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New Business Item 25-28 
Introduced March 13, 2026 

Deferred: Meeting Canceled by Emergency Proclamation 
Reintroduced April 24, 2026

Approved June 3, 2026 

TITLE: The University of Hawaiʻi at West Oʻahu’s Early Childhood Education P-3 Add a 
  Teaching Field Licensure Program Review Decision 

The Hawaiʻi Teacher Standards Board (HTSB) recommends provisional program approval for 
the University of Hawaiʻi at West Oʻahu (UHWO) Early Childhood Education (ECE) P-3 Add a 
Teaching Field licensure program. 

The UHWO is seeking program approval to recommend an Add a Teaching Field for completers 
with an existing HTSB Elementary Education License in the grade band below: 

• Early Childhood Education P-3

The Program Review Committee was composed of four members (see Biography section and 
the attached report).  

The Program Review Committee identified the following strengths of the UHWO ECE P-3 Add a 
Teaching Field licensure program: 

• The added teaching field program is designed for existing HTSB Elementary Education
licensure holders. The UHWO ECE Program has strong potential to fill the preschool
teacher positions in the Hawaiʻi Department of Education (HIDOE) or State Public
Charter School (PCS).

• UHWO faculty reconceptualized and revised program evidence (e.g., assessments,
syllabi, and assignments) to demonstrate a coherent alignment between individual
courses and the overall program, ensuring that teacher candidates develop the required
knowledge, skills, and competencies in early childhood education.

• The program demonstrates a strong commitment to serving as a Native Hawaiian place
of learning and to meeting the needs of racially, culturally, and linguistically diverse
students. Course content and assignments immerse candidates in their own contexts
and support multiple forms of knowledge representation. They intentionally elevate
Native Hawaiian knowledge, values, and ways of learning.

• Adding detail to the syllabi makes the course’s intentional design much more
transparent. For example, the course map outlines weekly content and assignments,
clarifying how new concepts connect to the ways teacher candidates will demonstrate
their understanding and skills.

• The tables in the course syllabus strengthen transparency by clearly aligning course
objectives with professional and institutional standards Student Learning Outcomes
(SLOs) and corresponding assignments.
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The Program Review Committee recommends the following areas to address: 

• Recommend revisiting the rubrics. While the criteria are clearly written and reflect an
understanding of professional standards, it may be difficult to disaggregate which key
competencies are addressed by each criterion for the purposes of data reporting. This
level of clarity is important because it allows programs to identify trends, inform
improvements of courses or assignments over time, completion of ECE competency
levels, and meet multiple accountability requirements (e.g., future accreditation,
institutional reporting, and HTSB reporting).

• This application review was conducted with the Add a Teaching Field candidate in mind.
These candidates often have extensive subject-matter coursework but limited grounding
in child development for young children. They need to develop knowledge of early
learning pedagogy (e.g., play, how young learners represent knowledge). The current
collection of courses designed for the “add-a-field” pathway would likely be insufficient to
build the foundation for teacher candidates pursuing an initial license. This will be an
important consideration when planning the initial license program.

• Program requirements regarding field experience for the Add a Teaching Field
candidates may present challenges for licensed HIDOE or PCS teachers currently
serving in non-ECE positions, as securing appropriate placements for meaningful
application could be difficult. This will require careful planning to ensure candidates can
meet expectations for practice-based learning.

• Revisit the ECED 415 Early Childhood Curriculum and Instruction syllabus. As the
course is implemented, UHWO faculty may encounter challenges with its current
conceptualization and its placement within the program sequence. Consider moving ED
415 to the end of the program. Many of the preceding courses provide essential
foundational knowledge that students will need to be successful with project work in ED
415.

