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FOSS Full Option Science System 
Scope and Sequence 

FOSS is a research-based science curriculum for grades K–8 developed at the Lawrence Hall of Science, 
University of California at Berkeley. FOSS is also an ongoing research project dedicated to improving the 
learning and teaching of science.  The FOSS program materials are designed to meet the challenge of 
providing meaningful science education for all students in diverse American classrooms and to prepare 
them for life in the 21st century. Development of the FOSS program was, and continues to be, guided by 
advances in the understanding of how youngsters think and learn. 

 
FOSS Correlation to Science Standards 

The FOSS curriculum is a resource for elementary and middle school teachers to use to achieve many 
versions of science standards. Correlations have been created between the FOSS program and a number of 
science standards, including the National Science Education Standards.  

FOSS Components for K–6 

FOSS grades Kindergarten–sixth (K-6)is a complete, modular program consisting of 26 modules for self-
contained elementary classrooms. The components exclusive to K–6 are teacher guides, equipment kits, 
teacher preparation videos, and FOSS Science Stories and Spanish Editions 

 

Grade Level 
Modules 

 

Life Sciences 

 

Physical 
Science 

 

Earth Science 

Scientific 
Reasoning 

and 
Technology 

 

Alternative 
Modules 

 

Kindergarten 

Trees 

Animals Two by 
Two 

Wood and 
Paper 

Fabric 

Trees   

 

Grades 1-2 

 

New Plants 

 

Insects 

Solids and 
Liquids 

Balance and 
Motion 

Air and 
Weather 

Pebbles, Sand 
and Silt 

 Insects and 
Plants 

Plants and 
Animals 

 

Grades 3-4 

Human Body 

 

Structures of Life 

Magnetism 
and Electricity 

Physics of 
Sound 

Water 

Earth 
Materials 

Ideas and 
Inventions 

Measurement 

Matter and 
Energy 

Sun, Moon and 
Stars 

 

Grades 5-6 

Food and Nutrition 

Environments 

Levers and 
Pulleys 

Mixtures and 
Solutions 

Solar Energy 

Landforms 

 

Models and 
Designs 

Variables 

Living 
Systems 

Water Planet 
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Appendix A 

MC KINLEY EL 
7812 Mc Kinley Ave  

Los Angeles, Ca 90001 
Office - 323-582-7481  
Fax - 323-588-1858 

Principal - Rodriguez, 
Gabriela  Location Code - 6658 Local District - 7 Configuration - K- 5 

Calendar - 1 TRK  Number of Tracks - 1  Year Opened - 1925 Title 1 - Yes  
Cost Center Code - 
1665801 Charter - No  Learn - No  SBM - No  

Assembly - 52 Isadore 
Hall, Iii  Senate - 26  Congress - 35 Maxine 

Waters  Council - 9 Jan Perry  

Supervisor - 2 Mark 
Ridley Thomas  

Board of Education - 7 
Richard Vladovic  

Web Site - 
sfpc.lausd.k12.ca.us/McKinley/default.htm  
 

 
Racial Ethnic History 

Student Racial Ethnic History 

AI/Alsk Asian Filipino Pac 
Isl Black Hispanic White 

Year 
# % # % # % # % # % # % # % 

Total 

2008-09 0 0.0 0 0.0 0 0.0 0 0.0 148 16.1 771 83.6 3 0.3 922 

2007-08 0 0.0 0 0.0 1 0.1 0 0.0 145 15.1 815 84.8 0 0.0 961 

2006-07 0 0.0 2 0.2 0 0.0 0 0.0 149 15.5 808 84.3 0 0.0 959 

2005-06 1 0.1 4 0.4 0 0.0 0 0.0 165 16.8 811 82.6 1 0.1 982 

2004-05 4 0.4 0 0.0 0 0.0 0 0.0 177 17.1 854 82.5 0 0.0 1035 
top of page 
 
English Learners (EL)  

Current EL Data: 2008-09 

Grade Armenia
n 

Cantones
e 

Korea
n 

Fars
i 

Pilipin
o 

Russia
n 

Spanis
h 

Vietnames
e 

Othe
r 

Tota
l 

K 0 0 0 0 0 0 99 0 0 99 
1 0 0 0 0 0 0 102 0 0 102 
2 0 0 0 0 0 0 108 0 0 108 
3 0 0 0 0 0 0 79 0 0 79 
4 0 0 0 0 0 0 77 0 0 77 
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5 0 0 0 0 0 0 51 0 0 51 
6 0 0 0 0 0 0 0 0 0 0 

UG 0 0 0 0 0 0 18 0 0 18 
TOTA

L 0 0 0 0 0 0 534 0 0 534 

 
Historical EL Data 

Year Armenia
n 

Cantones
e 

Korea
n 

Fars
i 

Pilipin
o 

Russia
n 

Spanis
h 

Vietnames
e 

Othe
r 

Tota
l 

2008
-09 0 0 0 0 0 0 534 0 0 534 

2007
-08 0 0 0 0 0 0 545 0 1 546 

2006
-07 0 0 0 0 0 0 592 0 0 592 

2005
-06 0 0 0 0 0 0 652 0 2 654 

2004
-05 0 0 0 0 0 0 667 0 0 667 

 
Reclassified Students 

Year 
Previous 
Year # 

EL 
# 

Reclassified 
% 

Reclassified 

2008-
09 546 43 7.88 

2007-
08 592 74 12.50 

2006-
07 654 106 16.21 

2005-
06 667 53 7.95 

2004-
05 676 46 6.80 

top of page 

Student Attendance 
Attendance Data  

Year Stability 
Rate 

Transiency 
Rate 

Actual 
Attend 
Rate 

2008-
09 85.47 27.79 96.99% 

Student Adjustment  
Opportunity Transfers 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total 

2008-
09 0 0 0 0 0 0 0 0 0 

2007- 0 0 0 0 0 0 0 0 0 
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2007-
08 85.33 26.40 96.78% 

2006-
07 84.67 30.52 96.38% 

2005-
06 82.69 33.40 95.88% 

2004-
05 87.33 21.09 96.10% 

 

08 
2006-

07 0 0 0 0 0 0 0 0 0 

2005-
06 0 0 0 0 0 0 0 0 0 

2004-
05 0 0 0 0 0 0 0 0 0 

 

top of page 
Suspensions 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total 
Avg 

# 
Days 

Suspension (Rate) 

2008-
09 0 0 0 0 1 0 0 0 1 1.00 0.1 

2007-
08 0 0 0 0 1 3 0 0 4 2.50 0.4 

2006-
07 0 0 0 0 1 3 0 0 4 1.75 0.4 

2005-
06 0 0 0 0 2 2 0 0 4 2.25 0.4 

2004-
05 0 0 0 0 5 4 0 0 9 2.56 ** 

 
Expulsion Referrals 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total Expulsion (Rate) 

2008-
09 0 0 0 0 0 0 0 0 0 0.0 

2007-
08 0 0 0 0 0 1 0 0 1 0.1 

2006-
07 0 0 0 0 0 0 0 0 0 0.0 

2005-
06 0 0 0 0 0 1 0 0 1 0.1 

2004-
05 0 0 0 0 0 0 0 0 0 ** 

top of page 
 
Staffing Profile 

Teaching Staff Data Teaching Staff 
Stability  

Register-Carrying 
Teachers 
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Certificated 
Management 3 

Certificated 
Teachers 52 

Certificated 
Others 1 

Teachers 
without Full 
Credentials 

0 

Teaching Staff 
Status 

Continuing 51 
Probationary 5 
Temporary 0 
Provisional 0 
Dist 
Intern/Train 0 

Univ Intern 0 
Extended 
Sub 0 

 

Assigned to 
this Location  

1 Year 0 
2 - 5 Years 3 
6 - 10 Years 19 
11 or more 
Years 17 

Teaching Experience 
in LAUSD 

Less than 1 
Year TBA 

1 Year 3 
2 - 5 Years 24 
6 - 10 Years 17 
11 or more 
Years 11 

 

Kindergarten 7 
1 7 
2 7 
3 9 
4 6 
5 6 
6 0 

Special Ed 2 
Non-Register-

Carrying Teachers 
Special 

Education 1 

Bilingual 
Program 0 

  

 

Staff Attendance Rate  
Year Rate 

2007-08 92.8 
2006-07 ** 
2005-06 ** 
2004-05 ** 
2003-04 ** 

Certificated Assignments By Department 
Bilingual - ESL 0  Home Economics 0  

Computer Science 0  Industrial 
Education 0  

Art 0  Interdisciplinary 0  
Business 
Education 0  Mathematics 0  

Driver Education 0  Music 0  
English 0  Physical Education 0  
Environment / Agri 
Ed 0  Public Service Ed 0  

Foreign Language 0  Science 0  
Health Education 0  Social Science 0  
Health Careers 0     

top of page 
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Appendix B 

 

  
 

Select New School - Racial Ethnic History - English Learners - Student Attendance - Student 
Adjustment - Staffing Profile 

 

PARMELEE EL 
1338 E 76th Pl  

Los Angeles, Ca 90001 
Office - 323-587-4235  
Fax - 323-587-0257 

Principal - Hernandez, 
Arnold  Location Code - 6021 Local District - 7 Configuration - K- 

5 
Calendar - 4 TRK  Number of Tracks - 4  Year Opened - 1962 Title 1 - Yes  
Cost Center Code - 
1602101 Charter - No  Learn - No  SBM - No  

Assembly - 50 Hector De 
La Torre  Senate - 30 Ron Calderon  Congress - 39 Linda 

Sanchez  
Council - CO 
County  

Supervisor - 2 Mark 
Ridley Thomas  

Board of Education - 7 
Richard Vladovic  Web Site -    

 
Racial Ethnic History 

Student Racial Ethnic History 
AI/Alsk Asian Filipino Pac Isl Black Hispanic White 

Year 
# % # % # % # % # % # % # % 

Total 

2008-09 0 0.0 1 0.1 0 0.0 0 0.0 46 4.2 1036 95.5 2 0.2 1085 

2007-08 0 0.0 0 0.0 0 0.0 0 0.0 43 4.0 1040 96.0 0 0.0 1083 

2006-07 1 0.1 0 0.0 0 0.0 0 0.0 65 5.5 1118 94.3 2 0.2 1186 

2005-06 0 0.0 0 0.0 0 0.0 0 0.0 68 5.2 1232 94.6 3 0.2 1303 
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2004-05 0 0.0 0 0.0 0 0.0 0 0.0 78 5.6 1323 94.4 0 0.0 1401 
top of page 
 
English Learners (EL)  

Current EL Data: 2008-09 

Grade Armenia
n 

Cantones
e 

Korea
n 

Fars
i 

Pilipin
o 

Russia
n 

Spanis
h 

Vietnames
e 

Othe
r 

Tota
l 

K 0 0 0 0 0 0 62 0 0 62 
1 0 0 0 0 0 0 89 0 0 89 
2 0 0 0 0 0 0 84 0 0 84 
3 0 0 0 0 0 0 103 0 0 103 
4 0 0 0 0 0 0 93 0 0 93 
5 0 0 0 0 0 0 68 0 0 68 
6 0 0 0 0 0 0 0 0 0 0 

