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Presentation Summary

Participants’ By the end of this training, participants will:

I(_)ebg;rélt?\%SPerformance ¢ have an understanding of English Language Development (ELD)
J and the California ELD Standards (CA ELD Standards).

e gain strategies on how to support children’s language
development in the home language and in English.

Presenter’s Activities to During this training, the facilitator will engage participants in:

Support this Learning e partner discussions and group interactions.

e group activities to process the information.

Tools and Materials Handouts for each participant:

e Copies of Handouts 1-8




Slide View Presenter’s Text

Introduce yourself.
Housekeeping items — restrooms, breaks and end time.
Review norms (if applicable).

English Language
1 Development (ELD) and the
California ELD Standards

2015-2016
Parent, Community and Student Services
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Display slide — English Language Development (ELD) and the
.ﬁ California ELD Standards
Welcome participants and thank them for their participation.

Display slide — Objectives

Objectives e Tell participants that there are two objectives for today’s
: : presentation.

1. Understanding English Language « . . .

Development (ELD) and the California ELD e Say: “By the end of this session you will have a better

Standards (CA ELD Standards) understanding of English Language Development and the ELD

2 N .

5 Binaspilpiiheivimdilssit] stqndard’s and you will also learn ways of supporting your

in the home language and in English children’s language development in the home language and in

English.”

Display and read slide — Objective 1

1. Understanding English Language
3 Development (ELD) and the
California ELD Standards (CA ELD
Standards)

Display slide — Grounding Activity
Grounding Activity L . L
e  Say, Before digging into the first objective let’s frame our

e oot — learning with a grounding activity related to language.”

SETS YOU IN - - . .
B armio a8 e L o Give participants a few minutes to read the three quotes on the
EVERY DOOR ALONG DODRWAY H

THE WAY TOWISOON slide.
e Say, “Select the quote that you most connects with.”
e Have them turn to a partner and share one or two reasons why

they selected that quote.

(+) e Then have two or three participants share out with the whole
group.




Why is language important?

. Ny &
essential for communication %%3
¢

@@ conveyinner thoughts and emations

200

-
allows us to reveal higher intellectual processes Eg 3

@ to make sense of complex and abstract thought

maintain culture -%ﬂ (]

Display slide — Why is language important?

e Click and read the first bullet and say, “Language is a means
of social communication and it is used for many purposes. For
example, it is used to invite friends to different places, give
directions and make comments, etc.”

e  Ask participants to give other examples for language use.

e Click and read the second bullet and say, “Language is used to
inform others of feelings, desires and hopes.”

e Emphasize to parents that it is very important for children
learn to express their feelings from an early age. They must
learn to voice their hopes and aspirations.

e Click and read the third bullet and say, “Language is important
for recognition, memory and imagination.”

e Click and read the fourth bullet and say, “Also to formulate
thoughts such as considering something carefully, and using
logic to solve word problems and or puzzles.”

e Click and read the fifth bullet and explain that language is a
way of maintaining one’s culture, customs and heritage.
Language is tied to one’s identity.

Why is it important to maintain the
home language? Group Activity
7o

S i
1. Personal: critical to identity 4 \-“.
2. Social: links to family and community members
3. Educational: high academic achievement

4. Intellectual: develop and express complex thinking

5. Economic: increased employment opportunities

)

Display slide — Group Activity: Why is it important to maintain the
home language?

e Say, “Now that you understand why language is important let
us examine reasons why maintaining the home language is just
as important, especially for children who grow up in a
bilingual household.”

o Divide participants into five groups.

e Assign each group one of the reasons and say, “Each group
will discuss how the home language contributes to a student’s
growth and success in their assigned topic (personal, social,
educational, intellectual, economic).”

e  Give participants five minutes to share their ideas in their
groups.

e Then each group will select one group member to share with
the whole group.

Note to the presenter: If not mentioned by one of the groups,
emphasize that maintaining the home language is critical to a student’s
growth and success because it helps the child value his or her culture
and heritage, which contributes to a positive self-concept.

What does research say?

 Literacy skills and knowledge transfer
across languages.

* Teaching students to read in their first
language promotes higher levels of
reading achievement.

* The bilingual experience improves the
brain’s executive function (planning and
problem solving).