Program Reviewer Committee Biography 
Yuuko Arikawa-Cross, M.Ed, began her career in the Hawaiʻi Department of Education in 2000. 
She has been a classroom teacher, mentor, instructional coach, School Renewal Specialist, 
Vice Principal, and Principal. Yuuko is currently the Director of the Executive Office on Early 
Learning. She earned her Bachelor of Education in Elementary Education with an emphasis in 
Family Resources and her Master of Education in Educational Foundations: Educational 
Leadership in the Asia Pacific Region from the University of Hawaiʻi at Mānoa. In 2010, the 
National Milken Family Foundation recognized Yuuko as Hawaiʻiʻs recipient of the National 
Milken Educator Award. 

Akeyo H. Garcia, Ph.D., is an Early Learning State Office Teacher with the Executive Office on 
Early Learning. An educator in Hawaiʻi’s public schools for 17 years, she has taught preschool, 
prekindergarten, preschool inclusion, and kindergarten, and mentored teacher candidates. She 
holds a National Board Teaching Certificate in Early Childhood Generalist and advanced 
licenses in general and special education. Akeyo earned her M.Ed. in Curriculum Studies and 
Early Childhood Education and her Ph.D. in Curriculum and Instruction from the University of 
Hawaiʻi at Mānoa. She received the 2016 Presidential Award for Excellence in Mathematics and 
Science Teaching (PAEMST). 
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Robyn S. B. Chun, M.Ed, has been a teacher educator at the community college and university 
undergraduate and graduate programs since 1999. She earned a Bachelor in Education in K-6 
with an Early Childhood Education (ECE), a minor in Human Development and Family Studies, 
and a Master of Education in Curriculum Studies from prekindergarten to third grade. Robyn 
brings 14 years of experience as an early childhood educator, program coordinator, and 
administrator in community, laboratory school, the Hawaiʻi Department of Education, and family 
childcare settings. She currently administers, teaches, and advises in the ECE graduate 
programs at the University of Hawaiʻi at Mānoa. Her work involves collaborations to grow the 
capacity of the higher education and professional learning infrastructure in Hawaiʻi. 

Jennifer F.M. Padua, Ph.D., is a Licensing Specialist at the Hawaiʻi Teacher Standards Board 
(HTSB). Jennifer earned her doctoral degree in Curriculum and Instruction at the University of 
Hawaiʻi at Mānoa, where she was a faculty member for 11 years in the College of Education’s 
Elementary Education Program. Her experiences include working as a Senior Literacy 
Specialist throughout the United States Affiliated Pacific Region and as a classroom and 
resource teacher in the Hawaiʻi Department of Education. 

Rationale/Background: 

The UHWO faculty submitted a Letter of Intent for Early Childhood Licensure Pathways (NBI 22-
81). UHWO plans to offer an Early Childhood Education P-3 Initial Licensure program and an 
Early Childhood Education P-3 and Elementary Education Dual Teaching Field Licensure 
program.  

Cost: 

All costs are included in the existing staff job duties and responsibilities. 

Submitted by:    Kristi Miyamae/ Dondra Ozaki

Referred to:    Teacher Education Committee 

https://media.edlio.net/e045d0de/3913c945/ca654661/202d8f45dfd84e5e8c0195dc72d87da8?_=NBI-22-81_Consideration-of-the-University-of-Hawaii-at-West-Oahu-Letter-of-Intent-for_ECE-Programs-1.pdf
https://media.edlio.net/e045d0de/3913c945/ca654661/202d8f45dfd84e5e8c0195dc72d87da8?_=NBI-22-81_Consideration-of-the-University-of-Hawaii-at-West-Oahu-Letter-of-Intent-for_ECE-Programs-1.pdf
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Hawaiʻi Teacher Standards Board Program Review Report 

March 2026 

 
The University of Hawaiʻi at West Oʻahuʻs (UHWO) submitted a Letter of Intent for Early 

Childhood Education (ECE) Licensure Pathways (NBI 22-81). This program review report is for 

the UHWO ECE P-3 Add a Teaching Field licensure program. 