UG 0 0 0 0 0 0 33 0 0 33 
TOTA

L 0 0 0 0 0 0 532 0 0 532 

 
Historical EL Data 

Year Armenia
n 

Cantones
e 

Korea
n 

Fars
i 

Pilipin
o 

Russia
n 

Spanis
h 

Vietnames
e 

Othe
r 

Tota
l 

2008
-09 0 0 0 0 0 0 532 0 0 532 

2007
-08 0 0 0 0 0 0 670 0 0 670 

2006
-07 0 0 0 0 0 0 844 0 0 844 

2005
-06 0 0 0 0 0 0 982 0 1 983 

2004
-05 0 0 0 0 0 0 1077 0 0 107

7 
 

Reclassified Students 

Year 
Previous 
Year # 

EL 
# 

Reclassified 
% 

Reclassified 

2008-
09 670 128 19.10 

2007-
08 844 129 15.28 

2006- 983 81 8.24 
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07 
2005-

06 1077 42 3.90 

2004-
05 1134 17 1.50 

top of page 

Student Attendance 
Attendance Data  

Year Stability 
Rate 

Transiency 
Rate 

Actual 
Attend 
Rate 

2008-
09 81.39 34.99 95.05% 

2007-
08 84.42 30.45 94.71% 

2006-
07 79.12 34.77 94.50% 

2005-
06 79.74 35.05 94.62% 

2004-
05 82.12 30.26 94.74% 

 

Student Adjustment  
Opportunity Transfers 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total 

2008-
09 0 0 0 0 0 0 0 0 0 

2007-
08 0 0 0 0 0 0 0 0 0 

2006-
07 0 0 0 0 0 0 0 0 0 

2005-
06 0 0 0 0 0 0 0 0 0 

2004-
05 0 0 0 0 0 0 0 0 0 

 

top of page 
Suspensions 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total 
Avg 

# 
Days 

Suspension (Rate) 

2008-
09 0 0 0 0 4 6 0 0 10 1.50 0.9 

2007-
08 0 0 0 0 0 3 0 0 3 1.33 0.3 

2006-
07 0 0 0 0 1 2 0 0 3 1.33 0.2 

2005-
06 0 0 0 0 1 13 0 0 14 1.64 1.0 

2004-
05 0 0 0 0 4 20 0 0 24 1.38 ** 

 
Expulsion Referrals 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total Expulsion (Rate) 

2008-
09 0 0 0 0 0 0 0 0 0 0.0 

2007- 0 0 0 0 0 0 0 0 0 0.0 
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08 
2006-

07 0 0 0 0 0 0 0 0 0 0.0 

2005-
06 0 0 0 0 0 0 0 0 0 0.0 

2004-
05 0 0 0 0 0 0 0 0 0 ** 

top of page 
 
Staffing Profile 

Teaching Staff Data 
Certificated 
Management 3 

Certificated 
Teachers 62 

Certificated 
Others 1 

Teachers 
without Full 
Credentials 

0 

Teaching Staff 
Status 

Continuing 62 
Probationary 4 
Temporary 0 
Provisional 0 
Dist 
Intern/Train 0 

Univ Intern 0 
Extended 
Sub 0 

 

Teaching Staff 
Stability  

Assigned to 
this Location  

1 Year 0 
2 - 5 Years 1 
6 - 10 Years 17 
11 or more 
Years 24 

Teaching Experience 
in LAUSD 

Less than 1 
Year TBA 

1 Year 1 
2 - 5 Years 23 
6 - 10 Years 23 
11 or more 
Years 18 

 

Register-Carrying 
Teachers 

Kindergarten 9 
1 10 
2 10 
3 9 
4 6 
5 6 
6 0 

Special Ed 4 
Non-Register-

Carrying Teachers 
Special 

Education 1 

Bilingual 
Program 0 

  

Staff Attendance Rate  
Year Rate 

2007-08 93.1 
2006-07 ** 
2005-06 ** 

Certificated Assignments By Department 
Bilingual - ESL 0  Home Economics 0  

Computer Science 0  Industrial 
Education 0  

Art 0  Interdisciplinary 0  
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2004-05 ** 
2003-04 ** 

Business 
Education 0  Mathematics 0  

Driver Education 0  Music 0  
English 0  Physical Education 0  
Environment / Agri 
Ed 0  Public Service Ed 0  

Foreign Language 0  Science 0  
Health Education 0  Social Science 0  
Health Careers 0     

top of page 
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    Appendix C 

 
 

  
 

Select New School - Racial Ethnic History - English Learners - Student Attendance - Student 
Adjustment - Staffing Profile 

 

MIRAMONTE EL 
1400 E 68th St  

Los Angeles, Ca 90001 
Office - 323-583-1257  
Fax - 323-582-6736 

Principal - Sandoval, 
Martin  Location Code - 5329 Local District - 7 Configuration - K- 

5 
Calendar - 4 TRK  Number of Tracks - 4  Year Opened - 1912 Title 1 - Yes  
Cost Center Code - 
1532901 Charter - No  Learn - No  SBM - Yes  

Assembly - 46 John 
Perez  Senate - 22 Gil Cedillo  Congress - 34 Lucille 

Roybal-Allard  
Council - CO 
County  

Supervisor - 2 Mark 
Ridley Thomas  

Board of Education - 7 
Richard Vladovic  

Web Site - 
www.lausd.k12.ca.us/Miramonte_EL  
 

 
Racial Ethnic History 

Student Racial Ethnic History 
AI/Alsk Asian Filipino Pac Isl Black Hispanic White 

Year 
# % # % # % # % # % # % # % 

Total 

2008-09 2 0.1 0 0.0 1 0.1 0 0.0 41 2.4 1628 97.3 2 0.1 1674 

2007-08 1 0.1 1 0.1 1 0.1 0 0.0 32 1.9 1610 97.8 1 0.1 1646 

2006-07 1 0.1 0 0.0 0 0.0 1 0.1 32 1.8 1735 98.0 2 0.1 1771 
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2005-06 0 0.0 0 0.0 0 0.0 1 0.1 53 2.7 1884 97.1 3 0.2 1941 

2004-05 1 0.0 0 0.0 0 0.0 0 0.0 69 3.4 1956 96.4 3 0.1 2029 
top of page 
 
English Learners (EL)  

Current EL Data: 2008-09 

Grade Armenia
n 

Cantones
e 

Korea
n 

Fars
i 

Pilipin
o 

Russia
n 

Spanis
h 

Vietnames
e 

Othe
r 

Tota
l 

K 0 0 0 0 0 0 206 0 0 206 
1 0 0 0 0 0 0 206 0 0 206 
2 0 0 0 0 0 0 178 0 0 178 
3 0 0 0 0 0 0 153 0 0 153 
4 0 0 0 0 0 0 134 0 0 134 
5 0 0 0 0 0 0 92 0 0 92 
6 0 0 0 0 0 0 0 0 0 0 

UG 0 0 0 0 0 0 29 0 0 29 
TOTA

L 0 0 0 0 0 0 998 0 0 998 

 
Historical EL Data 

Year Armenia
n 

Cantones
e 

Korea
n 

Fars
i 

Pilipin
o 

Russia
n 

Spanis
h 

Vietnames
e 

Othe
r 

Tota
l 

2008
-09 0 0 0 0 0 0 998 0 0 998 

2007
-08 0 0 0 0 1 0 1011 0 0 101

2 
2006
-07 0 0 0 0 0 0 1139 0 1 114

0 
2005
-06 0 0 0 0 0 0 1299 0 0 129

9 
2004
-05 0 0 0 0 0 0 1376 0 0 137

6 
 

Reclassified Students 

Year 
Previous 
Year # 

EL 
# 

Reclassified 
% 

Reclassified 

2008-
09 1012 127 12.55 

2007-
08 1140 117 10.26 
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2006-
07 1299 129 9.93 

2005-
06 1376 79 5.74 

2004-
05 1543 136 8.81 

top of page 

Student Attendance 
Attendance Data  

Year Stability 
Rate 

Transiency 
Rate 

Actual 
Attend 
Rate 

2008-
09 82.16 30.86 95.34% 

2007-
08 82.80 32.27 95.12% 

2006-
07 81.99 31.25 95.02% 

2005-
06 84.90 27.55 94.62% 

2004-
05 86.52 25.60 94.73% 

 

Student Adjustment  
Opportunity Transfers 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total 

2008-
09 0 0 0 0 0 0 0 0 0 

2007-
08 0 0 0 0 0 0 0 0 0 

2006-
07 0 0 0 0 0 0 0 0 0 

2005-
06 0 0 0 0 0 0 0 0 0 

2004-
05 0 0 0 0 0 0 0 0 0 

 

top of page 
Suspensions 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total 
Avg 

# 
Days 

Suspension (Rate) 

2008-
09 0 0 0 0 1 38 0 0 39 1.21 2.4 

2007-
08 0 0 0 0 0 13 0 0 13 1.46 0.7 

2006-
07 0 0 0 0 3 19 0 0 22 1.14 1.1 

2005-
06 0 0 0 0 2 28 0 0 30 1.50 1.5 

2004-
05 0 0 0 0 21 158 4 0 183 1.34 ** 

 
Expulsion Referrals 

Year AI/Alsk Asian Filipino Pac 
Isl Black Hispanic Other 

White Unknown Total Expulsion (Rate) 

2008-
09 0 0 0 0 0 0 0 0 0 0.0 
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2007-
08 0 0 0 0 0 0 0 0 0 0.0 

2006-
07 0 0 0 0 0 0 0 0 0 0.0 

2005-
06 0 0 0 0 0 1 0 0 1 0.0 

2004-
05 0 0 0 0 0 0 0 0 0 ** 

top of page 
 
Staffing Profile 

Teaching Staff Data 
Certificated 
Management 4 

Certificated 
Teachers 96 

Certificated 
Others 1 

Teachers 
without Full 
Credentials 

3 

Teaching Staff 
Status 

Continuing 85 
Probationary 13 
Temporary 0 
Provisional 2 
Dist 
Intern/Train 0 

Univ Intern 0 
Extended 
Sub 1 

 

Teaching Staff 
Stability  

Assigned to 
this Location  

1 Year 0 
2 - 5 Years 6 
6 - 10 Years 25 
11 or more 
Years 30 

Teaching Experience 
in LAUSD 

Less than 1 
Year TBA 

1 Year 12 
2 - 5 Years 27 
6 - 10 Years 29 
11 or more 
Years 32 

 

Register-Carrying 
Teachers 

Kindergarten 13 
1 15 
2 15 
3 14 
4 10 
5 10 
6 0 

Special Ed 3 
Non-Register-

Carrying Teachers 
Special 

Education 2 

Bilingual 
Program 0 

  

Staff Attendance Rate  
Year Rate 

2007-08 93.3 
2006-07 ** 

Certificated Assignments By Department 
Bilingual - ESL 0  Home Economics 0  

Computer Science 0  Industrial 
Education 0  
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2005-06 ** 
2004-05 ** 
2003-04 ** 

Art 0  Interdisciplinary 0  
Business 
Education 0  Mathematics 0  

Driver Education 0  Music 0  
English 0  Physical Education 0  
Environment / Agri 
Ed 0  Public Service Ed 0  

Foreign Language 1  Science 0  
Health Education 0  Social Science 0  
Health Careers 0     

top of page 
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Appendix I 
 

Professional Development Schedule  
5 Days before the Beginning  

of the School Year 
Time:  7:30-2:15 

To Be Approved by Local Leadership Council 
 
Days Topics Staff 

Responsible 
Day 1 
 
 

Team Building Activities 
 
Introduction to Data Analysis 
Review and analyze District wide and school wide 
data and class data 
Develop format to track data 
Determine school  priorities based on school data and 
class data 
Align data with school and district priorities 

Administrator 
Instructional 
Coaches 

Day 2 Review multiple forms of data analysis (group, 
aggregated, group disaggregated and individually 
disaggregated) 
 Align data with California Standards 
Draw conclusions from analysis of data 
Select focus for class based on data 

Administrator 
Instructional 
Coaches 

Day 3 Create a professional development plan based on data 
analysis, standards and school priorities 
 
Identify important principles, key concepts and big 
ideas from the curriculum that apply across subject 
matter through major themes, /big ideas in the subject 
content. 
 

