPRWHV�WKHLU�IUHTXHQW�
u se du ring  c onv ersations ab ou t c ontent.  Eq u itab le c ollab orativ e stru c tu res ( e. g . ,  th ink p air sh are,  
stru tured rou  ork  reciprocal teac ing  in ic  students se the new  lang age rposef lly  are 
essential f or ensu ring  th at all EL s h av e op p ortu nities to ac tiv ely  c ontrib u te to c onv ersations and not 
j u st listen p assiv ely .  ( S ee th e sec tion on c ollab orativ e learning  in th is c h ap ter f or additional ideas. ) 

s ELs rogress along  the EL D  ontinu m  teac ers adj st the level of su ort they  ro ide to 
m eet th eir stu dents’  lang u ag e learning  needs and p rom ote th e u se of  th e ac adem ic  Eng lish  req u ired 
IRU�VSHFL¿F�WRSLFV��7R�SURPRWH�WKH�XVH�RI�SDUWLFXODU�JHQHUDO�DFDGHPLF�RU�GRPDLQ�VSHFL¿F�YRFDEXODU\��
teach ers an 

x  EULHÀ\�SUHYLHZ�VRPH�RI�WKH�ZRUGV�WKDW�DUH�FULWLFDO�IRU�FRQWHQW�XQGHUVWDQGLQJ�EHIRUH�VWXGHQWV�
read e.g ,  determination,  mitosis,  meiosis ;  

x   ex p lain som e of  th e w ords w h ile stu dents read;  

x   ex licitly  teach  a select rou p  of igh  leverage eneral academ ic  w ords after  stu dents h av e 
enc ou ntered th em  in th e tex t;  

x   ost the w ords so students an refer to them ;  and 

x   enc ou rag e stu dents to u se th e w ords du ring  c onv ersations or in w riting ,  u sing  a sentenc e f ram e 
w   en needed e.g ,  Rosa Parks showed determination when she_ _ _ _ .  

o rom ote the se of increasingly  m ore om lex  ram m atical stru tures e.  om lex  sentences 
or sentenc es th at inc orp orate p artic u lar su b ordinate c onj u nc tions,  su c h  as although  or despite ,  
teac ers ro ide open sentence ram es ontaining  the tar et academ ic  lang age e. ,  Although 
mitosis and meiosis both involve cell division, they __.) .  Caref u lly  c raf ted,  op en sentenc e f ram es 
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SURYLGH�RSSRUWXQLWLHV�IRU�VWXGHQWV�WR�SUDFWLFH�VSHFL¿F�DFDGHPLF�ODQJXDJH�ZKLOH�DOVR�SURYLGLQJ�
op ortunities or extended discourse on a artic lar topic  n ontrast,  losed sentence ram es e. ,  
All objects are made up of tiny particles called ____. )  lim it stu dent lang u ag e p rodu c tion and are u sed 
VSDULQJO\�IRU�YHU\�VSHFL¿F�SXUSRVHV��H�J���WR�SURYLGH�D�VXEVWDQWLDO�OHYHO�RI�VXSSRUW�IRU�DQ�(/�VWXGHQW�DW�
the early  Em er ing  level)  ese t es of ling istic  scaf olds su ort oral lang age develop m ent and 
c ollab oration and also serv e as a b ridg e to w riting . 

t is im ortant to rem em er that the design of sentence ram es and stem s is ig ly  dependent on 
c ontent and lesson ob j ec tiv es.  T eac h ers inc orp orate th e f ollow ing  w h en c reating  stem s and f ram es: 

x   &RQWHQW�NQRZOHGJH�VWXGHQWV�QHHG�WR�GHYHORS��H�J���UHODWLRQVKLSV�EHWZHHQ�VFLHQWL¿F�FRQFHSWV��
ow  a aracter evolves,  a seq ence of  istorical events) 

x   L ang u ag e stu dents need to dev elop  to ef f ec tiv ely  c onv ey  u nderstanding s of  c ontent ( e. g . ,  new  
ocab lary  or ram m atical stru tures,  w a s of  or anizing  di erent t es of  w riting  w ich  m ay  
YDU\�GHSHQGLQJ�RQ�WKH�OHYHO�RI�(QJOLVK�ODQJXDJH�SUR¿FLHQF\�

m ortantly  scaf olding  su h  as sentence stem s or ram es, is sed rposef lly  and diciously ,  
and teac ers determ ine i  su h  scaf olding  m ay  in act discourage or im ede rodu tive discourse 
e.  w en students eel they  m st se sentence ram es in order to speak  or w rite) . 