 
In accordance with Hawaii Administrative Rules (HAR) §8-54-19(1-5) and §8-54-20(1-2), a 

Program Review Committee was formed to analyze all aspects of the UHWO ECE P-3 Add a 

Teaching Field licensure program using the Hawaiʻi State Approved Program Standards (New 

Business Item 17-39) such as course content knowledge and pedagogy, the connection to 

national and state standards, and clinical practice. 

 
The Program Review Committee is comprised of four members (see Program Review 

Committee Members Biography), and this report is based on their review. Licensing Specialist 

Dr. Jennifer Padua was also part of the committee, providing information about HAR and 

licensure requirements, organizing evidence, and serving as the point of contact between 

UHWO and the Program Review Committee. The Program Review Committee met virtually and 

worked independently. Evidence was available in a shared Google folder. 

 
The Program Review Committee appreciates the virtual or in-person collaboration with UHWO 

faculty, Dr. Mary Heller and Dr. Kouen Park. Through these discussions, the committee and 

faculty understood the growing needs of early childhood educators and the importance of 

preparing teachers for preschool classrooms. 

 
The Program Review Committee recommends the UHWO ECE P-3 Add a Teaching Field 

licensure program to the HTSB Board for the reasons listed below and in the Educator 

Preparation Program Standards section. 

 
The Program Review Committee identified the strengths of the UHWO ECE P-3 Add a Teaching 

Field licensure program. 

 

• The Add a Teaching Field program is designed for existing HTSB elementary education 
licensure holders. The UHWO ECE Program has strong potential to fill the preschool 
teacher positions in the Hawaiʻi Department of Education (HIDOE) or in State Public 
Charter School (PCS). 

 

• UHWO faculty reconceptualized and revised program evidence (e.g., assessments, 
syllabi, and assignments) to demonstrate a coherent alignment between individual 
courses and the overall program, ensuring that teacher candidates develop the required 
knowledge, skills, and competencies in early childhood education. 

 

• The program demonstrates a strong commitment to serving as a Native Hawaiian place 
of learning and to meeting the needs of racially, culturally, and linguistically diverse 
students. Course content and assignments immerse candidates in their own contexts 

https://media.edlio.net/e045d0de/3913c945/ca654661/202d8f45dfd84e5e8c0195dc72d87da8?_=NBI-22-81_Consideration-of-the-University-of-Hawaii-at-West-Oahu-Letter-of-Intent-for_ECE-Programs-1.pdf
https://hawaiiteacherstandardsboard.org/content/htsb-hawaii-revised-statute-hrs-and-htsb-hawaii-administrative-rules-har/
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/NBI-17-39-Update-of-EPP-Standards-1.pdf
https://hawaiiteacherstandardsboard.org/content/wp-content/uploads/NBI-17-39-Update-of-EPP-Standards-1.pdf
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and support multiple forms of knowledge representation. They intentionally elevate 
Native Hawaiian knowledge, values, and ways of learning. 

 

• Adding detail to the syllabi makes the course’s intentional design much more 
transparent. For example, the course map outlines weekly content and assignments, 
clarifying how new concepts connect to the ways teacher candidates will demonstrate 
their understanding and skills. 

 

• The tables in the course syllabus strengthen transparency by clearly aligning course 
objectives with professional and institutional standards (SLOs) and corresponding 
assignments. 

 

 
The Program Review Committee recommends the following areas to address. 

 

• Recommend revisiting the rubrics. While the criteria are clearly written and reflect an 
understanding of professional standards, it may be difficult to disaggregate which key 
competencies are addressed by each criterion for the purposes of data reporting. This 
level of clarity is important because it allows programs to identify trends, inform 
improvements of courses or assignments over time, completion of ECE competency 
levels, and meet multiple accountability requirements (e.g., future accreditation, 
institutional reporting, and HTSB reporting). 