Administrator 
Instructional 
Coaches 

Day 4 Review RtI2 strategies 
Plan OCR Opener 
Discuss ways to help students understand how key 
concepts across the curriculum relate to each other  as  
you teach 

Administrator 
Instructional 
Coaches 

Day 5 Review RtI2 strategies 
Plan initial  lessons in Math, ELD and integration of 
other core areas 
Discuss how to connect new information or skills to 
what the students have already learned. 

Administrator 
Instructional 
Coaches 
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Professional Development Calendar 
1st Semester 

 
Week Bank Time Staff Meetings 1 Hour after School 
9/13/10 No Bank Time *Review professional 

development plan 
Collaborate on class 
organization 
Discuss team teaching 
 

Plan team teaching for 
ELD 
 
 

9/20/10 No Bank Time *Review first week of 
school and student 
involvement,  
implementation of 
OCR and modify plans 
if necessary 
Begin development of 
teacher created 
assessments 

Reflect on first week 
Review  teacher created 
assessments and 
compare to CST data 
Discuss ways to modify 
strategies based on 
current data 
 
 

9/27/10 No Bank Time *Reflect on past week 
Review current data 
 Modify strategies 
 

Continue to develop 
teacher created 
assessments 
 

10/4/10 Review RtI2x 
strategies for Tier 1 
strategies 
( academic engagement 
time, differentiated  
instruction, adding 
depth and complexity 
to curriculum, 
scaffolding lessons, 
explicit instruction in 
vocabulary, fluency, 
comprehension  
strategies and skills, 
flexible groupings, 
learning centers, higher 
level thinking 
questions, independent 
study , preview, 
review, pre-teach an 
frontloading.) 

 Select and plan 
appropriate strategies 
based on data 
collection to  
implement  Tier 1 
strategies  

*Reflect past week 
Review current data 
Modify 
strategies(Reading) 

10/11/10 Review RtI2 strategies 
for Tier 2 strategies 
(Explicit instruction in 

Select and plan 
appropriate strategies 
based on most recent 

*Reflect past week 
Review current data 
Modify strategies 
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vocabulary, 
comprehension 
strategies and skills, 
academic engagement 
time, strategic or 
supplemental 
intervention, 
scaffolding lessons, 
instruction aligned to 
students’ instructional 
needs based measures, 
increased impact of 
core instruction, 
additional time to learn 
using core instructional  
strategies, more 
intensive vocabulary 
and comprehension 
skills and strategic 
instruction using OCR 
intervention guide, 
SOAR to Success, 
Voyager, and /or ELD 
Practicum 

data to implement RtI2 
Tier 2 strategies. 
 

(Reading) 

10/18/10 Review RtI2 Tier 3 
strategies known as 
Intensive Intervention. 

*Plan implementation 
of RtI2 Tier 3 strategies 
which include more 
frequent monitoring, 
collect more in-depth 
information about 
student’s instructional 
needs and strategically 
identify academic 
deficit...? 

Reflect  past week 
Review current data 
Modify 
strategies(Writing) 
Develop Rubrics for 
writing 

10/25/10 Develop ways to help  
identify important 
principles, key 
concepts and big ideas 
from the curriculum 
that apply across 
subject matter through 
major themes, /big 
ideas in the subject 
content. 
 

Review and plan 
implementation of 
strategies to help 
students understand 
key concepts across the 
curriculum as it relates 
to other key concepts. 

Reflect   past week 
Review current data 
Modify 
strategies(Writing) 
Share anchor papers 
and review student 
work 
 

11/1/10 Discuss Access  *Plan implementation Review  
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(6 weeks) strategies and how to 
implement in class 

of access strategies 

11/8/10 Analyze OCR data *Discuss 
implementation of  
RtI1 &2 strategies 
based on OCR  
assessments 

 

11/15/10 
(8 weeks) 

Grade Level 
Collaboration: Math 

* Grade Level 
Collaboration: Math 

Grade Level 
Collaboration: Math 

11/22/10 Grade Level 
Collaboration: Data 
Math 

No PD due to Holiday No PD due to Holiday 

11/29/10 Grade Level 
Collaboration: Data 
Math 

Grade Level 
Collaboration: Data 
Math 

Grade Level 
Collaboration: Data 
Math 

12/6/10 Grade Level 
Collaboration: Data 
Writing 

* Grade Level 
Collaboration: Data 
Writing 

Grade Level 
Collaboration: Data 
Writing 

12/13/10 
(6 weeks) 

Grade Level 
Collaboration: OCR 
Unit Opener 

* Grade Level 
Collaboration: OCR 
Unit Opener 

Grade Level 
Collaboration: OCR 
Unit Opener 
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Professional Development Calendar 
2nd Semester 

TO BE PLANNED IN NOVEMBER 2010 
Week Bank Time Staff Meeting 1 Hour  after 

School 
1/10/11  *  

 
1/17/11 
 

 *  
 

1/24/11  *  
 

1/31/11 
(8weeks) 

   

2/7/11  *  
 

2/14/11 
(6 weeks) 

 *  
 

2/21/11  *  
 

2/28/10     
 

3/7/11  *  
 

3/14/11 
 

 *  
 

3/21/11  *  
 

3/28/11 
(6 weeks) 
(8 weeks) 

   

4/4/11  *  
 

4/11/11 
 

 *  
 

4/18/11  *  
 

4/25/11    
 

5/2/11  *  
 

5/9/11 
(6 weeks) 

 *  

5/16/11  *  
 

5/23/11 
(8 weeks) 
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5/30/11    
 

6/6/11  *  
 

6/13/11  *  
 

6/20/11  *  
 

    
 

 
 

*   Staff Development days allowed per UTLA Contract 
 
6 weeks:   Assessment for OCR 
 
8 weeks:   Assessment for EnVision Math 
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APPENDIX K 
FORMATIVE AND SUMMATIVE ASSESSMENTS 

 
Assessment 

Grades 
Assessed 

Formative Summative Frequency Rational 

California Standards 
Test (CST) 

2-6  X Annual Measure student progress 
in relations to the CA 
standards. 

California Modified 
Assessment (CMA)      

3-5  X Annual Per the IEP and the child’ 
disability 

California Alternate 
Performance 
Assessment (CAPA)   

2-6  X Annual Per the IEP and the child’ 
disability 

Standards Based Test 
in Spanish (STS)  

2-6  X Annual Measure student’s 
progress in relations to 
the CA standards 

California English 
language Development 
Test (CELDT) 

K-6  X Annual Measure language 
development progress for 
EL students.  

ELD Portfolios K-6            X X  Measure language 
development progress for 
EL students. 

Student Progress 
Report Cards 

K-6 X        X Quarterly Measure student progress. 

Teacher Observations K-6 X   Monitor student progress 
towards achieving 
learning goals and 
determine how to 
improve future student 
performance. It provides 
the teacher with 
formative feedback to 
modify instruction. 

Portfolios K-6 X   Monitor student progress 
towards achieving 
learning goals and 
determine how to 
improve future student 
performance. It provides 
the teacher with 
formative feedback to 
modify instruction. 

Teacher Made 
Assessments 

K-6 
 

X 
 

 On-going Monitor student progress 
towards achieving 
learning goals and 
determine how to 
improve future student 
performance. It provides 
the teacher with 
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formative feedback to 
modify instruction. 

Open Court Periodic 
Assessments 

K-6 X  Every 6 
weeks 

Monitor student progress 
towards achieving 
learning goals and 
determine how to 
improve future student 
performance. It provides 
the teacher with 
formative feedback to 
modify instruction. 
Monitor student progress 
towards achieving 
learning goals that will be 
measure at the end of the 
year on the CST 

Mathematics Periodic 
Assessments 

K-6 X   Monitor student progress 
towards achieving 
learning goals and 
determine how to 
improve future student 
performance. It provides 
the teacher with 
formative feedback to 
modify instruction.  
Monitor student progress 
towards achieving 
learning goals that will be 
measure at the end of the 
year on the CST 

Science Periodic 
Assessments 

K-6 X          Monitor student progress 
towards achieving 
learning goals and 
determine how to 
improve future student 
performance. It provides 
the teacher with 
formative feedback to 
modify instruction.  
Monitor student progress 
towards achieving 
learning goals that will be 
measure at the end of the 
year on the CST 
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Appendix L 
 

Operational Goals and Metrics 
 

Safe and Orderly School  
 Goals 
1. Adherence to District Policies and school rules 

 
5 % or better attendance rate for
    students, teachers and staff 

1. Establish systems with clear expectations for staff, parents, 
students and all stakeholders 

Fair or better rating of school facilities according to Williams legislation
 

2. Schools are clean, attractive and reflective of a positive learning 
environment 

Timely submission of reports and adherence to deadlines
 

3.  Classrooms are always clean, orderly, well supplied, equipped, and 
reflect quality teaching and learning 

Decrease in incident reports 
 

 Use trouble call system to report needed repairs Monitor trouble call logs for completion of repairs in a timely fashion
 Maintain a closed campus policy that adheres to District policy and 

guidelines 
Resources are allocated to provide adequate supervision and security
 

 
Student Discipline                         

1. Implement a school wide discipline plan 15%    Decrease in suspensions 
2. Teacher will be trained on how to establish and enforce classroom 

and school standards and behavior 
10%  Decrease of student discipline referrals

3. Provide incentives for students and staff 10%   Decrease in incident reports
4.  Seek parent and community volunteers to assist with supervision. 

 
Reduction of incidents during recess and lunch periods

 
Student Supervision                        

1. Hire and train an adequate number of supervision staff.  Reduction of incidents during recess and lu
2. Monitor the effectiveness of the supervision staff.  Reduction of incidents during recess and lunch periods
3.  Seek parent and community volunteers to assist with supervision Reduction of incidents during recess and lunch periods

 

Maintenance and Upkeep of New Facility              
1. Maintain a clean and graffiti free school Secure the appropriate paint colors

 
2. Establish rules and procedure for displaying materials in the new 

facilities which does not include stapling, push pins or use of 
adhesive tape  

Monitor and remove inappropriate use materials 

3. Establish a school beautification program The school will be clean, attractive, and well maintained at all times.
 

 
 
 
 
 
Teacher Retention and Stability                                  

1.  Provide teachers support in the areas of instruction Conduct periodic teacher and staff satisfaction surveys.
2.  Provide teachers all instructional materials required for all 

instructional programs. 
Conduct periodic teacher and staff satisfaction

3..  Provide teachers with essential materials, supplies, and equipment Conduct periodic teacher and staff satisfaction surveys.
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for their classrooms. 
4. Provide a safe environment Conduct periodic teacher and staff satisfaction surveys.
5. Provide leadership and decision making opportunities Use of Professional Learning Community model
6. Teachers will be fully credentialed and highly qualified Review of personnel records 
7. Paraprofessional staff will be highly qualified Review of personnel records 
 
Financial Solvency 

1. Expenditure of funds will be based on school determined needs Plan budgets in a timely fashion and monitor
systematically 

2. Include all councils in budget discussions Implement compliance procedures
3.  Seek grants to enhance school programs. Grants received to enhance school programs
4. Identify business partners for an Adopt-A- School program Number and involvement of Adopt
 
Partnerships 

1. Seek and identify community/public services agencies partners Number and involvement of partners
2. Seek and identify university and college partnerships Number and involvement of partners
3.  Seek and identify partnerships with churches and religious 

organizations  
Number and involvement of partners

4. Seek and identify business partners  Number and involvement of partners
5. Seek and identify partnership with law enforcements Number and involvement of partners
6.  Develop relationships with local political leaders Number and involvement of partne
 
NCLB Accountabilities 

1. Teachers will be fully credentialed and highly qualified Review of personnel records 
2. Paraprofessional staff will be highly qualified Review of personnel records 
3.  Teachers will be assigned to classes based on appropriate 

credentials 
Review of personnel records 

 
Modified Consent Decree 
1. Full compliance with MCD 

Outcomes that are applicable 
Review, monitor, and make necessary 
modifications based on monthly MCD 
School Reports 

 
Organization and Schedules 
1. Master Calendar  Ascertain that all activities are scheduled  
2. Organization of Classrooms All students are assigned in accordance 

with state and district guidelines 
3. Organizational chart to establish 

duties and responsibilities of staff 
Monitor to ascertain that all aspects of 
school life are functioning effectively and 
efficiently 

 
Based on the above goals and metrics the school will be able to monitor progress 
and provide corrective actions when needed.   
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Appendix M 
 

United States Census 
Census 2000 Demographic Profile Highlights 

Zip Code 90001 
 
 
General Characteristics  Number Percent U.S.