A F ocus on M eaning M ak ing and Content: Supporting Comprehension and 
I nterpretation of Complex T ex ts 

e CA  ELD  tandards also am li y  the CA  CCSS  or EL iterac s em asis on lose readings of  
c om p lex  literary  and inf orm ational tex ts.  I n th e interp retiv e m ode of  P art I  of  th e CA  EL D  S tandards,  
listening actively, reading and viewing closely,  and evaluating and analyzing language resources are 
ig lig ted as ritical rinciples orresponding  to the CA  CCSS  or EL iterac  e CA  ELD  tandards 
JXLGH�WHDFKHUV�LQ�VXSSRUWLQJ�WKHLU�(/V�DW�GLIIHUHQW�(QJOLVK�ODQJXDJH�SUR¿FLHQF\�OHYHOV�WR�UHDG�DQG�
ac tiv ely  listen to c om p lex  tex ts.  

W en ap roac ing  disc ssions about ow  English  w orks,  
teac ers egin y  asking  students w at they  notice about the 
lang u ag e u sed in th e c om p lex  inf orm ational and literary  tex ts 
they  read,  t soon,  a m ore stru tured ap roac h  to analy ing  
and disc ssing  the lang age of texts is sef l. or exam le,  
teac ers ex lain to students ow  the lang age w riters oose 
LQ�D�VSHFL¿F�SODFH�LQ�D�WH[W�HOLFLWV�D�SDUWLFXODU�HIIHFW�RQ�UHDGHUV�
�H�J���HPSOR\LQJ�D�¿JXUDWLYH�XVH�RI�WKH�ZRUG�erupt  to show  ow  
D�FKDUDFWHU�EHKDYHG��GHVFULELQJ�D�KLVWRULFDO�¿JXUH¶V�FDUHHU�DV�

p f p u . I c c f ( g.

g . Th yp u f pp u

I p b f h h

h ch u h

v u g c y g ff yp ), h

I p , f , c f u pu u ju
h f c f f p p c

( g., h f u u f

Th S p f f A/L y’ ph c

h h h c p c f A/L y. Th S

h p h u h The CA ELD Standards 
guide teachers in supporting 
their ELs at different English 
language proficiency levels 
to read and actively listen to 
complex texts. 

h b b h

bu c p z
u u u u F p

h p h u ch

h

distinguished, or u sing  th e w ord extremely  to add f orc e to a statem ent,  as in extremely dangerous .  
T eac h ers also m odel h ow  th ey  loc ate instanc es in tex ts w h ere w riters u se m odality  to p resent th eir 
op inions or attitu des e.g ,  T h e g ov ernm ent VKRXOG�GH¾QLWHO\ pass this law )  or how  artic lar lang age 
h elp s g u ide readers th rou g h  a tex t e.g ,  th e u se of  for example,  or in addition .  n term s of  tex t 
org aniz ation and stru c tu re,  teac h ers c all attention to p artic u lar p lac es in a tex t w h ere w riters p resent 
evidence to su ort an ar m ent and draw  distinctions etw een m ore su essf l and less su essf l 
ses of lang age or this rpose.  ese exam les m odel or ELs ow  artic lar lang age resour es 

are u sed to m ak e m eaning . 
I n addition,  teac h ers p rov ide stu dents w ith  g u ided op p ortu nities to ev alu ate and analy z e th e 

lang age they  encounter in academ ic  texts.  or exam le, a teac er asks ELs at the Em er ing  level of  
(QJOLVK�ODQJXDJH�SUR¿FLHQF\�WR�H[SODLQ�KRZ�WKH�XVH�RI�GLIIHUHQW�IDPLOLDU�ZRUGV�ZLWK�VLPLODU�PHDQLQJV�
to describe a aracter e.  oosing  to se the w ord polite v ersu s  good)  rodu es a dif erent 
ef ect on the reader  e asks ELs at the Ex anding  level to ex lain ow  the se of di erent eneral 
academ ic  w ords w ith  sim ilar m eanings e.  describing  a aracter as diplomatic v ersu s respectful)  
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RU�¿JXUDWLYH�ODQJXDJH��H�J���The wind whispered through the night. ) p rodu c e sh ades of m eaning and 
dif f erent ef f ec ts on readers. S tu dents w ork w ith p eers to arriv e at th ese ex p lanations initially , and th en 
DV�VWXGHQWV�JDLQ�FRQ¿GHQFH�ZLWK�WKLV�W\SH�RI�DQDO\VLV��WKH\�ZRUN�PRUH�LQGHSHQGHQWO\��

Teachers use Part II of the CA ELD Standards as a guide for show ing ELs how different text types 
are organized and stru ctured (e.g., how a story is stru ctured or w here in an argum ent evidence is 
presented) or how language is used purposef ully to m ake m eaning (e.g., how sentences are com bined 
WR�VKRZ�UHODWLRQVKLSV�EHWZHHQ�LGHDV���)RU�H[DPSOH��D�VFLHQFH�WHDFKHU�LGHQWL¿HV�D�SDUWLFXODU�VHQWHQFH�
in the science textbook that is challenging for students but critical for understanding the topic . The 
teac h er leads a disc u ssion in w h ic h th e c lass u np ac k s th e inf orm ationally dense sentenc e f or its 
m eaning using m ore everyday language. Figure 2.20 presents an exam ple. (Note: the m ain clause is 
in italic s. ) 

Figure 2.20. Sentence Unpacking 

”.to create devastating human health problems each year

O rig inal sentence: 
“ A lth ou g h m any c ou ntries are addressing p ollu tion, environmental degradation continues 

M eaning s: 
• P ollu tion is a b ig p rob lem arou nd th e w orld.  
• P eop le are c reating p ollu tion and ru ining th e env ironm ent.  
• T h e ru ined env ironm ent leads to h ealth p rob lem s in p eop le.  
• H ealth p rob lem s are still h ap p ening ev ery y ear.  
• T h e h ealth p rob lem s are really , really b ad.  
• A lot of c ou ntries are doing som eth ing ab ou t p ollu tion.  
• Ev en th ou g h th e c ou ntries are doing som eth ing ab ou t p ollu tion, th ere are still b ig  

p rob lem s. 
What this sentence is mostly about: Env ironm ental deg radation 
What it means in our own words: P eop le are c reating a lot of p ollu tion and m essing u p th e 
environm ent all around the w orld, and even thou gh a lot of countries are trying to do things 
about it, a lot of people have big health problem s because of it. 

7KLV�W\SH�RI�DQDO\VLV�GHP\VWL¿HV�DFDGHPLF�ODQJXDJH�DQG�SURYLGHV�D�PRGHO�VWXGHQWV�FDQ�XVH�WR�
tackle the often challenging language they encounter in their sc hool texts. As students becom e m ore 
com fortable disc ussing language, teac hers guide them to analy ze lang uage m ore deeply based on 
OHVVRQ�REMHFWLYHV�DQG�VWXGHQWV¶�DJH�DQG�SUR¿FLHQF\�OHYHOV��)RU�H[DPSOH��WHDFKHUV�GLVFXVV�ZLWK�WKHLU�
stu dents th e density of inf orm ation p ac k ed into th e term environmental degradation and ex am ine 
w h y th e w riter u sed it instead of th e w ord pollution. T eac h ers also disc u ss h ow u sing th e su b ordinate 
c onj u nc tion although c reates a relationsh ip of c onc ession b etw een th e tw o ideas in th e m ain and 
subordinate clauses and how connecting ideas in this w ay is particularly useful— and com m on— in 
ac adem ic w riting . 

Using the CA ELD Standards to conduct these types of analyses ensures that all ELs are engaged 
w ith intellec tu ally ric h c ontent and are ab le to read tex ts c losely w ith sc af f olding adap ted to th eir 
p artic u lar lang u ag e learning needs. 
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A F ocus on Effectiv e Ex pression and Content: Supporting Academic W riting and 
Speak ing 

e CA  ELD  tandards em asize the t es of  w riting  opinion/ar m ent, inform ative/ex lanatory
and narrative) and orm al oral resentations alled or y  the CA  CCSS  or EL iterac y  y  oc sing  
on ow  ELs su essf lly  engage in these academ ic  tasks sing  artic lar lang age resour es. n the 

rodu tive m ode of  art  of the CA  ELD  tandards,  presenting, 
writing, supporting opinions,  and selecting language resources  are 
ig lig ted as ritical rinciples orresponding  to the CA  CCSS  or 