—
~

Display slide — What does research say?

e Click and read the first bullet and say, “If you learn something
in one language, you either transfer it to another language or
can more easily learn it. There is a positive transfer between
the home language and the target language.”

e Click and read the second bullet and say, “One possible reason
is that reading skills learned in their first language help
students in their second language (National Literacy Panel
2006).”

o Click and read the third bullet and say, “In recent years
psychologist have studied the intelligence and mental capacity
of bilingual children in comparison to monolingual children.

e  The evidence suggests the bilingual experience improves the
brain’s attention processes that are used for planning, solving
problems and performing various demanding tasks.”

Note to the presenter: Some areas that positively transfer are:
phonemic awareness; decoding through phonics and word recognition
strategies; use of general comprehension strategies and cognates.




Cognates are words that sound alike and/or look alike in both English
and Spanish such as cooperation/cooperacion, and revoke/revocar.
There are also false cognates, words that sound alike but mean
something totally different such as “embarrassed” and “embarazada.”

What must students be able to do
. with language?
+ Comprehend and evaluate ideas and complex

text

+ Construct explanations Me.

) English
« Justify answers AT Langmage
% Arts (ELA)

3
+ Convey ideas and information to others using
academic language

A

Display slide — What must students be able to do with language?

e  Say, “Students must be able to use language across all content
areas and master the grade level California Content
Standards.”

e Invite participants to read one bullet each.

e Say, “In order to prepare students for these language demands,
language development skills in both English and the home
language must begin as early as possible.”

What must students be able to do

in English language arts?
9* Grade
_gomarter Balanced Assessment English Language Arts (ELA)
¢H;‘ Training Test Question
AN
&l

Simultaneously, petroleum prices dropped
significantly, further crippling the solar
power industry. By 2000, the cost of
instalfing and maintaining 3 set of residential
solac-cells were 100 high and bome use
dwindled

Display slide — What must students be able to do in English language
arts?

e Say, “This example demonstrates the language demands a 9"
grade student must be able to meet in English language arts.
e  The sample question is taken from the Smarter Balanced-
English language arts training test.
e Point out the language skills that students need in order to
successfully complete the task:
v read and understand complex text and vocabulary
words (such as crippling and dwindled)
figure out the author’s key points
create an effective written response with evidence
from the text

v
v
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What must students be able to do
in math?

9* Grade
Smarter Balanced Assessment Math Training Test Question

* Lisa and Jason both deliver newspapers. In the first hour Lisa delivered
15 newspapers. Lisa and Jason continue to deliver newspapers at the
same rate for the next 2 hours.

*+ Complete the table to show how many newspapers each delivers during
the second and third hours.

[Hour[ Lisa | Jason |
1 8 | 15

o= —. ]

Display slide — What must students be able to do in math?

o Explain to participants that language is used throughout all
content areas and that this is an example of a 9™ grade test
question taken from the Smarter Balanced-Math practice test.

e Point out the language skills that students need in order to
successfully complete the task:

v" Read and understand the word problem
v' Make sense of the problem

e Explain to participants that other math questions require
students to form an opinion with given information and build a
logical progression of statements. Students must also justify
their conclusions.
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What is English Language Development
(ELD)?

What? Daily English instruction provided to all English
Learners

Why?  To help ELs learn English as quickly as possible
and understand and use academic

P
English "%
How? Comprehensive ELD
Goal:  English learners are college and career ready

—

Display and read slide — What is English Language Development
(ELD)?

e Say, “In order to prepare ELs for the language demands of the
California Content Standards, English instruction is provided
daily to all English learners across instructional programs.”

e Inorder for ELs to achieve they must learn English as quickly
as possible and develop academic language in order to
understand the content.

e Comprehensive ELD will be explained in the next slide.

e The ultimate goal is for ELs to be college and career ready!”
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What is Comprehensive ELD?

Designated ELD

A specific time during the day in which ELs learn about
how English works for successful participation in
academic tasks.

Integrated ELD

Throughout the day and across subjects, ELs learn to use
English as they develop academic English and academic
content.

Source: CA ELA/ELD Framework

Display and read slide — What is Comprehensive ELD?

Say, “What does comprehensive mean?”

Acknowledge participant responses and say, “ELD instruction
includes all the elements needed to learn English
successfully.”