Total population 54,481   
Male 27,320 50.1 49.1%
Female 27,161 49.9 50.9%

Median age (years) 23.8 (X) 35.3
Under 5 years 6,196 11.4 6.8%
18 years and over 32,952 60.5 74.3%
65 years and over 2,867 5.3 12.4%
One race 51,724 94.9 97.6%

White 13,422 24.6 75.1%
Black or African American 7,844 14.4 12.3%
American Indian and Alaska Native 486 0.9 0.9%
Asian 64 0.1 3.6%
Native Hawaiian and Other Pacific Islander 58 0.1 0.1%
Some other race 29,850 54.8 5.5%

Two or more races 2,757 5.1 2.4%
Hispanic or Latino (of any race) 46,044 84.5 12.5%
Household population 54,435 99.9 97.2%
Group quarters population 46 0.1 2.8%
Average household size 4.35 (X) 2.59
Average family size 4.61 (X) 3.14
Total housing units 13,302   

Occupied housing units 12,527 94.2 91.0%
Owner-occupied housing units 4,520 36.1 66.2%
Renter-occupied housing units 8,007 63.9 33.8%

Vacant housing units 775 5.8 9.0%
    

Social Characteristics Number Percent U.S.
Population 25 years and over 25,927   

High school graduate or higher 7,521 29.0 80.4%
Bachelor's degree or higher 624 2.4 24.4%

Civilian veterans (civilian population 18 
years and over) 841 2.6 12.7%

Disability status (population 5 years and 
over) 12,116 25.1 19.3%

Foreign born 24,566 45.0 11.1%
Male, Now married, except separated 
(population 15 years and over) 8,353 47.3 56.7%

Female, Now married, except separated 
(population 15 years and over) 8,112 44.3 52.1%

Speak a language other than English at 
home (population 5 years and over) 37,889 78.4 17.9%
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Economic Characteristics  Number Percent U.S.

In labor force (population 16 years and over) 17,509 50.2 63.9%
Mean travel time to work in minutes 
(workers 16 years and older) 34.0 (X) 25.5

Median household income in 1999 (dollars) 24,207 (X) 41,994
Median family income in 1999 (dollars) 25,021 (X) 50,046
Per capita income in 1999 (dollars) 7,632 (X) 21,587
Families below poverty level 3,855 35.7 9.2%
Individuals below poverty level 20,564 38.0 12.4%

    
Housing Characteristics Number Percent U.S.

Single-family owner-occupied homes 4,038   
Median value (dollars) 138,900 (X) 119,600

Median of selected monthly owner costs (X) (X)  
With a mortgage (dollars) 1,133 (X) 1,088
Not mortgaged (dollars) 239 (X) 295

(X) Not applicable. 
Source: U.S. Census Bureau, Summary File 1 (SF 1) and Summary File 3 (SF 3) 
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Appendix O 
 

School Writing Team Roster and Resumes 
 

Local District 7 Superintendent    George McKenna, III 
Local District 7 School Services Director  Francisco Gonzalez 

     Local District 7 School Services Director  Rosalinda Lugo 
     UTLA Area Representative    Christopher Arrellano 
     Retired Principal                                                  Barbara C. Lake 
     Retired Principal                                                Frances O. Haywood 
     Teacher 93rd Street School    Yvonne Vazquez 
     Teacher 93rd Street School    Gladys Barboza 
     Teacher 93rd Street School                 Susana Gonzalez-Meza 
     Teacher 75th Street School    Aura Lopez 
     Parent   75th Street School    Martha Gonzalez 
     Teacher 75th Street School    Flor Covel 
     Teacher McKinley Ave Elementary School  Paul Edwards 
     Teacher McKinley Ave Elementary School      Daisy Miranda 
     Teacher McKinley Ave Elementary School       Leanne Malinowsky 
     Teacher Miramonte Elementary School  Maria Anguera 
     Teacher Miramonte Elementary School  Grecia  Marroquin 
     Teacher Manchester Elementary School  Yvonne Brown Mitchell 
     Retired Teacher /LADSI    Mary Whiteley 
     Retired Teacher/LADSI    Diane Rios  
  
 
Available Resumes are included below.  
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Francisco Gonzalez___________________________________________________ 
5487 Blanco Way  
Culver City, California 90230 
C: (310) 482-1077 
W: (323) 242-1315 
 
 
 
Qualifications:  

 Worked closely with district 7 schools in the development and 
implementation of effective Positive Behavior Support Plans.  As a result, 
district 7 schools have experienced notable changes in school safety, 
cleanliness, security, expectations for students., and parent participation.  

 Provided district 7 school administrators with training on unpacking the 
California State Standards for rigor so that there may be better 
understanding of what’s expected of students in each grade level.   

 Established a systematic approach for Principals and Assistant Principals 
to make daily visits to classrooms, collect observational data, and provide 
teachers with formative feedback.   

 Established a process for analyzing formative and summative data so that 
it may be used to shape teacher practice and monitor student progress.    

 Designed and rolled out an instructional model, for district 7 schools to 
follow, in the implementation of culminating tasks within the context of 
the Open Court Reading Program.   

 Actively involved in the planning of the Fremont High School Complex 
K-6 reconfiguration.   

 Worked closely with Charter Office to facilitate use of space by charter 
schools.   

 Hands-on approach with Program Improvement schools.  Worked very 
closely with schools in the development of Single Plans for Student 
Achievement (SPSA) that are practical and feasible to implement.   

 As part of the LD7 leadership team, I helped establish the expectation for 
having parents, teachers, and staff be equal partners in the decision 
making process at schools.  As a result, School Site Councils must be 
functional and relevant. 

 Proactive in establishing positive relations and partnering  with 
community and parent organizations.    

 As Principal I provided the school with leadership that fostered high 
expectations for students, accountability for rigorous instruction, and 
active parent involvement. 

 As Principal partnered with  companies, agencies, and organizations such 
as The Hilton, WAMU, LAPD, LAFD, local churches, and small 
businesses so as to bring more resources to the school.   

 As Principal, I was proactive in working with the district, the city of Los 
Angeles, and law enforcement in making changes that would make the 
surrounding area safer for students and parents -- crossing guards, smart 
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lights, valet program for dropping off and picking up students, etc. 
 Fully bilingual (Spanish) 
 Computer skills 

 
Education 

 M.A., Educational Administration, California State University, 
Dominguez Hills, 1996 

 B.A., Psychology, College of Honors, University of California, Los 
Angeles, 1984 

 
Experience 
 
2005-2009 -- Director of School Support Services, Local District 7 

 Provide mentoring, modeling, and guidance to insure that school 
Principals and administrators possess the qualities and tools necessary to 
be effective instructional leaders  

 Provide support to schools to make sure that the school’s work is in 
alignment with the vision established by the central and local district  

 Set clear expectations and establish accountabilities for the 
implementation of the district’s core instructional initiatives   

 
2004-2005 -- Elementary School Principal, Martin Luther King, Jr. Elementary School, 
LAUSD 

 Planned and carried out the operational, organizational, and instructional 
systems for the entire school 

 Managed all budgets and allocated resources according to school needs 
 Supervised, monitored, and provided differentiated support to teachers 
 Used data strategically to help shape teacher practice and monitor student 

progress 
 
1999-2004 -- Elementary School Principal, 118th Street School, Local District I, LAUSD 

 Planned and carried out the operational, organizational, and instructional 
systems for the entire school. 

 Managed all budgets and allocated resources according to school needs. 
 Supervised, monitored, and provided differentiated support to teachers. 
 Used data strategically to help shape teacher practice and monitor student 

progress 
 
1996-1999 -- Assistant Principal, 93rd Street School, Fremont Cluster, LAUSD 

 Collaborated in the planning and implementation of the school’s 
organizational and instructional programs 

 Managed all budgets and allocated resources according to school needs 
 Supervised, monitored, and provided differentiated support to teachers 

 
1994-1996 -- Bilingual Coordinator, Charles W. Barrett Elementary School, Locke 
Cluster, LAUSD 
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 Assessed and identified English Language Learners and then monitored 
their progress 

 Coordinated the organization of classes according to the District’s Master 
Plan 

 Managed categorical budgets and allocated resources accordingly 
 Provided staff with professional development in English Language 

Development (ELD) and SDAIE 
 Provided with demonstration lessons 
 Provided PD in ELD and SDAIE to  Locke Cluster school  administrators 

and coordinators. 
 Provided training to teachers in the Ten Schools Program (TSP) during 

Summer PD. 
 
1986-1994 -- Elementary School Teacher, Grades 2, 3, and 4, Charles W. Barrett 
Elementary School 
  Planned and implemented instruction for students 

 Assessed and evaluated students formally and informally to determine 
differentiated support   

 Served as grade level chairperson and coordinated instructional planning 
meetings  Coordinated the development of integrated instructional unit 
plans.   

 Workshop leader and presenter during TSP Summer and Winter PD time  
 Ten Schools Program Academic Decathlon Chairperson 
 Coordinated the development of the school’s Safe School Plan 
 Planned, developed, and implemented the Physical Education Plan for the 

entire school 
 5 de Mayo Committee Chairperson 

 
References 

 Dr. George McKenna, Interim Superintendent 
 Local District 7 
 10616 South Western Avenue 
 Los Angeles, California 90047 
 (323) 242-1313 
 Prescious Robinson, Principal,  
 Charles W. Barrett Elementary School 
 419 West 98th  
 Los Angeles, California 90003 
 (323) 756-1419 
 *Antonio Camacho, Principal  
 135th Street Elementary School 
 801 West 135th Street 
 Gardena, CA 90247 
 (310) 324-4454 
 *President of AMAE -- Association of Mexican-American Educators 
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Rosalinda Lugo 
13133 Levelwood Street 

La Puente, California  91746 
(626) 330-0563 

Rlugo6@lausd.net 
 

 
 
 
EDUCATION: 
 University of Southern California, Los Angeles, California 
 

 Degrees:  
 Masters of Science Education   1981 - 1984 
 Bachelors of Science Education   1977 – 1981 
 

 Credentials: 
 Multiple-Subject Credential     1981 
 Bilingual Cross Cultural Specialist Credential  1984 
 Preliminary Administrative Service Credential  1997 
 
EXPERIENCE: 

2009-Present       Director of School Services – Local District 7 
         Los Angeles Unified School District, California 

 
 2000 – 2009 Principal - Sixty-Eighth Street Elementary School 
  Los Angeles Unified District, Los Angeles, California 
 

 Organize the expenditure of the school’s budget. 
 Supervise and evaluate certificated and classified 
personnel. 
 Plan and implement standards based staff development. 
 Implement Local District 7’s Culminating Task process. 
 Implement the District’s Reading and Math program. 
 Supervise the school’s safety plan 
 Supervise the work of the school’s managers: 
Administrative Assistant, Plant  Manager and Cafeteria 
Manager. 