 

• This application review was conducted with the Add a Teaching Field candidate in mind. 
These candidates often have extensive subject matter course work but limited grounding 
in child development for young children. They need to develop knowledge of early 
learning pedagogy (e.g., play, how young learners represent knowledge). The current 
collection of courses designed for the Add a Teaching Field pathway would likely be 
insufficient to build the foundation for teacher candidates pursuing an initial license. This 
will be an important consideration when planning the initial license program. 

 

• Program requirements regarding field experience for the Add a Teaching Field 
candidates may present challenges for licensed HIDOE or PCS teachers currently 
serving in non-ECE positions, as securing appropriate placements for meaningful 
application could be difficult. This will require careful planning to ensure candidates can 
meet expectations for practice-based learning. 

 

• Revisit the ECED 415 Early Childhood Curriculum and Instruction syllabus. As the 
course is implemented, UHWO faculty may encounter challenges with its current 
conceptualization and its placement within the program sequence. Consider moving ED 
415 to the end of the program. Many of the preceding courses provide essential 
foundational knowledge that students will need to succeed in project work in ED 415. 

 

• UHWO Education faculty should contact its program accreditor to address that the ECE 
program may have no or minimal data for the accreditation self-study and site visit in 
2027. 
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Program Reviewer Committee Biography 

 
Yuuko Arikawa-Cross, M.Ed, began her career in the Hawaiʻi Department of Education in 
2000. She has been a classroom teacher, mentor, instructional coach, School Renewal 
Specialist, Vice Principal, and Principal. Yuuko is currently the Director of the Executive Office 
on Early Learning. She earned her Bachelor of Education in Elementary Education with an 
emphasis in Family Resources and her Master of Education in Educational Foundations: 
Educational Leadership in the Asia Pacific Region from the University of Hawaiʻi at Mānoa. In 
2010, the National Milken Family Foundation recognized Yuuko as Hawaiʻiʻs recipient of the 
National Milken Educator Award. 

 
Akeyo H. Garcia, Ph.D., is an Early Learning State Office Teacher with the Executive Office on 
Early Learning. An educator in Hawaiʻi’s public schools for 17 years, she has taught preschool, 
prekindergarten, preschool inclusion, and kindergarten, and mentored teacher candidates. She 
holds a National Board Teaching Certificate in Early Childhood Generalist and advanced 
licenses in general and special education. Akeyo earned her M.Ed. in Curriculum Studies and 
Early Childhood Education and her Ph.D. in Curriculum and Instruction from the University of 
Hawaiʻi at Mānoa. She received the 2016 Presidential Award for Excellence in Mathematics and 
Science Teaching (PAEMST). 

 
Robyn S. B. Chun, M.Ed, has been a teacher educator at the community college and university 
undergraduate and graduate programs since 1999. She earned a Bachelor in Education in K-6 
with an Early Childhood Education (ECE), a minor in Human Development and Family Studies, 
and a Master of Education in Curriculum Studies from prekindergarten to third grade. Robyn 
brings 14 years of experience as an early childhood educator, program coordinator, and 
administrator in community, laboratory school, the Hawaiʻi Department of Education, and family 
childcare settings. She currently administers, teaches, and advises in the ECE graduate 
programs at the University of Hawaiʻi at Mānoa. Her work involves collaborations to grow the 
capacity of the higher education and professional learning infrastructure in Hawaiʻi. 

Jennifer F.M. Padua, Ph.D., is a Licensing Specialist at the Hawaiʻi Teacher Standards Board 
(HTSB). Jennifer earned her doctoral degree in Curriculum and Instruction at the University of 
Hawaiʻi at Mānoa, where she was a faculty member for 11 years in the College of Education’s 
Elementary Education Program. Her experiences include working as a Senior Literacy 
Specialist throughout the United States Affiliated Pacific Region and as a classroom and 
resource teacher in the Hawaiʻi Department of Education. 
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Educator Preparation Program Standards 

New Business Item 17-39 

 

Standard 1: Candidate Content Knowledge, Pedagogical Knowledge, and Dispositions 
Candidates demonstrate strong subject matter knowledge, culturally relevant pedagogical 
knowledge, pedagogical content knowledge, and professional dispositions in instruction and 
in other interactions with all P-12 learners. 