Read the definition of Designated ELD and add, “Designated
ELD takes place during a protected time of 45-60 minutes.
Students learn about how English works through discourse
practices, grammatical structures and vocabulary using the
ELD Standards.”

Read the definition of Integrated ELD.
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What are the CA ELD Standards?

What?  Skills English learners need to master in English to
meet grade level expectations

Why?  To help ELs perform at or above grade

level academic work in all content areas

Goal: English learners are college and career ready

Source. 2012 CA ELD Standards

Display slide — What are the CA ELD Standards?

Say, “The ELD Standards describe the knowledge, skills and
abilities in English that ELs need to master and are expected to
attain in order to meet grade level expectations.”

Read the Why and add, “The ELD Standards provide a
foundation and help ELS meet the state’s grade level content
standards.”

Note to the presenter: The CA ELD Standards cannot be taught in
isolation, but must be used in the context of developing meaningful
interactions. They are designed to be used by all teachers of academic
content and of ELD in instructional programs for English learners.
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New California ELD Standards

OLD 1997 CAELD
Standards

NEW 2012 CA ELD Standards

Aligned to the CA ELA Content
State Standards

Display slide — New California ELD Standards

Click to show the picture of the old ELD Standards

Say, “The 1997 standards were aligned to the old ELA
standards.”

Click and show the front cover of the new 2012 ELD
Standards.

Say, “The new ELD Standards were developed by the state to
align to the CA ELA Content State Standards. They are to be
implemented this school year 2015-16.”
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Major Changes in ELD Standards

NEW 2012

OLD 1997

ELD proficiency Levels:
1 Beginning
2Eory inemadots

ELD Standards by domains:
+ Regding

Standards organized by grade
spans:

(K2, 3-5, 68, 9-12)

Display slide — Major Changes in ELD Standards- Handout 1

Distribute Handout 1.

Tell participants that this handout outlines the elements of the
new ELD Standards.

Point out that before there were five ELD proficiency levels,
and now there are only three.

Say, “The ELD Standards were divided by domains: listening,
speaking, reading and writing. Now they are divided into Part
I: Interacting in Meaningful Ways. Part I1: Learning About
How English Works and Part I1I: Using Foundational Skills.”
Say, “Listening, speaking, reading and writing are infused
throughout the sections.”
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Major Changes in ELD Standards Cont.

OLD 1997 NEW 2012

ELD Standards addressed ELD Standards addressed
during: during:
* ELD - separate block of Designated ELD
time * Protected block of time
i * ELD standards are the
« Throughout the day ~ E focus
with use of specialized Integrated ELD
strategies + Throughout the day
across the content areas
* ELs learn to use English
as they learn content
Kknowledge

Display slide — Major Changes in ELD Continued

e Explain that before the ELD Standards were only addressed
during a separate block of time. Now they are addressed
during Designated and Integrated ELD.
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ELD Proficiency Levels

Emerging}:{&panding}{ Bridging

Display slide — ELD Proficiency Levels

e Say, “These are the three stages English learners progress
through as they gain increasing proficiency in English.”

e Say, “The levels represent a continuum from native language
competencies to lifelong language learning.”

18

Proficiency Level Descriptors

Bridging
Applying high-level
language skills in a
v b

Display slide — Proficiency Level Descriptors

e Say, “The Proficiency Level Descriptors describe expectations
for how well students can understand and use the English
language at each level as they continue to build on existing
language skills and knowledge.”

e Click read the first box and say, “Students at the Emerging
level typically progress very quickly.”

e Click and read the second box and say, “Students at the
Expanding level are challenged to increase their English skills
in more contexts, and learn a variety of vocabulary and
linguistic structures.”

e Click and read the third box and say, “Students at the Bridging
level transition to full engagement in grade level academic
tasks and activities in a variety of content areas without the
need for specialized ELD instruction.”

o Emphasize that ELs at all proficiency levels are capable of
high-level thinking. ELs can engage in complex, cognitively
demanding social and academic activities requiring language
as long as they are provided linguistic support.
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3rd Grade Examples

Standard: Offering Opinions

Emerging Expanding 3 ridglng

Display slide - 3 Grade Proficiency Level Examples

e Say, “These are examples of a typical 3" grader at each of the
three proficiency levels.”

e Click and show the standard: Offering Opinions and say,
“Students are expected to offer opinions and negotiate with
others in conversation using learned phrases.”

e Click and invite a participant to read each response

e Ask participants to identify how the language skills increase in
difficulty.