 
 1997 – 2000 Assistant Principal – West Athens Elementary School 
  Los Angeles Unified School District, Los Angeles, California 
  

 Organize school’s safety program 
 Supervise and evaluate certificated and classified personnel 
 Plan and implement teachers’ staff development 
 Develop and implement school-wide discipline plan. 
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 Coordinate school’s Chanda Smith’s Special Education 
Program 
 

 1996 – 1997 Bilingual Teacher, 3rd Grade – Murchison Elementary School 
  Los Angeles Unified School District, Los Angeles, California 

 Develop an instructional program for 3rd grade classroom. 
 Assessed student’s academic program. 
 Outreach to student’s parents regarding behavior and  
 academic progress. 
 Coordinated Proposition BB activities for school. 

 
 

 1995 – 1996 Citizenship Organizer - Active Citizenship Campaign, 
Pasadena, CA. 
 
 1993 – 1995 Associate Director – Hope In Youth, Los Angeles, California 
 
 1992 – 1993 Bilingual Teacher, 5th/6th Grade – Rowan Ave. Elementary 
School 
  Los Angeles Unified School District, Los Angeles, California 
 
 1990 – 1992 Bilingual Advisor – Recruitment and Selection 
  Los Angeles Unified School District, Los Angeles, California 
 
 1982 – 1990 Bilingual Teacher, 6th Grade – 92nd Street Elementary School 
  Los Angeles Unified School District, Los Angeles, California 
 
 1981 – 1982 Teacher, 3rd Grade – Our Lady of Lourdes School, Los 

Angeles, CA. 
 
 
REFERENCES: 
 
 
 Other upon request 
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BARBARA C. LAKE 

17104 Avenida de la Herradura              (310) 454-7591  
Pacific Palisades, CA 90272                                                        bclake@aol.com 
                                                                                        

 

EXPERIENCE: 
 LOS ANGELES UNIFIED SCHOOL DISTRICT, LEADERSHIP ACADEMY, Los Angeles, California 
 Principal Coach, 2005 - 2009  
 Mentored, coached and supported first year principals (96th Street, Budlong, 109th Street, Palms, 
Carodale, Del Amo,  Maywood, San Pedro, Montara, and Hamasaki) in the areas of instruction, 
personnel, budget, problem solving and  parent involvement.   Used the Cognitive Coach techniques to 
assist the principals in making decisions. 

LOYOLA MARYMOUNT UNIVERSITY, Los Angeles, California  
Field Supervisor, 2004 - 2009 
Observed teachers four times a semester and evaluated their teaching skills.  Worked with teachers 
assigned by  “Teacher for America” who were working on their teaching credentials and masters’ 
degrees. Worked with teachers assigned to the following schools: Gompers, Drew, John Adams, 118th 
Street, Bethune, Markham, Edison, and schools in the Lynwood and Compton School Districts. 

EDISON SCHOOLS, Los Angeles, California 
 Educational Consultant, 2005  

Visited over 40 schools and presented numerous seminars to parents on how to enroll their children in 
the Federal funded after school programs. 

 LOS ANGELES UNIFIED SCHOOL DISTRICT, SIXTY-EIGHTH STREET SCHOOL, Los Angeles, 
California 
 Substitute Assistant Principal, 2008 

Assisted principal with discipline, IEPs, and supervision of students. Observed and assisted teachers in 
need of help with instruction.  Planned a program for Armed Services Day to recognize parents of 
students at 68th Street School who had served or who were serving in the military.   

 LOS ANGELES UNIFIED SCHOOL DISTRICT, 109TH STREET SCHOOL, Los Angeles, California  
 Substitute Principal, 2004 
  Served as the principal for four months. During this time, I prepared the budget, matrix, ordered 
textbooks, stulled the  teachers, prepared closing bulletin, planned culmination, interviewed and hired 
new teachers and closed school.   The  new principal was not selected in time for the opening of 
school so I opened the new school year, prepared opening  bulletin, and hired new teachers for unfilled 
positions.  

 LOS ANGELES UNIFIED SCHOOL DISTRICT, Los Angeles, California  
 Principal, West Athens Elementary School, 1996-2003 

Managed a budget of over 1 million dollars.  Served as the instructional leader for over 1,400 students.  
Implemented the class reduction program hiring 20 new teachers in one year.  Led workshops for my 
school and the other schools in the cluster on Standards Based instruction and test data analysis.  
Supervised almost 100 certificated and classified employees.  Wrote three grants totaling over 
$100,000, which allowed the school to open a computer lab and a Wonder of Reading Library.  With 
the addition of a computer lab, the school offered computer classes to parents after school, we also had 
an ESL class on campus five days a week.  Under my leadership, we were selected to be an Applied 
Research School.  Served as the chair of the cluster, cluster representative to the Elementary Principal 
Organization and the cluster steering committee.  Initiated Community Walks on Saturdays to become 
acquainted with the community members.  There were teachers who had been at West Athens for 30 
years who had never ventured into the neighborhood.  As a consequence the number of break-ins and 
burglaries decreased with the help of the neighbors supporting the school.  We also had Saturday clean 
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up days to beautify the campus.  We worked with the Sheriff Dept. to rid the neighborhood of the 
gangs who frequently vandalized the school.  We also developed a program with the Sheriffs Center, 
which was located next to the school to provide field trips and recreational activities for the students. 

Principal, Superior Street School, 1994-1996 
While the principal of Superior Street School we became a “Learn School.” Attended training in Palms 
Springs for three weeks to learn the components of being a “Learn School.”  We implemented the 
program the following year with great success working closely with the teachers, parents, and 
community.  I was selected to serve on the District Literacy Cadre.  I served as the treasurer of the 
Cluster Instructional Cabinet and a member of the Cluster Planning Committee. 

Principal, Kentwood Elementary School, 1993-1994 
Initiated the practice of reviewing test scores with teachers and parents, identifying specific areas of 
weaknesses, providing specific instruction for identified students and planning school curriculum in 
the areas of greatest need.  I also encouraged teachers to identify students who were potentially gifted 
and plan programs to meet their needs.  

 Principal, Coliseum Street School, 1990-1993 
Wrote a grant for a “ Write to Read Laboratory.” The purpose of the lab was to provide greater 
opportunities for students to improve their reading and computer skills. I was elected by the principals 
to serve as the representative to the Elementary Principals Organization Board. 

 Principal, Nora Sterry Elementary School, 1993-1994 
Implemented the new contract procedures following the six-week teacher strike.  Met with teachers 
and parents to organize, plan and implement the school management concept. 

 Principal, Third Street Elementary School, 1985-1989 
Third Street School was selected as a model school for technology. Consequently, I served as a 
workshop leader for the State Department of Education as a result of writing one of the first school 
based technology programs using computers in the classroom as instructional tools.  I trained over 
1,000 teachers in 50 school districts throughout the state of California. I wrote a grant for over 
$100,000 to equip the school with computers, televisions, VCRs, and science laboratories for every 
classroom.  I was selected to be a member of the Korean Exchange Program to study the educational 
system, history, religion, and culture of Korea.  I was invited as an outside evaluator for the Waterford 
School, which was piloting a new reading program (Open Court) that was subsequently adopted by 
LAUSD.    

 LOS ANGELES UNIFIED SCHOOL DISTRICT, EVERGREEN AVENUE ELEMENTARY SCHOOL, Los 
Angeles, California  
 Assistant Principal, 1981-1984 

Assumed responsibility for discipline, IEPs, evaluation of teachers and staff.   Assisted the principal in 
planning the instructional programs.  I single-handedly organized the first year- round schedule before 
the closing of school.  After the organization of the new schedule, we were informed that, due to 
parental pressure the school would not be implementing a year-round schedule. Therefore I had to 
reorganize the classrooms over the summer. 

 LOS ANGELES UNIFIED SCHOOL DISTRICT, PERSONNEL DIVISION, Los Angeles, California  
 Specialist, 1976-1981 
 When LAUSD was mandated by the office of Civil Rights to integrate its teaching staff I was 
selected to serve as a  specialist to assist with the transferring of thousands of teachers. I chaired the 
Ethnic Identification, Hardship and   Medical Committees.  Counseled teachers when they 
appealed assignments  due to an error in their ethnic  identification, medical condition or other 
hardship and referred them to the appropriate committee.  I served on the team  to negotiate teacher 
transfer policies representing the district.  Also prepared monthly reports to the Office of Civil  Rights 
and the EEOC providing data on the ethnic percentage of teachers at each school in LAUSD.  Served as the 
 editorial assistant in producing a video for Personnel encouraging teachers to teach in the inner 
city. Collected data  identifying what types of credentials were issued to teachers, which allowed the 
district to identify teachers with  Bilingual Credentials. The data collected initiated the beginning of the 
Bilingual program.  
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LOS ANGELES UNIFIED SCHOOL DISTRICT, INFORMATION TECHNOLOGY DIVISION, Los Angeles, 
California  

 Advisor, 1972-1976 
Wrote, developed and implemented the Classroom Teacher Support System.  Developed the student 
tests with a team of teachers and then was selected to train over 300 schools in analyzing test data 
using computer-generated data. 

 LOS ANGELES UNIFIED SCHOOL DISTRICT, MAIN STREET ELEMENTARY SCHOOL, Los Angeles, 
California  
 Teacher, 1963-1972 

I taught 1st, 2nd, 3rd, and 5th grades. When the Title 1 funds came to LAUSD in 1966, I was selected 
to serve as one of  the first Reading Specialist for Title 1.  I also served as the testing coordinator 
and teacher for the gifted students.  As the  testing coordinator I wrote diagnostic-prescriptive materials, 
which could be electronically scored.  The next year I was  asked to  serve as a district advisor to 
implement the program. 

PROFESSIONAL AFFILIATIONS: 
Retired member of Associated Administrators of Los Angeles, Association of California School 
Administrators 
Council of Black Administrators, EDUCARE, and Phi Delta Kappa 

SERVICE ORGANIZATIONS: 
Provisional Member, Pasadena Showcase House, 2009-present 
President of Board of Directors, Great Beginnings for Black Babies, 2002-2004 
Board of Directors, Great Beginnings for Black Babies, 1990-2004   
President, The Links, Inc., 2000-2004 
Member, The Links, Inc., 1988-Present 
President, Alpha Kappa Alpha Sorority, Inc., 2004-2008 
Member, Alpha Kappa Alpha Sorority, Inc., 1962-Present 
Board of Directors, Project Heavy West, 1990-2002 
Board of Directors, Young Black Scholars, 1990-2002 

EDUCATION 
UNIVERSITY OF CALIFORNIA, LOS ANGELES, Los Angeles, California 
Ed.D., Urban Leadership 1996 

CALIFORNIA STATE UNIVERSITY, LOS ANGELES, Los Angeles, California 
M.A., Administration, 1974  

CALIFORNIA STATE UNIVERSITY, LOS ANGELES, Los Angeles, California  
B.A., Elementary Education, 1963 

ADDITIONAL TRAINING: 
 Foundation training program in Cognitive Coaching, Certificate of Completion, LAUSD, 2005 

Superintendents Academy, Certificate of Completion, Association of California School 
Administrators, 1997 
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FRANCES O. HAYWOOD 

17611 Chestnut Drive 
Carson, CA 90746 

310-638-4505 
fohaywood@sbcglobal.net 

 
 
EXPERIENCES: 
 
Coordinator (temporary), Ten Schools Program (TSP), 2006-2007   
Los Angeles Unified School District 
Responsible for the coordinator of the Ten Schools Program  Planned and scheduled meetings for 
administrators, teachers, parents, and support staff, led workshops, managed a budget of over 10 
million dollars, responded to parent and LAUSD questions regarding the TSP, facilitated 
professional development activities and speakers for over 600 teachers grades pre-kindergarten 
through eighth grade. 
 