Feedback: Evidence provided 

UHWO faculty reconceptualized and revised program evidence (e.g., assessments, syllabi, 
and assignments) to demonstrate a coherent alignment between individual courses and the 
overall program, ensuring that teacher candidates develop the required knowledge, skills, and 
competencies in early childhood education. 

 

 

Standard 2: Clinical Practice and Partnerships 
The educator preparation program and its associated partners have shared responsibility for 
the design, implementation, and evaluation of diverse clinical experiences that provide the 
candidate with the opportunity to have a positive impact on the growth and development of 
learners. 

Feedback: Evidence provided. 

Since teacher candidates are HTSB license holders, this HAR is not required. However, 
teacher candidates will gain experience in a preschool setting. UHWO faculty need to keep in 
mind that program requirements regarding field experience for the Add a Teaching Field 
candidates may present challenges for licensed HIDOE or PCS teachers currently serving in 
non-ECE positions, as securing appropriate placements for meaningful application could be 
difficult. This will require careful planning to ensure candidates can meet expectations for 
practice-based learning. 

 

 

Standard 3: Assessment and Evaluation 
Educator preparation programs have criteria for and monitor candidate progression from 
admissions to student teaching, through completion and recommendation for licensure. They 
gather, analyze, and interpret data for continuous improvement of the program. 

Through their work with P-12 students, the candidate understands and uses multiple methods 
of assessment to monitor learner progress and to inform their practice. Candidates can 
demonstrate positive impact on P-12 learners’ growth and development. 

https://media.edlio.net/e045d0de/ef2857e6/ca4012c3/0fc5b87f6c084c91972b7f5bfb5e79d6?_=NBI-17-39-Update-of-EPP-Standards-1.pdf
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Feedback: Evidence provided 

There are a variety of assessment methods to assess teacher candidates’ knowledge and 
skills. UHWO faculty evaluate teacher candidates each semester. Teacher candidates also 
engage in peer reviews to learn from and with each other, such as the Critical Reflections and 
Designing and implementing Literacy-rich experience. 

 

 

Standard 4: Governance and Resources 
The educator preparation program has sufficient faculty, financial, physical, and technological 
resources and capacity to support and sustain the quality of its educational program. 

Feedback: Evidence provided 

UHWO has one ECE tenure-track faculty member and is conducting a search for another. 

 

 

Standard 5: Hawaiʻi Specific Requirements 
The educator preparation program ensures it meets all requirements in Hawaii Administrative 
Rules governing the approval of Educator Preparation Programs. (HAR) §8-54-19. 

 

HAR §8-54-19(1) Provided evidence that their candidates meet the performance standards as 

applicable. 

Feedback: Evidence provided 

Each course syllabus shows alignment of how the course objectives align with performance 

and national standards. Teacher candidates are expected to meet the National Association for 

the Education of Young Children (NAEYC) Professional Standards and Competency Early 

Childhood Education Level III. 

 

 

HAR §8-54-19(2) Provided evidence that their candidates exhibit professional and ethical 
dispositions necessary to help all students learn as outlined in the board's Code of Ethics; 

Feedback: Evidence provided 

UHWO assesses teacher candidates' professional dispositions. Also, each course syllabus 
addresses specific principles of the Model Code of Ethics for Educators. For example, teacher 
candidates are assessed on professional responsibility in the assignment Issues, Trends, and 
Leadership in Early Childhood Education course. 
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Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement: 

HAR §8-54-19 (3)(A) The integration of Hawaiian language, history and culture in order to 

promote and perpetuate traditional ways of knowing, learning, and teaching; 

Feedback: Evidence provided 

Course activities and assignments integrate Hawaiian culture-based education, Nā Hopena 
Aʻo, and aloha ʻāina. Many articles that teacher candidates will read were written by Native 
Hawaiian scholars. 