Note to the presenter: At their corresponding proficiency levels, the
students are using:

Emerging: basic learned phrases.

Expanding: an expanded set of learned phrases as well as open
responses in order to gain and or hold the floor.

Bridging: a variety of learned phrases as well as open responses in
order to gain and or hold the floor.

e Click and show the standard: Connecting Ideas and say,




“student needs to connect ideas within sentences by combining
clauses.”
e Click and invite a participant to read each response.
e Ask, participants to identify how the language skills increase
in difficulty.
Note to the presenter:
The students are combining clauses in:
Emerging: basic ways using and, so, and but.
Expanding: an increasing variety of ways: For example, express cause
and effect.
Bridging: a wide variety of ways to make a concession or link two ideas
that happen at the same time.
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9th.10th Grade Examples

Standard: Supporting opinions and persuading others [ B
Bridging
/X,

Emerging Expanding
Would you say that  fuN 1 see your point but and
again? disagree with you. —/ R GROLE.
A Bd before, However
k of il v
a o uit of

Display slide — 9™-10" Grade Examples

e Say, “These are examples of a typical 9" or 10" grader at each
of the three proficiency levels.”

e Click and show the standard: Supporting opinions and
persuading others and say, “Students are expected to negotiate
with or persuade others in conversation.”

e Click and invite a participant to read each response.

e Ask participants to identify how the language skills increase in
difficulty.

Note to presenter: At their corresponding proficiency levels, the
students are using:

Emerging: learned phrases.

Expanding: a growing number of learned phrases.

Bridging: a variety of learned phrases.

e Click and show the standard: Connecting Ideas

e  Say, “Students are expected to combine clauses to create
compound and complex sentences.”

e Click and invite a participant to read each response.

e Ask, participants to identify how the language skills increase
in difficulty.

Note to presenter: The students are combining clauses:

Emerging: in a few basic ways (e.g., creating compound sentences
using and , but, so; creating complex sentences using because) to join
ideas.

Expanding: in a growing number_of ways to create compound and
complex sentences that make connections between and link concrete
and abstract ideas.

Bridging: in a variety of ways to create compound and complex
sentences: For_example, to make a concession or to establish a cause.

21

How are standards organized?

Part I: Interacting in Meaningful Ways

¢2 >~ & @

Part II: Learning About How English Works

~‘4 /\

Wit
i1l

Part llI: Foundational Skills ( ]
. n
p Critical literacy skills needed in English Language Arts Ei
T o

Display slide — How are standards organized? Handout 2

e Distribute Handout 2

e Say, “Part I: Interacting in Meaningful Ways focuses on
how ELs will develop oral and written skills by interacting
with text and other students (ways of using language).”

e Click on the icon and say, “students are expected to hold
conversation with others by asking and answering questions.”

e Click on second icon and say, “students are expected to
understand grade level listening and reading material.”

e Click on the last icon and say, “Students are expected to plan
and deliver oral presentations.”

e Click and say, “Part Il: Learning How English Works
focuses on how ELs will develop an understanding of how
English is structured and organized (purpose for using




language).”

e Click on the icon and say, “Students are expected to know how
a text is organized.”

e  Click on the icon and say, “Students are expected to add
details to sentences through verbs, nouns and adverbs.

e  Click on the icon and say, “Students are expected to combine
ideas and express ideas in fewer words.

e Click and say, “Part I11: Using Foundational Skills focuses
on the critical literacy skills needed in English Language
Arts.”

e Emphasize that all students receive instruction in foundational
skills during ELA. However, these skills must be considered
when teaching ELs. Factors such as the age of the child and
how much literacy they have should be taken into account.
(The student’s native language and literacy should be
assessed).

Note to_the presenter:

Phonological Awareness-An understanding of spoken words,
syllables, and sounds (phonemes).

Print Concepts -Demonstrate understanding of the organization and
basic features of printed text in English.

Fluency- The ability to read with speed, accuracy, and expression to
support comprehension.

Phonics and Word Recognition- Know and apply grade-level phonics
and word analysis skills in decoding words both in isolation and in text.