Th S ph yp ( gu p , 
f p c f b f A/L b f u

h cc u u p u u c I
p c P I S

In the productive mode 
of Part I of the CA ELD 
Standards, presenting, 
writing, supporting 
opinions, and selecting 
language resources are 
highlighted as critical 
principles corresponding 
to the CA CCSS for 
ELA/Literacy. 

h
EL iterac  e CA  ELD  tandards ide teac ers in su orting  
WKHLU�(/V�DW�GLIIHUHQW�(QJOLVK�ODQJXDJH�SUR¿FLHQF\�OHYHOV�WR�ZULWH�
dif f erent tex t ty p es and p resent th eir ideas f orm ally  in sp eak ing .  

or exam le, in order to su ort ELs in w riting  ohesive storie
u sing  an u nderstanding  of  th e w ay s stories are org aniz ed,  a teac h 
ref ers to P art I I  of  th e CA  EL D  S tandards to desig n lessons th at 
VXSSRUW�KHU�(/V�DW�GLIIHUHQW�SUR¿FLHQF\�OHYHOV��6KH�EHJLQV�E\�XVLQ
a story  w ith  w ich  students are am iliar to show  ow  it is or aniz
into p redic tab le stag es ( orientation-c om p lic ation-resolu tion or 
introdu c tion-p rob lem resolu tion) .  S h e th en draw s stu dents’  
attention to th e link ing  w ords and p h rases ( tex t c onnec tiv es)  th at
KHOS�FUHDWH�FRKHVLRQ�DQG�PDNH�WKH�VWRU\�ÀRZ��,Q�WKH�RULHQWDWLRQ�
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stage, text onnectives m ay  e once upon a time  or long ago  n the om lication stage, t ical 
text onnectives or signaling  a shi t are suddenly  or all of a sudden.  I n th e resolu tion stag e,  tex t 
c onnec tiv es su c h  as ¾QDOO\� or in the end  are u sed.  

e teac er osts notes rom  an analysis the lass ondu ted of the story  to refer to as a m odel,  
and she also ro ides them  a rap ic  or anizer w ith  the sam e stages so they  an egin to w rite their
¿UVW�GUDIWV�LQ�D�VWUXFWXUHG�ZD\��,Q�RUGHU�WR�VXSSRUW�KHU�(/V�DW�WKH�(PHUJLQJ�OHYHO�RI�(QJOLVK�ODQJXDJH�
SUR¿FLHQF\��WKH�WHDFKHU�SXOOV�D�VPDOO�JURXS�RI�WKHVH�VWXGHQWV�WRJHWKHU�WR�MRLQWO\�FRQVWUXFW�D�VWRU\�WR�
f ac ilitate th eir u nderstanding  of  th e org aniz ation of  stories and 
tex t c onnec tiv es,  literary  v oc ab u lary ) . 

I n addition to f oc u sing  on tex t stru c tu re and org aniz ation,  
o er tim e she ex licitly  teac es som e of the eneral 
ac adem ic  w ords in th e literary  tex ts stu dents read and 
encourages them  to se the w ords in their story  w riting  
e.g ,  ecstatic, murmured, reluctance)  or oral retelling s.  

e teac er also show s them  ow  to ex and their ideas 
e.g ,  adding  a p rep ositional p h rase to sh ow  w h en or w h ere 

som eth ing  h ap p ened)  or c onnec t th eir ideas and sentenc es 
in oth er w ay s.  Caref u lly  ob serv ing  h ow  stu dents u se th e 
lang age she teac es elps er determ ine w a s to w ork  w ith  
the w ole lass, sm all rou s, and individuals to ensure that 
all are su p p orted to w rite th eir ow n stories. 

