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Background

M. Rodriguez’s fifth-grade class contains a range of students, including 12 ELs at the.
Bridging level of English language proficiency and several students who are former ELs in
their first and second years of recassification. The class i i the middle of an integrated ELA
‘and science unit on ecosystems. M. Rodriguez began the unit by buikiing students’ content.
knowledge of one local ecosysten (freshwater). He modeled the process of researching
the ecosystem to foster conceptual scientific knowledge about ecosystems and develop his
‘Students’ understandings of how science texts are written. Mr. Rodriguez & preparing his.
students to conduct their own research on an ecosystem of their choice, write an informational
‘science report, and create 2 multimedia presentation about the ecosystem they research.
‘Students work in groups to complete thelr written research reports and companion multimedia
‘assignments. M. Rodriguez and his colleagues collaboratively designed this unit to incorporate.
‘specific instructional practices practices that they have found to be particularly helpful for ELs.
‘and for students with special ne=ds. The teachers want to make sure that all of their students.
‘enter middle school ready to interact meaningfully with complex texts and tasks across the
discipines.
Lesson Context

To develop his students’ understandings of ecosystems, Mr. Rodriquez reads multple:
‘complex informational texts about freshwater ecosystems aloud to the class, and the students.
also read texts on the topic together during whole and small group reading instructin.
He explicity teaches some of the general academic vocabulary words during ELA time and
‘domain-specific words during science instruction. Mr. Rodriquez pays particular attention to
‘developing his students' awareness of cognates and he has posted a cognate word wall in the.
lass alongside the vocabulary wall containing general academic vocabulary (e.g., despite,
regulste, restore) and domain-specific vocabulary (e.g, specis, predator, decomposer) from
the ecosystem unit.
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Snapshot 5.5. Sentence Combining with Grant Wood's Painting,
American Gothic
Integrated ELA/Literacy and Visual Arts in Grade Five

“The students in Mrs. Louis-Dewar'sfifth-grade class have enjoyed their study of art
from various regions in the United States. Today she plans to share Grant Wood's painting,
American Gothic. Because she wants to support the sentence combining skills the students”
have been working on during language arts, she decides to share only half of the image:

3t a time. She covers the right portion of the print of the painting, so only the woman and
part of the building and landscape in the background are displayed. Mrs. Louis-Dewar asks:
the students to view the image for 2 moment, then tum to a neighbor and describe what
they observe. She indicates that i this task, every idea needs to be expressed as a simple.
sentence, and she provides examples. Then, after the students have had a few moments to
takk in pair, she asks for volunteers to share one observation with the class.

Peter says, I see a woman.” Wiliam offers, “She's wearing an apron.” Mrs. Louis-Deviar
records ther observations on her tablet and projects them on the interactive white board.
After collecting and recording adbitional observations, prompting as needed for more, she:
‘covers the left half of the image and reveals the right half. Tis time before asking the entire
class to share, she gives the students a few minutes to individually generate a st of simple
‘sentences describing what they see i this portion of the painting. Afterwards, as they share
‘Some of their sentences, she records them on her tablet.

Mrs. Louis-Dewar then displays the entire image, and the students describe what they.
see and note how each half of the work contributes to the whole. The class discusses the
‘artwork noticing and identifying nuances i the painting and using the vocabulary of the visual
arts, such as harmony and balance. They comment on the artist’s choices of color and ask
questions about the subjects depicted and the time period in which the work was created.

Mrs. Louis-Dewar returs to the students’ sentences and asks them to work with a partner
t0 combine sentences from the two ists to generate a paragraph describing the image-

‘She models doing 50 and ensures that students understand what s expected. One

she models is a simple sentence with an expanded noun phrase, and another example is 2
‘complex sentence. Daniel and Erica get straight t the task and, after generating and refining
their first sentences with enthusiasm and some giggiing, settle on “The balding bespectacied
farmer holds a pitchfork 25 he stands next o the woman in black attire partially covered by a
brown apron. The two are unsmiling, and perhaps unhappy, as they gaze into the distance,
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