Principal, Florence Griffith Joyner Elementary School, 1999-2004 (retired July 2004) 
Los Angeles Unified School District  
Responsible for the operations of the school of 1000 grades pre-kindergarten-fifth grade.  
Supervised over 130 staff (certificated and classified).  Managed the school budget of over 2 
million dollars.  Initiated grants for Healthy Start and SB 65.   Developed partnerships with local 
churches and businesses.   
 
Coordinator, Ten Schools Program (TSP) 1992-1999 
Los Angeles Unified School District 
Responsible for the coordinator of the Ten Schools Program  Planned and scheduled meetings for 
administrators, teachers, parents, and support staff, led workshops, managed a budget of over 10 
million dollars, responded to parent and LAUSD questions regarding the TSP, facilitated 
professional development activities and speakers for over 600 teachers grades pre-kindergarten 
through eighth grade. 
 
Advisor, Office of Student Integration Services, 1990-1999 
Los Angeles Unified School District 
Initiated student placement and transportation to receiver schools for the Capacity Adjustment 
Program (CAP) and Permits with Transportation Program (PWT).   
 
United Teachers Los Angeles/NEA Vice President, 1983-1990 
United Teachers Los Angeles 
Affiliated Vice President for United Teachers Los Angeles representing the National Education 
Association (NEA) and its members in Los Angeles. Member of negotiations team, organized and 
build capacity at all schools sites.  Planned and coordinated Annual Leadership meeting.  Plan 
and led workshops.  Represented UTLA to the Board of Education, and the media. Lobbied and 
testified at hearings of the California Legislature and United States Congress.    
 
Categorical Program Advisor, 1976-1983 
Parmelee Avenue School 
Los Angeles Unified School District 
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Conducted professional development activities, coordinated parent involvement activities, 
professional development for State and Federal Programs (Title I, Bilingual) 
 
Teacher, 1967-1983 
Parmelee Avenue School 
Los Angeles Unified School District 
Teacher of grades 1, 4, 5 and Opportunity Program.   UTLA Chapter Chairperson.  Member of 
School Advisory Council.  Member of Curriculum Committee 
 
Experiences, cont. 
 
Substitute Teacher, 1967-1967 
Richmond, CA Unified School District 
 
Teacher, 1965-1967 
Randall Pepper School 
Fontana California Unified School District 
Teacher of grade 1. 
 
Teacher 1964-1965 
Kansas City, Missouri School System 
Teacher of grades 1 and 2. 
 
EDUCATION: 
 
California State University, Dominguez Hills 
M.A. Education, 1976 
 
University of Central Missouri, Warrensburg Missouri 
B.A. Elementary Education, 1964 
 
Kansas City, Kansas Community College 
A.A. Degree, 1960 
 
ADDITONAL TRAINING: 
Pepperdine University and California State University Fullerton 
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Christopher Bianco Arellano 
2419 Sichel Street ▪ Los Angeles, California  90031 ▪  (323) 819-0748 

arellano2006@sbcglobal.net 
 

EXPERIENCE 
 
United Teachers Los Angeles 
Area Representative and Organizer                   2003 – present 

 represent approximately 6,000 members at over 120 sites. 
 organize and strengthen a UTLA chapter at each location.  
 negotiate, mediate disputes, grievances and interventions.  
 organize and build capacity at all school site and clusters. 
 coordinate and organize political campaigns.   
 participate in Get Out The Vote  (GOTV) and lobby legislators 

Trainer 
 School Site Councils/SB1133, Shared Decision Making-Article XXVII, Classroom Bill of Rights, 

The New Stull Evaluation, How to Conference with a Principal, Matrix 101.  
 CTA Survive and Thrive Program  (2004- 2005). 
 New Chapter Chair programs 

 
City of Los Angeles, Community Action Agency, Community Action Board (CAB) 
Private Sector Representative                                    2001 – present 

 counsel the operation of the City of Los Angeles Community Action Agency. 
 monitor policy and program administration, finance, personnel, program evaluation, and 

community input and outreach.  
 prepare/participate in CIPA-3 community meetings.   

 
City of Los Angeles, Council District Thirteen, Council Member Eric Garcetti 
Field Deputy                            2002 – 2003           

 coordinated with the communities of the Council District. 
 responsible for: constituent services, representing the Council Member in the community, assisting 

in land-use planning and decisions, initiating and participating in larger community-wide projects. 
 interfaced with city, county and federal offices, 
 researched special projects and government issues. 
 planned for special events. 
 trained community in: Government 101, Organizing for Power. 

 
El Proyecto del Barrio       
Case Manager /Clinician.                                    2000 –  2002 
 conducted individual and group therapy.   
 provided comprehensive case management services to low-income individuals and families.   
 taught  in the Youth Advocate Program, National Youth Program, Electronic Arts Academies, and 

The After School Tutoring program.  
 trained  Parenting, Domestic Violence, and Anger Management classes. 
 assessed, planned, and linked resources and services for clients.  
 maintained and developed client case files, spreadsheets, statistical analysis and budgeting for 

youth programming.  
 interfaced with community leadership and city officials.   
 outreached  to community, schools, non-profit organizations and law enforcement agencies. 
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Christopher Bianco Arellano              2/2 
______________________________________________________________________________ 
UCLA Early Academic Outreach Program 
Prospective Student Advisor             1999 – 2000 

 directed student outreach.   
 developed curriculum on youth empowerment.   
 student counselor for prospective applicants.   
 conducted workshops and seminars on college requirements and financial aid. 

 
City of Los Angeles, Community Arts Division, Cultural Affairs Department 
Coordinator of Electronic Arts Academies (EAA)                     1999 – 2000 

 developed  and maintained records on all incoming applications for EAA.  
 prepared correspondence for 15 sites throughout the city.  
 conducted site visits to ensure proper student/teacher ratio.  
 served as liaison with supervisory staff and instructors to coordinate itineraries.   
 assisted in processing payroll for all instructors and supervisors.   

 
City of Los Angeles, Performing Arts Division, Cultural Affairs Department 
Special Events Coordinator                          1999 – 2001 

 responsible for event logistics and scheduling.   
 interfaced with all talent, city authorities and vendors.   
 coordinated electrical, musical, and stage technicians during the stage performance. 

 
East Los Angeles Mental Health and Research Systems, Inc 
Psychotherapy Intern                     2001- 2002 

 conducted individual and group therapy.  
 performed client assessment, evaluation, diagnosis, intervention, implementation and disposition 

with psychiatrists. 
 
Political Campaigns                                           2001-2008 
Organizer/Coordinator for: 
Art Goldberg for City Council, Eric Garcetti for City Council, James Hahn for Mayor, Antonio 
Villaraigosa for Mayor, Jackie Goldberg for State Assembly, Marguerite LaMotte for School Board, Jon 
Lauritzen for School Board, John Edwards for President 2004, Howard Dean for President 2004, and 
Barack Obama for President 2008 
 

EDUCATION 
University of Southern California 
Masters Degree, Social Work. Concentration: Community Organizing/ Planning/ Administration, 2006. 
Masters Degree, Urban Planning. Policy, Planning and Development, 2006. 
 
University of California, Los Angeles 
Bachelors of Arts, Theater Arts, 1998. 
 

ORGANIZATIONS / AFFILIATIONS 
Los Angeles County Democratic Party: County Central Committee member 
Lincoln Heights Neighborhood Council: board member 
Stonewall Democratic Club: former Community Affairs Vice President 
North East Democratic Club: former 1st Vice President 
California Democratic Party: State Central Committee member  
Los Angeles County Federation of Labor: former delegate 
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YVONNE BROWN MITCHELL 
2188 N. Nestor Avenue     310-638-9051 (home) 
Compton, California 90222    310-547-6856 (cellular) 
ybrownmitchell@hotmail.com 
SUMMARY 

 Goal:  A challenging teaching position utilizing my advanced education and 13 years 
of experience contributing to a private university setting. 

 Qualified by demonstrated competences in teaching, writing, research, mentoring, 
communicating, and administration. 

 Formal mentoring/support provider training. 
 
EDUCATION & CREDENTIALS 
Doctor of Jurisprudence      1998 
Mississippi College School of Law, Jackson, MS 
 
Bachelor of Arts, Political Science     1994 
University of California at Los Angeles, Los Angeles, CA  
 
Certifications 

 National Board Certification Teacher     
Generalist/Middle Childhood 

 Professional Clear Multiple Subject Credential 
 Certificate of Eligibility Administrative Services Credential 
 NBPTS Candidate Support Provider 

______________________________________________________________________________________ 
RELATED EXPERIENCE 
Teacher        2002-present 
Los Angeles Unified School District 

 Teach multiple subjects to fifth grade students. 
 Develop curricula and assignments for students. 
 Inform and advise students and parents of student’s progress via monthly 

newsletters, emails, notes, and personal phone calls. 
 Develop assessment of student’s progress. 
 Meet regularly with peers and administrators. 
 Participate in staff development meetings. 
 Work toward professional growth and development. 
 
Honors & Extracurricular Duties 

 Developed a Manchester Avenue Elementary School NBC Candidate Support 
Cohort, June 2009-present 

 Grade Level Chairperson, 2002-2004, 2009 – present 
 Appointed Member of LAUSD Writing Committee, 2009-present 
 6th Grade Organizing Committee, 2009-present 
 Intervention Coordinator, 2008-2009 
 Administrative Designee, 2008-2009 
 Spelling Bee Chairperson, 2008 
 Bilingual Coordinator, 2007-2008, 2005-2006 
 Who’s Who Among America’s Teachers, 2006 
 Master Teacher, 2004 
 FEDCO Grant Recipient, 2004 
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YVONNE BROWN MITCHELL    PAGE TWO 
Consulting Teacher      2006 - present 
Peer Assistance and Review (PAR) for LAUSD 

 Assist Participating Teachers with planning initial assessments. 
 Observe and assess needs of Participating Teachers. 
 Facilitate planning conferences. 
 Gather evidence and analyze data collected on the observed teaching practice. 
 Develop professional development workshops. 
 

Adjunct Instructor of Paralegal Studies    1999-2003 
Southwest College, Los Angeles, California 

 Instructed students in Paralegal Studies. 
 Developed curricula, instructional methods, and strategies. 
 Advised students individually and collectively. 
 Developed assessments of students’ progress. 

 
Teacher       1998-2002, 1994-1995 
Compton Unified School District 

 Taught multiple subjects to third grade, middle school, and high school students at 
traditional and alternative schools. 