Posters Used in Classrooms

Display slide — Posters Used in Classrooms

e Click and show the Constructive Conversation Skills poster

—” and tell participants that students are taught to use these skills
qm,mm@ Ponill Mewn when they engage in conversations.
22 clatty | e BT, . Sh_ow parents the hand gesturgs that correspond to each sk_iII.
Fortity e “'u;,:" e Click and show the Conyersatlon Norms poster_and explain
s = that students use norms in the classroom to remind them of the
i - rules they need to follow.
(=]
Display slide — Constructive Conversation Skill Game Handout 3 & 4
Constructive Conversiition Skill Game . Distribute Handouts 3 and 4.

e Let participants know that they will use these two handouts to
participate in an activity in which they will engage in
conversation with each other.

23 e Point to the prompt starters and the response starters and select
volunteers to read them.
=)
Display slide — Constructive Conversation Skill Game
Constructive Conversation Skill Game

e  Group participants into small groups of 4 or 5.

Use your think fime 1o shudy the visual text. e Let participants know that these are the directions used with
students in classrooms.
24 Controcive Comversao ™ 1€ Buldvew e Ask for three volunteers to read a bullet each.

Take turns in a round robin fashion and use the
language of the skill (Create) to build
your Constructive Conversation

—

e Encourage all participants to use the prompt and response
starters.

e Let participants know that they will have 8-10 minutes to
engage in conversation.




Classroom Poster

Constructive
Conversation Skils
Poster

Display slide — Classroom Poster- Handout 5

e Distribute Handout 5.

e Inform participants that the goal is for students to
independently build up ideas (knowledge, agreement,
solutions) using the Constructive Conversation Skills Poster.

TR S e  Create-Sharing our ideas
S B e  Clarify-Making our ideas clearer
e  Fortify- Supporting our ideas
e Evaluate and Compare — Making our ideas stronger
-t e Encourage participants to use this handout at home.
Display and read slide — Objective 2
26
2. Supporting children’s language
development in the home language
and in English
T Develop Display slide — Strategies for Language Development to Use at Home —
to Use at Home Handout 6
1. Encourage children to use the home language. H H
This will not interfere with learning English. ® DIStrIbUte HandOUt 6 A
_ _ e  Ask for volunteers to read one strategy each from the slide.
2. Asyou read to children or talk with them, .. . .
27 pause to let them ask questions, make e Have participants turn to Handout 6 and continue reading the
comments, and complete ideas. Seek out your H H H
child’s opinion. For example, ask, “What do remalnd_er Of the Str_at_egles qUIetIy' . ;
you think we need to do?” o  Allow time for participants to share with their elbow partner
3, TalKaAIaEoEVarday evante AR actitige any other strategy that that they have used at home.
Display slide — Practicing Constructive Conversation Skills at Home —
Practicing Constructive Conversation Handout 7
Skills at Home
o0 7= o Distribute Handout 7
e Let participants know that they will have an opportunity to
o8 uln practice the four conversation skills at home.
e Each skill has a scenario illustrating how parents can engage in
S conversation with their child using the prompt starters and
response starters at home.
) o Display slide — How do you know if your child is making good
How do you know if your child is 2 Handout 8
making good progress? progresss Handou
1. Communicate with teachers. ° Distribute Handout 8.
5 Ao Hilbrd el i fsos e Clickand explam. ea_ch of the four steps participants can take
29 have concerns. to ensure their child is making good progress.

3. Talk to the EL Designee and/or counselors.

4. Use the Taking Action form.

iy

e Step 4 -Distribute Handout 8 and review each section with
participants.

e Tell them that the form is to be filled out by the child’s
teacher. If the child is in secondary school, then the
ELD/English teacher should fill out the form.
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. % =
Reflection Ve i »
L g/

“...it is up to you to create a warm and ‘1

comfortable environment in which your child can
grow to learn the complexities of language. The
communication skills that your child learns early in
life will be the foundation for his or her
communication abilities for the future. Strong
language skills are an asset that will promote a
lifetime of effective communication.”

By Leonardo De Valoes, Adjunct Faculty 2014

Display slide — Reflection

e Have participants read the quote and share with their elbow
partner any final thoughts.
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\Cj—oz aW You do,
‘Wa j{przwciata %ou.’

q
.

Y
)7 S :

c—ww.u‘l you goz youz rzazticipatiou.

Display slide — Thank participants for their participation!