 

 

Teacher candidates demonstrate knowledge and skills of the Hawaii specific requirement: 

HAR §8-54-19 (3)(B) Student standards adopted by the department; 

Feedback: Evidence provided 

Teacher candidates are required to develop integrated projects and lesson plans and 

demonstrate how the Hawaiʻi Early Learning and Development Standards (HELDS) or the 

Hawaiʻi Department of Education (HIDOE) content-area standards are being implemented and 

assessed with students. 

 
 

 

Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement: 

HAR §8-54-19 (3)(C) Teaching of reading including working with students of reading 

difficulties; 

Feedback: Evidence provided 

Teacher candidates engage in activities and assignments to understand how young children 

develop language and literacy skills in different courses. ECED 402 Emergency Literacy in the 

Home, School, and Community emphasizes the importance of how the environment plays a 

role in supporting young children’s literacy development and understanding the Hawaiʻi State 

Early Literacy Plan and Hawaiʻi State Literacy Plan. 
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Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement: 

HAR §8-54-19 (3)(D) Working effectively with students with disabilities, including training 

related to participation as a member of individualized education program teams; 

Feedback: Evidence provided 

Evidence includes learning the importance of and designing an individualized education 

program (IEP). Teacher candidates also learn how to collaborate with families during the IEP 

process in ECED 340 Communication and Relationships in Early Childhood Education 

 

 

Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement: 

 
HAR §8-54-19 (3)(E) Working effectively with students who are limited English proficient; 

(HIDOE requirement is 6 EL/ML course credits) 

Feedback: Evidence provided 

ECED 430: Multilingual and Multicultural Education for Young Children addresses theories 

and instructional practices for multilingual learners. There are several assignments and 

activities in different courses that address work with multilingual learners. 

 

 

Teacher candidates obtain knowledge of the Hawaiʻi specific requirement: 

HAR §8-54-19 (3)(F) Working with gifted and talented students; and 

Feedback: Evidence provided 

Teacher candidates have assigned readings about gifted and talented students and must 
address differentiation for these students in their lesson plans or projects. 

 

 

Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement: 
 
HAR §8-54-19 (3)(G) Integrating technology effectively into curricula and instruction, including 
activities consistent with the principles of universal design for learning and (see below). 

Feedback: Evidence provided 

Assignments such as responsive pedagogy, interdisciplinary weaving and projects provide 
opportunities for teacher candidates to integrate technology and universal design for learning 
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Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement: 

HAR §8-54-19 (3)(G) Integrating technology… the use of technology to effectively collect, 

manage and analyze data to improve teaching and learning for the purpose of increasing 

student academic achievement. 

Feedback: Evidence provided 

Teacher candidates learn how to use technology to collect data and inform their instructional 
decisions. For example, teacher candidates learn how to use AI to “analyze assessment data 
to identify the child’s strengths, emerging skills, and areas for growth, while considering 
instructional significance and ethical or cultural factors”. 

 

 

Teacher candidates demonstrate knowledge and skills of the Hawaiʻi specific requirement of 

clinical experience. 

HAR §8-54-19 (5)(A) A minimum of four hundred fifty (450) hours of supervised clinical 

experience in student teaching, internship or residency; or 

HAR §8-54-19 (5)(B) Demonstration of teaching proficiency through a combination of 

documented satisfactory work experience and observation by the EPP; or 

HAR §8-54-19 (5)(C) Passing a board approved performance assessment normed for Hawaii 

in combination with any other requirements determined by the EPP. 

Feedback: Evidence provided 

Since teacher candidates are existing HTSB license holders, this HAR is not required. 

However, UHWO has clinical experience for teacher candidates to gain experience in a 

preschool setting. 
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