______________________________________________________________________________________ 
ADDITONAL PROFESSIONAL EXPERIENCE 
Law Clerk         1997-1998 
Tatum & Associates, Jackson, MS 

 Drafted legal documents. 
 Conducted legal research. 
 Interviewed clients. 
 Maintained correspondence with clients. 
 Attended hearings and trials. 
 Utilized LEXIS and WESTLAW computer systems. 
 Served as an investigator witness during a divorce trial. 
 Served subpoenas. 
 

Law Clerk         1996-1997 
Law Offices of Bernard C. Jones, Jr., Jackson, MS 

 Drafted legal documents. 
 Conducted legal research. 
 Interviewed clients. 
 Maintained client files. 
 Attended court hearings and trials. 
 

Student Worker        1995-1996 
Mississippi College School of Law, Jackson, MS 

 Supervised circulation desk. 
 Conducted book searches. 
 Updated loose-leaf services. 
 Assisted library patrons. 

______________________________________________________________________________________ 
CURRENT MEMBERSHIPS 
Zeta Phi Beta Sorority, Incorporated 
United Teachers of Los Angeles 
California Teachers Association 
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Flor Covel 
4147 Via Marisol #107, Los Angeles, CA 90042 

(909) 973 0666 
florcovel@gmail.com
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Work Experience 
 
 75th St. Elementary, Los Angeles Unified School District, Los Angeles, California 

2002- present Teacher 2nd and 3rd grade 
 Lincoln Elementary, Pomona Unified School District, Pomona, California      

1999-2002 Teacher.  Kindergarten and 3rd grade 
 Washington Elementary, Pomona Unified School District, Pomona, California 

1998-1999 Teacher.  3rd and 4th grade 
 
 
Education 
 
 Universidad de Alcala de Henares.  Alcala de Henares, Spain, 2002 

Summer Study in Spain.  Studied methods to teach Spanish to Non-Spanish 
Speakers. 

 
 Claremont Graduate University.  Claremont, California 2001 

Degree:  Masters of Arts.  Major Field of Concentration: Education 
 
 Pitzer College.  Claremont, California, 1997 

Degree: Bachelor of Arts.  Major Field of Concentration: Latin American 
Studies/Spanish 

 
 Shukukawa Gaukin Junior College, Japan, 1996 

Summer Study in Japan.  Studied culture, history, and language in various 
locations around major cities 

 
 
Extracurricular Activities 
 
 Kid Care International, Russia, Summer 2000 

Delivered medicine and clothing to hospitals and orphanages, serving as volunteer 
 
 Human Rights Observer, Chiapas, Mexico, Winter 1997  

Lived in rural indigenous community in Chiapas, serving as international peace 
observer. 
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Appendix P 
 

Potential Community Partnerships 
 
 

The school is located at the intersection of Florence and Central Avenues.   Some of the 
governmental agencies and facilities, non-profit agencies, organizations and business 
near and around the school are the following: 
 

 United States Postal Services in Los Angeles 
 Los Angeles County (Kenyon) Juvenile Justice Center  
 Salvation Army South Los Angeles Youth and Community Center  
 Wells Fargo Bank, Florence (County) Library  
 Firestone Activity Center  
 Augustus Hawkins Natural Park  
 Los Angeles Furniture (manufacturing) and Decorative Arts District  
 Florence Firestone Chamber of Commerce  
 Los Angeles County Florence/Firestone Service Center 
 Los Angeles County Office of Education 
 Weingart YMCA, Coalition of Mental Health Professionals  
 Watts-Willowbrook Boys and Girls Club  
 Community Build 
 Small businesses on Florence and Central Avenues.   
 Los Angeles County Fire Department  
 Los Angeles County Sheriff’s Department.   
 The school will become a partner with Los Angeles County Department of 

Regional Planning which is developing a Florence-Firestone Community Plan to 
revitalize the area and improve provision of country services in Florence-
Firestone. 

 
These business, non-profit organizations, governmental agencies will be contacted to 
serve as resources for the school, students and families.  
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APPENDIX W 

 
GLOSSARY OF TERMS 

 
Accelerated Reader Program: A commercially produced reading program that includes 
quizzes administered via computer based on students' reading of selection of books.  
Access Strategies:  The access strategies are key instructional strategies that support 
learning or how teachers provide instruction to students in standards based classrooms.  
The access strategies are instructional conversations, cooperative communal learning 
environments, academic language development, and advanced graphic organizers. 
Activating Prior Knowledge: A strategy used to help learners connect to concepts about 
to be taught by using activities that relate to or determine the level of their existing 
knowledge. 
Active Learning: Any approach that engages learners by matching instruction to the 
learner's interests, understanding, and developmental level. Often includes hands-on and 
authentic activities. 
Academic English Mastery Program (AEMP): AEMP schools offer daily access to 
technology and a variety of everyday learning situations. In the process, they will acquire 
computer skills, strengthen their written and oral communication skills, develop a 
positive self-concept, and experience mastery of mainstream American English.  The 
goal is to improve academic success for the identified students who have access to the 
program.   
Adaptive Learning Environments Model (ALEM): Combination of individual and 
whole class approach which helps to integrate students with special needs into the 
classroom. 
Alternative Assessments: Any of a variety of assessments that allow teachers to evaluate 
their students' understanding or performance. Examples include performance 
assessments, portfolios, journals, and authentic assessments. Any assessment-of-learning 
practice beyond formal, written, scored tests; such as portfolios, journals, actual student 
work, interview, presentation, observation.  
Academic Performance Index (API):  A measurement in California of academic 
performance and progress of individual schools, based on standardized tests.  
Authentic Assessment: Measurement of learning achievement in which real world 
problems that are meaningful to the trainee are presented. 
Authentic Instruction: Instruction which is meaningful to students. Focuses on higher 
order thinking, depth of knowledge, real-world applications, and social interactions. 
Authentic Questions: Questions generated by learners in response to natural curiosity 
about the content. Questions spontaneously asked by learners without prompting by 
teachers. 
Author's Chair: A strategy which promotes sharing of student writing with peers. Most 
often, a chair (the author’s chair) is placed at the front of the class where students sit to 
present their work.  
Adequate Yearly Progress (AYP): A measurement to determine how every public 
school and school district in the country is performing academically according to results 
on standardized tests.  
Bloom's Taxonomy: An approach to writing behavioral objectives by ranking learning 
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activities based upon the rigor of the learning required or accomplished. 
Brain-based Learning: An instructional model based on the idea that instructional 
activities are more effective if they occur in an environment compatible with the way the 
brain is designed.  
Buddy Program: A process of pairing one student with a slightly older child for most of 
the year or pairing a special needs student with a traditional student for social and 
academic growth. The buddies meet regularly or as needed to work on academics and 
social skills. 
Character Education:  Activities designed to develop positive characteristics and 
choices. 
Computer-Assisted Instruction (CAI): Interactive computer programs designed to have 
students learn at own pace. 
Cognitive Learning Models:  A powerful mechanism that provides the means of 
knowledge, and goes well beyond simple imitation of others through multi-sensory 
activities.  Cognitive processes include creating mental representations of physical 
objects and events, and other forms of information processing. 
Community of Caring:  An evidenced-based, nationally recognized character education 
program. The Community of Caring program is built around five core values caring, 
respect, responsibility, trust and family. These values are the foundation on which 
responsible decisions and behaviors by students will be based. This comprehensive 
school-wide program will emphasize the ability to reflect and act upon values essential to 
shaping lives, illuminating goals and guiding responsible decisions.  The values and 
program of Community of Caring will align with the District Discipline Foundation 
Policy.    
Constructivist Models:  Based on the philosophy that knowledge cannot be transferred 
from the teacher to the student but must be constructed by each individual. Connections 
must be made between the student's existing conceptual network and the new material to 
be learned. 
Contextual Model:  Based on a belief that culture and environmental contexts are 
essential elements to be considered to develop effective lessons and strategies. 
Cooperative Learning Groups:  Students work in teams to discuss or create a body of 
work or response to a classroom challenge.  Allows for peer modeling and coaching, as 
well as fostering responsibility for one's learning.  
Criterion-referenced Assessment:  An assessment in which performance is compared to 
a set standard or objective. It is possible for all students to earn the highest possible grade 
if all meet the established criteria for that grade. 
Cross-Age Tutoring:  Older students act as tutors to younger students. Often carried out 
in the form of a "buddy" program such as:  fourth graders in a school may act as first 
grade "reading buddies" to improve academic or social skills achievement for both.  
Departmentalized Instruction:  Instruction that is delivered by more than one teacher, 
each teacher specializing in or responsible for the learning of a specific subject area or 
group of learners.  
Dolch Basic Word List:  A list of words which appear most frequently in English 
Language texts and 
literature. The Dolch Sight Words List is comprised of 220 words that must be learned in 
order to master the English language. For the most part, these words can't be taught 
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through pictures and/or phonics and the list includes 50-75% most common words in 
English. 
District Response to Instruction and Intervention (RTI2):  A formalized plan of 
action to address and ameliorate perceived deficits in achievement for a specific student 
or group of students.   
English Language Development Practicum:   An LAUSD designed handbook of 
strategies which supplement the Into English the English Language Development 
Program. 
Flexible grouping:   The practice of grouping and regrouping students for instruction, 
based upon the latest assessments for each student. 
Focus on Essentials:  Identify important principles, key concepts and big ideas from the 
curriculum that apply across subject content.  
Formative Assessment and Evaluation:  A method of judging the effectiveness of a 
program as the program is being essayed. Formative evaluation focuses on the process. 
Examples of formative evaluation would include testing the arrangement of lessons in a 
primer before its publication or collecting continuous feedback from participants in a 
program in order to revise the program as needed. 
Gardner’s Theory of Intelligences: Recognizes the individual abilities of children to 
learn using their unique gifts, such as: word, number/reasoning, tactile, music, social, self 
awareness, nature, and spatial smarts. 
Gender-based classrooms:  Grouping students based on the assumption that students 
will learn better when assigned to classrooms which include only boys or girls. 
Gradual Measurable Improvement:  Graphing and setting goals to demonstrate 
consistent, gradual improvement in student achievement. 
Heterogeneous Grouping:  A learning groups composed of students with shared 
strengths/challenges.  
Higher Order Thinking Skills (HOTS):  Thinking that goes beyond recall of basic facts 
and used to enable students to apply facts to solve real world problems or to improve 
retention of facts. HOTS is also used to refer to a specific program designed to teach 
higher order thinking skills through specific strategies such as the Socratic Method.  
Home/School Compacts:  A formal agreement or contract between two representatives 
of the school and guardians of a student. At this school the compact will be designed to: 

1. Describe the school's responsibility to provide high-quality curriculum and 
instruction in a supportive and effective learning environment in order to enables 
children to meet State standards.  2. Describe the ways in which each parent will be 
responsible for supporting their children's learning. (Example, monitoring attendance, 
homework completion, television watching, volunteering in their child's classroom, 
and participating in decisions relating to the education of their children.  3. Address 
the importance of communication between teachers and parents on a continuous 
basis, including quarterly parent-teacher conferences, and through frequent reports 
home to parents on their children’s academic progress and behavior. 4. Provide a 
means to discuss an individual child's achievement. Foster reasonable access to staff 
and opportunities to volunteer and participate in their child's class, and observe 
classroom activities. 