T h e sam e instru c tional attention to lang u ag e c an b e ap p lied to oth er c ontent areas and 
inf orm ational tex ts.  F or ex am p le,  a h istory  teac h er draw s stu dents’  attention to h ow  a h istoric al 
ar m ent is or anized, show s the artic lar lang age resour es sed to reate ohesion e.  t 
the eginning  of the entury     ter reconstru tion,    and teac es the eneral academ ic  and 
GRPDLQ�VSHFL¿F�YRFDEXODU\�VWXGHQWV�QHHG�WR�FRQYH\�WKHLU�XQGHUVWDQGLQJ�RI�WKH�WRSLF�LQ�ZULWLQJ��7KH�
WHDFKHU�SURYLGHV�(/V�DW�WKH�(PHUJLQJ�OHYHO�RI�SUR¿FLHQF\�D�JUDSKLF�RUJDQL]HU�ZLWK�WKH�VWDJHV�RI�D�
h istoric al arg u m ent and p arag rap h  f ram es to p rov ide sc af f olding  f or w riting  an initial draf t of  an essay .  

th eir u se of  p artic u lar lang u ag e ( e. g . ,  
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c f f

Th h p f c c c
p v g h g c b  

v p h g The teacher posts notes from 
an analysis the class conducted 
of the story to refer to as a 
model, and she also provides 
them a graphic organizer with 
the same stages so they can 
begin to write their first drafts 
in a structured way. 
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English  earners at the Ex anding  level m ay  only  need a rap ic  or anizer and som e texts to se as 
a m odel,  stu dents at th e B ridg ing  lev el m ay  only  need m odel tex ts f or ref erenc e.  T h ese instru c tional 
dec isions dep end on a v ariety  of  f ac tors,  inc lu ding  stu dents’  f am iliarity  w ith  top ic s and task s as w ell as 
WKHLU�(QJOLVK�ODQJXDJH�SUR¿FLHQF\�OHYHOV��

I mplications for I nteg rated EL D 
e exam les st described are am ong  the m any  a s teac ers an se arts  and  of the CA  

ELD  tandards throu out the day  in tandem  w ith  the CA  CCSS  or EL iterac y  and other ontent 
standards to su p p ort th eir EL s in learning  ric h  c ontent and dev elop ing  adv anc ed lev els of  Eng lish .  
eac ers, in eac h  exam le: 

x   outinely  exam ine the texts and tasks sed or instru tion to identif y  lang age that m ay  e 
c h alleng ing  f or EL s 

x   eterm ine the op ortunities to ig lig t and disc ss 
artic lar lang age resour es e.  ow erf l or 
recise ocab lary  dif erent w a s of  om ining  

ideas in sentenc es,  w ay s of  starting  p arag rap h s to 
em  asize ey  ideas) 

x   O b serv e stu dents to determ ine h ow  th ey  are u sing  
th e targ eted lang u ag e 

x   dj st w ole rou p  instru tion or w ork  w ith  sm all 
g rou p s or indiv idu als to p rov ide adeq u ate and 
ap  p rop riate su p p ort 

Above all, ELs routinely and 
frequently engage in discussions 
to develop content knowledge, 
use comprehension strategies 
and analytical skills to interpret 
complex texts, produce oral and 
written English that increasingly 
meets the expectations of 
the context, and develop an 
awareness about how English 

A   ov e all,  EL s rou tinely  and f req u ently  eng ag e works to make meaning. 
in disc u ssions to dev elop  c ontent k now ledg e,  u se 
c om p reh ension strateg ies and analy tic al sk ills to interp ret 
c om p lex  tex ts,  p rodu c e oral and w ritten Eng lish  th at inc reasing ly  m eets th e ex p ec tations of  th e 
c ontex t,  and dev elop  an aw areness ab ou t h ow  Eng lish  w ork s to m ak e m eaning . 

D eep ly  g rou nded in th eory  and researc h ,  th e CA  EL D  S tandards p rom ote ef f ec tiv e instru c tion 
IRU�(/V�WKDW�RFFXUV�WKURXJKRXW�WKH�GD\�DQG�DFURVV�DOO�GLVFLSOLQHV��LQWHJUDWHG�(/'��6HH�¿JXUH������IRU�
a su m m ary  or related resear  see also nstrom  and others  st and anahan ;  
rancis, and others  enesee, and other  ort and itzsim m ons . 

Figure 2.21. Integrated ELD 

Ef ective instru tional ex eriences or ELs throu out the day  and across the disciplines: 

•  A re interac tiv e and eng ag ing ,  m eaning f u l and relev ant,  and intellec tu ally  ric h  and 
c h alleng ing 

•  A re ap p rop riately  sc af f olded in order to p rov ide strateg ic  su p p ort th at m ov es learners 
tow ard indep endenc e 

•  D ev elop  b oth  c ontent k now ledg e and ac adem ic  Eng lish 

•  alue and ild on rim ary  lang age and lture and other orm s of  rior now ledge 
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