Howard Gardner’s Theory of Multiple Intelligences:  Seven intelligences were 
identified by Howard Gardner in Frames of Mind: The Theory of Multiple Intelligences.  
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Those intelligences provide teachers/staff with an understanding that students learn in 
many ways.  It will help teachers/staff and parents understand and appreciate the 
student/child’s academic strength and identify real-word activities that will stimulate 
more learning. 
Individual Education Plan (IEP): A plan agreed upon by a prescribed designated group 
of school staff and parents aimed at providing interventions and scaffolding strategies to 
address a student's specific learning challenges.  
Inclusion:  The process of providing all students with the opportunity to participate in the 
school community regardless of their individual strengths or limitations. 
Independent Work Time:  A specified amount of time set aside for students to work 
independently at their desk. During this time the teacher usually works with individuals 
or small groups to provide individualized pre or review instruction/practice. 
Individual Learning Contracts:  Agreements made between student and teacher to 
address a specific learning goal(s). 
Individual Learning Contracts with Students: A plan of action developed with the 
student, teacher/staff and parent/guardian.  The learning contract is a list of goals a 
student will try to achieve toward improving his learning or conduct/behavior within a 
given time. 
Inquiry Based Learning:  A classroom strategy in which students solve problems or 
answer questions by forming tentative answers, then collecting and analyzing data to 
prove or disprove their hypotheses. 
Interdisciplinary Teaching:  Teaching that involves any effort on the part of an 
instructor to design learning activities with products and activities which related to more 
than one discipline. 
Literature Circles:  Small groups of students working together to discuss an agreed 
upon piece of literature in depth. The discussion is guided by students’ responses to what 
they have read. Students may talk about events and characters in the book, the author’s 
craft, or personal experiences related to the story.  
Looping: Teachers move with a class of students one to three years in a row. 
Multi-age Groupings:  A classroom or group that includes children of more than one 
age and ability levels. 
Multicultural Education Programs:  Programs that focus on teaching children about 
other cultures, or adapting teaching to fit the cultures of the children being taught. 
Norm-referenced Assessments:  A type of assessment or evaluation which yields an 
estimate of the position of the tested individual in a predefined population, with respect to 
the trait being measured. This estimate is derived by the process of comparing one test-
taker to his or her peers. 
Numeracy:  Numeracy is defined as a proficiency which is developed mainly in 
mathematics, but also in other subjects. It is more than an ability to do basic arithmetic. It 
involves developing confidence and competence with numbers and measures. It requires 
understanding of the number or spatial problems in a range of contexts. Numeracy also 
demands understanding of systems, a repertoire of mathematical techniques, and an 
inclination and ability to solve quantitative ways which data are gathered by counting and 
measuring, and presented in graphs, diagrams, charts and tables.   
Observation Logs:  A journal form, kept by students / teachers to assist in guiding as 
well as documenting observations. Students typically are asked to answer specific 
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questions during the course of keeping an observation log.  
Open Discussion:  The least structured form of discussion. The teacher sets the 
boundaries by describing the general topic for the discussion, but the direction of the 
discussion follows student interests within that topic. 
Open-Ended Assessments:  Tasks which are designed for complex and varied 
responses. The questions allow a variety of correct responses and elicit a different kind of 
student thinking. 
Outcome-based Learning:  A school reform structure that typically requires students to 
pass specific exit exams or pass exit performances by the time they finish the program. 
Instruction is adapted to guarantee 100% of the students can meet these exit 
requirements. 
Peer Assisted Learning Strategies PALS: A structured reading strategy designed to 
supplement the classroom program in which pairs of students work together to increase 
comprehension. 
Part-to-Part-to-Part:  An instructional approach in which objectives are presented to 
learners repeatedly, but each time parts of the curriculum are presented deeper concepts 
are explored.  
Pattern Forming:  The ability to recognize and create patterns. The use of lessons with 
"pattern forming" activities is typically started in preschools and continues into higher 
education. 
Problem-Based Learning (PBL):  An inductive teaching method involving no direct 
instruction. Teacher poses an authentic (real-world) problem and students learn particular 
content and skills as they work cooperatively to solve the problem. 
Pen pals: A long term arrangement to exchange letters with another individual. Used in 
classrooms to improve literacy, encourage exploration of ideas from other cultures, and 
sometimes to learn new languages. 
Phonemic Awareness:  A process in which children acquire the understanding that 
words are made up of smaller units called syllables, and eventually that syllables are 
composed of even smaller units called phonemes.  Pre-reading students are taught the 
sounds of the language through word games/activities such as syllable clapping and 
rhyme building.  
Phonics:  Reading and writing instruction that formally associates sounds with letters of 
the alphabet. Beginning readers are urged to "sound out" a word by saying the sound of 
each letter in an unfamiliar word, then blending individual sounds to deduce the written 
word. 
Portfolio:  Carefully selected samples of student work accompanied by formal criteria to 
allow the reader to judge the materials in the portfolio. Portfolios typically include work 
selected by the student / teacher to show their best work, some pieces to show progress, 
and other work that reflects on what was learned and what remains to be learned. 
Problem Solving Progress:  Ensures that curriculum, pedagogy, school and classroom 
environment expectations are examined and modified for instruction and intervention. 
Prior Knowledge Relationships Organization Plan Advance Organizer:  A structured 
format to give students an overview of what to expect from upcoming instruction. Using 
a completed form, the teacher describes for students: prior knowledge, relationships, 
organization, and plan. 
Picture Word Inductive Model (PWIM):  Inductive, inquiry-based vocabulary-building 
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strategy that presents new words in conjunction with photographs. 
Question-Answer Relationship (QAR):  Exploration of the nature of answers to 
determine if answers are explicit or implicit in the reading, or are they internal to the 
reader? 
Questions:  The process of having students apply "who, what, when, where, why, how" 
to problems and reading analysis, as well as asking students to generate questions. 
Reader’s Theatre:  Minimal theater in support of literature and reading. There are many 
styles of reader’s theater, but nearly all share these features:  narration serves as the 
framework of dramatic presentation, no full stage sets (if used at all, sets are simple and 
suggestive), no full costumes (if used at all, costumes are partial and suggestive, or 
neutral and uniform), no full memorization (scripts are used openly in performance.) 
Reality-Based Model:  Developed by Glasser as a counseling technique. Useful in 
teaching students to manage their own behavior by helping them discover what is really 
required in a situation, and making choices that are socially acceptable ways of getting 
what they want. 
Redundancy:  A process of learning in which concepts are revisited many times and in a 
variety of contexts until a skill or concept is mastered.  
Reflection:  A metacognitive activity in which a learner pauses to think about, and 
organize information gathered from reading, discussions, writing, or other activities.  
Also a helpful practice for analyzing ones own progress or thinking about a given topic.  
Reliability:  The quality of a measurement indicating the degree to which a measure is 
consistent over time or testing opportunities. 
Scaffolding:  Strategies which build upon a student’s existing knowledge as well as 
alternative activities to provide temporary help until a skill or concept is mastered. 
Specially Designed Academic Instruction Delivered in English (SDAIE):  Best 
practices strategies accepted as appropriate for effectively scaffolding second language 
learners, such as: repetition, use of body language, pictures that assist in understanding 
newly presented vocabulary and concepts. 
Self-Assessments:  Students reflect on their performance and assess themselves. 
Teachers assess their own delivery of content.  
Situated Learning:  An educational theory by Jean Lave proposing that learning 
normally occurs in a specific context (i.e. with certain people or while performing certain 
tasks). Learning, then involves both social interactions and use of real-life materials and 
places where the knowledge would be applied. Variations of situated learning would 
include apprenticeships, simulation activities and cognitive apprenticeships. 
Skill Inventory:   An inventory used as a self-assessment in which individuals either 
generate their own list of skills, or individuals "check off" skills they possess from a list 
of skills.  
Social Development Theory:   A theory based on Lev Vygotsky's work that learning 
occurs through social interactions. Emphasizes the importance of cooperative learning 
groups, motivation, observation of models, constructivist approach, role-playing, and 
student attitudes.    
Social Learning Models:  Albert Bandura's theory that learning occurs through observed 
behaviors. 
Social Science Inquiry:  An inquiry strategy concerned with developing students’ 
capacity to inquire into, and reflect on, the nature of social life; particularly the course of 
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their own lives and the direction of their society.  
Socratic Method:  A method in which a teacher leads students to a concept through a 
series of ordered questions, thereby constructing their own knowledge and understanding, 
which leads to comprehension.  
Spelling Notebook:  A student generated list of words maintained by the student to 
remind them of words they need more work on. 
Standards Based Performance Assessment:  A process through which the criteria for 
assessment are derived directly from content and/or performance standards. 

 Survey, Question, Read, Recite, Review (SQ3R):   An approach to studying and 
reading to improve comprehension and retention. 
Step-by-Step Sequencing:  An instructional approach often used to teach procedures in 
which objectives are presented to learners as a series of steps.  
Student Expectations:  A strategy used which directly asks students what their 
expectations are for the class. Later in the course, students understanding can be assessed 
by eliciting information about student expectations for the upcoming topic. 
Student Response Groups:  Groups of students who provide peer evaluation of the work 
of the other members.   
Success for All Foundation:  A foundation based upon the work and research 
of psychologist, Dr. Mel Levine which follows the belief that every child can learn. The 
foundations mission is to develop and disseminate research-proven educational programs 
to ensure that all students, from all backgrounds, achieve at the highest levels. 
Summative Assessment & Evaluation:  A method of judging the worth of a program at 
the end of the program activities. The focus is on the outcome. Examples of Summative 
Assessments would include determining attitudes and achievement related to using a 
primer after it has been used in a training course or collecting data on the impact of a 
program operating in a community for a period of time 
Syllabus:  An overview of the course for students and parents which provides valuable 
information about the upcoming concepts to be learned along with behaviors and routines 
to expect. 
Teacher Expectations:  A clear, written explanation of the teacher's expectations which 
usually describe desirable behavior, rules, and the steps needed to master the curriculum.  
Team Teaching:  A teaching model which involves at least 2 teachers in a collaborative 
partnership to deliver prescribe curriculum for the same students. 
Thematic Units:  Mini-courses designed to develop a deeper understanding of important 
topics by integrating more than one discipline offering a variety of applications for the 
skills and concepts taught.  
THINKING MAPS:  Graphic organizers use a common visual language for learning 
within and across disciplines.  Assists students in showing what they know as well as 
organizing information for future applications.  
Validity:  A quality of a measurement indicating the degree to which the measure reflects 
the underlying construct, that is, whether it measures what it purports to measure.  
Word Wall:  A posted collection of non-phonetically spelled words which assist students 
while writing, thereby freeing them to concentrate on their ideas as they write.   
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Appendix Y 
Sample Daily Schedule  

For South Region Elementary School # 2 
5th Grade 

 
7:55   Bell 
 
8:00   Morning Opening 
 
8:10   ELD.MELD (Team Teaching) 
 
8:40   OCR (IWT) 
 
9:40   Recess 
 
10:00   OCR   (IWT*) 
 
11:30   Math     
 
12:30   Lunch 
 
1:15   Social Studies/Science/Health    (3 week cycle) 
 
2:00   Art/Music 
 
2:25   Evaluation of the Day/Homework Review 
 
2:30   Dismissal  
    
* Tier 3 Support (pull out, small group) 
 
 Daily:  6:00 a.m. Ready Set Go Morning Program (Beyond the Bell) 
 
Mondays: Computer Lab 
Tuesday: Music Teacher 
Wednesday Art’s Cadre Teacher 
 
  Gates Opens:  7:00 a.m.   
Breakfast:       7:15 a.m. 
  Library opened before school 
 
                        After School 
Monday: Tutoring for Language Arts/Math 
Thursday: Dance Classes 
After school:  Beyond the Bell After School Programs 
 



South Region Elementary School #2 
Organizational Chart 

2009- 2010         
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